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Abstract. This paper analyzes the error patterns in the free writing style of third-year
students in Korean Studies at Sofia University. The final examination of the free writing of
15 students who took 960 hours of Korean language classes, according to the curriculum
of the Department of Korean Studies at Sofia University, was used as the subject of error
analysis. The stylistic condition was to write in ‘Hara-che (S}2+#])" to differentiate from
spoken discourse. In free writing, learners had to express their thoughts in written discourse
based on the vocabulary and grammar they had accumulated. Due to the nature of the exam,
learners were not allowed to look up words or use translators during the exam, so they had
no choice but to write based on their inherent language knowledge when performing the
final ‘free writing’ task during the exam. The free-written texts of the third-year students of
the Department of Korean at Sofia University, produced in such a controlled environment,
are the subject of this study.

The purpose of this paper is to classify free writings produced by intermediate
Bulgarian learners of Korean into spelling errors, particles errors, ending inflection errors,
lexical selection errors, and sentence components agreement errors and to derive the level
of difficulty by area and to present the pattern of errors. In addition, by identifying the error
characteristics of intermediate Bulgarian learners of Korean, the aim is to enable teachers
of Korean to strategically design their lessons and teaching methodologies, in order to
strengthen more and more efficiently Korean language learning.

'In this paper, we follow the Korean-language romanization systems established by the National
Institute of the Korean Language in 2000 — ‘Revised Romanization of Korean’.
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The methods used are those of quantitative and qualitative analysis: we first calculated
the number of word clauses for each learner. Then, the error patterns were categorized into
five areas: spelling errors, particles errors, ending inflection errors, lexical selection errors,
and sentence components agreement errors. Particle errors were categorized into subject
marking particles, object marking particles, complement marking particles, and adverbial
marking particles, and ending inflections were categorized into connecting ending inflections
and terminating ending inflections. We analyzed particles and endings by subdividing them
into substitution, omission, and addition.

When analyzing the learners' errors, the particle error rate was the highest. Among
the particle errors, the adverbial marking particle error rate was the highest, followed
by the nominative particle error rate. Adverbial marking particle errors were high for all
particles. Adverbial particles had an addition error rate of 16.8%, while subject, object, and
complement particles had no addition errors. The next highest error rate was for the ending
inflection. The error rate for connecting endings was higher than the error rate for regular
endings. The /-/ and /1 /, /-/ and /—/, /--/ and /T/, /N / and /1/, /1/ and /H/, /1/
and /7]/ were error patterns produced due to a lack of vowel phoneme understanding. The
consonant finale /*-/ and /©/, /©=/ and /tt/, /</ and />=/ were error patterns produced due
to a lack of consonant phoneme understanding.

Keywords: Bulgarian intermediate learners, Korean language, error patterns, error
analysis, error frequency

Kum Ceyon. AHAJIU3 HA TPEIIKUTE B [TIMCMEHMS KOPEMCKH TEKCT HA
CPEJJHO HAIIPEJITHAJIN BBJITAPCKU YYAIIU

Pe3rome. Hacrosimara cratust aHaau3upa MOAEINTE Ha TPEIIKHA B CBOOOTHOTO MHCaHE
Ha KOPEWCKHM €3WK, B ChUMHEHMS M €ceTa 10 MMOCTaBeHa TeMa. MojenuTe Ha TpemKy ca
W3BEICHU OT paboTaTa Ha CTYIEHTHTE OT TPETH Kypc crenuanHoct ,,Kopenctuka“ kM Co-
¢wuiickus yauBepcureT ,,CB. Kimmvent Oxpunckn®. 3a aHaTN3 Ha TPEIIKATE € M3MOI3BAH
(UHATHUAT U3MUT TI0 Y9acT CBOOOMHO MHCaHE KBM MporpamMara 3a oOy4eHHe IO MpPaKTH-
YEeCKH KOPEHCKH e3WK Ha 15 crymenTtH, nmpemuHamm 960 ydeOHHM daca 1O KOPEHCKH €3HK
mo y4eOHuUs TIaH Ha crernuanHocT ,,Kopenctuka®. CTHINCTHYIHOTO ycioBre Oermre ga ce
nume Ha T.Hap. ctun Hara-che '(312}A)), 3a ma ce pasrpanmdu oT roBopuMus auckypc. Hpu
cBOOOIHOTO MHcaHe 00yYaeMUTE TPSOBAIIE Ja U3Pa3sAT MUCIUTE CH B TIMCMEH JTICKYPC Bb3
OCHOBA Ha JIEKCHKaTa M TpaMaTHKaTa, KOUTO ca Harpynanu. [lopagu ecTtecTBOTO Ha M3MHUTa
Ha 00yJaeMUTe He OelIe pa3pemnieHo 1a ThPCAT AyMHU WK [ja U3MI0I3BAT EJIEKTPOHEH IIPEBO-
Jlad 110 BpEME Ha M3ITUTA, TaKa e Te HAMaxa JpyT u300p OCBEH Ja MUINAT, Pa3YnTaiKu Ha
HaTpyNaHUTE €3WKOBU ITO3HAHHS, KOTaTo M3IBJIHABAaXa MOCIEAHATa 3a/1a4a 3a ,,cCBOOOIHO
nvcaHe® no BpeMe Ha u3nura. HanmucanuTe TEKCTOBE Ha CTYAEHTUTE TPETa FOIMHA OT CIe-
uaHocT ,,Kopenctuka“ B Copuiickusi YyHUBEPCHUTET, IIPOU3BEICHN B TaKaBa KOHTPOIHpA-
Ha cpesia, ca 00eKT Ha HaCTOSIIOTO M3CIICIBAHE.

