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NMNOAXOAU 3A MPENOAABAHE HA UHOOPMALIMOHHUA
n KOMYHUKAUNOHHU TEXHOAOIMN B HAMAAHUTE
KAACOBE B BbAIrAPUYA U NO CBETA:
CPABHUTEAEH AHAAWU3 N NMPENOPBKU 3A PA3SBUTUE

Alo6ka AnekcueBa, lNepzaHa KocmaguHoBa,
AagaHa NaueBa, AunaHa KeHaHoBa

Pezlome: Cmamusima u3jcaegBa pajauuHume nogxogu 3a npenogaBane
Ha uHdopmayuonHu u komyHukauuonHu mexsoaoz2uu (MKT) B8 HauaaHomo
o6pazoBanue. Pokycupa ce Bbpxy npakmukume 8 Bvazapust u gpyzu cmpasu
kamo Qunaangus, Beauko6pumanus, SInonus, CAIL[ (Macauy3emc), Pycus,
HMcnanus u lBetiuapusi. OcnoBHume nogxogu, pa3zeaeganu 86 cmamusma,
BkalouBam npenogaBanemo na KT kamo mexkgynpegmemna mema, kamo
omgeAeH yyebeH npegMmem uAu uHmezpupasu 8 gpyau yuebHu npegmemu.
B Bbvazapust KT ce BvBeskga kamo omgeaen npegmem — kounlomspHo
mogeaupare, 8 3. kaac, Ho ce unmezpupa u 8 gpyeu yue6nu npegmemu. B
meckgynapogex konmekem o6aue mHo20 gbpskaBu 3anouBam o6yueHuemo
no MKT owe om 1. kaac, ugnoazBatiku mexkgynpegmemnu u unmezpamuBru
nogxogu, 3a ga pa3Busim ocHoBHU guzumaAHu yMeHUst U KpumuyHO MucAeHe
y yuenuuume. Apyz akuenm B npenogaBanemo na VKT ce nocmaBs Bbpxy
uz2poBo 6azupanomo obyueHue u 6ezonacHocmma 8 unmepHem. AHaAu3bmM
noguepmaBa Hy’kgama om no-paHHO U CuCMEMamuyHO npenogaBane Ha
VKT B8 6ba2apckume yyuauwa, kakmo u Heo6xogumocmma om no-go6pa
memoguuecka nogkpena 3a yuumeaume, ¢ uea uzzpakgaHe Ha coAugHa
ocHoBa 3a 6bgew,0 mexHoAo2uyHO pa3zBumue. [Ipenopvuba ce Bb3npuemane
Ha Hskou go6pu npakmuku om gpyzu cmpanu 3a no-edpekmuBHo u usiaocmuo
pa3zBumue Ha guzumasHume koMnemeHmHOCMU HA Y4€HUUUME.

KnalouoBu gymu: UKT, nayaaHo o6pazoBanue, guzumasHo ob6pazoBanue,
nogxogu Ha npenogaBane
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ICT TEACHING APPROACHES IN PRIMARY EDUCATION
IN BULGARIA AND WORLDWIDE: A COMPARATIVE ANALYSIS
AND DEVELOPMENT RECOMMENDATIONS

Lyubka Aleksieva, Gergana Kostadinova,
Dayana llieva, Dilyana Kenanova

Abstract: The article explores various approaches to teaching Information
and Communication Technologies (ICT) in primary school, with a focus on
practices in Bulgaria and other countries such as Finland, the United Kingdom,
Japan, the United States (Massachusetts), Russia, Spain, and Switzerland. The
main approaches discussed in the paper include teaching ICT as a cross-
curricular subject, as a separate subject, or as integrated into other subjects. In
Bulgaria, ICT is introduced as a separate subject, "Computer Modeling", in the
3rd grade, but it is also integrated into other subjects’ curricula. However, in
an international context, many countries begin ICT education as early as the
1st grade, using cross-curricular and integrative approaches to develop basic
digital skills and critical thinking in students. Another focus in ICT education
is on game-based learning and internet safety. The analysis highlights the
need for earlier and more systematic ICT instruction in Bulgarian schools,
as well as the need for better methodological support for teachers, to build
a solid foundation for future technological development. The adoption of
best practices from other countries is recommended for more effective and
comprehensive development of students' digital competences.

Keywords: ICT, primary education, digital education, teaching approaches

BbBEAEHUE

B cwBpemenHus cBam guzumasnume mexHoArozuu uzpasm kalouoBa poas
866 Bcuuku cdepu na skuBoma, kamo msaxHomo 3HaueHue HenpekbcHamo
HapacmBa. [IpenogaBanemo Ha undpopmayuoHHu u komyHukauuoHHU meXHOAORUU
(MKT) e vacm om pa3Bumuemo Ha guzumasHume komMnemeHmMHoOCMU Ha
yyeHuuume, koemo He camo nogzomBs 6bgewume nokoaeHus 3a guHaMu4HUS
mpygoB na3ap, Ho cbwo maka cmumyaupa pazBumuemo Ha unoBauuu,
aganmuBrocm u kpumuuno mucaene (Rahimi, 2024; Timotheou et al., 2023;
Chang et al., 2022; Lu & Xie, 2022). B konmekcma Ha 2a06aauzauvusma u
6bp3us mexHoAozuueHd Hanpegbk epekmuBrnomo unmezpupane Ha me3u
mexHoAo2uu 8 o6pazoBameanume cucmemu cmaBa om cvuwecmBeHo 3HaveHue
3a ukonomuueckomo u coyuaanomo 6aazonoayvue Ha Beska cmpana (Rahimi,
2024; Timotheou et al., 2023).
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N3caegBanemo Ha pazauunume nogxogu kbm npenogaBanemo na UKT
no cBema e akmyaano, mbli kamo pazkpuBa paznoo6pazuemo om memogu u
cmpamezuu, uznoa3Banu 8 pazauunu kyamypuu u ukonomuuecku konmekemu.
Cmpanu kamo CAIL, SInoxus, Pycus, Qunaangust, Beauko6pumanus, Micnanus u
[lIBetiuapust npegaazam cneyuduuHu NPUMEPU 3a UHMEeZpauust Ha mexHoAozuu B
obpazoBanuemo u mozam ga 6bgam BgbxHoBerue u opuenmup 3a nogoopsibane
Ha negazozuyeckume npakmuku 8 gpyau gbpskabu, Bkalouumeano u 8 Bvazapust.
Anaauzbm Ha me3u pazauyHu Mogeau no3BoasiBa He camo ugeHmuduuupase Ha
Hati-go6pume npakmuku, Ho cbwo maka u ocMucasiHe Ha npegu3zBukameacmBama
u Bb3Moknocmume npu BnegpsBanemo Ha guzumaAHu mexHoAoz2uu B
ob6pazoBanuemo B 2aob6aren mawao.

[Togxogume 3a npenogaBane na KT 8 eBponetickume yyuauwga, 3aegHo
cbe cmpamezuume u noaumukume 6 mazu o6aacm, ca 3agbadoueno uzcaegbanu
8 gokaaga ,LludppoBomo o6pazoBanue B eBponetickume yuuauwa“ na mpeckama
»EBpuguka“ kvm EBponetickama komucus (EC/EECEA /Euridyce, 2022). B
mo3u gokaag ca npegcmalBenu B8 cpaBrumeaen naan yuebHume npozpamu,
npenogaBanemo u oueHsiBanemo Ha guzumasHume komnemenmuaocmu B
pazauunu eBponeticku cmpanu, Bkalouumeano 8 bbvazapus. PazBumuemo Ha
guzumaAHume yMeHus Ha yyawume e yacm om Bcuuku yue6Hu npozpamu 3a
HavyaAHO obpa3oBanue Ha eBponetickume o6pajoBameanu cucmemu. [Togxogume 3a
npenogaBane Ha gueumasHu mexHoAoZUU 06aye Bapupam 3HaYUMEAHO gOPU CAMO
8 pamkume na cmpanume om EBponetickus cvlo3. Aokaagbm na EBponetickama
komucus ouepmaBa unmezpayusima Ha guzumasHume komnemenmuocmu 0
obpazoBanuemo B eBponetickume cmpanu ype3 mpu ocHoBHu nogxoga, koumo
ce npuaazam cmeceHo 8 nskou konmekemu:

» Kamo mekgynpegmemsa mema - guzumasHume komnemenmHyocmu ce
pazbupam kamo meskgynpegmemnu u caegoBameano ce npenogabam no
Bcuuku npegmemu B yue6Hama npozpama.

 Kamo omgeaeH npegMem - guzumasHume komnemeHmsaocmu ce
npenogaBam kamo omgeaHna npegMemsa obaacm, nogoo6Ha Ha gpyau
mpaguuuoHHu komnemeHuuu, 6a3upaHu Ha npegMemu.

e Munmezpupanu 8 gpyzu npegmemu - guzumasHume koMmnemenmuaocmu
ce BkalouBam B yue6Hama npozpama Ha gpyzu npegmemu uAu yuyebHu
obAacmu.

Tengenuuume 6 npenogaBanemo Ha guzumaAHu mexHoAozuu B HauaaAHume
kaacoBe no cBema ca cBbp3anu cbe cbwume nogxogu, kamo nokazBam
HapacmBawo BHumanue kbM uHmMezpayusima Ha mexHoAoZuUMme om Hall-paHHa
Bb3pacm (Zabatiero et al., 2018; Murcia et al., 2018; Plowman et al., 2012). Muozo
gbprkabu, kakmo u Bvazapus, Bv8eckgam npozpamu, koumo akuenmupam B6pxy
pa3zBumuemo Ha 6a308u guzumaanu ymeHus, Bkalouumeano npozpamupane,
paboma c guzumasnu ycmpolicmBa u onaaiin 6e3onactocm. [Ipozpamupanemo
ce ouepmaBa kamo kalouoB eaemenm om gueumasnume komnemeHmuocmu,
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HeoOxoguMu Ha 2paskganume Ha cbBpemennomo obuwiecmbBo (Koleva, 2019), u
meHgeHuuume 8 meckgyHapogen naan ca c8bvp3aHu uMeHHO ¢ npenogaBanemo
Ha yuebHO cbgbpskanue om maju o6aacm (Hijon-Neira et al., 2017; Garay &
Quintana, 2018; Panskyi et al., 2019). Egna om nati-nonyasipaume cpegu 3a
obyuenue 66 Buzyarno-6aokoBo npozpamupane 8 Hauaanume kaacoBe e Scratch
(Panskyi et al., 2019; Garay & Quintana, 2018; Hijon-Neira et al., 2017; Bustillo &
Garaizar, 2015), yussmo ynompe6a Hamupa ompakerue u 8 6bazapckomo HavaaHo
yuuauwe. Bogeuwu o6pazoBameanu cucmemu kamo me3u 68 Quuaangust u CAILL
(Macauy3emc) HacbpuaBam npoekmno 6a3upanomo o6yuenue u kpeamuBromo
u3znoa3Bane Ha mexHoArozuu 3a pewaBane Ha peaanu npooaemu (MDESE, 2019;
FinCEED, 2024). OcBen moBa ce nabalogaBa ycuaue 3a ocuzypsiBane na paen
gocmdbn go gueumaHu pecypcu kamo yacm om cmpemeska 3a HamaasiBane Ha
guzumaAHOmo pa3zgeAaeHue cpeg geuama (USDE, 2022).

Pazeaeskganemo Ha pajauyHume nogxogu u MogeaAu 3a npenogabane Ha
guzumaAHu mexHoAozuu no cBema B cpaBrumeaeH naan ¢ mengenuyuume 0
Bbazapust mocke ga nocaysku kamo opuenmup 3a MsicCmomo Ha Hawama cmpaHa
8 2a06aaHOomo guzumasno obpazoBanue, kakmo u ga gage ugeu 3a 6vgew,o
pa3zBumue. B caegBawume napazpadu we 6bgam npegcmabenu memogoaozusima
Ha ujcaegBanemo, nogxogume Ha npenogaBane Ha guzumaAsHu MExXHOAOZUU
8 pazauunu gvpikalBu, Bkalouumeano 6 bbvazapus, u we 6bgam HanpaBenu
peaeBanmuu u3zBogu 3a npakmukama u mengenyuume 6 guzumaAHOMO
obpazoBanue B navaanume kaacoBe.

METOAOAOIN'NAd HA USCAEABAHETO

Memogoaozusima na moBa uzcaegBane caegBa cmpykmypama Ha
meopemuueH u cpaBHumeaeH aHaau3, kamo ce ocnoBaBa Ha cvOupaHemo,
aHaAU3UpPaHEMOo U CUHMEe3upaHemo Ha gaHHU Om Pa3zAuYHU U3MOoOYHUUU,
cBbp3anu ¢ npenogaBanemo Ha gueumasHu mexHoAsozuu 8 uzdpanu cmpanu. Upej
kom6unupanemo Ha meopemuueH npezaeg, aHaau3 Ha gbupkabrnu gokymenmu
u cpaBHumeaen aHaau3 uzcaegBanemo ueau ga npegaosku uzBogu u Hacoku 3a
nogo6psiBane na o6pazoBameanume npakmuku. Emanume u memogume Ha
uzcaegBanemo ca npegcmabBenu 8 maoa. 1.
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Tabauua 1. Emanu u memogu Ha u3caegBaHemo

Eman

Memogu

1. CvbupaHe Ha gaHHu

Emanbm Ha cbbupaHe Ha gaHHU Ce peaAu3upa Ype3 aHaAu3upaHe Ha
oduyuanHu yyebHu npozpamu, cmpameauu u gokAagu om ceomBemHume
gbpkabHu u pezuoHarHu 06pajoBamearu uHcmumyuuu. Te3u gokymeHmu
gaBam npegcmaBa 3a noaumukume, ueaume u korkpemHume nogxogu,
u3non3BaHu B pa3auyHUme cmpaHu. B gonbAaHeHue ce npaBu npeaaeg

Ha cbwecmByBawume HayuHu cmamuu u ny6aukauuu, koumo
pagererkgam nogxogume B8 npenogaBaHemo Ha gueumaaHu mexHonozuu 8
cmpaHume, Bkaloueru 8 uzcaegBanemo (CALLL, finoHus, Pycusi, QuHAaHgus,
BeaukobpumaHus, McnaHus u LWBetuapus). M3mouHuyume npegcmaBasBam
ocHoBa 3a pagbupaHe Ha meopemuyHume pamku u ocHoBHU koHuenuuu,
cBovp3aHu c gueumanHomo obpazoBaHue.

2. AHaAU3 Ha gaHHUMe

138bpwBa ce kayecmBen aHaau3 Ha cobpaHume gaHHU, 3a ga ce
ugeHmuduuupam ocHoBHume nogxogu u npakmuku 8 npenogaBaremo Ha
guaumanHu mexHoaozuu Bb8 Becaka om pazaaexkgaHume cmpaHu. AHaAu3bm
BkalouBa cvuwo maka uzcaegBane Ha koHmekcmyaaHume dakmopu, koumo
Bausiam Bvpxy me3u nogxogu (Hanp. kyamypHu ocobeqocmu, ukoHomuyecku
ycaoBus, 06pa3oBameaHu mpaguuuu). Caeg ugeHmuuuupaHemo Ha
ocHoBHume nogxogu ce u3BbpwBa cpaBHumeneH anaaus, npu kotimo ce
u3caegBam cxogecmBama u pagauyusima mMexkgy msx. To3u aHaau3 no3BoasBa
ga ce npegcmabsim u3Bogu omHocHo epekmuBHocmma Ha pajauuHume
nogxogu, kakmo u maxHama npuaokumocm 8 pa3auyHu 0bpazoBamennu
konmekemu.

3. GopmyAupaHe Ha
u3Bogu u npenopvku
3a npakmukama

Bv3 ocHoBa Ha HanpaBerume cpaBHeHus ce dopmyaupam u3Bogu

OmHOCHO Hal-epekmuBHume npakmuku u nogxogu 8 npenogaBaxemo Ha
gu2umaaHu mexHoaozuu. Te3u u3Bogu ce 0606waBam, 3a ga ce npegrokam
npenopbku 3a nogobpsiBare Ha Memogukume 3a guzumaato obpazoBaHue,
koumo mozam ga 6bgam npunoxkeHu kakmo Ha HauuoHaaHo, maka u Ha
mekgyHapogHo HuBo.

e H3Bagka

B anaau3za na nogxogume kbm npenogaBaHe Ha gu2UumaAHU MEXHOAOZUU
ocBen BkalouBanemo Ha Bbazapus e nanpaben nogbop Ha pazauuHu gbpykalbu,
ceaekmupanu nopagu paznoob6pazuemo om kyamypHu, ukonomuuecku u
o6pazoBameanu mogeau, koumo me npegcmabBasiBam. Besska om me3u cmpanu
uma ynukaaeH nogxog kbM uHmezpauusima Ha gueumasHu mexHoaoz2uu B8
o6pazoBanuemo, koemo no3Boasa6a 3agbaboueHo cpaBuumeano ujcaegbane. B
maba. 2 ca npegcmabenu nogopanume 6 uzBagkama gwvprkabu, kakmo u kpamka

o6ocnoBka 3a maxnomo BkalouBane.
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Tabauua 2. N3Bagka u obocHoBka Ha ceaekuusima Ha gbpkaBume, yulimo nogxog

koM uHmezpauus Ha KT e u3caegBan

AvpkaBa

06ocHoBka

CALL} (Macauy3emc)

30pana kamo Bogeuwa ukoHomuyecka cuaa ¢ pa3Buma mexHoro2U4HA
uHgycmpus, kosimo uepae kaloyoBa poas 8 2nobarHomo pazBumue

Ha gu2umaAHume mexHonoz2uu (OECD, 2023). O6pa3oBamerHama
cucmema B cmpaHama e cuAHo geueHmpanau3upaHa, koemo no3BoasBa
u3caegBaHe Ha pa3AUYHU pe2UOHAAHU Nogxogu u uHoBamuBHU
memoguku. M3noa3BaH e npumepbm Ha Macady3emc, kolimo e
npegcmaBumeneH 3a pageaeXkgane B konmekcma Ha npenogaBaremo
Ha guaumaAHu mexHonoz2uu 8 CALL nopagu Bucokume cu cmangapmu
8 06pazoBaHuemo u uHoBamuBHume cu nogxogu kbm 0byyeHuemo
(MDESE, 2016). LLlambm e cegaauwe Ha Hakou om Bogewume
yHuBepcumemu u mexHoA02U4HU UHCMUmyuuu 8 cBema, kamo MIT u
Harvard, koumo 4ecmo cu cbmpygHuyam € yyuAuwama u npegaazam
pecypcu u npozpamu 3a pa3Bumue Ha guzumaAHume yMeHus.

AnoHus

13BecmHa ¢ Hanpegbka cu B 0bAacmma Ha mexHoAozuume u
uHoBauuume, kamo npegaaza uHMepecHU NpuMepu 3a UHMezpauus
Ha gu2umaAHu mexHonoz2uu B8 06pagoBaruemo, ocobeHo B8 STEM
gucuunAuHume (Kumano, 2022). CmpaHama cbuo maka cbyemaba
MpaguuuoHHU 06pa30BameAHu LeHHOCMU C MOGepPHU MeXHOAO2UU,
koemo s npaBu uHmepecer 06ekm 3a cpaBHumeneH aHaau3.

Pycus

Kamo 20aamMa gbpkaBa cvc 3abereskumenqu mpaguuuu 8
o6pa3oBaxuemo u cuaeH akueHm Bbpxy Mmamemamukama u
uHkeHepHume Hayku, Pycusi npegaaza pa3auyna nepcnekmuBa Bopxy
BHegpsiBaHemo Ha guaumaaHu mexHoAo2uu (Privalov & Privalova,
2021). BkalouBaHemo Ha Pycus B aHaau3a no3BoasiBa pazenekgare Ha
pazauyusima mexgy u3mouHoeBponetickume u 3anagrume nogxogu.

QuHAaanqus

LWupoko npu3Hama 3a egha om Bogewume cmparu B8 cBema no
omHouweHue Ha 06paoBameaHama cucmema u uHoBauuume B Hes.
®uHAaHgckusm nogxog kbm uHmezpauusma Ha mexHoaozuu B
o6pazoBaHuemo e npumep 3a ycnewHa u cbBpemerHa obpa3oBamenra
noaumuka. OcBen moBa EBponetickama komucus kaacupa ®uHaaHgus
kamo Hat-guaumaau3upatHama cmpana 6 EBpona (DESI, 2019).
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BeaukoOpumaHus Mma Bogewa poast B 0baacmma Ha npenogaBaHemo Ha MKT u e cpeg
nuoHepume 8 uHmezpauusma Ha komnlombpHu Hayku u gueumanHu
mexHoAo2uu 8 yyuauwHomo obpa3oBaHue, kamo om 2014 2. e egHa om
nbpBume gopkabu B cBema, kosimo BvBexkga 3agbrkumenro 0byueHue
no npozpamupane u komnlombpHu Hayku owe 8 HauaaHume kaacoBe
(Larke, 2019). bpumatckama o6pagoBameana cucmema nocmaBs cuaeH
akueHm Bvpxy pa3BuBaHemo Ha gu2umaaHu ymMeHUs U MeXHOAO2UYHA
2pamomtocm, koemo s npaBu ueHen npumep 3a u3cregBaHe.
Moaumukume u npozpamume 8 cmpaHama cbwio maka caykam kamo
MogeA 3a gpyau gbpxkalBu, a MHo2o6poliHume uruyuamuBu 3a obyyeHue
Ha yuumeAu u pazpabomBaHe Ha yuebHU pecypcu GONbAHUMEAHO
o602amsBam 2r06aaHuUs onum B ma3u obaacm. ToBa npaBu
Beaukobpumatrusi Baxken obekm 3a cpaBHumenen anaau3 u u3bogu 3a
Hat-gobpu npakmuku.

NcnaHus Mcnanus npegcmaBasBa urmepec nopagu cBoume ycuaus ga
MogepHu3upa obpajoBameaHama cucmema ype3 guaumaau3auus
Bvnpeku ukoromuyeckume npegu3BukameacmBa (Jakobsone, 2021).
O6nacm Aa Puoxa B Vcnarust e Baken npumep 3a pe2uoHaAHo
AugepcmBo 6 gueumaaHomo obpa3oBatue u uHmepeceH u36op 3a
pa3eneXkgaHe B8 konmekcma Ha npenogaBaHemo Ha guzumanHu
mexHoAo2uu (Pafnos-Castro et al., 2022).

