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TaiiHOTO M peanmHoTo
CbBpeMEHHHU ITbTUINA Ha aBTOOMOTpadusiTa u
MHTUMHOTO THCaHE

Ilayna Mopao

Yuusepcurtet B Jlucabon (Ilopryramus)

Paula Morao
University of Lisbon (Portugal)

Paula Morao. THE SECRET AND THE REAL. CONTEMPORARY PATHWAYS TO
THE AUTOBIOGRAPHICAL AND LIFE WRITING

Abstract. The article explores some of the major theoretical and critical tendencies that
follow the problems surrounding autobiographical studies, as well as other genres of the life
writing during the last decades. The study is based on those subject-specific arguments and
objectives that are archetypal for life writing, namely self-knowledge and contextualizing
in the world, and offers a short historical overview of the practices of examining personal
identity, among which we find examples of life writing that are not meant to be published,
but represent a way of self-confirmation for the subject. The study also raises the question
of drawing the line of demarcation between autobiographical and pseudo-autobiographical
writings — a question that is fundamental to the common use of terms like “autobiography”,
as well as juxtaposing fiction and reality (or fiction and document). Focusing on the
changeable nuances of the taxonomy itself and considering both the conceptualization
and the concepts that researches like Lejeune, de Man, Starobinski, Gusdorf, Dubrovski,
Abbott, Beaujour, and Maran use to denote life writing, the article formulates the archetypal
paradoxes in defining intimacy, and delineates the difficulties that other studies face when
dealing with life writing in general.

Keywords: autobiography, life writing, intimacy, autobiographical genres.

Hayna Mopao. TAMUHOTO U PEAJIHOTO. CbBPEMEHHU ITHTUIL[A HA ABTO-
BUOI'PAOUATA 1 UTHTUMHOTO ITMCAHE

Pesrome. Crarusita pasmniex/ja HIKOM OT OCHOBHHUTE T€OPETHKO-KPUTHUECKU HACOKH,
B KOWTO C€ pa3rpbllia npodiemMarikaTa Ha U3CIeIBaHUATa Ha aBToOnorpadusiTa 1 Ha JIpy-
I'M )KaHPOBE Ha MHTUMHOTO MUCAaHE Mpe3 nocieanuTe aecermnetus. Karo ce ocHoBaBa Ha
Pa3CHKICHUATA 32 IPUCHIIUTE HA CyOeKTa 11eJIM, KOUTO Ca M3HAYAITHO 3aJI0)KEHH B HHTHM-
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HOTO IIHCaHe, a IMECHHO CaMOIIO3HAHUETO U KOHTEKCTYaJIM3UPAHETO B CBETA, H3CIICIBAHETO
IpeacTaBs KpaTbK HCTOPUYSCKH IpEriie]] Ha MPaKTUKHUTE 3a oOclieBaHe Ha COOCTBEHA-
Ta WICHTHYHOCT, KaTO CPed TAX CE OTKPOsiBa MMUCAHETO Ha JIMYHH TEKCTOBE, KOMTO HE ca
npeIHa3Ha4YeHU 32 MyONMKyBaHe, a ca HaYWH 3a XKM3HEHO caMOyTBBPXKJIaBaHe Ha CyOeKTa
npen camus cede cu. IlocTasst ce BBIIPOCHT 3a ONPEACIITHETO Ha pasrpaHHYHTEIHATA JIU-
HUS MEXIY aBTOOMOTpaQUIHUTE W ICEBI0ABTOOHOTpAUIHUTE IHCAHUS, KOMTO JICKH B
OCHOBaTa Ha obnd4aifHaTa ymorpeda Ha TEPMIHH KaTo ,,aBTOOHOTpadus’, KaKTo ¥ 3a Mpo-
THUBOTIOCTABSIHETO Ha (PUKIWSA W peamHocT (Win Ha GUKIuS U JoKyMeHT). Karo ce crmpa
Ha IPOMCHJIMBUTE HIOAHCH B caMaTa TaAKCOHOMHS M pasmexkIa KOHLENTyalu3aluuTe H
HanMEHOBAHUATA, C KOUTO ce 0003HAYaBaT WHTUMHHTE IHCAHMS OT M3CIETOBATENH KaTo
JIsoxpon, [le Man, Crapobuncku, ['ycnopd, dyoposcku, AGsT, boxyp, MapaHn, cratusara
(bopMyIHpa H3HAYAITHATE NAPAIOKCH B Ie(HHUPAHETO HA HHTUMU3Ma H O4epTaBa TPYIHO-
CTHTE, IIPeJ KOUTO CE U3MPABAT M3CICABAHUATA HA HHTUMU3MA B JINTEPATypa

KirouoBu nymu: aBroomorpadus, HHTUMHO MTHUCaHE, HHTUMU3HM, aBTOOHOTpadUIHN
KaHpOBE.