IlenTa Ha Ta3u cTaTus € qa KIacupUIIpa MICMEHHUS KOPEHCKU TEKCT Ha CPEHO HaNpe-
HaJli OBJTapCKH YYally — Ha MPaBOMKICHH TPEIIKH, TPEIIKH MIPH yroTpedara Ha JacTHIIH,
TPEIIKH B Kpas Ha (UICKCHATA, TPEIIKN B JIEKCHKAITHHUSA N300 M TPEIIKH B CHIVIACYBAHETO
Ha KOMITOHEHTHTE Ha MU3PEUCHHETO, 1a CE€ M3BEAE HUBOTO HA TPYAHOCT BBB BCAKA 0OIacT
U J]a ce MpEeACTaBH MOJAETBT Ha TpenkuTe. Upes naeHTHUINpaHe Ha XapaKTePUCTHKUTE
Ha IPEIIKUTE Ha OBITApPCKUTE YUAIH Ha CPETHO HUBO, IIENTA € 1a CE Aajie BB3MOXKHOCT Ha
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YYUTEINTE Ja TPOEKTUPAT CTPATETUIECKH CBOETO MPETIOIaBaHE 1 1a CE e Bb3MOKHOCT
Ha yJaluTe J1a OBIaesAT KOPEHCKHA €3UK BCE O-€(DEKTUBHO.

Hacrosimero n3cnenBane ce 6a3upa Ha KOJIMYECTBEH M KadECTBCH aHAIM3 Ha JIOMYyC-
KaHWTE TPEUIKH KaTo 9acT OT m30paHara MeTomoiormdecka mpusma. [IppBo € m3umcieH
OposAT Ha KJIay3HuTe C AyMH 3a Bceku oOydaeM. Ciien ToBa MOJENUTE Ha TPEIIKH ca KaTe-
TOPU3MPAHU B MET 0OIACTH: TPABOMKMCHY I'PEIIKH, TPEIIKH HA YaCTHIIM, TPEIIKA B Kpas Ha
(nexcnATa, TPEIKN B JIEKCUKATHUS N300p M TPEHIKH B CHITIACHETO Ha KOMIIOHCHTHTE Ha
U3peUYeHHETO. | pelIKNTe Ha YaCTUINTE Ca KaTETOPU3NPAHH B YACTUIIM, MApKUPAIIHU CYOeKT,
YACTHIM, MAPKUPAIIN O0EKT, YACTHIN, MAPKHPAIIN JOIBIHEHNE, U YaCTHIIN, MAPKUPAIIH
Hapeure, a KpatHuTe (IeKcru OMBaT KaTeTOPU3UPAHH B CBHP3BAIIH (DIEKCHH U 3aBbPIIBa-
my (rieKcuu. AHATU3UPAHNTE YaCTHIN M OKOHYAHUS Ca pa3[elieHN CIoper crenuduknTe
Ha KOPEHCKUSI €3UK, CBbP3aHN ChC 3aMECTBAHE, M3ITyCKaHE U JOOABSIHE.

ITpn anann3upaHe Ha TPEMIKATE HA 00yJaeMHUTE MPOLEHTHT Ha TPEIIKN HA JaCTHIIUTE
¢ Hai-Bucok. CpeJ TpenIKuTe NMpH TSAXHATa yHnoTpedara MPONEHTHT HA T'PEIIKH Ha dac-
TUIMTE 32 HapedHe ¢ Haif-BHCOK, CIEABAH OT HOMHHATHBHHUS TPOIEHT I'PEIIKH Ha YacTH-
mure. ['pemknTe npyu MapKupamuTe HApedHs YacTUIM OSXa BHCOKH 33 BCHYKH YACTHIIH.
HapeunnTe gacTuim UMar MpoIEHT Ha TPEIIKU npH godassiHe 0T 16,8%, moKaTo CyOeKTsT,
00EKTHT M JACTHIIUTE Ha JOMBIHEHHETO HAMAT I'PEIIKHU NpH 100aBsHe. ClaeapamusaT Hakl-
BHCOK IIPOIEHT TPEIIKH, KOUTO Ce OTKPOH, € 3a KpaitHaTa dekcus. [IporeHThT Ha TperKn
IIPY CBBP3BAIIN OKOHYAHUS CE OKa3a ITO-BHCOK OT MPOIEHTAa HA IPEIIKH MPH OONKHOBEHH
oxoH4aHus. Monenute Ha rpewiku /-2/u /3 /, //w/—/ //a/ T/, /0 /a /N, 19/ a /W,
/H/ u /7/ ca mpousseneHn nopaay IMIICa HA Pa3OUpaHe HA racHata poHema. OUHAIUTE
Ha cpIacHa /\-/u/ O/, /T /u /tC/, /R /m/>/ oT cBOS cTpaHa ca MOJENH Ha TPeIIka, Ipo-
n3Be/IeHa TIOPaH JIUIca Ha pa3dupaHe Ha (JoOHEMaTa Ha ChITIACHA.