LBetiuapus 3Becmna ¢ Bucokomo kayecmBo Ha obpazoBaHuemo cu u
uHoBamuBHume cu nogxogu kem npodecuoHarHomo oby4eHue.
Obpa3oBameaHama cucmema Ha LLBeliuapus e kaacupana kamo
Hali-gobpama B cBema cnopeg gokaagume 3a cBemoBHama
konkypenmocnocobHocm Ha CBemoBHust ukoHomuyecku dopym (WEF,
2019). BHegpsiBaHemo Ha guzumaAHu mexHoaozuu B 0bpa3oBameaHama
cucmema Ha cmpaHama npegcmatasBa mogen 3a edpekmuBHa Bpw3ka
mexkgy obpa3oBaHuemo u nagapa Ha mpyga.

360pbm Ha me3u gbprkabu no3BoasiBa ga ce anaauzupam pa3AudHuU MOgeAu
Ha npenogaBane Ha guzumaaHu mexHoaozuu, kakmo u ga ce nanpaBsm kalouoBu
u3Bogu 3a Hati-go6pume npakmuku u Bv3mosknume npeguzBukameacmBa npu
unmezpupaHemo um 8 pazauunu konmekcemu.

NMPENMNOAABAHE HA UKT B BbATAPUA

B o6yuenuemo B nauaanume kaacoBe 8 Bbvazapus 8 o6aacmma Ha UKT
ce omkposiBa Bmopusim nogxog, nocouen 8 gokaaga na mpeskama ,,EBpuguka’
m.e. gueumasHume komnemenmuocmu ce npenogaBam kamo omgeaen yue6ex
npegmem. Bvnpeku ye ca npegcmaBenu kamo omgeana npegmemsa o6aacm
(npegmema komnlomaspro mogeaupane, uydaban 8 3. u 4. kaac om 2019 2. nacam),
nogxogsm, kolimo ce npuaaza 8 Bvazapus, e cmecen u BkalouBa eaemenmu u
om gpyzume cmpamezuu 3a npenogaBane - kamo meckgynpegMmemsa mema u
unmezpupat 8 gpyeume yye6Hu npegmemu. Tazu mengenuus ce ouepmaBa
cbobpa3zHo obpazoBameanama pedopma B bvazapus om 2015 2., kosmo Haraza
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pazpabomBanemo Ha yue6Hume npozpamu no Bcuuku yue6Hu npegmemu Ha
6azama Ha komnemenmuocmHus nogxog, npegBuwkgaw, oBaagsBane Ha ocem
kalouoBu komnemenmuocmu, egna om koumo e gueumasnama. Taka gueumasrume
komnemenmuocmu ca npegcmaBenu kamo kalouoBa komnemenmnocm 6
yuye6bHuUme npozpamu no Bcuuku yue6nu npegmemu, 8 koumo ce npegBukgam
u gettHocmu 3a pazBumuemo um. Toecm npenogaBanemo Ha VIKT 8 nauaanume
kaacoBe 8 Bvazapus ce ocbuwecmBs18a ocnoBHo nocpegecmBom yuebHuUsI npegmem
komnlomspro mogeaupare (KM), kamo ce gonwvaBa om o6yuernuemo no Bcuuku
ocmanaAu npegMmemu (Aleksieva & Racheva, 2024 a, b). HezaBucumo ue 8
yuebHume npozpamu no Bcuuku yue6Hu npegmemu 8 Hauaanume kaacoBe B8
6bazapckume yuuauwa ca npegaoskenu gelinocmu 3a npugo6bubane Ha guzumaaHu
komnemenmsuocmu, ckopowHo u3zcaegBane gemoncmpupa, ye auncBa od6wa
konuenuus omnocno moBa kakBu gueumaanu ymenust mps66a ga ycBosiBam
yuyeHuuyume Ha mo3u eman. CaegoBameano pajBumuemo Ha gueumaAHume
komnemenmuocmu kamo camocmosimeaeH yuebeH npegmem He e koopguHupaHo
C MSIXHOMO UHmMezpupane B ocmanasaume yye6Hu npegmemu (nak mam).

BvBegenusim B Hauaanume kaacoBe B8 Bbazapust npe3 2018 /2019 2. npegmem
kounlomspHno mogeaupare npegBukga obyuerue no egux yac CegMuyHo, m.e. 32
yuebHu yaca B 3. kaac u 34 yue6nu vaca 8 4. kaac. [Ilpegmemsm ueau ga 3ano3Hae
yyeHuuume ¢ ocHoBume Ha npozpamupanemo u komnlombpHume mexHoAozuu
uype3 npakmuuecku npoekmu u 3agayu. CbeaacHo yuebHume npozpamu om 2017
2., obnoBenu npe3 2024 2., o6yuenuemo no KM e nacoueno koM oBaagsbane na
HaYaAHU 3HAHUS, YMEHUsl U omHouwleHus], c6bp3anu ¢ u3zpaskgane Ha gueumaaHa
2pamomHOCm Ha yueHuyume uype3 cv3gabane Ha komnlombpHu MOgeAu Ha nojHamu
o6ekmu, npouecu u s8aenus u ekcnepumenmupasne ¢ msx. Cnopeg gbpskabrus
obpazoBameaen cmangapm (AOC) no komnlombpHo mogeaupane' 8 kpas Ha 4.
kaac yuenuuyume mps66a ga ca oBaageau npegBugeHume 3HaHUSL U yMEHUS NO
06w, yemupume obsacmu Ha komnemenmuocm no npegMema: 1) Auzumasnu
ycmpolicmBa; 2) Auzumaana ugenmuysocm; 3) Madpopmauus; 4) Axzopummu.
Akuenmu 8 o6yuenuemo ce nocmaBsm Bvpxy ycBosiBanemo Ha 3HaHUS U yMeHUS
3a paboma ¢ gueumasnu ycmpoiicmBa, cv3gaBane na anumupanu npoekmu c
nomMowyma Ha aczopummu ¢ ycaoBust u noBmopenust upe3 Buzyasna cpega 3a 6a0koBo
npozpamupane, kamo Hali-u3znoa3Banama 3a uyeama Bu3yasna cpega e Scratch.
B ma3u cpega yuenuyume mozam ga cb3igaBam cBou unmepakmuBrau ucmopuu
u anumauuu (3. kaac), mecmoBe, nb3eau, uzpu u ga ynpabasgbam poéomuzupanu
ycmpotiicmBa (4. kaac). ToBa e go6vp nogxog, cveaacyBan ¢ meckgynapogHume
npakmuku, mbii kamo Scratch e egna om Hati-nonyassprume u egpekmuBru cpegu
3a obyueHue no npozpamupate 8 nauaanume kaacoBe (Panskyi et al., 2019; Garay
& Quintana, 2018; Hijon-Neira et al., 2017; Bustillo & Garaizar, 2015).

1 [Tpuaoskenue N2 4 kbM uA. 6, aa. 1, m. 4 kvm Hapeg6a N2 5 om 30 HoemBpu 2015 2. 3a
obwoo6pazoBbameanama nogzomo0Bka.
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B 3. kaac ueama Ha komnlombspHomo Mmogeaupane e ga 8b8ege yuenuvume
8 konuenuusma 3a arxzopummu, nocaegoBbameanocmu om uHcmpykuuu, koumo
komnlompume uznwvangBam. Yuenuuume ce nayuaBam ga pazoupam u cb3gaBam
npocmu aszopummu, uznoazBatiku Buzyasen e3zuk 3a 6A0koBo npozpamupate.
Te cvwo maka caegBa ga 3anounam pa3zBuBanemo Ha ymeHus 3a pewalbane
Ha npob6aemu u Aozuuecko mucaene. B 4. kaac ueama Ha komnlombpHomo
MoOgeAupaHe € ga 3ag’bAabovyu pazbupaHemo Ha yyeHuuume 3a aAzopummume
u ga 2u 3ano3Hae ¢ no-caoxkHu konuenuuu kamo ycaoBus, uukau u pynkuuu.
Yuenuuume npogbakaBam ga uznoazBam 6aokoB e3zuk 3a npozpamupane, HO
npugo6uBam Hskou HauaaHu 3HaHUs 32 mekemoBo 6a3zupan e3uk 3a npozpamupate.
OuakBa ce ga pa3Busm ymeHnus 3a cbbupase u anaauzupase Ha ganHu, kakmo u
3a cb3gaBane na no-caoxknu npoekmu u uzpu. Kamo uncmpymenmu 3a paboma
no yue6nust npegmem KM, ocBen Scratch, 3a peaauzupanemo Ha pa3Hoo6pazHu
gelinocmu, cvuemalBauwu npozpamupane ¢ uzpoBu eaemeHnmu, ce npegaazam
Scottie Go (nHacmoana uezpa, ooyuaBawa 6 npozpamupane), Bee-Bot, Ozobot u
Code (I'bpoB u IletikoBa, 2019).

Moke ga ce 0606wy, ue npegMmemsvm kounlomaspro mogeaupaue 6 3. u 4.
kaac nomaza na yuenuuume ga pa3Bussm wupok Habop om ymenus, koumo ca
Baknu ne camo 3a uzyyaBanemo Ha komnlombsprHume nayku, Ho u 3a c6oemo
usgaocmHo akageMuyHO u AudHOCMHO u3zpacmBane. Egnu om Haii-kalowoBume
Oom me3u yMeHusl ca A02uuyeckomo u aAZ0pumMuyHOMO MUCAEHE, M.e.
yMeHuemo ga pazbuBam npo6aemume Ha no-maaku, ynpaBasgeMu yacmu u ga
Hamupam peweHust cmbnka no cmunka. Apyzo Bakao ymenue e pewaBanemo
Ha npobAemu - komnlombpHomo mogeaupase yecmo u3uckBa om yyueHuuume
ga namepsm kpeamuBHu pewenust Ha cao’kHu npo6aemu. Cpeg ocmanasume
ymeHus, koumo ce ouakBa yuenuuume ga pazBusim, ca kpumuyHOmMO MucCA€He,
kpeamuBrocmma, ymenusima 3a pa6oma 6 ekun u gp.

He3zaBucumo uye B8 yue6Hume npozpamu no Bcuuku yue6Hu npegmemu
8 nauaanume kaacoBe 8 6bazapckume yyuauwa ca npegaokenu getinocmu
3a npugo6buBaHe Ha guzumaAHu komnemenmuaocmu, 32 MSAX HE € HAAUYHA
HUMO sICHAa pezaamenmauusi, Humo Mmemoguuecku nacoku 3a npuaokenue.
[IpegBugenume getinocmu ocHoBHO ca cBbp3anu ¢ uznoa3zBanemo na MKT 3a
npoyuBanus u mbspcere Ha undopmauust 6 unmepHem, kakmo u 3a cv3gaBanemo
unpegcmabsHemo Ha pajAuyHu eAekmpoHHU pecypcu, HanpuMep Npe3enmauyu,
npoekmu u gp. Hsima o6aue sicnoma gokoako makuBa getinocmu ce peaauzupam
86 Bcuuku kaacoBe u no-ckopo ce pazuuma Ha skeaanuemo u kpeamuBrocmma
Ha yyumeaume. B gonbvanenue, ckopowno npoyuBane nokasa, ue ,auncBa
cnogeaeHna Buzug 3a gueumasnume komnemenmuocmu, koumo yyeHuuume
mps66a ga npugobustm 6 Hauaanume kaacoBe, a pazBumuemo um kamo omgeaex
npegMem He € cbobpazeHo ¢ pazbumuemo um no gpyzu npegmemu (Aleksieva
& Racheva, 2024 a, b).

Megazozuyecku u coyuanHu uzcAaegBaHug, mom 8 (2024), ISSN 2738-8298
Educational and Social Studies, Volume 8 (2024)

THEORETICAL AND APPLIED RESEARCH

TEOPETUYHU N MPUAOXXHUN N3CAEABAHWNA

1



THEORETICAL AND APPLIED RESEARCH

TEOPETUYHU U MTPUAOXKHUN N3CAEABAHWNA

12

[Togxogu na npenogaBane na MIKT 8 Macauy3emc, CAII]

Tt kamo 8 CAILl o6pazoBanuemo ce pbkoBogu geuenmpaauzupaso, Bceku
wam caMm cbemabs yuebHume npozpamu, no koumo ga ce pabomu Ha Hez2o0Ba
mepumopust. O6pazoBameanume cmenenu 8 CAILl ce pazauuaBam om Hawume
- HavaAHusm eman 3ano4Ba Ha 5-zoguwna Bbv3pacm c amepukanckama Bepcus
Ha gemcka 2paguHa B8 nbpBama 2oguHa, caegBawiama 20guHa yueHuuume Beue
ca nbpBokaacnuuu. Emansm npukalouBa 8 nemu kaac, kozamo geuama ca Ha
10 zogunu. [lambm Macauy3emc uma cuaeH aHeakumenm kbm MogepHuzauus
Ha obpa3zoBanuemo u BuegpsiBane na mexHnoaozuu. C moBa ca cBvp3anu u
peguua uHuyuamuBu u npozpamMu, HacoueHu kbm noBuwabane Ha guzumasHama
epamomsocm u u3znoajzBanemo Ha mexsoaozuu 8 kaacnume cmau, koumo
cAy’kam kamo mogea 3a ocmanaaume wamu. Yuenuuume 8 Macauy3emc yuecmo
nocmuzam Bucoku pe3yamamu Ha HaUUOHAAHU U MexkgyHapogHu oueHsBanus,
koemo noka3Ba, ye unmezpauusma Ha mexHoao2uu 8 06yueHuemo e ycnewsa
u gonpuHacs 3a akagemuunus ycnex. BkalouBanemo na Macauy3emc 8 anaau3a
npegocmaBs Bv3mocknocm ga ce uzcaegBam nskou om naiti-ycnewHume u
uHoBamuBxu nogxogu kbm npenogaBanemo Ha guzumaAHuU MEXHOAO2UU,
koumo mozam ga cay’kam kamo npumep 3a nogo6psiBane na npakmukume
8 gpyeu pezuonu. B Macauy3emc omnoBo ce omkposiBa Bmopusm nogxog
Ha UHmMezpupaHe Ha guzumasHu komnemenmuocmu B o6yyenuemo, kamo e
060c0o6eH yuyebHusMm NpegMem gu2umaHa 2pamomuocm u komnlombwprau
nayku (MDESE, 2019, 2022).

O6yuenuemo no VKT B wama Macauy3zemc ce ocbuiecmBsi8a na 6azama Ha
PamkoBa yue6Ha npozpama no guzumaasa zpamomuocm u komnlombpru Hayku,
u3zgageHa om AenapmamMeHma No HauYaAHo u cpegHo obpazoBanue (MDESE, 2019).
OuakBanume pe3yamamu B Hest He ca onpegeAaenu 3a Bceku kaac, kakmo e 8
Bbazapus, a 3a nepuog om Hskoako kaaca. B nepuoga om gemckama 2paguna go
Bmopu kaac yuenuyume pazBuBam konuenuuu upe3 uzcaegBane, omkpuBane u
kpeamuBrnocm nog pvkoBogcmBomo u HacvpuaBanemo om cmpaHa Ha mexHus
yyumeA. Te naanupam, nocmposB8am u uznpo66am uzobpemexusima u peweHusima
cu Ha npobaeMu upe3 ujcaegBane u uzpa. OcnoBnume komnlombpHu ymenus
MO2am ga ce Hayyam Cc ynompebama Ha MaHunyAamuBru Mmamepuau, MoAuB
u xapmus u gpyeu ,pbuHu‘ memogu. B nepuoga om mpemu go nemu kaac
yY€HUuuume nocmenexHo 3anoybam ga ouexsBam noAzume u ozpaHuueHuUsIMa
Ha cbwecmByBawu npogykmu u u3mMeHsm yacmu om msix, 3a ga papabomsm
Hew,o HoBo. YueHuuume ca cnocobHu ga onuwam u gokymenmupam cB8ossma
komnlomvpha gethocm nog ¢popmama Ha mekem upe3 uHcmpymeHmu 3a
npe3eHmayuu u geMoHcmpauuu Ha cBosima paboma u yuacmue 8 o6yueHuemo
no no-kpeamuBxu nauunu. [Ipe3 ueaust nepuog yuumeasim uma c6o6ogama
ga npeueHu koea yueHuuume mMozam ga 3anoyHam ga u3noA3fam guzumaaHu
mexHoaozuu (MDESE, 2019).

(Quaocodusma na Pamkama no guzumaana zpamomuaocm u komnlombpHu
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Hayku e cBbp3ana c npoueca Ha npuaokenue Ha m.Hap. npakmuku, koumo
ycAoBHO ca HapeueHu ,cb3gaBane’, ,uzepaskgane Ha Bpb3ku’, ,0606wabane’,
»aHaaugupane®, ,oowyBane’, ,cv6mecmna paboma“ u ,npoyuBane”. B pamkama
€ ompaszeH eguHcmMBeHO MUHUMYMbM 3HAHUS U yMeHUs, go koumo yuenuuume
ga gocmuezHam B kpast Ha cbomBemHume nepuogu, a npu Op2aHu3upate Ha
geiHOCmMumMe NO NpegMema yyumeAaume mozam ga pagmecmBam yue6Homo
cbgbprkanue, kakmo npeuensm 3a ygauno, 3a ga 20 aganmupam kbm Hyskgume
Ha yueHuuume cu. EguncmBenomo ycaoBue, koemo mps66a ga cnazsam, e
konkpemnomo cbgbprkanue ga 6bge npenogagero 6 3agagenus 6 pamkama
nepuog om kaacoBe (nak mam).

Ha mepumopusma na wama Macauy3emc 668 Bcuuku o6pazoBameanu
cmeneHu go 12. kaac no npegmema ce u3zyvyaBam ocnoBxu konuenuuu,
paznpegesenu B yemupu Hanpabaenus, Bcssko om koumo uma cBou sigpa.
Yuye6HOmO cbgbprkaHue no omgeaHume HanpaBaeHus U sigpa 3a HavaAHus eman
e npegcmabeHno 0606weHo 6 maoba. 3.

Tabauua 3. YuebHo cbgbpkaHue cbobpazHo PamkoBama yuebHa npozpama
no gueumaaHa 2pamomHocm u komnlombpHu Hayku (Macayy3emc)

HanpaBaevue | figpa Eman gemcka 2paguHa - 2. | Eman 3. - 5. kaac (MDESE,
kaac (MDESE, 2019) 2019)
Komnlompu -begonacHocm | Aeuama ce ysam ga pa3bupam | Pa3bupam konuenuuu 3a
u 06wecmBo U cuzypHocm; | ocroBHu koHuenuuu, cBbp3aru | Ge3onacHocm u cuzyprocm,
_Emuka u ¢ msaxHama 6e3onacHocm u 3a be3onacen u nogxogauy
npabo; cuzypHocm, u npugobuBam Ha4uH Ha ynompeba
6a3ucHa npegcmaBa 3a Ha mexHoAo2uUMme,
-Mexkgyau- Be3onacHuUMe HayuHU Ha kakBo npegcmaBasiBa
e U CNOgeAsHe Ha UHdopMauus. kubepmopmo3zbm u kak
obwecmBeHo | 3ano3HaBam ce c moBa ga ce cnpaBsm ¢ Hezo.
Bu3geticmBue kaks8 mpsi6Ba ga e gobpusim AemoHcmpupam omeoBopHa
,guaumaneH 2pakgaHuH' ynompeba Ha guzumaaHume
HabalogaBam u onucBam MEXHOAO2UU U CbgbpkaHue,
kak xopama u3noa3Bam kakmo u omeoBopHo 0buiyBaHe.
mexHoAozuume u kak me HabalogaBam u onucBam
BAusigim Ha xopama. kak mexHoro2uume mozam
ga Bausism Ha xopama.
Mmam ocHoBHo pajbupane
3a 06wyBaHemo upe3
cbobuweHus B gueumanHume
Meguu u 3a paBHust gocmbn
go mexHoAo2uume. OOpbUA
ce BHumaHue u Ha moBa kak
MeXHOAO2UUME NOMaz2am Ha
xopama c yBpekgaHus.
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Auz2umaaHu -A\u2umaanu Y geuama ce pa3BuBam 3noa3Bam guaumannu
UHCMPYMeHMU | UHCMpPyMeHmU; | Ga3ucHu ymeHus 3a npoy4Bade | UHCMPYMeHMU U yMeHus 3a
u cuBvecmua | -CvBmecmua u ynompeba Ha guaumaaHu nucane ¢ kaaBuamypa, 3a ga
paGoma paboma u UHCMPYMeHMU C ueA cb3gaBaHe | nybaukyBam myamumeguiHu
0bu1yBare; Ha npocmu npogykmu u 3a npogykmu; 3a ga 0buwyyBam
~MpoyuBare komyHukauus u obmeH Ha u 06MeHsm uHdopmauus.
uHdopmauus (8 konmekema ha | Pa3BuBam cpegHo HuBo
cbBmecmHama paboma c gpyau | ymeHus 3a npoy4BaHe Ha
yyeHuuU). npogykmu u 3a omgaBae Ha
3acAy2a Ha cbygameAume Ha
gageHu npogykmu. OuakBa ce
geuama ga Mozam ga nuwam
¢ knaBuamypa no 5 gymu 8
MUHyma Ha kaac, m.e. 8 5.
kaac me mpsi6Ba ga mozam ga
nuwam 25 gymu 8 Munyma.
Komnlombphu | -KomnlomupHu | YyeHuuume pa3oupam, Pa3no3HaBam pajaudHu
cucmemu ycmpolicmBa; | ue komnlombprume komnlombpHu ycmpoticmBa
_C-bmpngu_ ycmpoﬂcmBa CbmecmByBam U mexHume komMnoHeHmu.
yecmBo uoBek- | B MHO20 popmu U umam Vi3non3Bam pagauku
komnlomp; pagAudHU komnoHeHmu. ko""”lé’mbp”” ycmPOUCBmBa'
-Mpexu; Pazenexkgam ocHoBHU petuabam U omcmparsvam
) npocmu npobaemu.
-Ycayeu cmpykmyphu komnokexmu PagepaHuyaBam 3agauu, koumo
Ha komnlomprume ce u3nbAHABam Hal-gobpe om
cucmemu u mpexu. komnlompu, om makuBa, koumo
OmkpuBam pa3aukume ce u3nbAHABam Hai-gobpe
mexkgy voBeka u om xopama. Pa3no3HaBam
komnlomupa, 3a ga komnoreHmume Ha Mpeskume
onpegeasim B kakBu cayuau | u ocHoBume Ha mpeskoBomo
uma noA3a om ynompe6ama | ygocmoBepsiBate. Mmam
Ha MexHoAO2US. npocma npegcmata 3a
gU2UMaAHU YCAy2U (npuAoXkeHus
kamo kapmu, guzumaaHu Au4HU
acucmexmu).
KomnlombpHo | -O606waBane; 3caegBam abempakuusma MpegcmaBsm 3agaya no HoB
MUCA€He ~AA20pUMMU; ype3 ugeHmuuuupaHe Ha Ha4uH u pa3buBam no-zoasma
~A\aHHU; 0bwu npu3Hauu. Cv3gabam 3agaya Ha nog3agayu. Muwam

-lpozpamupa-He
u pa3pabomBane;
-MogeaupaHe u
cumyAauuu

u u3nvAHsBam npocm
aneopumbM. Pagbupam

kak ce cvbupa, u3nor3Ba

U npe3eHmupa gageHa
uHpopmauus c nomow,ma Ha
guaumaAHu ycmpoticmBa u
uHcmpymeHmu. Cv3gaBam
npocma komnlombpHa
,npozpama’. 113noa38am
NPOCMU MOGeAU U CUMyAQUUU.

an2opumbM, omempatsiBam
2pewkume B Hezo U 20
aHaaugupam. Pazbupam gageHa
6a3a gaHHU U opzaHu3upam

u mpaHcpopmupam

gaHHU. Muwam npozpamu,
omcmpatsBam zpewku

8 msix u 2u kopuaupam,
u3non3Baliku nocaegoBameaxo
Hagepakgawu ce mexHuku.
Cv3gaBam mogeau u u3noazBam
gaHHU om CUMyAQUUU.
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OuakBanume pe3yamamu 8 PamkoBama yue6bna npozpama ca nanucasu
maka, ye ga ce gonvaBam ¢ gpyeume yueb6HU npozpamu, kamo ugesima Ha
aBmopume U € N0 MO3u HAYUH ga Ceé NOgNOMO2ZHAM NO-goOPOMO NpuAazaHe u
uzyyaBaHe Ha 3HAHUSIMA, yMEHUSIMA U OMHOWeHUsIma No npegMema. MHO2o om
msX ce npuAazam u no gpy2ume npegmemu, Bkalouumeano no mamemamuka,
Hayka, mexHoaozuu u unkenepcmBo (nak mam). B gonvanenue kbm PamkoBama
yuebHa npozpama e npegBugen HapwuyHuk 3a npuaazasemo U, 8 kotimo ce
gaBam konkpemnu ugeu 3a gemoHcmpauuoHHU cpegcmBa 3a nocmueaHe Ha
konkpemnu ouakBanu pezyamamu (MDESE, 2022). Yacm om npegaoskenume
pecypcu B nocaegrHus maksB8 napbunuk om 2022 2. ca:

* Growing with Kibo (po6omuka - om gemckama 2paguna go 2. kaac) -
Bugeo, koemo npegcmals nayuna Ha paboma ¢ poboma?;

* BeInternet Awesome (gueumaaHno 2paskgancmBo u 6e3onactocm - 3a 3.-5.
kaac) - pazpabomeno om Google. Aeuama ce yuam Ha oHAQlH 6e30nacHoCcm
ype3 uzpobu memogu, Bkalouumeano uype3 unmepakmuBrama onaalin uzpa
Interland, kosmo pa3BuBa aozuueckomo u komnlombvpHomo mucaene.
[Tpegaazam ce zomoBu pajpabomenu ugeu 3a ypouu no memus.