Eti ceca we 06scHa kaxeo oznauasa ,,unmumen sxcusom . Cmasa 6vnpoc
34 CLeOHOMO.! UHMUMEH HCUBOM 3HAYU, Ye He mpa08a 0a pa3Ka38aul Ha
opyaume Kakeo ce cayuea 6 ooma mu. Tosa ca Hewa, Koumo He ce chooeniam
¢ Ko2omo u 0a ouo.

Kunapuc Jlucnexrop, ,,UHTUMHUAT >xuBOT Ha Jlaypa*

Mosm eompeuien cueom e Hey3Hasaem, USKIOUUMETHO GbMPEUEH, U HAMA
HUMO eOHa dyma, ¢ Kosimo 0a ObOe 03HAYeH.
Kunapuc Jlucnexrop, ,dacwT Ha 3Be3nara‘

A3 omkpusam cebe cu nogeue 8 eOHO NUCMO, KOEMo e HANUCAHO, 3a 04 0DACHU
UHMUMHAMA MEeCHOMA HA MOEMO ChUecmey8ane U 6e3cMucienomo 6e3niooue
HA JHCUBOMA MU, OMKOIKOMO 6b8 8bHULCH 3 MeH mekcm. [...] Uemunama 3a
BCUUKO € 8b8 BCUUKO, BbNPEKU MOBA € He0DXO00UMO 0d Ul ce HaX8bpauld, U mo
MBIHUEHOCHO, MAKA, KAKMOo MAA0 KOMApax pasnepoyuuned msaiomo Ha 2bivo.
Hyno Bparanca, ,,Homrra n cmexst* (M3 nHeBHUKA Ha 3aHa)

Hayuno u3zcnenBane/Research

1. Pa3zBuTHeTO Ha M3CIeIBAaHUATA HA aBTOOMOTpadusTa U HA JIPYTH KAHPOBE HA
WHTHMHOTO TICaHe HapacHa JI0TOJKOBA, 0COOEHO Mpe3 MOCIEeTHUTE AeCeTHIICTHS,
4ye He € Bb3MOXKHO Jla Ce 0OXBAaHAT B €/[HA CTATHs BCHMYKU HACOKH, B KOUTO Ta3u
npoOiemMaTtuka ce pas3rbBa. JleficTBuTenHo, OmbOnmorpadusaTa € H3KITIOYHTEITHO
Oorata W BKJIIOYBA KAaKTO KOJICKTHMBHU COOpPHHIIM, Taka ¥ MOHOTpaduu, ctaTuu
OT TIEPUOIUYHU W3JaHWA, JOKIAJAH W APYTH HM3IaHUs, OTPa3sBalld IUCKYCHUU
Ha KOH(epeHIMH, KOHTPEeCH M pa3iudHu HaydHu (Gopymu. OCBEH TOBa MHOIO
W3CIIeABaHUS OT OOJIaCTTa Ha TICHXOJIOTHATA, TCHXOAaHANIM3aTa, COLMOJIOTHATA
U HUCTOpHATa CBUIO CBHUACTECICTBAT 3a MHTEpPECAa KbM YaCTHOTO OonTHE U KBM
JKMBOTA Ha MHJMBH/IA, KOUTO JIOCKOPO 3aHMMaBaxa, OT OIpe/elieHa MepPCIEKTHBRA,
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MIPEIUMHO €CCUCTHTE M JIUTepaTypHUTE KPUTHUITH. [Ipen mocieaHuTe CTON U €IHO
HOBO MPEIU3BUKATEICTBO — J]a HACOYAT U3CIIEOBATEICKHUS CH HHTEpeC KbM (hopMu
Ha MUCaHe, KOUTO TPAJIUIIMOHHHUSIT KAaHOH HEe OW CYel 3a JUTeparypa Wid MoHe Ou
[IOCTaBUJI B MAPTHHAIIHA MTO3UIINS, KAKTO CE€ CITy4YBa C pa3Ka3uTe 3a >KMUBOTA (IIPEBOI,
KOWTO BB3MpHeMaM 3a (PEHCKUs U3pas récit de vie), MEMOAPUTE, CBUCTEIICTBATA
WU MHCMaTa Ha WCTOPUYECKH JTMYHOCTH WIIM JOPU Ha OOWKHOBECHH TpaKIaHH,
KOMTO ITUIIIAT 332 TOBA, Ha KOETO TI0 CBOSTO BpeMe ca OMIIM OUCBH/IIIH.