KarodoBu aymu: O6pnrapcku oOydaemMu, KOPEHCKN €3WK, BUIOBE TPEIIKH, aHAIN3 Ha
TPEIIKUTE, YECTOTA Ha TPEIIKUTE

Research/Hayuno uzcnedsane

The Korean Language is rich in writing styles and grammatical rules. In Korean,
speech levels are divided into formal and informal styles, which are distinguished
by their verb endings. Formal speech is used in professional or respectful settings,
while informal speech is common in everyday conversations among friends.

Written Korean also follows specific stylistic conventions. The primary style
that learners should master is ‘Hara-che (3}2}A])?. This style is neutral — it does
not address a specific person and neither honors nor degrades the subject, a distinc-
tion reflected in its verb endings.

2 ‘Hara-che (32} 2)])’ is a final form that gives a sense of neutrality between honor and degrade when
the addressee is not a specific individual. It is usually used for written style in advertisements and
declamation. (e.g. 35S £}).
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Intermediate leaners of Korean should be proficient in writing using ‘Hara-che
(3F2}A))’. This study focuses on analyzing writing errors in this style among Bul-
garian intermediate learners of Korean.

1. Increasing trend of Korean language learners - short introduction

The number of Korean language learners has increased rapidly due to the global
Korean Wave as demonstrated by the growing number of applicants for the Ko-
rean Language Proficiency Test (TOPIK?) of the Korea Institute of Curriculum and
Evaluation. In the first test in 1997, the number of applicants was 2,692, but it raised
t0 206,778 in 2015. The increase slowed down in 2020 due to COVID-19, and con-
tinued to grow to 417,800 in 2023 and 493,000 in 2024. The number of Bulgarian
Korean language learners in Bulgaria has also increased. Due to the demand for
Korean language classes, several Korean language courses have been newly estab-
lished in Bulgaria. The universities that will be offering Korean language courses as
of March 2025 are as follows: Sofia University, New Bulgarian University, Plovdiv
University, and Veliko Tarnovo University. In addition to the university institu-
tions, Korean language classes are also offered at the 18th Secondary School “Wil-
liam Gladstone”, 138 High School for Western and Eastern Languages “Prof. Vasil
Zlatarski”, 97 Secondary School “Brothers Miladinovi”, High School with Foreign
Language Education “Alexander Sergeyevich Pushkin” Varna and Sejong Institute
-Sofia, which is affiliated with the Embassy of the Republic of Korea in Bulgaria.

Despite the processing trend of growth Bulgarian learners, discussions and re-
search on curricula, syllabuses, textbooks, and teaching-learning methods suitable
for Bulgarian learners are quantitatively and qualitatively lacking. Burt (1975) stat-
ed that “most teachers are not prepared for various errors.” In other words, teachers
should be able to predict various error patterns of learners. Holley, King (1971)
believed that teachers should be able to analyze the various error patterns produced
by learners and correct the errors.

The purpose of this paper is to classify free writings produced by intermediate Bulgarian
learners of Korean into spelling errors, particles errors, ending inflection errors, lexical se-
lection errors, and sentence components agreement errors and to derive the level of difficulty

3 TOPIK is an abbreviation for Test of Proficiency in Korean (3t=¢]° 3 Al &). It is a Korean
language proficiency test administered by the National Institute for International Education
(= H = A 1L S-¢0), a government agency of the Republic of Korea, and is a test directly administered
by the government. TOPIK, Test of Proficiency in Korean, is a written test designed to measure the
ability of non-native speakers for expression and comprehension in the Korean language. TOPIK test
measures proficiency in reading, writing, and listening comprehension in the Korean language. The
test has three different levels: Beginner, Intermediate and Advanced. Further accuracy is expressed
through six grades, two matched to each level to evaluate proficiency. The general TOPIK consists of
reading, writing, and listening sections. The Internet Base Test was introduced in 2023, and speaking
section evaluations are also conducted in Korea.

119



by area and to present the pattern of errors. In addition, by identifying the error characteris-
tics of intermediate Bulgarian learners of Korean, the aim is to enable teachers of Korean to
strategically design their lessons and teaching methodologies, in order to strengthen more
and more efficiently Korean language learning.