* Minecraft Education (3a 3.-5. kaac) - 3a 3ano3naBane u nucane na kogoQe,
koopgunamu, aazopummu, 3a popmupane Ha komnlomvpHo mucaene. Equn
om Bapuanmume 3a nucane Ha kogoBe e axmepHamuBa na Scratch (Code.
org), a gpyzusim (3a no-2oAeMu yueHuuu) — Ha e3uka Phyton*.

* Learning Without Tears (3a popmupane Ha ymeHus 3a nucase Ha kaaBuamypa
U guzumaasHa 2paMomHoCm).

MPEMNOAABAHE HA MKT BbB ODUHAAHAUA

B8 Qunaangus Bcuuku yuusuwa caegBam egHa u cbwa yuebHa npozpama,
pazpa6omena om Punaangckama nauuonaana azenuus no o6pazoBanuemo. B
Hes ca OnucaHu ueAume u 0cCHOBHOmMO yyebHO cbgbpskaHue no omgeAHume
npegmemu. B gonbAHeHue, 06w UHUME U yYuAuwama cbemabsm ,mecmsa“
Bepcus Ha npozpamama, nojoBaBatiku ce Ha o6wonayuonasanama makaBa (Hasala
& Kelly, 2020). Hauaanusim u npo2umMHazuasHusim eman ca obeguHeHu 6 obwa
cmeneH Ha obpa3zoBaHue - ocHoBHa, om nbpBu go geBemu kaac. Om nwvpBu
go wecmu kaac ¢ yuenuyume pa6omu npeguMHO eguH yyumea (nak mam).
(okycvm Ha npoyuBanemo we 6bge 8 mo3u nepuog, kotimo e Hali-6Au30 go
HauaAHama yyuauwHa 6v3pacm.

BB punaangckama yue6na npozpama He ce npegBukga omgeaen yueben
npegmem, cbbp3an ¢ npenogaBanemo na MKT. Hacokume 3a moBa kak ga ce

2 https://www.youtube.com/watch?v=1JQDQsueZO8

3 https://beinternetawesome.withgoogle.com/, uzpama Interland: https://beinternetlegends.
withgoogle.com/en_ie/interland

4 https://education.minecraft.net/en-us/resources/computer-science-subject-kit
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npenogaBam VIKT u npozpamupanemo ca onucanu 8 mema ,,VIKT komnemenmuocm*
om pazgeAa 3a mpancBepcasnu (npeHocumu) ymeHus B8 yuebHama npozpama,
koumo yuyenuuyume mps66a ga npugo6ussm. Yue6Hama npozpama 3araza
KT ga ce u3noajBam u npusazam memoguuecku ,,868 Bcuuku kaacoBe om
ocHoBnama cmenen Ha o6pazoBaHue, no pajauyHume yyebHU npegmemu u
MyAmMugucuyunAuHapHu yue6Hu Mmogyau u 8 gpyzu yuebHu geinocmu® (nak mam).
Toecm cmpanama e Bb3npueaa mexkgynpegmemnusi nogxog Ha UHMeZpupaHe.

ITo-konkpemno KT komnemenmuocmma 8v8 Quraangus ce pa3BuBa B
yemupu ocHOBHU o6Aaacmu:

1) pazbupane Ha uznoa3zBanemo Ha VKT, ocnoBHume um npuHyunu Ha

paboma u kalouoBume konuenuuu; pazBuBane na ymenusima 6 o6aacmma

Ha VKT u cbv3gaBane Ha camocmosimeanu npoekmu;

2) omzoBopHO, 6e30nacHO U €p2oHOMUYHO u3noa3Bane Ha MKT;

3) ynompeba na MIKT 8 undpopmauvuontust menugskmsam u 8 ucaegoBamencka

u mBopuecka paboma;

4) npakmukyBane na uznoazBanemo na KT npu Hepopmarno u popmasHo

obwyBane (nak mam).

B 1. u 2. kaac ce npegBwkga yuenuuume ga npakmukyBam ocnoBxu MKT
yMEHUS U ga 2u npuaazam ¢ oopazoBameanna uea. Te nayuaBam kak ga uznoa3Bam
pa3zauunu ycmpolicmBa, copmyep u ycayzu. BkalouBa ce pa6oma c kaaBuamypa u
ce npugo6uBam ocnoBxru ymenus 3a mekcmoo6padomka. 3aroskenu ca u memu,
cBbp3anu c guzumassume Mmeguu. Aeyama u3znbassgbam nogxogsuiu 3a msixHama
Bb3pacm 3agauu no npozpamupane, 2etimudpukauus. Paguuma ce ocHoBHO Ha
uzpoBo 6azupanume Memogu Ha paboma. Cpeg 3aceznamume memu B ypouume
e uma3su 3a 6ezonacnama ynompe6a Ha KT (Bkalouumeano onaatin emukem u
nogxogsiwa cmotika npu paboma c komnlomsp). B npozpamama ce cnomenaBam u
caegaume Bv3mosknocmu 3a ynompe6a na VKT 8 kaacnama cmast: uznoa3Bane na
mbpcauku, u3npobBane Ha pazauyHU UHCMPyMeHmu, nocmaBsHe Ha maaku 3agayu
3a cboupane Ha uHpopmauus u gpyeu unmepakmuBru KT getthocmu (Finnish
National Board of Education, 2016, yum. no: Hasala & Kelly, 2020). Om mpemu go
wecmu kaac ce npegBwkga paznoobpazna ynompe6a nHa VKT no pazauunume
yuebHu npegmemu. Ha yuenuuume caegBa ga ce npegaazam Bv3mosknocmu ga
uznoa3Bam VKT uncmpymenmu, koumo ca Hati-nogxogsiuu 3a msix. Akuenmupa
ce Bbpxy HezaBucumocmma u cbmpygHuuecmBomo ¢ gpyau yueHuuu. YueHuuume
ce yuam kak ga uznoa3zBam pazauunu ycmpoticmBa, copmyep u ycayzu u Ha
mo3u eman Beue mps66a ga pazoupam u kak pabomsam me. Fi3noa3Banemo Ha
KT 8 me3u kaacoBe BkalouBa u o6pabomka Ha pazauunu popmamu - mekem,
uzobpakenus, Bugea u anumauuu, ynompeba Ha komyHukayuoHHU cucmemu
u o6pazoBameanu ycayzu B8 coyuaanume mpexku, kakmo u npozpamupane.
OmnoBo ce akuenmupa u Bbpxy npaBuanama cmotika no Bpeme Ha pa6oma c
komnlomtp, nogxogsiwyume BpemeBu guanazonu 3a paboma u oHaalin emukema.
Yuenuuume ce 3ano3naBam c ocHoBHu npunuunu Ha aBmopckomo npaBo u kak

Megazozuyecku u coyuanHu uzcAaegBaHug, mom 8 (2024), ISSN 2738-8298
Educational and Social Studies, Volume 8 (2024)



ga ouensBam kpumuuno unpopmauusama, c kossmo ce co6avckBam 6 unmepnem.
Aeuama 6uBam nHacvpuaBanu ga uznoazBam VKT u npu 83aumogeticmBue u3box
yuuauwe, Bkalouumeano u 8 mexkgynapogen konmekem (nak mam).

TekcmoBe, cBbp3anu ¢ ynompebama Ha VKT, ca Bkalouenu u gupekmuo
kbMyacm om npegcmaBsnemo Ha cbgbpskaHuemo no 3agbakumesHume yue6HUu
npegmemu. Hanpumep 8 m.nap. kalouoBo cvgwprkanue, cBbp3ano ¢ ymenusma
3a MucAeHe, no mamemamuka om mpemu go wecmu kaac, ¢pueypupa mekem,
ye yueHuuume mps66a ga ,naaHupam u uznbvangBam npozpamu 8 cpegu 3a
epaduuHo npozpamupane’. B kalouoBomo cvgbpskanue no 3anasmuuticmBo
(ekBuBarenmHo Ha Hawus npegmMem mexHoAo2uu u npegnpuemavecmBo) 8 cvuus
nepuog ce cnomeHabam npozpamupase, po6omuka u aBmomamuzavus (nak mam).

(Qunaangckume yyumeau umam zoasma cBo6oga npu opzaHu3upase Ha
npenogaBanemo cu u He ce caegu kakBu memogu uznoazBam. Hegocmambskbsm
Ha ma3u c6o60ga e, ye pazBumuemo Ha yMeHusima Ha yueHuyume 3aucu noumu
u3uSA0 OIM YMEHUSIMA U UHMEepecume Ha mexHus yuumea. Pajoupa ce, ycnewnama
uamezpauus Ha KT B8v6 punaangckume yyuauwa e c6vp3aHa u ¢ scHama
Buzus Ha yuuauwHume Augepu (Niemi et al., 2012). Cpewam ce yaumeau, koumo
akmuBno uznoa3zBam VKT 8 npakmukama cu, gpyzu, koumo ca npomuBauuu Ha
yecmama ynompeo6a Ha mexnorozuume B8 kaac (mbii kamo geuama uznoa3Bam
KT gocmambuHo u 666 BcekugneBuemo cu), kakmo u no-6v3pacmuu yuumeau 6
kpas na kapuepama cu, koumo 3aaazam camo u uzkalouumeano na mpaguuuoHHu
memogu. Taka 66 Quuaangus ca gokymenmupasu cayyau, 8 koumo mpu geua
om egHo u cbwo cemeticmBo noayuaBam cvBeem pazauunu KT ymenus, makap
u ga ca yuuau B egno yuuauwe (Hasala & Kelly, 2020).

BB punaangckomo o6pazoBanue KT ce npuaazam ocnoBHo kamo cpegemBo
3a nucaHe Ha ecema, 3a cb3igaBane Ha cbgbprkanue, Ha npe3enmauuu, Bugea,
ye6caltimoBe, eaekmpoHHu cnucanus, npozpamupane, anumupane, 3D mogeaupase,
guzumasnu mempagku 3a pa6oma 8 kaac, o6aauHu npocmpancmBa (Hati-uecmo
me3u Ha Google u Microsoft). Hgkou om yuumeaume Ha Hali-maskume yyam
yuenuuume cu kak ga pabomsim ¢ ma6aem u npuaokenust kamo BookCreator
u Scratch Junior (nak mam). Aonbanumeano Quuaangckama HauuoHaAHa
azeHuus no o6pazoBanuemo npegaaza u punaangcku VKT cpegecmBa, koumo
ga ce uznoa3zBam no Bpeme Ha o6yuenue, Hanpumep: 3D Bear (naamdopma ¢
o6ozamena peaanocm - AR), Code School Finland (kogupane u npozpamupate),
pecypcu no gu2umaaHa 2pamomsyocm u 6e3onacHocm Ha naam@opmama Fun
Academy (FInCEED, 2024).

MoAXOoAU HA MPENMNOAABAHE HA UKT B UCTTAHUA
B Hcnanus o6pazoBameanume noaumuku, Hacouenu kbm BkalouBane na KT
8 yuuauwama, 3anouBam owe npe3 1980 2. ¢ pazauyHu npozpamu, HO egBa npe3
yue6bnama 2009,/2010 2. me uzauzam Ha npegeH nAaH ¢ npozpamama ,Escuela 2.0%
(Pafios-Castro et al., 2022). Bcmpanama uma HauuoHaAHU cmpamezuu, 06xBawawu
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Mmepku 3a obyuenue 668 Bcuuku o6aacmu na MKT B yuuauwama, gueumasna
Megulina zpamomHocm u pazBumue Ha eaekmponHu ymeHnus. B ocnoBHume
u cpegiume yyuauwa MKT ca o6w, uncmpymenm 3a gpyzu npegmemu, Ho 8
cpegromo HuBo me cbwo ce npenogaBam kamo omgeaen npegmem. Cb2aacHO
opuuuasHume yueb6Hu gokymenmu uznoa3Banusim nogxog Ha UHMEZpUpaHe
Ha VKT e mpemusm - uanmezpupanemo B8 gpyzu yue6Hu npegmemu, kamo ce
ouakBa yuumeaume u yueHuuume 8 HauaaHomo HuBo ga uznoa3zBam UKT B8
kaac, kakmo u 3a gonbanumeanu getitnocmu no 8cuuku npegmemu (ESUL, 2012).
Kamo usao ucnanckume yuenuuu ce pag8am na cpaBnumeano Bucoku nuBa na
o6opygBatne u cBbp3anocm u ca ckaoHHU ga ce npucbeguHsam kbM guzumasHo
OopueHmupaHu yyuauwa ¢ obyuenu yuumeau no MKT (nak mam).

Mudpopmamukama He e Bkalouena 8 nayuonaanama npozpama 3a 0CHOBHO
o6pazoBanue. Bbnpeku moBa aBmonomHume o6wHOCMU uMam npaBomouuemo
ga paznpegeasm u3BecmHo Bpeme 3a o6yuyeHue Ha meMu NO mexeH u3oop,
koemo moske ga 51 BkalouBa. Te3u o6aacmu ca 17, pa3auuHu NO NAOW, U HACEAEHUE.
O6aacm Aa Puoxa 8 Ficnanus e nogxogsuw, u3zoop 3a pajeaekgane 8 konmekcma
Ha npenogaBanemo Ha guzumaAHu MexXHoA02uU nopagu Hskoako npuyunu - ms
e uzBecmna kamo egun om Bogewume pezuoxu B Micnanust no omHoweHue Ha
uHmezpayusima Ha guzumasHu mexsoao2uu 8 o6pazoBanuemo - mam ce omkpuBa
cuaeH akuenm Bbpxy uznoa3zBanemo na MKT B yuuauwama, kamo 3nauumeasen
6potll yuuauwa paznoaazam ¢ uHoBamuBHu guzumasHu UHCMPYMEHMU U PeCypcu.
Aa Puoxa e nuonep 6 Mcnanus c Bb8eskganemo na npoekmu kamo ,,Eaekmponno
yuuauwe® (,Escuela 2.0%), koumo ca nacouenu kvm guzumaauzauusima Ha
ob6pazoBameanama cucmema. Tezu unuvuamuBu BkalouBam npegocmaBsne Ha
guzumaasnu ycmpoticmBa Ha yueHuuume u yuumeaume, kakmo u pazBumue na
Bupmyaanu yue6Hu cpegu. Aa Puoxa uecmo e npumep 3a ycneuwHa pe2uoHaAHa
noaumuka 3a gueumaauzauus, kossmo moske ga cayku kamo mogea 3a gpyau
pezuonu B Mcnanus u u3Boa Hes. Kakmo 6 o6aacmma, maka u 8 uysiaa Micnanus
ocHoBHomo o6pazoBanue ce cbemou om 6 akagemMmuyHu 20guHU, pa3geAeHu Ha 3
uukbaa om no 2 akagemuunu 2ogunu. Yaumeaume umam c6o6ogama ga 3emam
pewenus 3a npuaazaHama MemogoAozusi, kamo mbpcsm Hati-go6pume nogxogu
C UeA NocCMmueaHe Ha ycnex Ha yyernuuume. Ha yueHuuume ce ocuzypsiBam
gueumastu ycmpoticmBa, 3a ga ce uzdbezne guckpumunauusima, a cemeticmBama
uM u yuumeaume ca omzoBopHu 3a HacbpuyaBane na npaBuanomo uznoa3Bane
Ha ycmpoucmBama. Hsakou om yyuauwama akmuBro BkalouBam uznoa3zBanemo
Ha mabaemu B o6yuenuemo. OcBen ue Bcuuku geua paznosazam cbe coocmBeHu
mabAemu, 3agayume uM 3a unbaHeHue ce 3agabam 6 omgeanu akaynmu. Te3u
akaynmu BkalouBam umetia, Msicmo 3a CbXpaHeHue Ha AudHU (atiroBe u gocmbn
go UHmMepHem.

Auzumaanume komnemeHnmuocmu Ha yueruyume ce pa3BuBam 6 pamkume
Ha yuebHusl npegMem mexHoAo2uu, kakmo u no ocmanasume yuye6Hu npegmemu.
To3u npegmem e nHacouen kbvm 3ano3naBane Ha yyeHuuume ¢ ocHoBume Ha
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guzumaasHama 2pamomsocm, u3znoazBanemo Ha komnlombpHu mexHoAozuu,
copmyepHu npusokenus: u unmepsHem. B nauaanume kaacoBe akuenmwsvm e
nocmaben Bbpxy ocHoBHu ymenus kamo pab6oma ¢ komnlompu, ¢ pazauunu
gueumaanu ycmpoticmBa, 6e3onacHocm 6 unmepHem u cb3zgabane Ha guzumasHo
cbgbpkanue. B no-kbcHnume emanu Ha o6yuerue ce 3agbabouyaBa o6yueHuemo
Nno npozpamupane, MyAmumeguiHo cbgbpskanue u npuaoskHu mexHoAozuu.
KT ce uznoa3zBam kamo uncmpymMeHmu 3a yueHe no ocmaHaAume yuyebHu
gucuunAuHu. B yvacoBeme no mamemamuka HanpuMmep yueHuyume mozam ga
npuAazam cneuuasujupaiu copmyepu 3a pewabane Ha 3agayu u Buzyasuzavus Ha
cAo’knu mamemamuuecku konuenuuu. B npupogonayunomo obyueHue ce pabomu
C gu2umaAHu Aabopamopuu u cumyaauuu, koumo no3BoasiBam Ha yueHuuume
ga ekecnepumenmupam 6 6e3onacHa Bupmyaana cpega. B gpyzume npegmemu
gueumaAHume MexXHOAO02UU ce u3znoa3zBam 3a gocmbn go MyamumMeguiiHu
pecypcu, yue6Hu Mmamepuaau u unmepakmuBru kapmu, koemo npaBu yuenemo
no-axnzakupaw,o u pazHoo6pazHo.