Jlopu npuabpkaiiku ce KbM Bede KIIACHYECKUTE aBTOPH 10 OTHOIICHUE Ha pe-
(ItekcusATa U TSOPETU3UPAHETO O Te3HU BBIIPOCH, IIPOOJIEMATUYHO € J]a Ce TIPecTa-
BAT KakTo 000011aBali nperien, Taka 1 u3dopana Oudnuorpadusi, npeaBu roJeMus
Opoii u3cienoBaTesy, KOUTO Ce 3aHMMAaBaT C Ta3u MPoOJIeMaTHKa, KAKTO U MOPaIu
TOBA, Y€ T HACOUYBAT MPOYUBAHUATA CH IO CHBCEM PAa3IMYHU, JTOPH MPOTHBOIIO-
JIOKHU TIBTHINA. 3aTOBA IIE CE OMHUTaM Ja MPEACTaBs caMO HAKOH OT OCHOBHHTE
JIUHUH B ChBPEMEHHATa KPUTHYECKa TaHOpaMa Ha HHTUMHOTO ricaHe. [lo ropaurte
MIPUYUHM I IToco4a B OMOIHorpadusTa KakTo IIUTHPAHUTE B MOSI TEKCT MTPOU3BE-
JICHHMSI, TaKa U HSIKOM JPYTd, KOUTO MoAOpax Bb3 OCHOBA HA OE3CIIOPHUS MPUHOC,
C KOWTO CE€ OTKPOSIBAT Cpej KPUTHUECKATa JTUTEPATypa MO BHIIPOCA, WIH 3aIIOTO
MTO3BOJISIBAT HA YUTATEIIS [1a 32 IBI00YH TIPOYIBAHETO CH C OHE3U H3TOTHHITH, KOUTO
Te monpoOHo pedepupar.

2. Haxom oT mM3cnemoBarennTe mpUeMar 3a ClIaBeH IMpenreda Ha aBToOHorpa-
¢uunuTe TeKCTOBE M3n068e0ume na CBetn ABryctuH. Kato orpaskenue Ha H3no-
6edume TE TIOCOYBAT PA3BHUBAIIMS CE B IMOCIICABAIIUTE TEKCTOBE MOTHB 32 XPHC-
TUSTHCKATa MPaKTUKA HA M3MUTAaHUE HA CHBECTTA, KOSTO HaMUpPa MPOABIHKCHHE B
HapBHUHUIIATE 32 TYXOBHU YIPAXXHCHUS U B YCTABUTE HA OTPEICICHHU PEIUTHO3HA
opaeHu. Te3n METOMUKH 33 CaMOTUCITUIUITMHUPAHE W CaMOAHAJIN3 Ca HACJCICHH
BCBIIIHOCT OT OHOBA ,,0TI03HAaH cede cH™ Ha JPEeBHUTE eNWHU. Ba)HO € Ja B3eMeM
MIPEBUJ TE3W aHTHYHU KOPEHH, 3aIll0TO T€ HY IOMarar jJa pa3oepeM ToBa, KOeTo €
MPHJIOKUMO U 32 CbBPEMEHHHTE TEKCTOBE, @ UMEHHO, Y€ UHTUMHU3MBT UMa 33 CBOU
LIEeHTHP cyOekTa. U ue ToBa e cyOeKT, KOWTO OCHOBHO MpECTe/ABa ABE HEPA3PUBHO
CBBP3aHU MOMEKIY CH LU, YUUTO (POPMYJIUPOBKH OTKPHUBAME BbB BBIIPOCHUTE
,.Koii ceMm a3?*“ u ,,Koii ceM a3 B cBera?”.

[IppBHAT OT TE31 /1Ba BBIIPOCA, ,,Koif chM a3?*“ ce oTHacCs 10 cyOeKTa KaTo WH/IH-
BHJI, 10 HETOBaTa YaCTHA W 3aTOBa TaiHa cTpaHa. Ho ApyrusT BeIIpOC, KOWTO KOH-
TEKCTyaJIn3upa CyOeKTa B CBETA, CIIYXKH 3a JIOIbJIHCHUE Ha IIbPBHUS, U3TPAKITANKH
C HEro eJHa JUAJCKTHYeCKa JBOMKA, KaTO HEyTPaIU3upa OHOBA, KOETO B HHIUBH-
Tyanu3Ma € eKCTPeMHO. Bripouem MoXeM 11a HarpaBUM HIKOW pa3TPaHUICHUS BHB
BEUE MTOCOYCHUTE APECBHH MPAKTHKH 3a caMmomno3Hanue. OT eaHa cTpaHa, cpel TiIX
¥Ma TaKHBa, KOUTO MPEe/Ioiarar BIUCBAHETO Ha WHAWBH/IA B CBETA, KAKTO CE CIIy4-
Ba C )KMBOTA B OOITHOCT (OMIIa TS peIMTHO3HA WM JIAMYECKa) HITU ChC CITy)KOaTa B
HMMETO Ha Ta3M OOIIHOCT, Ype3 pasIpe/IelICHUETO Ha 3a/1auu C 1€l OCUT'YypsiBaHE Ha
00I10TO OJIar0 MJTU Pa3pOCTPAHCHHE Ha BApara, HO MPEJBUKIAUKHA BpEME, KOETO
Jla € OTPEACHO U PETYINPAHO 33 HY>KIUTE Ha UHANBUAYyATHATA MEAUTAIINS U APYTH
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¢hopmu Ha ayxoBHH yrpaxkHeHHs. OT Ipyra crpaHa, ChIIECTBYBAT U IMO-KpaiHU
MPAKTHKHN — T€ Ce MPOCTUPAT OT 00eTa 3a MbIYaHUE, KOWTO Ype3 U3KIIIOYUTETHO
CTPUKTHU MpaBUjIa C€ MPOTUBOMOCTABS HA B3aUMOOTHOILICHUSATA MEKAY UHIUBU-
JMTE W W3UCKBA CTPOI CAMOKOHTPOJ, 10 M300pa Ha OTIIEIHHUYECTBOTO, B KOETO
WHAUBUABT € OYKBaJTHO OTJaJIeH Ha caMusl ce0e CH U € TO/IBJIACTEH Ha JINIICHHUATA
1 Bpak7eOHOCTTAa, KOUTO THPITH OT CBETa, JOKATO c€ OOpY C BHHITHHUTE SBJICHUS U
C BBTPEIIHUTE JIEMOHH, OT KOUTO TPSIOBA J]a C€ MPEUHCTH.