The methods used are those of quantitative and qualitative analysis: we first calculated
the number of word clauses for each learner. Then, the error patterns were categorized into
five areas: spelling errors, particles errors, ending inflection errors, lexical selection errors,
and sentence components agreement errors. Particle errors were categorized into subject
marking particles, object marking particles, complement marking particles, and adverbial
marking particles, and ending inflections were categorized into connecting ending inflec-
tions and terminating ending inflections. We analyzed particles and endings by subdividing
them into substitution, omission, and addition.

Previous research on first and second year student’s writing errors

In 2020, we analyzed errors in 12 works of first and second- year students who
won awards at The Korean Essay Writing Contest (2] 2 “4)* hosted by Sofia Uni-
versity between 20162018, gave us data to analyze errors in 12 works of the first
and second- year students who won the contest (Kim, 2020: 202-203). In the paper,
the errors were classified into phonetic errors, particle errors, syntactic errors, and
orthographic errors. In the case of particle errors, they were classified into substitu-
tion, omission, and addition. In the paper, only error sentences were classified, ex-
cluding the appropriate sentences created by the learners. 74 sentences of first- year
students and 133 sentences of second-year students were used as data. The number
of periods was calculated as the number of sentences, and when there were various
types of errors in a sentence, cumulative statistics were collected according to the
error classification items. The percentage conversion based on the total number of
learner errors was not performed. However, the work of classifying the produced
errors by item and quantifying them by item was performed. The difficulty of the
errors was examined by quantifying the error pattern. The purpose of the paper
was to identify the patterns of high-frequency errors in order to prevent Bulgarian
learners from unconsciously making mistakes that become fixed in the Beginner
and Elementary levels.

The highest rate of particle errors for first-year students in Korean Studies was
the substitution of the nominative particle ©]/7}*, while the highest rate of particle
errors for second-year students was the omission of the objective particle “&/E”.
In terms of syntactic errors, the highest rate of suffix inflection (connective suffix,

* The Korean Essay Contest hosted by Sofia University began in 2016 for Korean Studies students
and will be held for the 10" time in 2025. Starting in 2018, third- and fourth-year Korean language
majors from the Department of South Asian, East Asian, and Southeast Asian Studies also have been
participating.
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final suffix) was recorded for first-year students, while the highest rate of syntactic
errors for second-year students was the selection of incorrect words.

The following is a classification of errors produced in Korean writing by first-
year students who studied Korean for 350 hours and second-year students who
studied Korean for 720 hours at the Korean Studies Department of Sofia University.

First, the phonemes that appeared in vowel errors among phonological errors
appeared in the order of /--/ >/ /=/1/>/x/=/4]/=/1/, and the phonemes
that appeared in consonant errors appeared in the order of /O /> /R/=/x/>/1/
= /& /=/wi/. It was possible to see that the phonemes that appeared in phonological
errors were transferred to orthographic errors.

Second, for particle substitution errors, the order was ©| > 3} > 7} = & = 9]
> & = 0| Al > 2 = of| A]” for first-year students, and the order was ‘& > °l|> & >
o]/7} = & = 9} = ¥} = 9]’ for second-year students. For the omission of particles,
the order of errors was ‘& > ©f| > &= > ©]/7} = & = ¢} = 3} = 9] for the first-year
students and ‘< = 2] > 7} = 9| for the second-year students. For the addition of
particles, the order of errors was ‘<= = 2] > 7} = oI for the first-year students, and
‘2 > 9] > o] = 9|’ for the second-year students. The frequency of omission of
particles was much higher in the first-year students than in adding particles. Third,
with regard to syntactic errors, the order of errors was ‘ending transformation er-
rors > word choice errors > orthography errors = sentence structure errors > native
language interference errors’ for the first-year students, and ‘word choice errors >
ending transformation errors > orthography errors > sentence structure errors > na-
tive language interference errors’ for the second-year students. The most frequent
error in the first-year students was incorrect transformation of connective endings
and final endings due to their unfamiliarity with Korean grammar, followed by
word choice errors. However, while the difference in the number of errors produced
by each item was not large in the first-year, the frequency of word choice errors and
word-ending transformation errors was overwhelmingly higher than other items in
the second-year.

This seems to be an error produced in the process of having to produce sen-
tences in the target language, Korean, when accumulated Korean grammar and
vocabulary acquisition had not yet been fully achieved. Furthermore, it seems that
the second-year students lacked sufficient grammar and vocabulary to express
their thoughts in the abstract writing topics of the Korean Essay Writing Contest
(ML), ‘Empathy (37, 2016)°, ‘Consideration (¥ 2], 2017)’, and ‘Family (7},
2018)’. In terms of the error pattern of the ending transformation, it was observed
that the use of ‘-(2.)47} was expanded due to the lack of accurate knowledge
about the restrictions on the use of the connecting ending *-(2.)1]7}. In addition, it
was observed that among the adjectives, errors were made in recognizing the ‘-5}
t} form adjectives such as ‘#H3}t], ‘L Q3] <5 2 3}P, and ‘%1 3}T} as verbs
and producing verb-ending transformations. It is necessary to repeatedly practice
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the present-final transformation of adjectives in the ‘Hara-che (3}2}A])’. Interfer-
ence of the native language was found in word choice errors and word order errors,
and cases were examined where the intended meaning was not properly conveyed
in Korean when native language expressions were directly translated into Korean.
In addition, it was recognized that although word order errors due to the native
language are tolerable in speaking skills, writing skills must be performed in accor-
dance with Korean grammar, and therefore, writing education in accordance with
Korean grammar is necessary.