Upe3 ob6yuenuemo no pazauyHume yyebnu npegmemu 8 kpast Ha HayaAHOMO
cu obpazoBanue yueHuuume mpsi66a ga ca npugobusu cAegHUME YMEHUSI:

1. M3BbpwBane na Hacoueno mbpcerne 6 unmepnem u npusazaHe Ha npocmu
cmpamezuu 3a guzumaasa obpadomka na undopmauus (kalouoBu gymu,
u360p Ha nogxogswa undopmayus, OpzaHu3upate Ha gaHHu u gp.),
nposiBsBane Ha kpumuuyno omuowenue kbmM noAyueHOMO cbgbprkanue;

2. Cv3zgaBane, unmezpupane u npepabom6ane na guzumasso cbgovpskanue
8 pazauunu popmamu (mekem, mabauua, uzo6pakenue, ayguo, Bugeo,
komnlombpHa npozpama...) upe3 ynompebama Ha pazaudHu guzumaAsHu
uHcmpyMeHnmu 3a u3pazsbane Ha ugeu, emouuu u 3HaHus, kamo ce
3auumam unmeAekmyaanama co6cmBenocm u aBmopckume npaBa na
cvgbprkanuemo, koemo ce uznoa3Ba noBmopHo;

3. Yuacmue 6 yauauwHu getinocmu /npoekmu upe3 uznoa3Bane Ha BupmyasHu
uHcmpyMenmu uau naam@opmu, koumo nozBoagaB8am uzzpaskganemo na
HoBu 3Hanusg, odwyBane, cbBmMecmua paboma, cnogeAssHe Ha gaHHU U
cbgbprkanue 6 ozpanuyenu u konmpoaupanu guzumatu cpegu 6e3onacHo,
c omkpumo u omzo6opHo omHowenue koM ynompebama;

4. TlognaBane Ha puckoBeme u npuemane (nog pbkoBogcmBomo Ha yuumeas)
Ha npeBanmuBxu mepku npu paboma ¢ guzumasHu MEXHOAO2UU 32 3awuma
Ha ycmpoucmBa, AuuHu gannu, 3gpabe u okoana cpega;

5. HavaaHno pazpab6omBane Ha npocmu u ycmotuiuyubu guzumaanu peweHus
(noBmopna ynompeba Ha MeXHOAOZUYHU MamepuaAu, komnlombpHo
npozpamupase no 6aokoBe, oopazoBameana po6omuka...) Ha konkpemnu
npo6aemu uau npeguibukameacmBa, npegaoskenu no kpeamuBen HauuH,
npu okazana nogkpena npu Heo6xogumocm (Boletin Oficial de La Rioja, 2022).
C gpyeu gymu, obyuenuemo B Aa Puoxa npegBukga pazBumuemo Ha

komnemenmnocmu Ha yuenuuyume om Bcuuku o6aacmu na EBponetickama
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pamka 3a guzumaanu komnemenmuocmu DigComp 2.25. Kamo uncmpyMenmu
3a unmezpauus Ha VKT B ucnanckume yyuauwa ce u3znoa3Bam znanpumep
cpegama 3a npoepamupare Scratch u npuaokenuemo Storybird. Te namupam
wupoko npuaokenue 8 nomow, 3a pazBumuemo Ha yMeHusima Ha geuama 3a
pazka3zBane u cv3zgaBane Ha guzumaaHu ucmopuu. Storybird e 6a3upan Ha
uzkycmBen unmeaekm (Al uncmpymenm), kotimo no3Boas16a Ha nompedbumeasume
ga pagpabomBam nepcoHasu3zupaHu ucmopuu 3a geua. [Jaam¢popmama
npegocmals 6ubauomeka om Beuve cvrwecmByBawu ucmopuu, UHCMPyMEHM
3a cb3gaBane u uzmezasiHe HAa NEPCOHAAUZUPAHU UCMOpUU U NAb2UH, koimo
no3BoasBa Ha nompe6umeasume ga B3aumogeticmBam c 2epou om u3zbpanu
ucmopuu. [Tpuaoskenuemo e nogxogsiwo kakmo 3a yuenuuu 6 Hauasen eman,
maka u 3a no-zoaemu. C HezoBa nomow, me ycbBbpwencmBam u ymeHusma
Cu 3a yemesxe u nucade. Mozam ga uzdbupam meskgy gbazu ucmopuu, knuzu ¢
kapmunku, komukcu, paaw panmacmuka u noezus (Pena-Acuna et al., 2023).

noAXoAU HA NMPEMOAABAHE HA UKT B AINMOHUA

SInonus nokaza 3a6eaeskumeano pazBumue 8 cBoemo o6pazoBanue. Ts e
cmpana, kosimo e Bucoko 8 mexkgynapognume kaacauyuu 3a o6pazoBanue upe3
Bb3numanue Ha xapakmepa. SiInonckume yuyenuuu mps66a ga npekapam wecm
2ogunu 8 navaanomo yyuauwe (Shougakkou) (Hinta et al., 2020). B navaanus
eman Ha ocHOBHOmMO yyuauwe, om nbpBu go mpemu kaac, yaeHuyume He ca
obpemMereHu om 3anamemsiBane Ha undopmauus u MameMamuyecku uguucAeHusl.
Te ce obyuaBam upe3 gegykmuBHxu uzpu, Habalogenue Ha pacmenus ukuBommu.
B nawaanus eman yyenuuume ce yyam ga ujzpakgam mekgyauuHocmuu
yMeHus, ga pazno3naBam emoyuume Ha xopama, ga 6bgam gucyunAuHupaHu u
koonepamuBnu (nak mam). Kamo omgeaen npegmem MKT cbuwecmByBa 8 Sinonus
om 2020 2. B no-maakume kaacoBe yuenuuyume noayyaBam o6yuenue 6 cpega
3a npozpamupane kamo Scratch. B cpegaume u 2opnume kaacoBe ce nosBs8a
u yueHe ¢ nomowma Ha pobomuka. B nauaanume kaacoBe 8 gonvanenue kom
mpaguuuonHomo obyuenue VKT moske ga ce uznoazBam B pazauunu yuebnu
cumyauuu kakmo ¢pponmaano, maka u ungubugyasno (MEXT, 2023).

B nupBu kaac ueama e yuenuuyume ga noayyaBam npakmuuecku onum
ocHOBHO c noMow,ma Ha mpaguyuoHHume pecypcu - mempagku u xumukaaku.
Yuu ce npozpamupaHe upe3 npuaazasHemo Ha 6Aok cxemu 8 ywacoBeme no
mamemamuka u sinoncku, a cvwo maka u upe3 uzyuabane Ha konuenuuu 3a
npozpaMmupare kamo nocaegoBameana oo6pabomka u noBmopenue, uznoa3Baxe
Hakumeticku onum u getinocmu 6 kaac. Bv6 Bmopu kaac yuenuuume pabomsim
cbe cpegu 3a npozpamupane kamo Scratch no Bpeme na uzyyaBanemo Ha

5 European Commission: Joint Research Centre, Vuorikari, R., Kluzer, S. and Punie, Y.,
DigComp 2.2, The Digital Competence framework for citizens - With new examples of knowledge,
skills and attitudes, Publications Office of the European Union, 2022, https://data.europa.eu/
doi/10.2760/115376
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npegMmema npozpamupare u 3aHumanusma 8 kaacnama cmas. ITpogbakaBa
pabomama c 6aok cxemume. B mpemu kaac yuam npozpamupasne 2AaBHo upe3
getinocmu, omuoBo uznoa3Bawu cpegama 3a npozpamupane Scratch no Bpeme
Ha MexXHUMe ypouu No pajAudHu Npegmemu U uHmezpupaHso Bpeme 3a obyueHue.
B yemBbvpmu kaac yuenuuume npogusakaBam ga yuam npozpamupase 6606 Bestka
npegmemsa ob6aacm u 8 unmezpupano Bpeme 3a obyuenue, pokycupano Bopxy
getinocmu, ugnoa3Bawu Scratch. B nemu kaac yuenuuume yuam npozpamupase
8 mamemamuuecku cpegu u 8 unmezpupaHo yue6Ho Bpeme, a B wecmu kaac
Beue ce nosBsBa u pobomukama. Ha geyama ce npegocmaBsm 6v3mocknocmu
3a npozpamupate, c6bp3anu ¢ yuuauwHu cvoumust — kayboBe no npozpamupae,
cbwo maka npozpamupane u3BbH yyuAuwe u npozpaMmupaHe ¢ yyacmuemo Ha
pogumeAume, 0OCu2ypeHo om acovuayusima pogumeA-yyumea - The Parent-
Teacher Association (PTA) (Shimabuku et al., 2024).

Kamo uncmpymenm 3a unmezpupane Ha VKT 8 snonckume yyuauwa
ce uznoa3B8a MESH, cvkpawenue om ,Make, Experience, Share“ (MESH, 2024).
ToBa e 6a0koB komnaekm, kotimo no3Boas6a na geyama ga ono3nasim cBema
Ha mexHoAozuume upe3 uzobpemsiBane u cv3gabane. Moske ga ce uznoa3Ba
kakmo om geua, koumo ca 8 Hauaaomo Ha o6yueHuemo cu no komnlombpHo
npozpamupase, maka u om makuBa, koumo Beue umam me3u ymenus, C uea
npaBene Ha 3a6aBHu mexHoAaozuyHu npoekmu. Beceku npoekm BkalouBa rozuuecko
Mmucaene, pewaBane Ha npodaemu, STEM ymenus u guzumasta komnemenmuocm.

NMPENOAABAHE HA UKT B PYCU4A

B Pyckama ¢egepauus nHauaaHomo o6pazoBanue 3anouBa om 7-zoguwHa
Bv3pacm. O6yuenuemo no VKT e yacm om pyckust o6pajoBameaer cmangapm om
2004 2. unpucvemBa om ,nbpBume cmbnku“ 8 06pazoBanuemo go nocaegHume.
B Pycus yuenuuume om HauaaHume kaacoBe uzyuaBam ocnoBume na VIKT 8
pamkume Ha npegMema mexHoA02UsL. AuzumasHama 2paMomyocm u u3noa3BaHemo
Ha komnlombpHu mexHoaozuu o6aye yecmo ce unmezpupam 6 gpyzu npegmemu
(nanpumep 8 npegmemna o6aacm ,Pycku e3uk” yuenuuyume ce yuam ga 66exkgam
mekcm Ha guzumasso yempoticmBo), m.e. nogxogbm Ha UHMEZPUPaHEe € CMeCeH,
kakmo e u 8 bvazapus. B pyckus o6pazoBamesen cmangapm VKT e wacm om
npegmemsama obracm ,Mamemamuka u unpopmamuka“ u ozpomno BHumanue
ce obpbwia Ha Bvnpocume, cBbp3anu ¢ pazBuBanemo Ha MameMamuyeckomo
u Ao2uueckomo mMucaete, ¢ uHdpopMayuoOHHAMa 2paMOMHOCM Ha yyeHuyume
u pabomama c¢ unpopmauus (MsipagoB, 2019). TpaguuuonHo ce u3znoasBa
»0e3komnlombpHusm® nogxog 8 o6yuenuemo no npozpamupase, ¢ koemo
ocHoBHO ce cb3gaBa u pa3zBuBa aAzopumMuyHUSM HAYUH HAa MUCAEHE, HO
cnopeg ujcaegoBameaume 3a Bpememo, 6 koemo skuBeem, mo3u nogxog He e
gocmambueH, mbil kamo npegcmaBama 3a aazopumsm U npozpama ce pa3geast
(nak mam). 3amoBa ce npaBsm onumu 3a BkalouBane na HoBu nogxogu, maka ue
npozpamupaHemo u arzopummusayusima ga ce npenogaBam kamo egHo usiao.
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Emo ywacm om nogxogume, koumo ca npegaoskenu 8 cvBpemennume yue6Ho-
memoguyecku komnaekmu no Hayaana unpopmamuka - peaauzupase Ha npoekm
no po6omuka mun ,kpan‘, npu paboma c kotimo ce ocvwiecmBs6a npexogbm om
anzopumsm kbM npoepama (kypc ,Jindpopmamuka“ 3a 3.-4. kaac); uznoa3Bane
8 obyueHuemo no npozpamupane Ha cpegama Scratch (kypc ,Jndpopmamuka
u MKT* 3a 2.-4. kaac); ycBosiBane Ha ocnoBama Ha npozpaMupaHemo upes3
uznoa3Banemo na KoduGameLab u Scratch (kypc ,,Jilnpopmamuka 3a Bcuuku®
3a 1.-4. kaac) (nak mam).

OcBen Scratch gpyzu ywecmo u3noa3Banu onaalin uncmpymenmu 6
obyuenuemo Ha pyckume yuyenuuu ca npegcmaBenu 6 maoa. 4.

Tabauua 4. Yecmo u3noa3BaHu gu2umaAHu uHcmpymeHmu B obyyeHuemo
8 Pycusi (ocBeH Scratch)

NHcmpymenm OnucaHue no Mbipago8 (2019)

Mukmomup Pycka pagpabomka, nogeomBsuwa geuama 3a npozpamuparemo.
VIHmepecHomo Npu Ma3u nNpozpama e, Ye ms € Nogxogswa u

3a geua, koumo Bce owe He Mo2am ga Yemam u nuWaM, Ml
kamo e cbcmaBena om kapmunku (nukmozpamu) ¢ 6e3mekcmoBo
cbgbprkanue. C nomowma Ha cmpeaku u BymoHu yyeHuuume
npugBukBam markume pobomyema. Cpegama e npuBrekamenna,
HO UMa 02paHuyeHu Bv3moxkHocmu u BeposimHo 6bp30 we 6bge
pa3eagaHa om yyeHuuume.

Code.org Hanogo6s6a cpegama Scratch. Maam¢opmama e pa3HoobpazHa.
KypcoBeme, koumo ca BkaloueHu, ca cbcmaBeru om no Hskoako
cepuu, upe3 koumo ce nocmuza nocmeneHHOMO HagepakgaHe Ha
3HaHusAma. Tagu naamdopma ce uznoa3Ba u B obyyeHuemo no KM 8
bbAcapus.

Codecombat Maamdopma, kosimo npegaaza npozpamHo obyyeHue 4pe3
cb3gaBaHemo Ha enemermu 3a komnlombpHu uzpu. HanogobsBa
ucmuHcko npozpamupane. Kogupasemo cmaBa no gBa Hayuha:
kogupane, 6a3upaHo Ha mekem (pue. 1), u yuere, 6a3upaHo Ha uzpa
(duz. 2). Cpegama gaBa Bv3mokHocm Ha yyeHuuume ga nuwam
kogoBe, kamo nomaza ga ce omkpusim u nonpaBsm gonycHamume
2pewku no msx. KogupaHemo, 6a3upaHo Ha u2pa, Npegaaza Ae2eHga,
kosimo npegcmaBs kogoBeme 3a u3BupwBare Ha gageHo gelicmBue.
AaBam ce HanbmemBus kot kog ga ce u3bepe u kak ga 6vge BvBegeH.
B cayyall Ha 2pewka npozpamama mapkupa 2pewHus kog 6 uepBeto u
noka3Ba kak mpsi68a ga 6vge HanucaH, kamo nonpaBkama ce ocmabs
Ha y4eHuuume - me npeHanucBam koga.
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®uz. 1. Kogupae, 6a3upaHo Ha mekcm® ®ue. 2. KogupaHe, 6a3upaHo Ha uzpa’

OcBeH c nocoyeHume uHCMpyMeHmMu yyeHuuume padomsim u ¢ kaacuueckume
Microsoft Paint u Microsoft Word, kakmo u ¢ npozpama 3a o6pabomka Ha yucaoBa
undopmauus (Kypun, 2020).

MNOAXOAU HA NMPEMNOAABAHE HA UKT BbB BEAUKOBPUTAHUA

B8 Beauko6pumanus o6yuenuemo no VKT e o6ocob6eno B omgeaen
yuebeH npegmem, HapeueH Computing (Rounlomspru vayku), m.e. 8 GuBwama
gbprkaba - uaenka na EC, cbwo e Haauue Bmopusim nogxog, nocouen 8 gokaaga
Ha mpeckama ,,EBpuguka‘ 3a 06yuenuemo no Bcuuku yuedbnu npegmemu omzoBapst
AenapmamMeHmbm no o6pazoBanuemo, HO Npu U3N'bAHEHUEMO Ha geliHocmume,
cBvp3anu c obyuenuemo no VKT, Aenapmamenmbm pazyuma u Ha BbHWHU
opzanuzauuu, Hgskou om koumo we 6vgam cnomenamu no-goay (Folwer & Vegas,
2021). C BbBegenama npe3 yueb6Hama 2014-2015 2. yuebHa npozpama no VKT
Beauko6pumanus npabu 3nauumu npomenu. Yuebnusm npegmem Computing
o6egunsiBa mpu kalouoBu o6aacmu (,Komnlombpru nayku®, ,,ilnpopmauuonnu
mexHoAo2uu” u ,Auzumasta zpamomsaocm®), upe3 koumo yuenuuume pazfuBam
yMeHusima cu 3a paboma ¢ komnlomsp u npusazam 3Hanusima cu Ha npakmuka
(Ofsted, 2022). B o6yuenuemo no KT 3anouBa ga ce nabasiza noBeue na konuenuuu
kamo ByaeBama aazebpa u e3uyume 3a npozpamupate (m.e. nocmabs ce ¢pokyc
Bbpxy aszopummuyHomo u Aozuyeckomo MucaeHne), kamo no mo3u HauuH Mo
ce npubawkalBa noBeue go ny’kgume na ungycmpusima (Folwer & Vegas, 2021).

[leama Ha HayuoHaAHamMa yye6Ha npoepama no komnlombvpru Hayku e ga
ce 2apanmupa, ye Bcuuku yueHuuyu Mmozam ga pazdéupam u npusazam oCHOBHU
npunuunu Ha komnlombvprHama nayka - abcmpakuus, aozuka, aczopummu u
npegcmaBsne Ha ganHu. Cvwo maka geuama mps66a ga Mmozam ga nuwam
komnlombpHu npozpamu, ¢ yusmo nomow, ga ce pewaBam onpegeaeHu
npob6aeMu. YueHuuume mps166a ga pazdéupam u ga 3Hasm kak ga uznoa3Bam
mexHoAaozuume. Apyzo Bakno ymenue e ga npuaazam HoBu uau Heno3zHamu
3a max uH@popmauvuoHHU mexHoAozuu. [Tpozpamama ce cmpemu u kvm moBa

6 M3o6packenuemo e cnumka Ha ekpana om opuuuasnus calim na CodeCombat.com -
CodeCombat - Coding games to learn Python and JavaScript | CodeCombat

7 ITak mam.
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yueHuuume ga 6bgam omzoBopHu, goope nogzomBenu, yBepenu u uzob6pemamenHu
npu paboma ¢ VKT (DE, 2024). Hauuonaanama yuye6Ha npozpama ce pa3zgeas
Ha 4 6aokoBu nepuoga, Hapeuenu ,kalouoBu ¢azu’, nbpbume gbe om koumo
Ce OmHacsm 3a yyeHuuume om HavyaAHa yyuauwiHa Bv3pacm. B kpas na Beska
om msx yuumeasim opuyuasHo oueHs8a npegcmaBsHemo Ha yuenuuume (DE,
2024), koumo mps66a ga npumeskaBam onpegeaenu ymenus kakmo caegBa:

» IIspBa ¢aza (nspBu u Bmopu kaac) - 6 kpas na mazu ¢daza yuenuyume
mps66a ga pazoupam kakBo npegcmalBasiBam arzopummume, ga Mmozam
ga cbjgaBam npocmu npozpamu, ga pazno3znaBam u3noa3zBanemo Ha
mexHOoAOZUU U U3BbH yyuAuwe, ga 2u uznoa3zBam 6e3onacHo u ga He
npegocmalbsm auuna undopmavus (DE, 2013).

* Bmopa ¢aza (om mpemu go wecmu kaac) — yuenuuume mps66a ga mozam
ga nuwam u opopMsim Npozpamu, peasuzupawu onpegeAetu ueau; ga
06sicusgBam kak pabomsam nsgkou npocmu arzopummu, ga omkpuBam
u nonpaBsm zpewku 8 msax u 6 npozpamume; mps66a ga noznabam
komnlombprnume mpesku u ga 2u uznoa3zBam 3a mbvpcere Ha uHPopMauus
no epekmuBen nayun. Cvwo maka mps66a ga uzbupam, uznoazBam u
kom6bunupam pazauunu copmyepu (Bkalouumerno unmepHem ycayau)
Ha Habop om guzumaaHu ycmpoicmBa, ga npoekmupam u cb3gaBam
npozpamu, cucmemu u cbgbpskaHue 3a nocmuzaHemo Ha gageHu ueAd,
Bkalouumeano cvbupane, anaauzupane, ouenka u npegcmalste Ha ganHu
u unpopmauus. TpsabBa ga uznoazBbam mexHoaozusima 6e30nacHo u
omzoBopHo (nak mam).

Kamo yecmo ynompe6s8anu 8 HayaaHus eman guzumaAHu UHCMPYMEHMU Ce
omauyuaBam 6aokoBo 6a3upanume e3uuu 3a npozpamupane kamo Scratch (Ofsted,
2022). Egun om Hati-npegnoyumasume Nogxogu Om HayaAHUME y4umeAu, 0CO6eHO
8 panHume emanu Ha o6yuernuemo no VKT, e ga ce uzBvpwBam getitnocmu 6e3
npstkama ynompe6a Ha gueumaAHu ycmpotiicmBa - HanpuMmep yuenuyume ga
cbemabsam nocaegoBameanocm om uHempykuuu 3a po6om, kotimo ga nanpabu
cangBuu. Tezu uncmpykuuu BnocaegcmBue ce uznwvansgbam om yyumeas. 3a
HavaAaHus eman ce npenopbvuba npenogabanemo Ha cbgbpkaHuemo ga ce
ocvwiecmBsg6a c nomowma Ha npukaszka uau pazkazana om yyumeast ucmopus,
kossmo e go6pe 066bp3ana ¢ konkpemnama komnlombphaa konuenuus (nak
mam). Apyeu yecmo u3noa3zBanu MKT uncmpymenmu 68v6 Beaukob6pumanus
ca npegcmalBenu 6 maba. 5.
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Tabauua 5. Yecmo u3noa3BaHu guzumanHu UHCMpYMeHmu
B8 BeaukobpumaHus (ocBe Scratch)

NHcmpymenm OnucaHue no Brown (2016)

MuHu-po6ombm | YcmpoiicmBomo cegupika npozpamupyemu enemermu, koumo no3BoaaBam Ha
Bee-Bot yuyeHuuume ga 3agaBam nocaegoBamearocm om gBukeHus, upe3 koumo mo ga
ce npugBukBa no onpegeneH Mapwpym Ha noga uau Bbpxy yuebHa nocmenka.
YyebHume nocmenku, koumo ce ugnoa3Bam, mozam ga cbgbpkam 6ykBu u
uudpu. Mo Mo3u HaYUH Moske ycnewHo ga ce uHmezpupa 02pamMomsBaHemo Ha
y4eHuuume B geliHocmma ¢ npozpamupaHemo Ha cmbnku.

Lightbot Pabomu nogo6Ho Ha Bee-Bot, Ho e copmyepHo npurokerue, koemo moxke ga ce
u3noa3Ba ¢ nomowma Ha komnlompu u mabaemu. Aeuama mps68a ga pazbepam
noBmapswume ce dyrkuuu kamo uukau.

Purple Mash AuzumanHo xparuauwe, BkalouBawo pecypcu, uzpu, uHCmMpymeHmu u geliHocmu,
2pynupanu B 3aBucumocm om npenogaBaHus yueben npegmem.

LEGO Education | O6pagoBameneH komnaekm 3a HauyaaHo obyyeHue no pobomuka u STEM, kolimo
WeDo 2.0 Cbgbpka cmpoumeaHu eremenmu, WeDo 2.0 xv6 kormpoaep, exekmpomomop,
ceH3op 3a gBuxkeHue, ceH3op 3a HakaoH u cmukepu.