Ch3epliaHueTo W MeIUTAIHsITa, KOUTO MOoJAeMaT U MpedopMylIupar MmoJo0HN
MPaKTUKH, C BPEMETO ca MPEThPIIEIU B 3aMaJHaTa KyATypa HIKOU PETUTHO3HU U
nanyecku BugousMeHenus. Hanpumep XVII Bek Oenexu equH OT BbpXOBETE Ha
TO3H TIpollec Ha cBoeoOpa3Ha KpucTanu3aius. B nmuteparyparta, KakTo U B OCTa-
HaJWTE U3KYyCTBa, OTKpPUBAME Tpe3 Ta3u ernoxa 0e30poiHM TPAaKTOBKH HA TeMara
3a vanitas, ¢ TIeNUs 1 KOPTEX OT eMOJEeMaTUYHA MOTHBH, KOUTO CHMBOJU3HPAT
BPEMETO U MIPEXOHOCTTA HA YOBEKa (a MO TO3W HAYWH PENPEe3CHTHPAHUAT CyOeKT
ce mpeBpblIa B exemplum): oTpassiBaliaTa MOBEPXHOCT (OIIEJAJIOTO, 3acTosara
BOJA, T.H.), YEPEII'bT, HAKOM JCBH3M U MAKCHUMHU TOJ opMara Ha HAAMUCH BbPXY
Pa3InYHU OCHOBH, N300paKCHHUSITA HA JIMKA M HA HETOBOTO OTJIEJAIHO OTPa)KeHUE,
BHHArv eHUTMAaTUYHO U TaWHCTBeHO. K'bM Ta3u TeMaTHKa 3a BpeMETO KaTo yCIOBHE
3a CBIIECTBYBAHETO HA YOBEIIKOTO €CTECTBEHO C€ acoUMUpaTr eUMEPHOCTTA Ha
YKUBOTA, MTPEXOTHOCTTA ¥ HEIOCTATHhYHOCTTA Ha BCUYKH (hOpMU Ha M300pazsBaHe
u caMon300pa3siBaHe, KAKTO U TeMara 3a CMbPTTA.