Third year student’s essay writing errors

To analyze the writing errors of Bulgarian learners, the winter semester final
exam writings of third-year students of Korean Studies at Sofia University in the
academic year 2023/2024 were used as the analysis subject.

Academic | Semester Weeks | Weekly | Total Hours | Cumulative TOPIK-
Year Classes Class | per Semester Hours Expected Level
Hours
Winter Semester | 15 14 210 210 Beginner Level |
1 Summer 15 14 210 420 Elementary Level
Semester 2
Winter 15 12 180 600 Elementary Level
) Semester 2+
Summer 15 12 130 730 Intermediate
Semester Level 3
Winter Semester | 15 12 180 960 Intermediate
et semeste Level 3+
3 Upper
Summer 15 12 180 1,140 Intermediate
Semester
Level 4
Upper
Winter Semester 15 12 180 1,320 Intermediate
4 Level 4+
Summer 15 12 180 1,500 | Advanced Level 5
Semester

Table 1. Number of Hours of Practical Korean Language Classes of Korean Studies at Sofia

University

The target students of the third-year Korean Studies of Sofia University are
those who have completed the winter semester of the third-year, or 960 hours of
practical Korean, according to the above <Table 1>. Usually, language education
centers in Korea count 200 hours of Korean language classes as one TOPIK level.
However, in the case of Sofia University’s students, it is difficult to naturally be
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exposed to the target language, Korean, once they leave the classroom. Therefore,
it is difficult to realize the language functions of listening, reading, speaking, and
writing based on the language knowledge learned in the classroom. For this reason,
the expected TOPIK level for third-year students of Korean Studies of Sofia Uni-
versity should be ‘Intermediate Level 3°, but there is a considerable difference in
the acquisition of Korean among learners.

The first and second-year students study the textbooks and workbooks “New
Yonsei Korean” (2019) vocabulary and grammar, speaking, and writing as the main
textbook. The third-year students are taught vocabulary and grammar according
to the topic without the main textbook, and take classes on speaking and writing
language functions based on language knowledge. In the winter semester of the
third-year, the subjects of ‘health’, ‘exchange and refund’, ‘loss’, ‘housing culture’,
and ‘leisure life’ have been studied, and grammar items such as ‘even’, .ol/o] =
CAFEp, -ghar, <ol g, ccopjo] BT, ] mjoll’, b -dh T -5 A
g, SHAE”, =AY, -2/ WA, «(2)E | o] Th have been studied.

The free writing essays of 19 students who took 960 hours of Korean language
classes according to the curriculum of Korean Studies at Sofia University were
used as the target of error analysis. The topic was ‘Changes in housing culture(5
7 &3%}2] W3}y and they were asked to write more than 800 characters including
spaces. The learners were informed that the content of the essay should be equiva-
lent to ‘TOPIK Intermediate Level 3°. In addition, the writing style requirement
was to write in ‘Hara-che (3}2}4])’ to differentiate it from spoken discourse. In
the free writing session, learners had to express their thoughts in the form of a writ-
ten discourse based on the vocabulary and grammar they had accumulated so far.
Due to the nature of the test, learners were not allowed to search for words or use
a translator during the test. Therefore, learners had no choice but to write based on
their inherent language knowledge when performing the ‘free writing’ assignment
for the final exam. The free writing of third-year students of Korean Studies at Sofia
University, produced in such a controlled environment, was chosen as the subject
of this paper.

Analysis, methodology and summary of errors

In the final exam of the winter semester of the third- year at Sofia University, 19
students took the test. The free writing topic was ‘Changes in residential life’, the
length was over 800 characters, and the time given was 90 minutes.

As a method of analyzing errors, the number of individual words was calculat-
ed. Then, the error patterns were classified into five areas: spelling errors, particles

* A suffix that indicates that an action or state is interrupted and changed to another action or state.
¢ A suffix that modifies a noun, recalls a past situation, or indicates that the situation has been
interrupted without being completed.

123



errors, inflection errors, lexical selection errors, and sentence component agree-
ment errors. Particles errors were classified into subject marking particles, objec-
tive marking particles, complement marking particles, and adverbial marking par-
ticles, and ending inflections were categorized into connecting ending inflections
and terminating ending inflections. The particles and inflections classified in this
way were subdivided into substitution, omission, and addition and analyzed. Error
analysis was conducted in the following order.

The overall error rate is calculated based on the total the number of word clauses produced
by the learner and the total frequency of errors by the learner.

l

The error rates for spelling errors, particles errors, inflection errors, lexical selection

errors, and sentence component agreement errors are calculated.

l

The error rates for subject marking particles, objective marking particles, complement
marking particles, and adverbial marking particles are calculated.

l

The error rates are calculated by dividing particle inflection into substitution, omission,

and addition.

l

After calculating the inflection error rate, the error rates for connecting ending inflections

and terminating ending inflections are calculated.

l

The error patterns of individual learners are analyzed by classifying them into TOPIK

readiness levels.