NMOAXOAMU 3A NMPEMOAABAHE HA UKT B LUBEMLLAPUA

B llIBetiuapus HsIMa eguHeH yuyebeH naad 3a Bcuuku kanmonu, mbl
kamo o6pazoBamesnama cucmema e geueHmpaaujupasa u ynpabaenuemo Ha
ob6pazoBanuemo e Ha kanmonaaHno HuBo - Bceku kanmon uma npaBomo cam
ga pewaBa kakBo ga cvgupska yuebnama npozpama, Ha koako emana ga 6vge
pa3geaeno yuuauwHomo oopazoBanue u koako 2ogunu ga yuam yuenuuume. B
pe3zyamam Ha moBa 8 nskou kanmonu 8 nauaanume kaacoBe cvuwiecmByBa yueben
npegmem, cBbp3an ¢ KT, kotimo o6uknoBeno e unmezpupan 6 obwama yuedHa
npozpama nog pazauyHu HaumeHoBanus kamo Mediensicherheit und Informatik
(megutina 6ezonachocm u unpopmamuka) uau Medien und Informatik (meguu u
undopmamuka). Togu npegmem BkalouBa ocHoBHu guzumasnu ymerust kamo padoma
¢ komnlompu, 6e3onactocm 6 unmeprem u ocHoBu Ha undpopmamukama. B gpyau
cayvyau VKT ne ce npenogaBam kamo omgeaen npegmem, a ca unmezpupasu 8
gpyeu npegmemu, kbgemo yuernuuyume u3noa3fam mexHoAo2uU 3a U3N'bAHEHUE Ha
3agauu u npoekmu. Lisaocmuusm nogxog Bapupa 6 3a6ucumocm om kanmona, HO
meHgeHyusma e kbM nocmenexHo yBeauyaBane Ha 3HauuMocmma Ha guzumaasHume
ymeHnus 6 panHomo o6pazoBanue B usaa lIBetiuapust. AuzumasHomo obpazoBanue
BkalouBa mpu B3aumozaBucumu nanpabaenus - meguu, uHpopmayuoHHU Hayku
uynompe6a, ¢ koumo ce ueau pazBuBanemo Ha caegnume komnemenmuocmu:
mbpcere, anaauzupase, ouensBane Ha unpopmavusima u cbigabane Ha MeguiiHO
cbgbprkanue ¢ nomowma Ha NOgxXogsiwu UHCMpPyMeHmu, pajpewabane na
npo6aeMu om muna Ha uHpopMmamukama u uHPOpMaAUUOHHUME MEXHOAOZUU,
pa3zBuBane na komnemenmuocmu 3a omzoBopHo uznoa3Bane Ha cpegcmBama
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3a komynukauus u np. (Service enseignement et évaluation, 2024), m.e. omnoB0o
Bcuuku o6aacmu om DigComp 2.2.

Omgeano kbm yyebHUS NAAH 3a HAYAAEH €eman € uHmezpupas yueben
npegmem ¢ HaumenoBanuemo Formation Générale (O6uio o6pa3oBanue) (Etat
de Fribourg, 2023), kotimo cbgbpska nem memamuyHu ob6Aacmu, ueAsuu
pajwupsBane Ha ymenusima u Bb3mokHocmume Ha yyeHuuume, 4acm om
koumo e u MITIC (Médias, Images et Technologies de l'information et de la
communication /Megus, uzo6pakenus, uHpopMayUOHHU MEXHOAOZUU U
komynukauus) (Etat de Fribourg, 2023). Ta3u nepcnekmuBa Ha o6yuenuemo e
npegcmaBena Ha ¢ue. 3 u CbWo cnomaza 3a pazwupsbane Ha no3HaHUsSMA Ha
yyenuuume 6 ob6yuenuemo no MKT.

Au2umanHo o6pa3oBaHue

06wo NKT
o6pasoBaHue (TIC)
(La Formation
Generale) /
3gpaBe u U360p u W b MUMKT VH(OpMaYUOHHU

!

u ynpakHaBane KomyHukauus

Ha gemokpauus (miTIC) MeXHOAO2UU

6nazocbemosHue  cobcmBeH naaH

> Megus
> U3o6pakeHus
duz. 3. AonbAHUMEAHU obaacmu (Formation Générale, MITIC, TIC)

u cbcmabswume 2u enemenmu, koumo cnomazam 3a pa3Bumuemo
Ha gu2umaAnHume komnemeHMHOCMU Ha yyeHuuume

OcBen yuebHuUUU U noMazaaa, cBbvp3anu cve 3awumama om puckoBe
npu ynompe6ama Ha uHmepHem, cpegcmBama 3a npenogaBane na MKT
BkalouBam uzpama Robot Turtles, kakmo u npozpamupyemu uzpauku Blue-Bot
(cxogHu Ha no3namume Hu Bee-Bot), upe3 koumo yuenuuume ce 3ano3nalam c
npozpamupaHemo (Service enseignement et évaluation, 2024). C uea npegnazBane
Ha yueHuuume om onactiocmume, kpueuwiu ce 8 unmeprem npocmpascmBomo,
komnlompume, ¢ koumo yuenuyume pa6omsim, ca cHabgeHu CbC cucmema 3a
j3awuma (nak mam).

N3BOAU U NMPEMOPBKU
B 0606weH Bug undopmavusima 3a pajauyHUmMeE NOgxogu Ha npenogabane
na KT e npegcmaBena 8 maba. 6.
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Tabauua 5. Yecmo u3noa3BaHu guzumanHu UHCMpYMeHmu
B8 BeaukobpumaHus (ocBe Scratch)

bvazapus CmeceH nogxog, B KM - akuenm Bbpxy arzopummuyHomo u
BkalouBaw, omgenen | Aozuyeckomo mucaeHe, pewaBare Ha npobaemu u
yyebeH npegmem (KM) | kpeamuBrocm.

U uHmezpauus 6 gpyau
npegmemu

CALL, OmgeneH npegvem AuncBam ficHa pezaameHmauusi u memoguyecku

(Macauy3emc) (gueumanHa Hacoku 3a npuaazaHemo Ha MKT B gpyau npegmemu.
2pamomHocm u
komnlombpHu Hayku)

(uHAaHgus MekgynpegmemeH AkueHm Bvpxy be3onacHocmma u emukama,
nogxog, npu koiimo 3anoyuBaHe Ha 0byyeHue No arzopummu om
MKT ca unmezpupanu | gemckama 2paguHa. CBoboga Ha yyumeaume ga
B8v8 Bcuuku npegmemu | aganmupam cbgbprkaHuemo cnopeg Hykgume Ha

yyeHuuume.

UcnaHus MHmezpupat 8 3anouBane Ha obyueHue no VKT om nbpBu kaac,
gpyau npegmemu, uzpoBo 6ajupaHu Memogu Ha paboma, akueHm
kamo akuexmum e Bvpxy 6e3onacHocmma u kpumuyHomo MucaeHe.
Bbpxy npegmema Yyumeaume umam nbAHa cBoboga 8 npenogaBanemo,
MeXHOAO2UU koemo moxe ga goBege go HenbAHO NpuAazaHe Ha

y4ebHOmO CogbprkaHue.

finoHus OmgeneH yuebeH AuzumaaHume komnemeHuuu ce pa3BuBam B8+8
npegmem Bcuuku npegmemu, kamo ce 3ano4Ba om ocHoBHU

ymMeHust U ce npogbakaBa go no-crokHu koHuenuuu
kamo npozpamupare u MyaAmumeguiiHo CbgbpkaHue
8 no-kvcHume emanu.

Pycus CmeceH nogxog, AkueHmupaHe Bopxy npozpamupane u pobomuka,
BkalouBaw, omgenen | dokyc Bbpxy npakmuueckomo 0byueHue u
yuyebeH npegmem nocmenereH npexog kbM no-caokHu koHuenuuu,
(mexHoAo2Us) U Bkalouumenro u3noa3zBanemo Ha Scratch u gpyeu
uHmezpauus 8 gpyau | npozpamupyemu cpegu.
npegmemu

BeaukoOpumaHus | OmgeaeH npegmem AkueHm Bbpxy an20pummUuYHO MUCAEHE Ype3
(Computing) be3komnlomubper nogxog u nocmenerHa UHMezpauust

Ha HoBu Memogu 3a npenogaBaHe Ha npozpamupaHe
u uHpopmamuka.
LBeiiyapus Bapupa cnopeg 06xBaware Ha mpu kalouoBu obaacmu -

kaHmoHa, kamo moxe
ga 6bge uHmMezpupaH
UAU OMQeneH
npegmem.

,KomnlomupHu Hayku', ,IHpopMauuoHHu
MeXHOAO2UU" U ,AU2UmaAHa 2pamomHocm’.
YyeHuuume ce 0byyaBam no anzopummu u Ao2uvecko
MucAeHe om Hal-paHHa Bb3pacm.

BkalouBaHe Ha mpu B3aumHocBobp3aHu HanpaBaeHust -
,Mequu’, ,MHdopmayuoHHU Hayku“ u ,MpuroxkeHue’;
akuenm Bopxy 6e3onacHocmma u kpumuyHomo
MucAeHe, u3noa3BaHe Ha u2poBu Memogu 3a
npenogaBane.
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Om pageaeganume nogxogu 6 uz6agkama moxke ga ce 3akalouu, ue pazauuHume
CIMpaHU NpuAazam pa3zAuvyHuU Nogxogu 3a unmezpupade Ha KT B HauaaHOmMO
obpazoBanue - om npenogaBanemo um kamo omgeaen yueben npegmem, kamo
uHmezpupanu 6 gpyzu npegmemu, go meskgynpegmemsa mema. ToBa paznoobpazue
noka3Ba, ue Hama yHuBepcasno pewenue, koemo ga 6vge npuaoskeno 666 Bcuuku
obpazoBameAHu cucmemu. AHaAU3bM couy, ye uznoa3zBanusim B Bvazapus
nogxog e B yHucoHn ¢ MHO20 om go6pume npakmuku Ha cmpanume - Augepu 8
guzumasHomo obpazoBanue. Y Hac ce ocvwecmBs6a kombunupan nogxog, kamo
guzumaaHume komnemenuuu ce npenogaBam kakmo upe3 omgeaen npegmem
(komnlombpHo Mogeaupare), maka u unmezpupano 6 gpy2u yueb6Hu npegmemul.
[Togo6en mogea ce nabalogaBa B Pycus, kakmo u 8 IlIBetiuapus, kbgemo 6 nskou
kanmonu VKT e omgeaeH npegmem, gokamo B gpyz2u ce unmezpupa 8 gpyzu
npegmemu. Pajuuma ce Ha 2b6kaB nogxog kbm npenogaBanemo na VKT, kamo
B Bbazapus mo3u nogxog gaBa Bv3morknocm ga ce ocuzypu no-6ceo6xBamuo
npenogaBase Ha pajauuHume obAracmu Ha guzumaaHa komnemeHnmuocm uypes3
uHnmezpupaHemo um 8 ocmanasume yue6Hu npegmemu. Kakmo 68 bvazapus, maka
u B8 cmpanu kamo Beauko6pumanus u CAII (Macauy3emc) 8 npenogaBanemo na
KT ce nocmaBs cuaen akuenm B6pxXy aA20pummuyHOMoO MucAeHe, Aozuueckomo
MucAeHe u pewaBanemo Ha npobaemu. BvB Beaukobpumanus npegmemsm
Computing BkalouBa pazBuBanemo Ha ymeHus 3a cb3gaBaHe Ha arzopummu u
npozpamupare owe om Hall-panna 6v3pacm, koemo e ¢okyc u 8 6bazapckama
yuebHa npozpama no komnlombpHo Mmogeaupase.

Buvazapus, (DUHAaHglIS{, IlIBetiuapus, Pycus u Beaukobpumanus cnogeasm
06w, nogxog kbM uznoa3Banemo Ha uzpoBu memogu 8 o6yuenuemo no HKT. Toti
e cBbp3an c npusazaHemo Ha pajauuHu npozpamupyemu uzpauku kamo Bee-Bot,
kakmo u uzpoBo 6azupanu memogu 3a BbBeskgane na KT B kaacnama cmas.

B yacm om u3zcaegBanume cmpanu yuumeAaume umam 3Hauumeana c6o6oga
ga aganmupam yye6HOomo cbgbprkaHue cnopeg Hy>kgume Ha yyeHuuyume
(nanpumep Qunaangus u CAlLl). Benpeku ye moBa moske ga 6vge noae3Ho,
mo cbwo maka kpue puck om HenbvAHO nokpuBane Ha yuebHUSI Mamepuaa
uAu cepuo3Hu pazauku 8 kpatinume pe3yamamu om o6yyeHuemo 6 egHa u
cbwa gvpokala.

KAKBO MOXXE AA CE NOAOBPU B BbATAPUA HA BA3ATA
HA NMOAXOAUTE, U3SNMOA3BAHU B APYTU CTPAHU

Auncama Ha sichu Memoguuecku Hacoku 8 Bvazapus 3ampygrsBa yuumeaume
npu uHmMezpupaHemo Ha guezumasHu komnemenuyuu B gpyzu npegmemu.
Bwvazapckama yue6na gokymenmauust moske ga ce ycvBvpuwencmBa no npumepa
Ha Beauko6pumanus u CAIIl (8 vacmuocm wama Macauy3emc), kbgemo uma
SICHO pezaameHmupaHu pamku u yue6Hu naanoBe 3a npenogaBane na UKT.
BkalouBanemo na no-cmpykmypupanu Hacoku u mamepuaAu 6u yA€CHUAO
yyumeAume u 6u ocuzypuao no-nocaegoBameAsHo obyyeHue.
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B MmHo20 cmpanu kamo CAILL (Macauy3emc), Qunaangust u Pycus ce nocmaBs
cneuuaseH akuenm Bbpxy 6e3onacHocmma npu u3noA3BaHemo Ha guzumasHume
mexHoAo2uu, koemo npucbemBa 3Hayumerso no-caabo 68 6vazapckume yuedHu
npozpamu no KM. B msx ca npegBugenu mBvpge masko ypouu u nacoku 3a
emuka, 6e3onacrnocm u omzoBopHo noBegenue u komynukauust 6 unmepnem,
koumo ca kpumuuno Backau 8 gueumaanus cBsam. B npozpamume 6uxa Mmozau
no-akmuBno ga ce Bkalouam memu kamo ku6epcuzyprnocm, onaatin emuka u
ynpaBaenue Ha AauyHa undopmayus no npumepa Ha Macauyzemc u Quuaangus,
kvgemo 6e3onaciocmma u emukama npu u3noa3Bare Ha gu2umaAHU MEXHOAOUU
ca kalouoBu eaemenmu 8 o6yuenuemo no MKT.

[IpenogaBanemo na KT om panHna Bb3pacm e cmpamezuuyecku Baken
¢pakmop 3a popmMupanemo Ha guzumaAsHu ymeHusl u komnemenmHuocmu
y yueHuuume. B pajeaeganume cmpanu mo3u npegmem ce BvBeskga na
pa3zAuyHu emanu om o6pa3zoBanuemo, kamo moBa ompa3zsnba pazauvusma 6
o6pazoBamearume cmpamezuu u npuopumemu. Cmpanu kamo QuHaangus,
Beauko6pumanus u fInonus 3anouBam o6yyenuemo no VKT owe om 1. kaac.
ToBa no3zBoasBa Ha geuama ga ce 3ano3Hasm ¢ ocHoBrnume konuenuuu 3a
npozpamupate, ga pa3zBusim aAzopummuyHO MUCAEHE U ga npugodusim guzumaHa
epamomuocm owe 8 Hauaromo Ha cBoemo ob6pazoBanue, kamo me3u getinocmu
Ce peaAuzupam He caMo C NOMOWMaA Ha guzumaaHu ycmpoicmBa - 8 noBeuemo
cAayvau B8 nauaromo ocnoBrnume nonsimus ce Bv8eskgam 6e3komnlombpho,
kakwBmo nogxog ce uznoa3Ba u 8 CAILL, u 8 Pycus. Pannomo BkalouBane na KT
ocuzypsiBa Bb3mocknocm 3a no-gba60ko u no-panHo pazBumue Ha kalouoBu
ymenus kamo kpumuuno mucaene u pewaBane Ha npo6aeMu, koemo e Baxkno 8
konmekcma na Bce no-gueumaaugupanus c8sm. B Bvazapust KT ce npenogaBa
UEeAeHaCcCoueHo ype3 npegMema kounlomspho mogeaupare, kotimo ce Bv8eskga
8 yue6nama npozpama om 3. kaac ¢ ¢pokyc Bbpxy 6a0koBomo npozpamupase.
Makap ue BkalouBanemo na npegmema Ha no-kbcen eman e nogxog, koimo
gaBa na yuenuuyume masko noBeue Bpeme 3a ycBosiBane na 6ajuctu akagemuunu
yMeHusl npegu HaBAauzanemo B no-caokHu mexHoAozuyHu konuenuuu, no
mo3u HauyuH B 3. u 4. kaac om yuenuuume ce ouakBa ga oBaagesm mOBbvpge
20AsIM 06eM om gueumaaHu ymenus 3a kpamko Bpeme. ToBa moxke ga 6bge
Bb3npuemo kamo negocmamuk B cpaBuenue ¢ pannomo BvBeskgane na KT
8 gpy2u cmpanu, koemo Bogu go no-3agbaboueHo ¢popmupaHe Ha gu2umaAHU
ymeHusl. Pannomo BkalouBane na KT, kakmo ce npakmukyB8a 8 mHO20 cmpaHu,
uma peguua npegumcmBa, BkalouumeaHno no-go6po pazoupane u npakmuuecko
NnpuAazaHe Ha guzumaAsHume MexHOA0ZUU Owe om paHHa Bb3pacm. B caegBawume
pedopmu B 6ba2apckomo o6pazoBanue moske ga ce ooMmucau Bv3mosknocmma
3a nocmeneHHo BkalouBane na eaemenmu om MKT obyuernuemo owe 6 1. u 2.
kaac. TakoBa o6yuenue moske ga ce ocvwecmBu u 6 pamkume Ha gpyzu yue6HU
npegmemu, HO 3a UeAma e He06X0gUMO MO ga Ce pezAameHmupa U ga ce ocuzypsim
agekBamnu memoguuecku Hacoku 3a yaumeaume. To3u nogxog uma nomeHuyuaA

Megazozuyecku u coyuanHu uzcAaegBaHug, mom 8 (2024), ISSN 2738-8298
Educational and Social Studies, Volume 8 (2024)

THEORETICAL AND APPLIED RESEARCH

TEOPETUYHU N MPUAOXXHUN N3CAEABAHWNA

29



THEORETICAL AND APPLIED RESEARCH

TEOPETUYHU U MTPUAOXKHUN N3CAEABAHWNA

30

ga yAecHu paHHOmo pa3Bumue Ha guzumasHume koMmnemeHyuu Ha yueHuyume
U ga UM NOMOZHE 3a N0-3agbaboueHo uzyyabane Ha komnlombvpHume Hayku B8
no-zoprume kaacoBe uno-godpa nogeomobka 3a 6bgewume npeguzBukameacmBa.

Om gpyza cmpana, 6bazapckume yyumeau Mozam ga ce coabckam c
mpygHOCMU NpU NpuAazaHemo Ha HoBu mexHoArozuu u Memogu 6 kaacnama cmast
nopagu Aauncama Ha nogxogswa nogzomo8ka u pecypcu. ToBa npegu3zBukameacmBo
ce omHacs 6 momenma u 3a bvazapus, kbgemo ce unBecmupa 68 obyuenue u
noBuwabane na kBaaudukavusama na yaumeaume no VKT, kakmo ce npaBu u
8 cmpanu kamo fInonus u Beauko6pumanus. Tazu goo6pa npakmuka caegBa
ga npogbaku, mbuil kamo 6u ocuzypuaa no-epekmubBro npenogaBane u 6u
no3BoAusa Ha yyumeAume ga uHmezpupam no-goope guzumasHume yMeHust
8 yuebHus npouec.

Upes naanupanemo Ha agekBamuu pedopmu B nocouenume HanpaBaeHus
BbAzapus moske ga nogobopu edpekmuBrocmma Ha guzumasHomo o6pazoBanue
u ga ocuzypu no-go6pa nogzomoBka Ha yueHuuume 3a guzumaaHus cBsam.

OrPAHUMEHNA HA NBCAEABAHETO

Hacmosgwama cmamus ce ozpanuyala go meopemuyuHo ujcaegBane Ha
nogxogume u npakmukume 3a unmezpupane Ha VKT B pazauunu gvpskalu,
kakmo u go Bb3moknocmume 3a npusazanemo Ha Hskou om msx 8 6bazapcku
konmekem. Qopmyaupanume npenopbku u npusazaHemo Ha nocoyeHume goopu
npakmuku caegBa ga ce cvzaacyBam no-3agbaboueHo cbe cneuuduyHume
ocobeHocmu Ha 6bazapckama o6pajoBameana cucmema. 3a mazu uea e
Heobxogumo npegBapumeaHo npoyuyBane Ha 2omoBHocmma Ha yyumeAume u
ob6pazoBameanama cpega 3a npegnpuemanemo Ha nogooHu pepopmu, kakmo
uanpobupatne Ha epekmuBrocmma nHa npegaockenume nogxogu u npakmuku 6
peasen konmekem. TakuBa emnupuunu uzcaegBanus ca naanupasu 3a nocaegBauu
getinocmu u ny6aukauuu.

3AKAIKOHYEHUE

CpaBrumeaHusim anaAau3 Ha nogxogume 3a npenogaBane na UKT 6
HavaAHOmMo obpazoBanue B pazauunu gwvprkabu gemoncmpupa Baxknocmma Ha
pannomo ¢popmMupane Ha guzumasHu komnemenmuocmu y yueruuyume. Bvnpeku
ye B Bvazapus npegmemsm kounlomspro mogeaupate ce BvBexkga opuyuasrno
om 3. kaac ¢ ¢pokyc Bbpxy npozpamupanemo, onumbwm Ha Beauko6pumanus,
(Qunaangus, SInonus u gpyeu gvpskabu, koumo 3anouBam o6yyeHuemo ouwie om
1. kaac, nokazBa noajume om paHHOMO uHmMezpupaHe Ha me3u yMmeHus. 3a ga
ce nocmuzHe no-goopa nogzomoBka Ha yuenuyume 6 konmekcma Ha 6bp30
pazBuBawume ce mexHoaozuu, 8 Bvazapust moske ga ce oomucau Bv3mosknocmma
3a no-paHHo 3anouBane Ha ueaenacoueHomo npenogaBane na KT, koemo we
o6aekuyu u HamoBapenocmma Ha yue6Hama npozpama B 3. u 4. kaac, kakmo
u 3a ycbBbpwencmBane Ha memoguueckume Hacoku u pezaamenmauus Ha
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getinocmume, cBbp3anu ¢ guzumasnume komnemenmuocmu, koumo ce
uHmezpupam B yue6HuUmMeE npozpamu no ocmaHasume yuyeb6Hu npegmemu. ToBa
6u nognomozHao uzepakganemo Ha coaugHa ocHoBa 3a 6bgewomo pazBumue
Ha gueumasHume ymeHus u kpumuyHOmo MuUcA€eHe y yueHuyume.