B neiictBuTenHocT o0ciieiBaHETO HAa COOCTBEHATa MIACHTHYHOCT Mpeonara
Jla ce JIelicTBa B MOJIETO, KOETO Ce pas3moiara Mex a1y UMITyJca 3a CMBPT U UMITyJIca
3a %UBOT. [IncaHeTo Ha TMYHYU TEKCTOBE, KOWTO HE ca MpeTHa3HAYCHN 32 MyOIHKY-
BaHe, € HauWH 3a KU3HEHO CaMOyTBhPIKIaBaHe Ha cyOekTa mpesn camus cebe cu. Ha
W3CIICA0BATENINTE OTAABHA € U3BECTHO, Y€ B TE3U MUCAHUS UMa MHOKECTBO HAUMHU
TalHO /1a ce MPHU30BE ChOECeIHUKA — KaTo Ce 3al04YHe OT MO IOHOUIECKH HAaMBHOTO
,»CKBITH MOW THEBHUKO U C€ CTUTHE JI0 CJIOKHUTE Pa3ABOCHUS Ha A3a B HIKAKBO
anTep ero Wi JIOpY B TPETONWYEH CYOeKT, KaKTO YeCTO C€ CIy4YBa B MHTHUMHHUTE
nHeBHALIM. ToBa HU TOCTaBs Npea HeOOXOAMMOCTTA JIa 3aCETHEM APYT eIMH BBIIPOC,
MHOTO JIe0aTHpaH B CbBPEMEHHUTE M3CIICIBAHUS HAa aBTOOHOTPaUIHOTO, a UMCH-
HO 32 OTIPEIeNITHETO Ha pa3rpaHUYUTeHATA JIMHUS MEX Ty aBToOnorpaguyHuTe U
MCEeBA0ABTOOMOrpa MUHUTE TUCAHMSI, KOETO BOJH JI0 ICIMKATHOTO HAJaraHe Ha aB-
TOpa HaJ| TeKCTyalHus cyOeKT. OT TO3H THII € U TPOOIEMbT, KOWTO JIC)KH B OCHOBATa
Ha oOMyaitHaTa yrnoTpeda Ha TSPMUHH KaTo ,,aBTOOMOTpadusi™, a C Hero Bb3HUKBA U
MTOCIIE/IBAIIHST TO BBIIPOC 33 TIPOTHBOIIOCTABIHETO HA (PUKIIHS U pEATHOCT (WK Ha
¢uknus 1 JoKyMeHT). MIHTepecyBa HE HE eMITUPUYHOTO 3HAUYE€HHUE, a TEOPETHIHO-
TO My (popMysIHpaHe, KaTo ce 3alovHe ¢ MOHATHUETO 32 aBToOMOorpa)ieH MmakT Ha
Ounun JIbokbOH. 3a KaJloCT, TOBAa MOHATHE YECTO CE CBEXKJA A0 Hal-CTapUTe My
(OpPMYIHPOBKHU, KOUTO CAMHSAT aBTOP Ha HSKOJIKO ITbTH MOCICA0BATEIHO KOPUTHPA.
Ta3u Teoperuzanus € B3eTa 32 OCHOBAa Ha ObJEHIM Pa3pabOTKM U KOMEHTapu OT
aBropu karo ['ycnopd, Jle Man, I'ynuenmunern, boxyp, bonro, n3mexny npyru.

14



JIbo’kbOH (hopMyTHpa KaTo CBOSI OCHOBHA Te3a Ta3W 3a aBTOOHMOTpaduuHUS
MaKT, KOWTO TPEICTABIsIBA UICHTUYHOCTTA Ha aBTOP, IOBECTBOBATEN U MIEPCOHAK
(Bx. JIboxxkboH 1975: 15 u ci1.). Bropara Bepcust' Ha aBToOHOTpaUuHMS TTaKT Beue
CbIbpKa HOBU MOMEHTH, KOUTO caMusT JIbO)KbOH MEXIYyBPEMEHHO J0pa3BHBa
W KOHMTO TIPEIXOJHUTE My TEKCTOBE 3aCTBIIBAT. Taka, OT elHa CTpaHa, ce HalIo-
7laBa TEHICHIMATA 33 MPECHYaHETO Ha JUTEPATypHOTO CHC COIUOJIOTHYECKOTO,
Hamepuia W3pa3 B M3CIEABAHUATA HAa pa3Ka3W 3a JKMBOTA U APYTH ,,ABKUBEHU
CBHICTENICTBA'? ¥ B 00yYSHHETO B TO3M THII IHCaHe (M0oA00HO 00yUueHHE BKITFOYBA
Pa3IMYHU aKLIUH, YUSITO LENT € J1a Ce TOATHUKHAT (PPaHIy3UTe a PasKpUsIT ChIbp-
KAaI0TO ce B IMYHUTE UM apXWBU U B PAKJIUTE Ha MPELNUTE M), B ChOUPaHETO Ha
CBHJICTEJICTBA WM MTyOIMKYBaHETO HA HEM3IaBaHU JIOTOraBa TEKCTOBE®.

Ot npyra ctpana obaue, Aemobuocpaghuunusam nakm (nosmoperue) IOCTABS U
caMmus BBIIPOC 32 A3a Ha ecercTa Harpumep, I0Karo nuiie: ,,Koraro nuia, BChII-
HOCT a3 CIOJIeNISIM aMOUIIMHUTE U WIFO3UUTE Ha aBTOOHOTpadUTe M ChC CUTYPHOCT
HE ChbM T'OTOB J]a C€ OTKaXka OT TOBa. 3asBsiBaM BHCOKO Ha rmac: A3 ¢eM Jpyr [...]
Crpactra nponussa Teopusta’ (JIboxbon 1986: 32—33). BenpochT BCHIIHOCT €:
Koli cbM a3 — 00eKTHBEH CyOeKT, HOCHUTEI Ha MPEAIoaracMo 3HaHNue, HITH CyOeKT
Ha TUCKypca, KOWTO € TIOAKONaH oT cyOekTuBHOCTTA? PasriexmaneTo Ha TO3M mMpo-
OJIeM MMa COJIUIHU TPAIHUINH BbB (peHCKATa KyJATypa M 3aToBa HEM30EXKHO TIpe-
mpaiia KbM €JHO OT Hail-hW3y4aBaHUTE NIPOU3BEACHU (KaKTO OT cTpaHa Ha (peH-
CKOG3MYHUTE HM3CIIeI0BaTeNH, Taka M Ha OCTaHAJINTE), a UMEHHO KbM Onumume
Ha MonTeH. [IpocnoByTOTO ,,a3 CBM TO3H, KOTOTO OOpHCYBaM™, C BCHYKH HETOBU
MOCTIE/ICTBHS M TIPOM3BOIHH, HATJICJHO BHILTHIIABA MOABMYKHATA U HEYCTAHOBEHA
CBIIHOCT Ha A3a, KOWTO ce BITyCKa B HAYWMHAHUETO JIa CE CAMOOTIHIIIE, TOPH KOTaTo
WCKa J1a TO HaIlPaBH, KaTO TOBOPH 3a APYTUTE WM KaTO OOEKTHUBHO MPEACTABS KOSI-
TO U Jia € O0JIACT OT IMO3HAHUETO 32 CBETA.