Since there was a requirement that the final ending be written in ‘Hara-che (5}
2}A])’, learners’ writings written in ‘Haeyo-che (3| &.A])” and ‘Hapsyo-che (& 4>
A)¥ were excluded from the analysis of this study. Since there was a requirement that
the writing should be more than 800 characters, learners’ writings written in less than
800 characters were also excluded from the analysis of this study. Students’ writings
written in 800 characters but failed to convey the meaning, so the error pattern could
not be examined, were also excluded from the analysis of this study. Out of 19 final
exam takers, 15 writings were analyzed for errors, excluding 4.

The principles of error correction are as follows:

7 *Haeyo-che (3| 8.3])’ is one of the addressee honorifications, a level of speech, also functioning as
a sentence ending, which raises the addressee moderately (e.g. 353 ¥.2.).

8 Hapsyo-che (342 7]])’ is one of the addressee honorifications, a level of speech, also functioning as
a sentence ending, which raises the addressee highly (e.g. 3t 52 FUT}).
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1. Make minimal modifications.
Take into account the vocabulary and grammar produced by the learner as much as
possible.

2. Reflect the learner’s intention to express as much as possible according to the flow of
the text.

3. When examining the aspects of lexical selection errors and sentence component
agreement errors, reflect the corpus and preferred sentence patterns of native Korean
speakers.

Results of Analysis of Written Materials

The number of word clauses produced by 18 learners is shown in <Table 2>
below. The writing topic for the final exam free writing is what they learned in
vocabulary and grammar writing. Students S1, S3, S7, and S12° used extended
sentence structures to write TOPIK intermediate level 3-compliant writing, even
though they were more likely to make errors. The following are extended sentences
produced by learners S1, S3, S7, and S12.

[S1]

o] 7H50] 4 oWl E(—ol 8 5HE) Mol Lo} dhrhaL Azkshs AbghEo] Hol A of
o 744 FEL Al A ZH ATk (8] A Za e,

[S3]

|

ATFES FRAGREL) FRAAL G S, B2, S 59 5 ol (0 F D)
Aol A, AL FA B FIA LE 5 7] W] Gol AL Azko]
4]
[S7]

Aol (ool ) Hol 4] A 31717 $ET7] B oS E o xR

AAFEA 3 e,

[S12]

iz sz s ) el AHES Sk Wabl Hh s
gol %4 3ha OH(—WM) F52 A% T 5 Yo Bol A A2 s AFE

B

Students S17 and S18 did not succeed in writing 800 characters. Students S17
did not fill 800 characters with non-text, but only wrote as many sentences as he
could with his inherent language knowledge. Student S18 did not understand how

° The texts produced by learners were assigned serial numbers from S1 to S18. The number of words
was then calculated.
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to use the literary style ‘Hara-che (SF2FA)’, so he wrote in ‘Hasipsho-che (3}%)
£ A)’. These are all errors in the final ending. Learner S9 did write 800 characters,
but since it was all non-text, it was difficult to identify the error pattern.

[59]

*13 A5 o v 7k H e AR Rk

[S17]

A3 Aol A a1 2ol At} F tEt ot

[S18]

05 Pol g W ARELS AL Sh(-d) Tl 3t KAt S S
U o @,

The following are the number of word clauses and the frequency of errors pro-
duced by the learners in free writing. Student S9 produced a non-sentence due to
an error in the correspondence of sentence elements. Since he could not understand
the content of the text, he could not identify the pattern of errors. Student S17 wrote
with 512 characters, and Student S18 wrote with 455 characters. Due to the insuf-
ficient number of word clauses, the frequency of errors could not be calculated on
the same level as other students.

Student S1 S2 S3 S4 S5 Sé6 S7 S8 | *S9
Number of Word Clauses 300 274 244 238 | 234 | 227 | 224 | 217 | 217
Frequency of Errors 30 31 33 13 27 48 31 19

Error Rate (%) 10 11.3 13.5 55 | 11.5 | 21.2 | 13.8 | 875
Student S10 S11 S12 S13 | S14 | S15 | S16 | *S17 | *S18
Number of Word Clauses 216 215 213 213 | 209 | 202 | 199 | 133 | 130
Frequency of Errors 44 52 26 51 48 27 25

Error Rate (%) 204 | 24.18 122 | 239 | 23 134 | 12.6

Table 2. Number of phrases, error frequency, and error rate per learner

TOPIK Writing ‘Readiness’ Level

Among the third-year learners in the Korean Studies Department, the writings
of S1, S3, S7, and S12 are considered to be equivalent to TOPIK Level 3+- Inter-
mediate. However, S9 is considered to be equivalent to TOPIK Level 1- Beginner.
Considering that learners who studied 960 hours of practical Korean in the Korean
Studies Department are equivalent to TOPIK Level 3+- Intermediate, it can be seen
that four learners met the expectations. It was also confirmed that there was a large
difference in Korean language acquisition among learners.
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The following are the number of word clauses, frequency of errors and error
rate of learners who met the TOPIK writing ‘Readiness’ Level 3+ — Intermediate.