B konmekcma Ha 2a06asuzavusma u usoBauuume Bbazapust 6u Mmozaa
ga ce Bv3noa38a om onuma Ha cmpanu kamo Qunaangus, koumo uznoazBam
MekgynpegMemuusi nogxog, uAu Ha cmpanu kamo Beauko6pumanus u fInonus,
koumo ¢okycupam obyueHuemo Bbpxy arzopummMuuHOmo u Aozudeckomo
MucaeHe owe om Hati-panHa Bb3pacm. YewBbpwencmBanemo Ha nogxogume u
aganmupasemo um kbm cneuyudpuunume Hykgu Ha 6bazapckume yuyeHuuu we
goBegam go no-edpekmubro o6pazoBanue, koemo ga zu nogeom6Bu 3a ycnewxa
peaauzauus 6 mexHoA02UYHO OpueHmupaHus cbBpeMeren cBsasm. OcmaBam
omBopenu Bvnpocume, gaau u gokoako yuumeaume, yueHuuume u o6pazoamesnume
uncmumyuuu 8 Bvazapust ca 2omoBu 3a nogo6xHu pepopmu. OmzoBopbm Ha me3u
Bvnpocu we 6bge nombpceH 6 6bgewu ekcnepumenmatu uzcaegBarust.
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FAIRYTALE AND INTERCULTURAL COMMUNICATION

Apostolos Georgiou

Abstract: This article aims to underscore the importance of multicultural
convergence. It simultaneously explores and elaborates upon the various
elements that facilitate the realization of this objective. The article discusses the
pivotal role of language in fostering communication and identifying common
ground to promote harmonious coexistence. Additionally, it underscores the
significance of studying the factors that shape cultural diversity to promote
mutual understanding and respect. At the pedagogical level, the article
highlights the utilization of literature, particularly fairy tales, as a means
to approach interculturalism. It delves into the concept of culture at both
intercultural and multicultural levels. Furthermore, it expounds upon strategies
for cultivating intercultural awareness and enhancing communication.

Keywords: interculturalism, intercultural communication, intercultural
consciousness, fairy tales

NMPUKA3KU U UHTEPKYATYPHA KOMYHUKALIUA

Anocmoanoc leopauy

PezlomMe: Hacmosiwiama cmamust uMma 3a ueA ga nogyepmae 3HayeHuemo
Ha unmepkyamypnama komynukauus. Tg egnoBpemento npoyuBa u
pazeaeskga pajauuHume eaemenmu, koumo yaecHsBam peasuzayusima Ha
ma3zu uea. Cmamusima o6cbkga kalouoBama poas na e3uka 3a nacvpuaBane
Ha komyHnukayusma u ugenmuduuupane Ha o6wa ocHoBa 3a Hacbpuyabane Ha
xapMoHu4HOmMo cbkumeacmBo. OcBen moBa, ms noguepmaBa 3HaueHuemo Ha
uzyyaBanemo Ha pakmopume, koumo popmupam kyamypromo mHo2006pazue,
3a HacbpuaBaxe Ha B3aumnomo pa3zbupameacmBo u yBakenue. Ha negazozuuecko
HuBo cmamusima noguepmaBa u3noa3BaHemo Ha Aumepamypama, NO-CNEeYUAAHO
npukazkume, kamo cpegcmBo 3a nogxog koM unmepkyamypaauzma. Ts ce
Bnycka 8 konuenuusma 3a kyamypa kakmo na unmepkyamypno, maka u na
myamukyamypHo HuBo. OcBen moBa pa3zaexkga cmpamezuu 3a kyamuBupane
Ha unmepkyamypha ocBegomenocm u nogo6psiBane na komynukauusma.

KnalouoBu gymu: unmepkyamypaauzbm, unmepkyamypra komynukauus,
unmepkyAamypHo cb3HaHue, npukazku.
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INTRODUCTION

Throughout the centuries, population movements, whether individual
or mass, have been a common occurrence influenced by various factors such
as wars, economic shifts, and natural disasters. These migrations sometimes
led to culturally diverse groups coexisting in many parts of the world for
extended periods. The challenge in such coexistence has always been to foster
harmony, mutual understanding, tolerance, and acceptance of differences.
Achieving these objectives has required and continues to require a two-way
exchange of knowledge that not only enables coexistence but also makes it
mutually beneficial.

Language plays a crucial role in this equation, serving as a practical tool
for communication and a conduit for transmitting knowledge about various
cultural elements, including religion, morals, customs, history, and music. These
elements, rather than erasing the concept of otherness, offer opportunities for
individuals to recognize the multitude of commonalities that often outweigh
differences (Sofronieva, 2015).

In the realm of values, concepts like mutual understanding, respect,
reconciliation, acceptance, cooperation, and humanity are the essential assets
that all parties involved must possess. However, in the educational sector,
beyond the willingness of migrants, host countries must exert significant effort
and implement comprehensive plans.

Language remains a critical element in facilitating intercultural coexistence,
and ongoing efforts are dedicated to finding effective ways to address this
challenge. Recent years have seen the emergence of various pedagogical practices
aimed at promoting interculturalism. Two notable examples are the use of
fairy tales as a means of transmitting knowledge and cultural elements and the
incorporation of games as enjoyable and effective modes of communication.

The primary objective of this thesis is to foster and nurture students'
intercultural consciousness through the use of fairy tales.

Fairytale and intercultural Communication. September, 2023.

INTERCULTURALISM
The term "interculturalism" primarily serves as a political concept that
defines how a state or society, traditionally monocultural, grapples with the
presence of one or more cultures breaking through its cultural boundaries
(Auerheimer, 1990). Since the 1970s, it has come to represent the acceptance of
distinct cultural communities, differing from the dominant population in areas
such as culture, customs, language, and attitudes, often facilitated by state

institutions or their own organizational structures.
Broadly speaking, multiculturalism encompasses pedagogical theories,
political viewpoints, social perspectives, and targeted initiatives within regions
where multiple cultural communities coexist (Auerheimer, 1990). However, it's
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important to note that the approach to interculturalism varies across different
countries, especially in Western nations that, due to their economic prosperity,
often serve as destinations for mobile groups.

In the United States, multiculturalism is not only legally enshrined but also
ingrained in the consciousness of its citizens. The notion of a monocultural state
is fundamentally foreign. The country comprises a multitude of groups, each
maintaining their distinct identity while participating in the broader political
landscape.

Australia and Canada also embrace multiculturalism, though they often
emphasize elements that are palatable and non-disruptive to the dominant
culture, particularly in areas related to fashion and cuisine.

Conversely, in older states where historical population movement has been
limited, a stronger sense of homogeneity prevails. Coexistence becomes challenging
and, when issues like attire, religion, and language surface, explosive. Assimilation
may prove extremely difficult, as societies resist integrating mobile groups, asserting
their authority in determining what they will tolerate, accept, or reject.

It's essential to acknowledge that mobile groups must also adapt to new
cultural dynamics, often at odds with their own values. Perceptions may arise
that host countries possess looser moral and family values, resulting in friction.
Disparities in the treatment of women and religious practices can further
exacerbate tensions. Educational issues, primarily language and moral values
(Beleva, 2021), are difficult to address with equality and mutual understanding.

These challenges have dual consequences. Conflicts with local populations
escalate, intensifying the difficulties of assimilation and cultural blending. On
one hand, mobile populations may believe that their hosts should provide more
without demanding cultural changes. On the other hand, mobile populations may
perceive themselves as disadvantaged and isolated, believing the host culture
to be superior, making it painful and difficult for them to assimilate.

To navigate these difficulties and promote coexistence in multicultural
societies, states often implement measures and policies that encourage or
even mandate better and fairer conditions. This may include language learning
programs and the translation of educational materials into native languages.
Cultural, familial, and religious differences are considered in these efforts. Special
legislation is also enacted to combat discrimination, professional exclusion,
and participation in local institutions or activities. Observatories oversee and
collaborate with mobile populations to ensure their integration.

It's worth noting that multiculturalism, as practiced in different states, has
garnered both praise and criticism. Critics argue that it can reinforce prejudices,
foster stereotypes, fail to address the root causes of discrimination, subject
groups to constant social scrutiny, and ultimately create divisions due to the
imposition of measures (Georgoiannis, 2009).

Finally, it's important to distinguish interculturalism from interculturalism.
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Interculturality is often seen as the result of multiculturalism, emerging
after intercultural friction (Damanakis, 1997), on the other hand, posits that
interculturality emerges from the convergence of both sides in the host country,
representing the result of bilateral assimilation.

DEVELOPING INTERCULTURAL AWARENESS

Individuals tasked with facilitating the harmonious coexistence of diverse
cultures at an intercultural or multicultural level undoubtedly encounter numerous
difficulties and challenges. Intercultural consciousness, a pivotal determinant
of successful reconciliation, necessitates a predisposition to grasp and embrace
the reality that such convergence demands substantial effort and persistence.

To cultivate intercultural awareness effectively, it is paramount to possess
a deep understanding of the cultures of other individuals and groups. However,
acquiring a comprehensive understanding of a culture is often an elusive endeavor.
Cultures are in a constant state of flux, influenced by new factors and undergoing
mutations, rendering complete comprehension a formidable task. The most prudent
approach, given the inherent complexities, involves embracing the culture of
others and engaging in ongoing processes of communication and reconciliation.

Byram (2002) identifies three essential elements that characterize effective
intercultural awareness. The first element pertains to understanding values and
behaviors without resorting to comparative judgments. Instead, success lies in delving
into another culture by observing and analyzing it from its own perspective, rather
than imposing one's own viewpoint. The second element involves keenly observing
how social groups function within a given culture. The third element involves the
ability to identify ideas, events, and traits that might lead to misunderstandings
in communication between two or more cultures. Byram underscores the
significance of these components in the context of foreign language instruction,
emphasizing that teachers should convey cultural knowledge through feedback,
particularly regarding the functioning and characteristics of social groups. Such
aspects encompass geographical location, the prevalence and significance of local
narratives, and achievements in intellectual, scientific, and even athletic spheres.

While some elements affecting language instruction can be molded into
a structured framework, others demand a more personalized consideration of
the situation. These include family dynamics, religious practices, and other daily
social interactions (Simeonidou - Christidou, 1997).

Taken together, these factors underscore that effective and comprehensive
intercultural awareness necessitates a broad spectrum of knowledge and
actions. Achieving this goal requires not only knowledge and skills but also
an acknowledgment that this process is demanding, prolonged, and certainly
time-intensive.

INTERCULTURAL COMMUNICATION THROUGH LITERATURE
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It is widely recognized that literature, with its diverse array of expressive
forms and genres, plays a crucial role in nurturing and enhancing various skills,
particularly linguistic proficiency. Literature, and notably the genre of fairy tales,
holds a special and cherished place for students, regardless of their cultural
backgrounds. This is especially true when it comes to fostering understanding
and respect for cultural differences and promoting deeper knowledge.

For children from minority backgrounds, the benefits are manifold. These
children are provided with a multifaceted experience. Through literature, they
come into contact with their cultural heritage and ancestral roots, fostering a sense
of pride and preventing them from feeling detached from their cultural milieu.
Furthermore, it encourages them to strengthen and develop their connection with
the values and beliefs of their respective communities (Griva-Semoglou, 2013).

Fairy tales that incorporate multicultural elements hold particular significance
in helping children from host countries gain a better understanding of other
cultures. Children come to realize that despite the diverse cultural origins of
their peers, there exist many commonalities, such as shared emotions, daily
needs, similar aspirations, and a mutual desire to coexist and grow. The essence
of harmonious relationships takes center stage. Additionally, as Norton (2006)
suggests, these tales offer a pleasant and interdisciplinary approach to enhancing
children's encyclopedic knowledge, touching upon subjects like History, Physics,
and Geography.

Specifically, these tales impart historical knowledge, often of global
importance, introduce noteworthy individuals and historical landmarks, and
provide insights into climatic conditions, fauna, flora, dietary preferences,
religious practices, and linguistic elements. Ultimately, they enable children to
embark on mental journeys to the natural environments of their peers, turning
them into explorers and researchers in their own right. These elements might
otherwise fail to pique their interest or might lead to misguided perceptions in
the pursuit of cultural convergence.

FAIRY TALES AND CULTURE

In contemporary times, the concept of a fairy tale has become closely
associated with enchanting narratives set in magical realms, featuring conversing
animals and plants, primarily crafted to delight young listeners. However, as
underscored by Malafantis (2011), throughout history, fairy tales have served
as vehicles of solace, motivation, and instruction.

Fairy tales provide a unique gateway to acquainting ourselves with foreign
lands and cultures, thanks to the frequent inclusion of diverse cultural elements
within them. In today's world, shaped by modern perceptions and technological
advancements, there exists not only a demand for an enjoyable literary genre like
the fairy tale to facilitate cross-cultural comprehension but also a recognition of
its role within the realm of education. Young readers absorb valuable experiences
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and develop aspirations for a better life. They begin to challenge stereotypes
while simultaneously embracing diversity. Most importantly, they come to realize
that our world has always been and continues to be a rich tapestry where every
culture contributes its unique imprint (Manna-Brodie, 1992).

Hazel Rochman (1993) contends that fairy tales enable individuals to break
free from the notion that a singular culture prevails, fostering an understanding
of other cultures devoid of prejudgment. Simultaneously, the celebration of
diversity, as exemplified in fairy tales, transforms from an obligation into a
fundamental right (Konstantopoulou, 2000). Surprisingly, even those fairy tales
with a multicultural perspective, though they may not initially appear to do so,
fortify national self-awareness in numerous ways. Through their interactions
with other cultures, children learn to appreciate the distinctive traits of both
foreign peoples and their own heritage. Encouraging a critical examination of
values can further bolster their appreciation of their own culture. Additionally,
these tales facilitate the promotion of cultural coexistence through mutual
respect and understanding. Ultimately, children gain a deeper understanding
of themselves and their place in the world.

THE EDUCATIONAL VALUE OF FAIRY TALES

As previously mentioned, the fairy tale stands as an exceptionally valuable tool
within the educational community, despite being underutilized by some educators.
Its influence spans a multitude of areas and functions, leaving a profound impact.
It notably enhances various cognitive functions, including memory, perception,
and imagination, facilitating a smoother transition into the complexities of real
life. Furthermore, it serves as a mechanism for addressing internal dilemmas and
as a means of stimulating memory and intellect (Bettelheim, 1976).

Moreover, it renders knowledge more enticing and comprehensible. Within
the enchanting realm of the fairy tale, creative knowledge finds expression,
harnessing all forms of intelligence, in alignment with Gardner's theory. This
multifaceted approach empowers children to cultivate their character and
develop a wide array of skills.

Self-definition and the ability to identify with characters and settings
represent additional benefits of engaging with fairy tales (Bruner, 1986). It's
crucial to underscore the role of fairy tales in creating a secure and open
framework during the learning process. When conveyed through the captivating
charm of a fairy tale within imaginary worlds, knowledge and creative endeavors
become more readily embraced. This is particularly true when presented in
a playful and interactive manner, fostering smart activities. Simultaneously,
through dramatization and children's active participation, their expression and
vocabulary are honed, both in their native tongue and in fields that promote
diverse viewpoints. Children are also introduced to the world of art in all its
forms, nurturing their aesthetic sensibilities. Lastly, fairy tales offer a pathway
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to acquire specialized knowledge such as grammar and history, all the while
reinforcing both spoken and written language (Dulia, 2010).

Fairy tales imbue students with the ability to perceive symbols, images, and
meanings. Frequently, children identify with the heroes of these tales, a significant
facet as the central aim of a fairy tale, aside from providing pleasure, is to instill
a sense of justice and morality—concepts generally understood by children who
ultimately wish for these principles to prevail. In this way, storytelling guides
children through a process of moral reasoning (Salmond, 2006).

Therefore, it becomes crucial for fairy tales to be incorporated into the
school curriculum, either as an independent subject or as an additional component
within existing subjects like Language and History. Innovative approaches, such
as inclusion in the Flexible Zone or Environmental Education initiatives, should
also be explored to ensure that the educational potential of fairy tales is fully
harnessed (Meraklis, 1999).

THE FAIRY TALE AS A TOOL FOR DEVELOPING INTERCULTURAL
COMMUNICATION IN SCHOOLS

The fairy tale has long been recognized as a prominent educational and
pedagogical tool, enjoying widespread acknowledgment for its multifaceted
contributions to children's language development, moral grounding, knowledge
transmission, and, not least, as an exceptional source of entertainment. In the
words of Swiss scholar Luthi, the fairy tale serves as a mirror reflecting both
our existence and our potential (Anagnostopoulos, 1997).

Recent global demographic shifts have underscored the need for educational
tools and programs that facilitate cultural convergence. Especially for young
students, fairy tales, as an integral part of children's literature, play a pivotal
role and enjoy universal acceptance. They excel in fostering respect and cultural
awareness, and on a broader scale, in highlighting the shared characteristics
of diverse cultures (Norton, 2007). As Sakellariou notes, one of literature's
fundamental roles is to promote and cultivate cooperation, sociability, peace
among nations, and the belief in the equality of all people (Sakellariou, 2009).
Additionally, literature contributes significantly to enriching a child's vocabulary,
nurturing psycho-spiritual growth, enhancing socialization, fostering imagination
(Beleva, 2018), critical thinking, and cultural literacy (Govaris, 2013).

Fairy tales, in particular, hold a catalytic role in facilitating communication
between different cultures, promoting tolerance for differences. Their educational
value spans various domains, primarily by serving as a bridge connecting disparate
cultures. This is achieved by identifying common elements crucial for human existence,
such as material possessions, daily activities, spiritual pursuits, and emotional needs.
The recognition of these shared elements and their continual interplay reinforces
the idea that humans are not isolated entities but integral components of a diverse
and interconnected world (Moussiu, 2001, as cited in Antoniogianni, 2014).
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The teaching of literature must form an integral part of an educational
process aimed at shaping and embracing cultural identity while respecting
diversity (Paparousi, 2005). Intercultural literature, aligning with contemporary
needs, explores the concept of otherness and guides child readers towards
acceptance of the Other (Tsilimeni, 2003). For Papadatos (2012), intercultural
literature encompasses all books that feature heroes from different nationalities
and explore the relationships they form, emphasizing intercultural contact
and interaction, fostering connections, solidarity, dialogue, cross-cultural
communication, and respect for differences. Through literature and related
activities like dramatization and role-plays, students engage in a process
extending beyond monocultural boundaries, becoming "active receivers" of an
intercultural experience characterized by intertwined relationships, mutual
understanding, and respect for diversity (Papadatos, 2012).

Fairy tales, particularly folk tales, serve as a means of preserving a people's
cultural heritage and a source of knowledge. They serve as a bridge between
the present and the past, bridging the gap between contemporary events and
history. While fairy tales have evolved over time, taking on new, often independent
narratives, they retain elements like characters, events, and motifs, thereby
establishing a connection between tradition and modern reality. In essence, they
adapt and evolve to fit different contexts, ensuring their continued relevance
as educational and entertainment mediums. The language used in fairy tales
also plays a significant role in communication. The language should convey
a desire for understanding and unity (Sofronieva, 2012). To achieve this, the
language must be universal, subtly unifying while simultaneously accommodating
differences, thereby respecting cultural diversity (Kaplanoglou, 2009, as cited
in Bausinger, 2009).

Hence, it is evident why fairy tales, both in Europe and across the globe,
are regarded as a primary educational tool for fostering multicultural awareness.
Fairy tales, presented in their unique manner, foster an environment of interaction
and co-creation, all the while stimulating the imagination and improving
comprehension skills while developing oral language. In essence, they serve as
a medium that enhances communication and bridges cultural divides (Griva-
Kostelidou, 2012, as cited in Griva and Lazaridou, 2014).

The achievement of fairy tale objectives, primarily knowledge and
entertainment, exerts a profound impact on the relationships among students
from diverse cultural backgrounds. The elements conveyed through these
tales contribute to a more harmonious and creative school environment.
Simultaneously, they create conditions for enhancing interpersonal relationships
and discovering common ground among students. In other words, fairy tales
promote understanding and mutual respect while cultivating interest in the
new and different.
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COMMUNICATION IN INTERCULTURAL
AND CROSS-CULTURAL CONTEXTS

Communication in intercultural and cross-cultural contexts presents
numerous challenges, particularly in today's technologically advanced society.
These challenges encompass both social issues when dealing with groups and
interpersonal challenges when addressing individuals.

Communication within a culture is a two-way process, where individuals
actively engage, creating dynamic relationships. This active role makes
communication a crucial variable in cultural interactions among different
groups. According to Banks (2000), cultural environments encompass verbal
and nonverbal communication, which includes behaviors, language, values, and
skills taught through education.

In a broader sense, communication involves constructing, understanding,
and using symbols and information, both verbally and non-verbally, to shape
behavior. It is influenced by emotional factors, moral values, life attitudes, and
established goals. Perceptions of others and personal experiences also play
vital roles in shaping communication. Therefore, it involves the comparison of
behaviors and motivations that influence an individual's intentions (Searle, 1999).

Effective communication requires a sender and a receiver, with successful
transmission occurring when the receiver interprets messages accurately. Vocal
elements such as tone, intensity, fluctuations, and speech speed are essential
components that can enhance communicative intentionality (Papadakis -
Michaelidis, 1996).

Communication is a complex interplay of society, culture, and personality,
all crucial elements for intercultural communication (Bolten, 1993). Multiple fields,
including anthropology, sociology, psychology, politics, education, technology,
and linguistics, must address the challenges of intercultural communication
(Nicolaou, 2005).

Cross-cultural issues often create tensions, and effective communication
can mitigate these consequences. Cultural education can facilitate the equal
interaction of different cultures, remove obstacles, and foster cultural enrichment
through mutual exchange (Hohmann, 1989). However, communication does not
always yield the desired results, as successful communication hinges on the
accurate and understandable use of language. Many organizations and states,
such as the European Union through programs like Socrates - Comenius,
prioritize the continuous education of mobile groups, especially children, to
combat discrimination and xenophobia (Socrates Program, 1997-2000).

Schools play a pivotal role in addressing communication challenges arising
from the coexistence of culturally diverse groups.Educational institutions must
offer equal learning opportunities and create conditions that promote inclusivity,
regardless of students' backgrounds (Engels-Kritidis, 2022; Kapetanidou, 1996).
However, various obstacles, including existing barriers within host communities
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and incomplete teacher training, can complicate these efforts. Attempting to
eliminate differences can sometimes lead to unintended consequences, and
inherent aggression among children can exacerbate conflicts (Tsiakalos, 1982).

CONCLUSIONS

The fairy tale serves as an accessible tool for children to engage with
and understand other cultures within the framework of the intercultural
approach. The primary objective of the intercultural approach is to foster equal
opportunities in education and society, achieved through organized efforts to
combat stereotypes, prejudices, racism, and discrimination.