ToBa, 3a KOETO TyK CTaBa JAyma, € OH3H JPYT BBIPOC, KOUTO MO-paHo GopMy-
JUpax — 3a Bpb3KaTa MeXy A3a M CBETa, KAKTO U HEM30€KHO CIIeBAIUS OT HETO
BBIIPOC 32 HICTUHHOCTTA. Taka JBeTe mojeTa, BbPXy KOUTO ce POKycHpam, ce CIH-
BaT: CHIIMHCKUTE MHTUMHU MHCaHUsI, aBTOOHOTrpadusi U HHTUMEH JIHEBHUK, KOUTO
ce chepemoTodaBar Haj A3za (Makap W B pa3lIidHa CTENeH), U APYyTuTe MHTUMHU
TEKCTOBE, B KOMTO MPUCHCTBUETO Ha A3a € ITOJICHIICHO OT HaJlaraliuTe ce BIeyar-

' Buxk. crarusita Asmobuoepaguunusm naxm (noemopenue) (Le pacte autobiograpique (bis),

npencraBeHa npe3 1981 . Ha xoH(pepennusaTa Asmobuocpaguama ¢ Hcnanus n myOonuKyBaHa B
nocueaBamys COOpHUK ¢ okinanu npe3 1982 1. [1o-KbCHO TEKCTHT € Mpenu3aaaeH B cu. [loemuxk, Op.
56 ot 1983 1. u B 43 cvwyo (1986).

2 [lpexcussan dokymenm (Le document vécu) € 3ariaBHeTO Ha €IHO OT ecerara, KOMTO JIbOXKbOH
BKJtouBa npe3 1980 1. B kuurara cu A3wvm e /[pye (Je est un autre), uneTo nojazariaBue € CAMITOMATHYHO
OT TJIeJIHATA TOUKa, KOSITO Cera 3acThIIBaM — Agmobuozpaghusima, om aumepamypama Kvm meouume
(L autobiographie, de la littérature aux médias).

3 Bux. Philippe Lejeune (ed.). “Cher cahier...” — Témoignages sur le journal personnel. Paris,
Gallimard — col. Témoins, 1989; Philippe Lejeune. Le moi des demoiselles — Enquéte sur le journal
de jeune fille. Paris, Seuil, 1993.

s
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JICHUS OT ChOECEHUKA U OT OKOJHUS CBAT, KAKBBTO € CIIyJasiT HA MEMOApHUTE HIIH
Ha ncMmara. TpsOBa j1a nMaMe MpeaBH] ChIIO TaKa OHE3U TEKCTOBE, B KOMTO ce
pa3kaszBa HEUMsl UCTOPHsI, HO B TPETO JIUIIE, KAKTO TOBA CTaBa B TUITUYHUTE OHO-
rpadun. be3 ocobeno ycunue 3abens3Bame, ue Te3W KaTeropuu Morar Aa Obaat
€IMHCTBEHO OTEPaTUBHU, Thil KATO TOBA € €IHa OT O0JIACTUTE, B KOUTO JIUTEPATY-
para Jloka3Ba, ¥ TO B Hali-BUCOKa CTEIICH, CBOSITA CMECCHOCT U CIIOKHOCT. 3aI0TO,
aKO MEMOAPUCTHUTE MHOTO YECTO MMAT 3a IIeJl J1a CBHICTEJICTBAT M MPUTEKaBAT
CH3HAHMETO, Y€ MOYTH JEJAT €IHO U CHILIO MPOCTPAHCTBO ¢ VcTopusra, KakTo U
Ye MUIIAT CBOSATA JIMYHA MCTOPHSI, aKO BOACLIMAT JHEBHUK CE BIVICKAA B OHOBA,
KOETO € M3BBH HEroBus A3, 3a Jia peleHTpupa Mo-100pe HA-WHTUMHOTO CH U3-
MEpEHHUE, aKo eKECTHEBHOTO M OaHAIIHOTO ce ypaBHOBECSBAT OT (aKTyaHOTO U
COILMATHOTO, TO KaK TOTaBa Jia TOBOPHUM, [0 OTHOIIICHHE Ha MHTHUMHOTO THCAaHE,
3a 3acTuHanM Kareropuu? Kak MoxeMm J1a nckaMme /1a yeTHaKBHM BCHYKO OHOBA,
KOETO € B Pa3IMYHUTE MY CMUCIHU Onumvm — Npoda, eKCIIePUMEHT, EMITUPHYHA
MPaKTUKA, OTIMTBAaHE, TOJrOTOBKA, OT/ICJIHA MAJIKa CThIIKA B €JHA CBbP3aHa BEpHUra
OT nercTBuA?