Student S1 S3 S7 S12
Number of Word Clauses 300 244 224 213
Frequency of Errors 30 33 31 26
Error Rate (%) 10% 13.5% 13.8% 12.2%

Table 3. TOPIK writing ‘Readiness’ Level 3+ — Intermediate

The following are the number of word clauses, frequency of errors, and error
rate of learners who met the TOPIK writing ‘Readiness’ Level 3 — Intermediate.

Student S2 S4 SS S8 S15 S16

Number of Word Clauses 274 238 234 217 202 199
Frequency of Errors 31 13 27 19 27 25

Error Rate (%) 11.3 5.5% 11.5% 8.75% 13.4% 12.6

Table 4. TOPIK writing ‘Readiness’ Level 3 — Intermediate

The following are the number of word clauses, frequency of errors, and error
rate of learners who met the TOPIK writing ‘Readiness’ Level 2 — Elementary.

Student S6 S10 S11 S13 S14
Number of Word Clauses 227 216 215 213 209
Frequency of Errors 48 44 52 51 48

Error Rate (%) 21.2% 20.4% 24.18% 23.9% 23%

Table 5. TOPIK writing ‘Readiness’ Level 2 — Elementary

Below are the total number of words produced by the learners, the total error
frequency of the students, and the average error rate of all learners.

Total Number of Word Clauses 3.425
Total Error Frequency 505
Average Error Rate (%) 14.74%

Table 6. Total Number of Word Clauses, Total Error Frequency, Average Error Rate

Learners at the “TOPIK writing ‘Readiness’ Level 2 — Elementary’ showed an
error rate higher than the average error rate of 14.74%. This is because the topic of
‘Changes in Housing Life’ is a familiar social and abstract topic that TOPIK Level
3 — Intermediate can write about. In addition, since they had to write in a literacy
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style (3}2}FA), it seems that learners at the TOPIK writing ‘Readiness’ Level 2 —
Elementary had difficulty using cursive endings.

Error Analysis

As a result of analyzing the patterns of spelling errors, particles errors, ending
inflection errors, lexical selection errors, and sentence components agreement er-
rors, the particle error rate was the highest. Among the particle error rates, the error
rate of the adverbial marking particles was the highest. Next was the error rate of
the subject marking particles. Substitution errors were high for all case particles.
The addition error rate of the adverbial marking particles accounted for 16.8%,
while there were no addition errors for the subject marking particles, objective
marking particles, and complement marking particles. Next was the inflection error
rate. The error rate of the connecting ending inflections was higher than that of the
terminating ending inflections.

Below is a list of error rates by category, in order of difficulty.

Difficulty Area Error Frequency Rate
1 Particles Errors 32.94%
2 Ending Inflection Errors 22.16%
3 Spelling Errors 20.78%
4 Lexical Selection Errors 13.72%
5 Sentence Components Agreement Errors 10.39%

Table 7. Error rate by difficulty level

The following is the error rate for particle errors with the highest error rate, cat-
egorized into subject marking particles, objective marking particles, complement
marking particles, and adverbial marking particles.

Difficulty Type Error Rate
1 Adverbial Marking Particles Errors 51.19 %
2 Subject Marking Particles Errors 3333 %
3 Objective Marking Particles Errors 11.3 %
4 Complement Marking Particles Errors 4.16 %

Table 8. Difficulty order of Particles Errors

Below is the error rate for each particle divided into substitution, omission, and
addition.
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Difficulty Type Substitution | Omission | Addition
1 Adverbial Marking Particles 63.95 % 19.77 % 16.28 %
2 Subject Marking Particles 65.45 % 35.54 % 0%
3 Objective Marking Particles 73.68 % 26.32 % 0%
4 Complement Marking Particles 62.5% 37.5% 0%

Table 9. Error Rates for Substitution, Omission, and Addition of Particles

The following are the error rates for connecting and terminating ending inflec-
tions.

Difficulty Type Error Rate
1 Connecting Ending Inflections Errors 59.29%
2 Terminating Ending Inflections Errors 40.7%

Table 10. Error Rate of Connecting and Terminating Ending Inflections

Error patterns according to Korean language level

Number | Frequency | Total | Spelling | Particles | Ending Lexical Sentence

of Word | of Errors | Error | Errors | Errors Inflection | Selection | Components

Clauses Rate (%) (%) Errors (%) | Errors | Agreement

(%) (%) Errors (%)
1|81 300 30 10 20 43.33 13.35 16.66 6.66
2183 244 33 13.5 3.03 39.39 30.3 15.15 12.12
3187 224 31 13.8 | 16.13 29.03 32.26 16.13 6.45
41812 213 26 12.2 | 2692 | 4231 23.08 3.84 3.84