Utilizing fairy tales in the educational process offers multiple benefits to
students of all ages. Through storytelling, analysis, and retelling, students can
learn, practice, and enhance various skills. Importantly, these activities occur in
a playful and enjoyable environment, creating a positive educational experience
for children.
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OOPMUPAHE HA KOHCTPYKTUBHO-TEXHUYECKATA
KOMMNETEHTHOCT HA 6-7-TrOAUWHUTE AELLA
B KOHCTPYKTUBHATA UIPA

BogaH MBaHueB

Peslome: Bcmamusima ce onpegeast nonsimuemo , koncmpykmuBHo-mextuvecka
komnemenmnocm® u ce npegcmaBam nokazameaume Ha guazHOCMUYHA
npouegypa 3a ouensiBane Ha HellHume napamempu cpeg 6-7-zoguwHu
geua. M38egenu ca ocnoBru xapakmepucmuku Ha koncmpykmuBrama uepa,
koumo gaBam ocnoBanue ms ga ce npueme 3a ocHoBHa cpega 3a Gpopmupane
u pazBumue Ha koncmpykmuBro-mexnuueckama komnemenmuocm B
npegyuyusuwisa 6v3pacm. [IpegecmaBs ce cmpykmypama Ha ekcnepumenmaneH
Mogea 3a pazBumue Ha koncmpykmuBHo-mexHuueckama komnemenmuocm
6 yemBvpma Bbv3pacmoba 2pyna.

KalouoBu gymu: koncmpykmuBro-mexnuuecka komnemenmuocm,
koncmpykmuBHa uzpa, guaenocmuka, ekcnepumenmaseH Mogea, NpegyquAuwHa
Bb3pacm, gemcka 2paguna

CONSTRUCTIVE AND TECHNICAL COMPETENCE
DEVELOPMENT IN 6-7-YEAR-OLD CHILDREN
IN CONSTRUCTIVE PLAY

Boyan Ivanchev

Abstract: The article defines the concept of “constructive-technical
competence” and outlines the indicators of the diagnostic procedure for
assessing its parameters among 6-7-year-old children. The main characteristics
of constructive play, which justify its acceptance as the basic environment
for the formation and development of constructive-technical competence in
preschool age, are highlighted. The structure of an experimental model for
the development of constructive-technical competence in the kindergarten
is presented.

Keywords: constructive-technical competence, constructive play, diagnostics,
experimental model, preschool age, kindergarten
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(Qopmupanemo Ha koncmpykmuBuo-mexnuuecka komnemenmuocm
8 npegyuuauwHa Bbv3pacm uzuckBa npusazane om yyumeas: Ha 602amcmBo
om Memogu Ha negazozuuecko B3aumogeticmBue B msaxnama guramuka.
MaHunyaupasnemo ¢ npegMmemu u o6ekmu (upe3 npegmemuo-onepamuBHu
mMemogu) Bogu go uznpo66ane Ha auven onum B cumyauuu, koumo ca cvobpazenu ¢
gemckama Hacouenocm (npakmuko uznpo6Bawu memogu). CaegBa npeo6pazyBane
Ha 3HayuMama uHdopmauus upe3 nojHabamerru cmpamezuu (UHGOPMAUUOHHO-
nojHaBameAHu Mmemogu) u ce gocmuea go u3pazsBanemo Ha mo3u onum 8 uzpama
(u2poBo npeobpazyBawu Memogu). I'bBkaBomo negazozuuecko B3aumogeticmBue,
om egHa cmpana, gaBa Bv3mocknocm Ha geuama 3a npuaazase Ha cobcmBenu
cmpamezuu, 6e3 ga ce npugbpskam kbm cxema, a om gpyza cmpasa, ocuzypsiba
unguBugyaauzauus u gudpeperuuavus Ha negazozuueckomo B3aumogeticmBue
(TlopoB, 2006).

KoncmpykmuBao-mexnuueckama komnemenmuocm e guHamMmuyHa cucmema
om npegcmalu, yMeHusl u omHoweHusi, kossmo gememo om npegy4yuAuwHa
Bb3pacm npunaza 3a epekmuBro pajpewaBane Ha no3HaBameanu npodaeMu
8 npakmuko-npuaosken naan. T4 ce uzpazsBa 6 manunyaupase u onepupase
¢ npegmemu u o6ekmu, npakmuuecku u nognaBameanu ymenus 3a paboma
no npoekmu u ¢ pazauunu cxeMu u u3ob6pakeHnusi, nAaHUpaHe u peaAujupaHe
Ha ugeu, kakmo u maxnomo npegcmaBsne 8 ekunen naan. ITognaBanemo
Ha npaBuaama 3a 6e3onacHocm € umaHeHmsa yacm om koncmpykmuBro-
mexHuyeckama komnemenmuocm. Om 3nauenue 6 nogzomBumeana 2pyna
e ynuBepcaanocmma Ha koncmpykmuBro-mexnuueckust onum Ha geuama,
m.e. Bb3moknocmume um ga uznoa3Bam epekmuBrnu cmpamezuu npu
pazpewalBane Ha npobaemu B cxogHu cumyauuu. Y8epenocmma 8 coocmBerume
Bb3mocknocmu e npegnocmatBka 3a HeliHomo popMupaHe, koemo, Hapeg ¢
Bvmpewnama momuBauus kamo gpyz2a npegnocmaBka, npabu uzpama uenna
cpega 3a pa3zBumue nHa koncmpykmuBro-mexnuuecka komnemenmuocm 8
npegyyuauwiHa 6v3pacm. B uzpama geuama camocmosimeAHo kombunupam
pa3AuYHU Mamepuaau no co6cmBeH 3amucba uau upes gozoBapsHe cbe
cbuzpauy, koemo Bogu go mBopuecko npeobpazyBane na Mogeau u cxemu.
MruyuamuBrocmma u npegnpuemuuBocmma, kakmo u guzumaanama
komnemenmuocm, ce npuemMam 3a yacm om koncmpykmuBruo-mexnuueckama
komnemenmunocm (Hapeg6a N2 5, 2016).

Peaauzupanemo Ha npexogu mexkgy obyyaBawume, npakmuueckume
u uzpoBo-noznaBameAHume cumyauuu Ype3 MHO2006pa3zuemo om Memogu
ocuzypsiBam popmupare Ha 3HaHUS, yMEHUS U omHoweHue 8 msxHomo eguHcmBo.
Te3u ocnoBHu popMu 3a opzanuzayus Ha negazozuueckomo B3aumogeticmBue
npemunaBam 6 gonbvanumeanu ¢opmu, koemo ocuzypsiBa nagepakgane,
3agbabouabane, pajwupsBane u ycb8bpuiencmBane Ha 3HaHUSAMA U yMEHUsIMa Ha
geuama, 3aegHo ¢ popmupane Ha noroskumeanu Hazaacu kvm koncmpykmuBrnama
getinocm, uzpazenu 6 noBegenuemo Ha geuama (OmHOWeEHUE).

Megazozuyecku u coyuanHu uzcAaegBaHug, mom 8 (2024), ISSN 2738-8298
Educational and Social Studies, Volume 8 (2024)



Kamo ce uma npegBug 3nauenuemo Ha uzpama B npegyuuauwina 6v3pacm,

koncmpykmuBnama uzpa 6u mozaa ga ce onpegeau kamo octoBHa cpega 3a
pa3zBumue Ha koncmpykmuBHo-mexnuyeckama komnemenmuocm 8 npegyyuauwsa
Bb3pacm. Hetinume ocnoBru xapakmepucmuku ca (Park, Han, 2007):

MaHUNyAupaHe ¢ Mamepuaau 3a cv3gaBarne Ha npegMemu u o6ekmu: nsacwk,
xygockecmBenu mamepuaau (60u, 2zoAeMu medewupu, 2AUHa, Xxapmus),
Boga, gvpBogeacku getinocmu, npbuku u kambHu u pazHoobpazue om
pazauuHu no pazmep u Bug 6aokoBe;

op2aHu3jupaHa ueaeHacoueHa uezpa, 8 kosmo geuama uznoa3Bam uzpoBu
Mamepuaau, 3a ga npecbvigagam cBou ugeu;

HaAauyue Ha omBopen kpaill — npoyuBane u nocmenenHo pazBubaw, ce
¢pynkuuonasen xapakmep, kamo uzpama eBoaloupa go Bvo6paskaemu
mpancopmauuy;

8 npoueca Ha uzpa geuama mozam ga npeBkalouBam meskgy koncmpykmuBxa
uzpa u uepa-gpamamusauvus uau clockemuo-poaeBa uzpa;

BkalouBa uzcaegBane u omkpuBane, makmuana cmumyaauusi, pewaBane Ha
npobaemu, coyuasHo B3aumogeticmBue, anzaskupanocm u konuenmpauus,
Brnumanue kbm npoueca u pegyamamume. Aeuama npegcmaBsm c6oume
ugeu, 3HaHus U uHmepecu B MyamumogaseH mpaHcnopm, czpagu, naaHoBe
u ckyanmypu;

ype3 koncmpykmuBHa uzpa geuama mozam ga ce Hayyam ga uemam, ga
nuwam, ga ce uzpazsa8am npabuano u ga uzcaywBam. Upe3 Hes me ce
opuenmupam u BnukBam 6 npakmuueckomo npuaoskenue na Hayunu
konuenuuu;

koncmpykmuBrnama uzpa yecmo BkalouBa cvmpygruuecmBo 6 cbBmecmuo
obyuenue, koemo nomaza Ha geuama ga ce pazBuBam 8 emouuoHaseH u
COUUAAEH NAAH.

[Tokazameaume 3a guaenocmuka Ha nposBume Ha geuama 6 koncmpykmuBrnama

uzpa ca pazpabomenu Ha ocHoBama Ha kpumepuume 3a kauecmBo Ha
koncmpykmuBraama uezpa, uzBegenu om Axk. Tlapk (Park, 2019).

uezpa

1. Bpeme: npogbakumeanocm Ha yuacmue Ha gememo 6 koncmpykmuBra

2. Pagnoo6pazue

2.1. Bpotli na koncmpykuuume, koumo gememo cbv3gaBa 8 uzpama

2.2. BugoBe koncmpykuuu, koumo gememo cb3gaba 8 uzpama
3. Opeanuzauust: Bpv3ka meckgy memama Ha uzpama u koncmpykuuume
4. Auzalin: cmeneH Ha uzpabomka u komnaekcnocm na koncmpykuusima
5. Bvobpackenue

5.1. Tenepupane na axmepHamuBu Ha cbrwecmByBawume npegmemu u

o6ekmu 6 peaanocmma

5.2. 3noa3Bane na akcecoapu (cvwecmByBawu 8 peaanocmma uau

ugMucAeHu - xopa, kuBomnu, 3Hauu, gbpBema u npegmemu)
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6. Konuenmpauust: pokyc na Bnumanuemo 8 koncmpykmuBrama uzpa
7. CempygHuvu ¢ gpyzume npu koncmpykuust no 06w, 3amucba

Pazpabomenusm ekcnepumenmasex mogea 3a pa3zBumue Ha koncmpykmuBro-
mexHuyeckama komnemenmsuocm Ha geuama Ha 6-7-zoguwHa Bb3pacm B
ycaoBusima Ha negazozuuecko 63aumogelicmBue BkalouBa 18 memamuunu
npoekma, Bceku om koumo e ¢ npogsadcumesrnocm gbe cegmuyu.

Mogeabm e 060ocob6eH 8 gBe yuacmu. [TbpBama yacm e ¢pokycupana Bbpxy
ouyakBanume pezyamamu om ssgpama Koncmpyupane u mogeaupase u I'puwku
u uruyuamuBrocm om ob6pazoBameano nanpabaenue ,Koncmpyupane u
MoOgeAupaHe®:

* camocmosimeAHo goBbpuwBa mogea no obpazeu, kamo nogbupa paznoodbpazHu

MamepuaAu U UHCMpPyMeHmu;

* npegaaza, npegcmabs u o6sicHsaba uges uau pewenue npu uzpabomoane

Ha MOgeA;

* ouensBa no coocmBenu kpumepuu mogeau u uzgeaus u 2u BkalouBa 8
uzpoBu getinocmu;

* yuacmBa 8 maavk 06w, npoekm B8 gemckama 2paguna;

* CbMPygHUYU C gpy2ume npu paboma no 06w, 3aMuCbA.

B maju yacm geuama pabomsim ¢ Ae2o u gpyau npou3Begeru koncmpykmuBru
Mamepuaau.

OuakBanume pe3zyamamu 666 Bmopama yacm ca om o6pazoBameaHume
agpa ,,O6pabomBane Ha Mamepuaau, cbegunsiBane u c6vp3Bane” u ,I'puwku u
uHuuuamuBHocm®:

* nogb6upa u uznoa3Ba xapmus u kapmon 8 3aBucumocm om cBoticmBama
uM, kozamo npu uzpabomkama Ha MogeA uau u3zgeaue npuaaza kvcane,
3aanenBane, namokpsine, HamaukBane, ouBemsBane;

» peke xapmus u kapmon, kamo u3noa3Ba wabaox;

* npezbBa nocaegoBameano Hekoakokpamuo xapmust u kapmou;

* cbeguHsBa eaemenmu, kamo 3asenBa, npenauma u 3a6vp36a;

* yuyacmBa 6 maabvk o6w, npoekm 6 gemckama 2paguna;

* CHMPygHUYU C gpy2ume npu paboma no 06w, 3aMUCbA.

B ma3u vacm geuama pa6omsm c xapmus u kapmos, naam, gbp6o -
omnagbyHU U NPUPOGHU Mamepuaau.

Emanume, npe3 koumo npemunaBam memamuyHume npoekmu, ca
ugenmuyHu 6 gBeme yacmu Ha Mmogeaa. Te ca pa3pabomeHu cnopeg emanume
3a opz2aHu3upane Ha npogykmuBna uzpa, uzBegenu om b. Oepc u A. Aytikepc
(Oers, Duijkers, 2013).

Bcsaka cegmuua yuumeasm u3z6upa HoBa mema, npeBpbvwawa ce 6
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couuokyamypna npakmuka, 8 kosmo geuama Mozam ga noemam poAu, ga
u3noa3Bam o66bp3zanume ¢ mAX UHCMPYMEHMU U ga Hayyam 3a npaBusama
u mamepuasume 6 konmekcma Ha ma3zu uzpa. M360pbm Ha mema Moxke ga
uma pazauuHa ocHoBa - cvbumus u npajHuuu B zpynama uAu cneyuduyHu
gemcku unmepecu. B npeo6pazyBanemo u pazpabomBanemo Ha getinocmume,
cBbp3anu ¢ memama, geuama yyacmBam 6v3mM0>kHO Hall-MHO20: Me nomMazam
npu opzaHu3ayusma Ha cpegama (Hanpumep oduca Ha mypucmuyeckama
azenuus), BkalouBam ce B uzdbopa Ha 3HauuMu Mamepuaau, 6 nocmabsHemo Ha
konkpemnu ueau, 8 gepunupanemo Ha nogxogswu npabuaa, 8 uzMucassHemo
Ha clokema, kotimo ga ce pajzuzpae, u m.1.

Yuyumeasim noema MHOkecmBo poau: Ha acucmenm (kozamo geuama nouckam
nomow), Ha HabAlogamea (3agaBa Bvnpocu u ¢pokycupa BHumanuemo um no
ecmecmbBen HayuH), Ha cbuzpay. B uzpama yuumeasm moske ga B3aumogeticmBa
¢ Bcuuku geua, ¢ maaka 2pyna om geua uau ¢ omgeAHu geua.

Emanu 3a peaau3upane Ha memamuuex npoekm:

-ITspBu eman. Opuenmupane - nbpBa cumyauus; nopba cegmuua

Yuumeasm u3caegBa cumyauusima u cBbp3anume ¢ Hes geliHocmu
3aegHo ¢ geuama u ¢pokycupa Brnumanuemo um Bvpxy konkpemnu acnekmu
uau geticmBus. Hanpumep 8 poaeBama uezpa ,,B aekapckust kabunem® yuumeasim
uzcaegBa auuHus onum Ha geyama, gokamo me ce pokycupam Bbpxy gemataume:
»KakBo ce cayuBa mam?, KakBu npegmemu u uncmpymeHmu ca Heo6xogumu?,
Kou poau ca Bkalouenu?* u m.n. UYpe3 mazu opuenmauus geuama ce BkalouBam
8 nogeomoBkama Ha cuenapus Ha uzpama.

Aonvanumeanu ujuckBanus 8 mo3u eman:

* ugznoazbam ce HazaegHu mamepuasu, 3a ga ce akmyasuzupa gemckuam
onum (npe3enmavuu, uzoopadkcenus, cbsp3anu ¢ memama Ha uepama);

* yemam ce npukazku uau ucmopuu, cBspzaru c memama Ha uepama,;

* uzbupam ce mamepuasume, koumo geuyama we Hanpabam, gaBam ce

UHCMpYRUUU 3a HAUUHA, NO Rolmo wie ce uzpadomam,;

* uzeomBsam ce mamepuasume.

- Bmopu eman. Cmpykmypupane u 3agva6ouabane - Bmopa cumyauust;
nvpba cegmuua

[IpegocmaBsnemo Ha mema u npocmpaHcmBo He € gocmambyHO 3a
BwbBeckgane na koncmpykmuBraama uzpa. Aeuama ce Hy>kgassm om omBopexHu
cmpykmypu, 3a ga ce Bkalouam 8 poaeBu getinocmu. Yyumeasim pa3zpa6omBa
cueHapus ¢ geuama, kamo ce no3oBaBa Ha o6wia ucmopus uau kamo 3anouBa
cuenama c konkpemno geticmBue, Hanpumep Bau3za 6 cuenama kamo 3azpuken
pogumea ¢ 60AHO geme, koemo e cbe cuynen kpak. Kamo usiao yuumeasm
ce onumBa ga cb3gage cuenHama c geuama, kamo um npegcmaBu npobaem u
o6cbgu kakBo mps66a ga ce nanpabu, kakBu mamepuaau ca Heo6xogumu. TakuBa
Bvnpocu gaBam noBeue nogpobHocmu, cmpykmypa u gbA60YUHA HA Uzpama.

Megazozuyecku u coyuanHu uzcAaegBaHug, mom 8 (2024), ISSN 2738-8298
Educational and Social Studies, Volume 8 (2024)

THEORETICAL AND APPLIED RESEARCH

TEOPETUYHU N MPUAOXXHUN N3CAEABAHWNA

53



THEORETICAL AND APPLIED RESEARCH

TEOPETUYHU U MTPUAOXKHUN N3CAEABAHWNA

54

Aonbanumeanu u3zuckBanus 68 mo3u eman:
* pazpabomerHume mamepuasu ce BkalouBam B closkcemno-poaeBa uzpa.
-Tpemu eman. PagwupsiBane - mpema cumyauus; Bmopa cegmuua
To3u eman uma 3a uea ga cBovpske clokemno-poaeBama uzpa ¢ gpyeu
gelinocmu u ymeHus Ha geuama. B uzpama Ha aekap geuama ce HacbpuaBam ga
mucaAsim 3a yakaansma u kak ga s ykpacsm, nanpumep ¢ aucmoBku, pekaamu uau
undopmauuoHHu naakamu u npegynpeskgenus. Tazu getinocm 6bBAuva geyama
B nucane u pucyBane Ha cneuuduunu mekcmoBe. B uzpama , Typucmuuecka
azeHuus“ geuama mozam ga ce Bkalouam 6 cv6upanemo uau uzpabomBanemo
Ha AucmoBku 3a pazauunu (ekomuunu) cmpanu, HO cbwo u B uzzomBsaremo
na cnpaBka c amaacu, uguucasBane Ha ueHu Ha nbmyBaHus U m.H. YcnewHomo
pazwupsBane Ha gemckama getinocm Bunazu ce ycewa kamo npuxnoc kbvm
koncmpykmuBnama uepa.
Aonbanumeanu uzuckBanus 6 mo3u eman:
* u3pabomBam ce gonbAHUMEAHU MamepuaAu No Cbuiama mema;
* omnoBo ce gaBa Bv3mokHocm Ha geuama ga uzpasim ¢ pazpabomeHume
npe3 nbpBust eman Mamepuau 3aegHo ¢ pagpabomeHume npe3 mo3u eman.

-YemBspmu eman. [Ipunoc - Bmopa cegmuua
Backnu unoBauuu B8 gemckama uzpa mozam ga 6bgam nocmuzHamu
upe3 BvBeskgane na HoBu Mmamepuaau, koumo omzoBapsm Ha cneuyuduuHu
nompebHocmu Ha geuama. B uzpama ,B aekapckus kabunem* nanpumep
Aekapkama u HetiHusm acucmenm uckam ga uzmepssm Bucoyunama Ha Bcuuku
geua B zpynama. Te 3anucBam Bcuuku yudpu Ha xapmust u caeg moBa yuumeassm
geMoHcmpupa HauuH 3a 2paduyHo npegcmalbsHe Ha pe3yAmamume Ype3 AuHuu
¢ pazauuHa gbakuna - BkalouBanemo na cxemamuzupane 6 gemckama uzpa e
3HauuM npuHoc ¢ noaokumeanu egpekmu Bbpxy pazBumuemo na koncmpykmuBHo-
mexHuuyeckama komnemenmuocm.
* 2paduuno u cxemamuuro npegcmabsaHe Ha HanpaBerHume om geyama
MOogeAu uAu ako He e 8s3.m00lcHo — Ha HakaksB acnekm, kolimo e no memama,
* paboma no nogHaBamearHama krnudlcka.

PEDAEKCHUA - MO BPEME U CAEA BCAKA CUTYALUNA

[To Bpeme Ha uzpama yuumeasim HenpekbcHamo Bb8auua geyama 6 kpamku
MoMeHnmu Ha pedaekcust: ,Moskeme au ga 20 nanpaBume no gpyz nauun? Kak8o
o3HauaBa moBa? CuzypHu au cme?*. Te3zu Bbnpocu cmumMyAupam geuama ga
Mucasim 3a c6oume geticmBus u ga zu apzymenmupam, Bkalouumeano Bogsm go
Bb3nukBane na HoBu Bbnpocu. [Togoonu pepaekcuu umam Baxknu pynkuuu 3a
ouenkama Ha getinocmma, HO CbWO U 3a 3anouBaremo Ha HOBu akmuBnocmu,
koumo mozam ga goBegam go gonvaHumeaHnu pajwupsiBawu u 3agbadbouabawu
npegcmaBume Ha geuama getiHocmu.
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3AKAIOHMEHUE

[IpegcmaBenussm B8 cmamusima ekcnepumenmaseH MOgeA npegcmou
ga 6bge peaauzupaH 6 npakmukama Ha npegyyuauwHume o6pa3zoBameanu
uHcmumyuuu nog popmama Ha popmupaw, ekcnepumenm, kolimo e yacm om
gucepmauus Ha mema ,Ilegazozuuecku mexHoaoz2uu Ha uzpoBo 63aumogeticmBue
3a pa3zBumue Ha koncmpykmuBro-mexnuueckama komnemenmuocm Ha geuama
Ha 6-7-zoguwisa Bb3pacm”. OcHoBHama xunome3sa Ha gucepmayuoHHUS Mpyg
e cBbp3ana ¢ noaockumeanomo BausiHue Ha MogeAa Bbpxy cbgbpskameanume
napamempu Ha koncmpykmuBrHo-mexnuueckama komnemenmsaocm Ha geuama.
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ENHANCING TEACHER COMPETENCE
IN MULTICULTURAL CLASSROOMS

Konstantina - Panagiota Loukopoulou

Abstract: This article explores the pivotal role of intercultural competence
and readiness in teachers operating within multicultural school contexts.
It delves into how a teacher's personal history, including their family
background, educational journey, and encounters with diverse cultures,
significantly influences their ability to effectively engage with and teach
students from a variety of cultural backgrounds. Highlighting the importance
of comprehensive teacher education programs, the discussion emphasizes
the need for curricula that not only impart knowledge of diverse cultures
but also foster the essential skills and attitudes for promoting intercultural
understanding, empathy, and respect in the classroom. The article argues
that fostering such competencies is crucial for creating inclusive educational
environments that recognize and value cultural diversity, thereby enhancing
the learning experience for all students and preparing them for a globally
interconnected world.