[Mogo6HO KonebaHMe HaMHpa MICTO U B OUOIHOrpadusara 1o BBIPOCA, H TO
Ha HSIKOJIKO PaBHUINA, KATO CE 3all0YHE OT KOHIENTYya H3alusiTa U OT HAaUMEHO-
BaHMATA, C KOUTO ce 0003HaYaBaT MHTUMHUTE IHcaHus. Hail-BumHO e ToBa 1o oT-
HOIIEHHEe Ha aBToOHorpadusaTa. OnpeneseH: aBTOPH S CIUTAT 32 JKaHP, EKCIUIH-
LUTHO WM UMIUIMOUTHO. [pyru, karo [lon ne MaH, umar mo-ymepeHa no3uuusi:
,»ABTOOMOrpadusaTa HE € )KaHp WJIM MOAYC Ha MHCaHe, a GUrypa Ha YeTCHE WU
Ha pa3OupaHe, KOSATO C€ CIIy4Ba, B U3BECTHA CTEINEH, BbB BCHUUKM TekcToBe™ (/e
Man 1984: 70)*. C ToBa TBBEpaeHME Jle MaH BCBHIIHOCT TOeMa KPUTHIECKH Bb-
mpoca 3a aeduHuUpanus oT JIbOXKbOH aBTOOMOTpadHUUCH ITOTOBOP, KaTo IpHIaBa
3Ha4YEHHE Ha YUTATEJsl — HO HAa OH3M YUTATeJ, KOUTO € 00YyCIIOBEH OT TEKCTyaTHUTE
CJIEMEHTH, CIIOpe/I IOCTaHOBKUTE, KouTo [le MaH pa3BuBa B uuTHpaHara cratus. B
CBOSITA aBTOKPUTHUKA, CAMUAT JIbO)KbOH MOCOUYBA HSAKOM OT CIa0OCTUTE Ha IbpBATa
CH TPAaKTOBKa Ha Mpoodiema: ,,A3 O4eBUIHO HAAIEHHUX JOTOBOPA M CHIEBPEMEHHO
TIONIICHUX CJICHUTE TPU acCIEKTa: CaMOTO ChAbpXKAHUE Ha TeKcTa (OmorpadudcH
paska3, KOMTo 0060011aBa IsUT )KUBOT), HAPATUBHUTE TEXHUKHU (B YACTHOCT XYIO-
’KECTBEHHUTE YNOTpeOM Ha pa3Ka3BayeCKHs IVIac M Ha TJIeIHaTa TOYKa) M CTHia™
(1986: 25). [lepcnekTrBara TyK € HapaTOJIOTMYHA — aKO He Oe Takasa, Ou TpsiOBaIo
Jla ce B3eMar MpeBU ChI0 HAYMHUTE HA CIIOMHSIHE (MPUHLIMIIA HA UCTUHHOCTTA,
HO ¥ 3apaxxiamara ce GUKIMOHAITHOCT), ICUXOJIOTUYECKUTE ACTIEKTH HA KOHCTH-
TyHpaHe Ha CyOeKTa, KaKTO M €JIEMEHTH OT TEKCTYaJeH M PETOPHUYECCKH MOPSIBK
(xakto Jle Man mocouBa B IUTHUpAHATa CTATUs, KOTaTo CIIOMEHABa ,,TPOTIOJIOTUY-
Hara CTPYKTypa, KOSITO € B OCHOBAaTa Ha BCHYKU BUJIOBE MO3HAHUE, BKIIOYHTEITHO
Ha TTO3HAHUETO 3a camus cede cu™ (1984: 71).