Table 11. Errors of TOPIK writing ‘Readiness’ Level 3+ — Intermediate

The following is an excerpt from S3's text.
<ol > 1e] 31 8l Afel A] % FU A413] Astar dol =7 7Hu Alztol
HZ glojA 2EHAE ZHI TV A H (A 2) A 3
L npw] HE= Al s W

0 =1 15 .
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Errors of TOPIK writing ‘Readiness’ Level 3 — Intermediate

Number | Frequency | Total | Spelling | Particles | Ending Lexical Sentence
of Word | of Errors | Error | Errors | Errors | Inflection | Selection | Components
Clauses Rate (%) (%) Errors (%) | Errors Agreement
(%) (%) Errors (%)
1| S2 274 31 11.3 | 22.58 32.26 19.35 16.13 9.68
2| S4 238 13 5.5 23.7 23.7 15.38 30.77 7.69
3185 234 27 11.5 | 18.52 29.63 25.93 7.41 18.52
4| S8 217 19 8.75 | 42.11 15.79 26.32 10.53 5.26
5(1S15| 202 27 134 | 11.11 25.93 25.93 18.52 18.52
6[(S16| 199 25 12.6 12 32 32 8 16

Table 12. Errors of TOPIK writing ‘Readiness’ Level 3 — Intermediate

The following is an excerpt from S5's text.

<ol> 1 5k 98] e QA She(oek) A doF Aok -H3
oh.
Errors of TOPIK writing ‘Readiness’ Level 2 — Elementary
Number | Frequency | Total | Spelling | Particles | Ending | Lexical Sentence
of Word | of Errors | Error | Errors | Errors | Inflection | Selection | Components
Clauses Rate (%) (%) Errors Errors Agreement
(%) (%) (%) Errors (%)
1| Se6 227 48 21.2 | 3542 22.92 20.83 12.5 8.33
2| S10 216 44 204 | 11.36 38.64 27.27 11.36 9.09
3|81 215 52 24.18 | 21.15 34.62 17.31 15.38 11.54
41813 213 51 239 | 2745 27.45 17.65 19.61 7.84
5| S14 209 48 23 22.92 45.83 14.58 4.17 12.5

Table 13. Errors of TOPIK writing ‘Readiness’ Level 2 — Elementary

The following is an excerpt from S14's text.
<ol > e A ARk 719l g (oAl B3 o] vl S el vk o o
Frhori .

It can be seen that the error rate of the level Elementary learners is much higher
than that of the level Intermediate learners. It can also be seen that Intermediate
learners make errors when trying to use newly learned vocabulary and grammar,
while Elementary learners cannot distinguish between the terminating ending in-
flections of adjectives in the ‘Hara-che (3F2}])¢ and the terminating ending inflec-
tions of verbs in the ‘Hara-che (3}2}7))".
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Conclusion

As a result of analyzing learners' errors, the particle error rate was the highest.
Among the particle errors, the adverbial marking particle error rate was the highest,
followed by the subject marking particles error rate. Adverbial marking particles
errors were high for all particles. Adverbial marking particles had an addition er-
ror rate of 16.8%, while subject, object, and complement particles had no addition
errors. The next highest error rate was for the ending inflection. The error rate for
connecting endings inflections was higher than the error rate for terminating ending
inflections. The /--/ and /1 /, /2-/ and /—/, /2-/ and /T/, /H/ and /] /, /3]/ and
/H/, /H1/ and /71/ were error patterns produced due to a lack of vowel phoneme
understanding. The consonant finale /*-/and / ©/, /©=/ and /tt/, /< / and / =/ were
error patterns produced due to a lack of consonant phoneme understanding.

The analysis of individual learners' errors showed that five out of fifteen third-
year students at Sofia University's Korean department met the TOPIK level 2 - El-
ementary level. This means that their Korean proficiency is low compared to their
period of study. Six of them were at the TOPIK level - Intermediate 3, and four
were at the TOPIK level - Intermediate 3+. Four of the learners had similar aca-
demic achievements to learners learning Korean at a language institute in Korea.

The results of the analysis of individual learners' errors in this paper will be a
valuable resource for one-on-one counseling with learners. In order to write their
thoughts and feelings in Korean grammar and with semantic completeness, some
learners need to improve their particle knowledge, some need to improve their end
inflections knowledge, and some need to strengthen their vocabulary. Learners at
beginner levels 1 and 2 should develop a learning plan that includes practicing
primary Korean sentence forms to prevent sentence component agreement errors.

The results of this thesis' analysis shall be taken into consideration when design-
ing a third-year Korean language class in the Department of Korean Studies, which
consists of learners at different levels of the TOPIK, from Beginner 1 to Intermedi-
ate 3+. It is hoped that various Korean language institutions in Bulgaria will also
collect data on the errors of different groups of learners, analyze the different pat-
terns of learners' errors, and accumulate the results. Based on the findings of this
study, it is hoped that customized curricula, curriculum content, teaching materials,
and teaching and learning developments will be made to help Bulgarian learners of
Korean acquire the target language effectively.
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