Keywords: Intercultural Competence, Multicultural Education, Teacher
Readiness

NOBULUABAHE HA KOMIMNETEHTHOCTTA HA YYHUTEAUTE
B MYATUKYATYPHU KAACHU CTAU

KoHcmaHmuHa - NMNaHauoma Aykonya

Peslome: Cmamusma pa3zaeckga kalouoBama poast na mexkgykyamyprnama
komnemenmuocm u2omoBHocm npu yyumeAume, pabomewu 6 myamukyamypra
yyuauwiHa cpega. T4 ce Bnycka 8 nogpo6nocmu 3a moBa kak auunama ucmopus
Ha yuumeas, Bkalouumeano cemetinomo My MuHaAo, o6pazoBameAHusim
My N'bIN U Cpewume My ¢ pa3auyHu kyamypu, okazBa 3nauumesno Bausinue
Bbpxy cnoco6nocmma My ga obwyBa edpekmuBro u ga npenogaBa na
yyeHuuu om pazauyHu kyamypru cpegu. [ToguepmaBaiiku Backnocmma Ha
BceobxBamnrume npozpamu 3a o6yueHue Ha yuumeau, guckycusma akuenmupa
Bbpxy HEeoO6xogumMocmma om yuye6Hu npozpamu, koumo He camo npegaBam
3HaHUs 3a pazauyHu kyamypu, Ho u pa3zBuBam ocHoBHume ymeHus u Hazaacu
3a Hacbpuabane na mexkgykyamypHomo pazbupameacmBo, emnamusma u
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yBaskenuemo 6 kaacnama cmas. HacvpuaBanemo na makuBa komnemenuuu e
om pewaBawo 3HaueHue 3a cb3gabanemo Ha npuobwabawa obpajoBbamerna
cpega, 6 koumo ce npuznaba u yenu kyamypHomo MH02006pa3zue, kamo no
mo3u HayuH ce nogo6psiBa yue6Hustm onum Ha Bcuuku yyeHuuu u me ce
nogzom@Bsm 3a eguH 2A06aAHO B3aumocBbp3an cBam.

KnalouoBu gymu: meskgykyamypna komnemenmuocm, myamukyamypHo
obpajzoBanue, nogeomoBka Ha yuumeaume

INTRODUCTION

The role of a teacher extends beyond the simple transmission of knowledge;
it embodies a dynamic and evolving responsibility shaped by societal expectations,
legal frameworks, and the diverse needs of students. Traditionally, a teacher’s
function has been defined by structured behaviors and prescribed duties within
educational institutions. However, as societies become increasingly multicultural,
the expectations placed upon educators have expanded significantly, requiring
them to adopt new pedagogical approaches and cultural competencies to
effectively engage with diverse student populations. (Konstantinou, 2015).

In today’s globalized world, classrooms are microcosms of cultural
diversity, reflecting the complexities of contemporary societies. Teachers are
no longer just conveyors of subject matter; they are facilitators of inclusive
learning environments that nurture intercultural understanding, empathy, and
respect. This shift demands that educators possess not only a deep knowledge
of their subject areas but also the skills and attitudes necessary to accommodate
and celebrate cultural differences (Fykaris, 2014). An effective educator in a
multicultural setting is one who acknowledges and integrates the varied cultural,
national, and religious backgrounds of students into their teaching practices.
By fostering an environment of inclusivity, educators can mitigate academic
disparities, prevent social marginalization, and encourage all students to reach
their full potential. This requires a proactive approach—one that challenges
biases, promotes equity, and instills democratic values within the classroom.
To meet the demands of increasingly diverse educational landscapes, teachers
must develop intercultural competence and readiness (Konstantinou, 2015). This
entails a commitment to continuous self-reflection, professional development,
and innovative teaching methodologies that respond to the unique needs of all
learners. Interculturally competent educators do not merely adapt to diversity;
they leverage it as a strength, creating enriching educational experiences that
prepare students for active participation in an interconnected world.

Adapting to the unique challenges of diverse educational landscapes, teachers
are now tasked with meeting contemporary sociocultural and educational demands.
This shift necessitates interculturally competent educators who can adeptly
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navigate the complexities of varied student populations (Hagan & McGlynn, 2004).
Their pivotal goal is to foster inclusive educational experiences, ensuring every
student, irrespective of their background, is integrated into the educational and
societal framework, thereby enhancing their learning outcomes. The educator's
attitudes, beliefs, and methodologies are critical in this endeavor (Banks, 2014).

An effective educator in a multicultural setting is one who addresses the
individual needs of all students, thereby circumventing academic failure and
social marginalization. Such educators must acknowledge and incorporate
the diverse cultural, national, and religious backgrounds of their students into
their teaching methodologies, leveraging these unique attributes to enrich the
learning experience. They are expected to set high standards for all students,
encouraging them to realize their full potential, while also being mindful of
the diverse needs and perspectives that students bring to the classroom. This
includes proactively addressing and preventing discriminatory practices and
fostering a school environment characterized by mutual respect and effective
communication. The teacher's role extends to critically assessing the curriculum
and fostering an educational atmosphere that transcends the limitations
imposed by conventional educational frameworks, thus preparing students for a
multicultural world. This involves a commitment to reflective practice, innovative
pedagogy, and ongoing professional growth, ensuring that teaching methods
are continually refined and responsive to the diverse needs of the student body
(Debbag & Fidan, 2020; Kesidou, 2008). Effective educators are also aware of
the potential for bias in disciplinary practices and strive to cultivate a learning
environment where students are encouraged to engage with diverse forms of
knowledge and communication (Thompson, 2013).

To realize these objectives, it's crucial for educators to challenge their own
biases and foster democratic values and a positive outlook towards diversity.
Engaging in self-reflection to enhance one's value system is deemed essential
for ensuring that all students have access to equal educational opportunities
(Sharma, 2005).

Moreover, a teacher's effectiveness in a culturally diverse classroom
hinges not just on their intercultural attitudes and perceptions but also on their
mastery of relevant theoretical knowledge and their proficiency in applying
this knowledge practically. Effective teaching in ethnically and culturally mixed
classrooms requires educators to possess both intercultural competence and
readiness, which are indispensable for fulfilling the aims of intercultural education
(Papachristos, 2010).

INTERCULTURAL COMPETENCE AND READINESS OF EDUCATORS
Educating within the diverse context of a multicultural school necessitates
teachers having a substantial command over methods and practices for addressing
diversity effectively. This requires them to embrace an inclusive and adaptable
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approach to education, catering to the varied needs of every student in the
classroom (Coelho, 2007). Yet, for educators to effectively meet these diverse
needs, it's essential they develop both intercultural competence and readiness
(Miliou, 2013).

There exists a broad theoretical and conceptual framework surrounding
these notions, often leading to confusion due to the perceived overlap or
conflation of the two terms. This ambiguity largely stems from the cultural
specificity of these concepts, which are shaped by the educational objectives and
the intercultural education frameworks unique to each country (Barros, 2008).

In both Greek and global academic discourse, the term "adequacy" is broadly
interpreted, thereby broadening its definition and sometimes merging it with
other distinct concepts, which can lead to misunderstandings or a distorted
view of reality. "Adequacy" can imply two main things: one being the quantitative
sufficiency of resources, like food, and the other being the sufficiency related
to an individual's capabilities, where qualitative attributes are also considered,
such as knowledge proficiency. Within the educational sphere, this term is
associated with teachers' pedagogical competence, as defined by the Ministry
of Education. It pertains to the essential skills and knowledge educators must
possess for effective teaching, validated through a formal certification that
endorses their qualification to teach a specific subject legally in the educational
system (Georgoyiannis, 2009).

In the educational discourse, "intercultural competence" or "intercultural
skill," was first introduced in American academic discussions during the 1960s
(Kesidou & Papadopoulou, 2008). This term has since been intertwined with a
variety of related but distinct concepts such as cultural sensitivity, culturally
sensitive teaching, culturally relevant pedagogy, intercultural adaptation,
intercultural sensitivity, cultural intelligence, cultural communication, and
intercultural awareness. These variations often reflect the diverse terminologies
and emphases placed on the concept in different national contexts (Romijn, Slot
& Leseman, 2021). Intercultural competence in educators signifies their formal
education and training in intercultural matters, encompassing theoretical,
scientific, and practical aspects of teaching in diverse cultural settings.

Koehn and Rosenau (2002) expanded on this concept, detailing four
dimensions of intercultural competence:

 Analytical competence involves understanding and appreciating the beliefs,
values, practices, and traditions of diverse groups, aiming for effective
intercultural interactions.

* Emotional competence is about embracing and respecting diversity,
fostering positive intercultural exchanges, and managing diverse identities.

* Creative competence focuses on collaborative problem-solving that leverages
diverse cultural perspectives to find universally acceptable solutions.

* Behavioral competence includes mastering effective intercultural
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communication skills, such as understanding and appropriately using

languages, recognizing non-verbal intercultural cues, deciphering varied

cultural messages, and conducting meaningful dialogues while preventing
miscommunications.

Aninterculturally competent educator is therefore one who can effectively
navigate and contribute positively to intercultural educational and social
environments. This involves developing a deep socio-cultural understanding,
embracing the diversity of students, and leveraging this diversity as a pedagogical
tool. Such educators are skilled in crafting educational experiences that build
on and extend students’ existing knowledge bases, advocating for educational
adaptations to meet the evolving needs of students, addressing discriminatory
practices proactively, and engaging closely with students and their families to
enrich their understanding of diverse cultural backgrounds (Aslanidou & Derri,
2013; Deardorff, 2011).

INTERCULTURAL READINESS OF EDUCATORS

Discussions around intercultural preparedness emphasize several key aspects:
integrating intercultural perspectives into educational content, identifying and
addressing cognitive biases that foster prejudice and discrimination, employing
strategies and pedagogical models to mitigate such biases, and engaging in
fair educational practices that enhance the achievements and experiences of
success for students from immigrant backgrounds. The importance of a flexible
educational structure that supports and validates the involvement of these
students in school life is also highlighted. Specifically, a teacher who is ready
for intercultural engagement is seen as someone who (Baros, 2008):

* Acknowledges the capacity of individuals to ascribe meanings to cultural
symbols and interpret social realities in ways that might diverge from the
normative narratives of their original cultural settings.

* Analyzes personal behavioral patterns for their cultural underpinnings,
while being open to recognizing both deviations from and alignments with
established cultural norms.

» Utilizes the challenges and ambiguities encountered in cross-cultural
communication as opportunities for critical reflection on both his own
and his students' culturally influenced belief systems.

 Isskilled in dismantling conventional thought, interpretation, and behavioral
patterns that conform to cultural stereotypes, and in reevaluating them
from the standpoint of cultural alterity.

* Reflects on his potential role in generating conflicts due to his adherence
to rigid cultural behaviors.

* Demonstrates adaptability in using the scope offered by educational
policies to foster solutions that respect the needs of all involved in the
educational context.
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* Recognizes the adverse effects of overlooking cultural distinctions and
shared histories, while also understanding the limits of self-assessment,
thus valuing collaborative professional reflections to navigate complex
educational scenarios.

These considerations outline distinct yet interconnected competencies
essential for educators in multicultural settings, aiming to create inclusive
environments that embrace a diverse student body. Effective teaching in such
contexts requires both intercultural competence and readiness, underpinned
by intercultural sensitivity — the capacity to perceive, appreciate, and adapt to
cultural differences. This implies a genuine interest in other cultures, an acute
awareness of cultural distinctions, and a readiness to adjust one’s own behaviors
in a manner that respects diverse cultural backgrounds (Georgiannis, 2009).

Research of Stunell (2021) refers that both teachers and teacher educators
have concerns about the language and cultural diversity that is becoming more
and more prevalent in European schools. This specific study was conducted on
students and teachers in schools in France, exploring their readiness to face the
challenges of the multicultural classroom. Their perspectives on the linguistic
and cultural diversity of their classes, as well as their ability to do more than
just "manage" the situation, are examined. The findings imply that the rich
opportunities to foster positive attitudes toward inclusion and interculturality
provided by the presence of multilingual and multicultural children in primary
school classrooms will continue to be disregarded in the absence of significant
changes in approach at the levels of teacher education, school administration,
and within schools themselves.

Also, Huda & Bakar (2024) aimed to analyze interracial teachers' everyday
interactions in the classroom to gain a critical understanding of the strategic
approach of culturally responsive and communicative teaching (CRCT). Ten
interracial teachers were interviewed in order to gather the empirical data. To
get a lot of information from the interviews, a theme approach was used for
the analysis. The results demonstrate that efforts to fully understand CRCT are
realized through regular interaction in a multicultural school setting, which leads
to the internalization of responsive awareness regarding social engagement in
global learning, the construction of emotional and social development on cultural
awareness, and the embedding of self-awareness of cultural competence in a
multicultural classroom.

Besides, in today’s globalized world, culturally responsive and communicative
teaching serves as a critical approach to ensuring that students from all
backgrounds feel valued, understood, and engaged in the learning process.
Culturally responsive teaching (CRT) is an educational framework that acknowledges
and incorporates students' cultural identities into the teaching and learning
process (Markey et al., 2021). Developed as a response to the increasing diversity
in education, CRT emphasizes the importance of recognizing students’ unique
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cultural backgrounds, experiences, and perspectives as valuable assets rather
than barriers to learning. This approach goes beyond merely acknowledging
diversity; it actively integrates cultural knowledge, traditions, and communication
styles into the curriculum and instructional practices. In addition to cultural
responsiveness, communicative teaching plays a vital role in fostering integration
in multicultural settings (Berlian & Huda, 2022). Effective communication is
the foundation of a successful learning environment, especially in classrooms
where students may have different linguistic abilities and communication styles.
Communicative teaching emphasizes interaction, dialogue, and meaningful
exchanges between students and teachers, helping to bridge cultural and
linguistic gaps (Lau & Shea, 2024).

Atits core, culturally responsive teaching relies on three fundamental principles:

Cultural Awareness - Educators must develop a deep understanding of
their own cultural perspectives and biases while also striving to learn about the
cultural backgrounds of their students. Self-reflection is essential in dismantling
stereotypes and fostering an inclusive mindset.

Student-Centered Pedagogy - Instruction should be designed to
reflect students’ lived experiences, languages, and values. This may include
incorporating diverse literature, examples, and teaching materials that resonate
with students’ identities.

Inclusive and Equitable Teaching Methods - Teaching strategies should promote
active participation and engagement for all students, ensuring that marginalized
voices are heard and validated. This may involve differentiated instruction, cooperative
learning, and the use of multilingual resources (Berlian & Huda, 2022).

In addition, according to Chahar Mahali & Sevigny (2022), many teachers
lack the courage to accommodate cultural diversity and have little cross-cultural
awareness when they first walk into the classroom. Teachers must therefore
possess culturally responsive teaching self-efficacy (CRTSE) in order to instruct a
diverse group of students. The findings of the study on the variables influencing
instructors' self-efficacy in instructing diverse students have been conflicting.
In the same research Tests of political orientation, CRTSE, cross-cultural
experiences, and teacher burnout were completed by 110 preservice teachers
from a medium-sized public Canadian university. Lower levels of emotional
exhaustion, a major component of burnout syndrome, and more frequent cross-
cultural encounters during childhood and adolescence were associated with
higher levels of preservice teachers' CRTSE.

INTERCULTURAL DIMENSION IN TEACHER TRAINING
The intercultural aspect of teacher education emphasizes the transformation
of an educator's perspective, a process intricately tied to both educational and
life experiences accumulated over time. Teacher training encompasses initial
and continuous education, focusing on three main areas: cognitive, emotional,
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and pedagogical skill development. The cognitive aspect involves acquiring
knowledge through formal education. Educators are encouraged to learn about
the life circumstances of immigrant communities, comprehend their challenges,
and explore effective multicultural management strategies, essentially acclimating
to societal cultural diversity.

Emotionally, training programs should enhance awareness of multicultural
issues, encourage the embrace of diversity, and foster the rejection of discriminatory
beliefs while equipping teachers to handle cultural conflicts. Pedagogically, the
training aims to equip teachers with the flexibility and adaptability necessary to
acknowledge and respect the varied cultural, linguistic, and social backgrounds
of their students. This includes tailoring teaching materials and approaches to
suit a multicultural classroom setting (DeJaeghere & Cao, 2009).

Additionally, a scholarly perspective suggests that teacher training for
multicultural settings should integrate three foundational elements: a theoretical
framework, an understanding of linguistic and cultural diversity, and practical
experience (Sharma, 2005).

The literature suggests that initial university education for prospective teachers,
focusing on intercultural education, predominantly consists of pedagogical and teacher
training courses. However, the development of such programs is often hindered by
the evolving nature of Intercultural Pedagogy, a lack of comprehensive educational
policies on multiculturalism, and the unclear definition of the competencies required
for managing multicultural educational settings (Liakopoulou, 2007).

This foundational education should be supplemented with continuous training,
addressing both the intra-school context—emphasizing collaborative learning within
the school community—and the inter-school context, involving training provided
by external organizations. The effectiveness of these programs may vary based on
whether they are delivered in-person or online, their format (blended learning that
combines theoretical training with practical application), the training approach
(directive or facilitative), and the level of learner autonomy (Papanaoum, 2014).

Nonetheless, it is emphasized that theoretical knowledge alone is insufficient
without practical experience. Teachers need hands-on training to effectively
navigate real-world multicultural situations, manage conflicts, and collaborate
with peers, thereby achieving genuine intercultural competence and readiness
(Leeman & Ledoux, 2003).

Choi & Mao (2021) refers that as classroom diversity grows, educators are
expected to be able to effectively instruct pupils in multicultural settings. Globally,
professional development in multicultural education (PDME) has been adopted
to give educators the tools they need to effectively address the educational
demands of a varied student body. The Teaching and Learning International
Survey 2018 data from 47 nations is used in this study to demonstrate how PDME
supports teachers' growth in self-efficacy in multicultural classrooms. The
same study discovered that the positive association between PDME and TSMC
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is strengthened by instructor classroom autonomy. This study has implications
for teacher learning and development, multicultural education, and school
organization, acknowledging that diversity in schools will only grow.

In addition, Koirala (2021) focuses on the methods used by a Nepalese
public secondary level science teacher who was specifically chosen to teach
science in a culturally diverse classroom. It emphasizes the dynamic, innovative,
cooperative, and inclusive nature of science instruction in this science teacher's
classroom. Also, the paper describes how multicultural science knowledge can be
developed and expanded in the educational setting. In addition to observations
of his science teaching activities in the classroom that were recorded in a diary,
a 50-minute in-depth interview was conducted and transcribed. The researcher
transcribed and coded classroom observation notes and interview transcriptions
into English. After analyzing all the data, it was determined that the secondary
science teacher's efforts were not culturally relevant since they were impacted
by institutional, pedagogical, and environmental issues. In a classroom with a
diverse student body, a strong focus on the national scientific curriculum is
ruining the teaching methods of the teachers.

INFLUENCES OF TEACHERS' PERSONAL HISTORIES
ON THEIR INTERCULTURAL COMPETENCE

The concept of biography in this context refers to the cumulative
experiences and influences throughout an individual's life that shape their
personality, perspectives, attitudes, and beliefs. Central to these influences
are the experiences stemming from one's family background and educational
journey, both as a student and a professional. Family plays a crucial role initially,
imparting ethno-cultural values and attitudes through upbringing and the
transmission of specific cultural values and norms. Literature suggests that a
person’s cultural background—including values, beliefs, traditions, and social
norms—profoundly shapes their attitudes towards diversity. This background
is crucial for understanding an individual’s responses to cultural differences
(Karacabey, Ozdere & Bozkus, 2019). Teachers from diverse ethno-cultural
backgrounds tend to exhibit greater intercultural sensitivity and are often more
adept at navigating cultural differences in educational settings (Sotiropoulou,
2016). Research by He (2013) highlights that teachers with immigrant experiences
or who have studied abroad demonstrate enhanced empathy and effectiveness
in teaching diverse student populations.

Moreover, educational experiences are pivotal in developing a teacher’s positive
attitudes towards diversity and their intercultural competence and preparedness,
essential for implementing intercultural education effectively (Papachristos,
2010). Literature supports the notion that teacher education programs fostering
exposure to diverse cultures, promoting democratic values, equality, and respect,
can empower teachers to recognize and address institutional racism and contribute
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to building interculturally enriched learning environments (Sotiropoulou, 2016).
Engaging with diverse groups and experiencing multicultural settings, including
travel, are highlighted as transformative experiences that cultivate empathy and
a positive orientation towards diversity (Beutel & Tangen, 2018).

CONCLUSION

The intercultural competence and readiness of teachers are pivotal for
the effective functioning of multicultural school environments. The synthesis of
a teacher’s personal and professional experiences, including their upbringing,
education, and exposure to diverse cultures, fundamentally shapes their ability
to engage with and educate students from varied backgrounds. The literature
underscores the significance of a teacher’s ethno-cultural background and
educational experiences in cultivating a nuanced understanding of multiculturalism,
empathy towards students’ diverse experiences, and the ability to implement
intercultural education principles. Teachers who possess a rich background
of diverse cultural experiences or who have actively engaged with different
cultures through education or personal experiences are often more adept at
fostering inclusive, empathetic, and understanding educational environments.

Furthermore, the necessity for targeted educational programs that enhance
teachers’ intercultural competencies is evident. Such programs should not only
focus on imparting knowledge about diverse cultures but also on developing
teachers' skills in recognizing and combating institutional biases and promoting
equity within the classroom. The development of intercultural competence and
readiness involves a continuous process of learning, reflection, and application,
enabling teachers to effectively navigate the complexities of multicultural
classrooms. Ultimately, equipping teachers with the necessary intercultural skills
is not just about improving educational outcomes but also about fostering a school
culture that respects, celebrates, and incorporates the richness of diverse cultural
backgrounds, thus preparing students to thrive in a globally interconnected world.
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