4 BxioueHa B kHurata My ot 1984 ., crarusta Asmobuozpagusma xamo ob6ezobpazsisane

I'bPBOHAYAJIHO € IMyOnuKyBaHa mpe3 1979 r.
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o ce oTHacs 10 omo3HaBaHETO Ha A3a Ype3 MICAHETO MY, 10 aBToOHorpadus-
Ta — BbBIIMYAaHE HA €3UKOBATa CHCTEMa B Ka3BaHETO 3a caMHs cede CH OT CTpaHa Ha
ompenesieH CyOeKT, — KAKBO Pa3BUTHE Ca MOITYUYHIH TEOPETHUYHUTE IOCTAHOBKHU T10
BbIIpoca? Bpeme e 1a ce cripeM Ha TO3W acleKT, KaTo ce GOoKycHpaMe BbpXy Haz-
BaHMSTA Ha aBTOOMOTrpadUUHUTE TIPOU3BEICHUS, KOUTO KPUTHIIUTE Ca BH3IPHEIIH.

HanmvenoBanueto ,,aBTo0norpadus™ ¢ Hal-IMUPOKO YIOTPEOSBAHO 332 TEKCTO-
BeTe, KOUTO Ce OTPENeNsT KaTo ,,0Morpadusara Ha elHa JUYHOCT, HalFCaHa OT ca-
Marta Hes*‘, kakto nuiie XKarn CTtapoOMHCKH B HAYaJIO0TO Ha CBOSITA TIPOUyTa CTYIUS
(1970: 257). llo-naram CtapoOHHCKH TIOCTaBs MO/ BBIIPOC MPUBHIHATA IIPOCTOTA
Ha aBTOOMOTrpaMUHOTO HAYMHAHKE, KaTO M3CJIE/IBa OHOBA HEA0pa3yMeHHE, KOCTO
BOJIM 10 EMIIMPUYHOTO MICHTU(HUIMPAHE HA TO3HM, KOMTO Ka3Ba ,,a3" B TEKCTa, C
HeroBus aBrop. KpUTHKBT moguepTaBa PUCKOBETE OT TakoBa OOBPKBaHE, KAaTO ce
onmpa Ha MOHATHUETO 3a CTHJI, Ha UMIUIMKALMUTE, KOUTO UMAaT HA PaBHUIIETO Ha
JMCKypca ynoTpeOuTe Ha IMIbPBOTO M HA TPETOTO JIUIlEe, KAKTO W Ha mpolieMa 3a
BpPEMETO, KOHTO Iperoara KakTo BpeMEBOTO pa3rpaHUuaBaHe Ha W3KHUBSHOTO U
pa3Ka3aHoToO, TaKa U 3a4aThLUTE HA JIPYTOCT.

Ot0ens3BaiKy IMUPOKHS IMAITa30H Ha TaKa 3aCErHATUTE BBIIPOCH, YCTaHOBSIBA-
Me CBhIIO MPOMEHIMBHATE HIOAHCH B caMara TaKCOHOMMSI, KaKTO Beue Oe TMojcKasa-
HO mo-rope. XKopxk ['ycnopd Hapede aBere 4acTu Ha CBOETO JBYTOMHO ChUMHEHHE
Hucanusma na Aza n Asmo-ouo-epaghus ¢ oOIOTO 3a ABETE HEONPEIETICHO IO~
3arnaBue Jlunuu na sxcueom, 1 u 2 (Bx. I'ycnopd 1990). B 61m30 900 crpanuun
I'ycnopd 3apbnbouaBa cBOETO OTPOMHO MO3HAHKME HA TPEeTUpaHaTa MpodieMaTHka,
KOETO TpeaxonHara My OuOiavorpadus Beue O¢ 3aCBUICTEICTBANA, KATO ITBTHOM
KPUTUKYBa aBTOpU Karo JIbOXKbOH, HO W TIOCOYBA TPYIHOCTHTE MPH Je(PUHUPAHETO
Ha mpobieMa, KOWTO TO 3aHUMaBa, ype3 PparMeHTHPAHETO B ,,aBTO-OMO-Tpadus ™ Ha
TEpMHUHA, KOWTO TPAJAMIIMOHHO Bh3MpHeMaMme 0e3 Momo0HN 3HAIN 3a JIEKOHCTPYK-
uust. Ha cBoii pen, Cepx /[lyOpoBcku pasmiexna B 3a0esieKUTeNIHaTa CH CTaTHs
Aemobuoepapus/ ncuxoanaruza/ucmuna’ napadokcume Ha penpe3eHmayusima Ha
A3za, kamo pazcvaicoasa bpPXy HAUMEHOBAHUEMO HA JHCAHPA U ce Kolebae Mencoy
asmonopmpema, asmoobuocpapuama, aemoepaguama, ,,asmo(6uo)epaghuynus
mekcm, 3a 0a NOOHOBU HAKPAS NOHAMUENO 3a a8MODUKYUs, KOemo e uspabomui
3a ceos poman Cun (Fils), uznanen B [Taprwxk ipe3 1977 1. ot u3narenctso ,, [ amme*,
U C KOETO TOraBa € Jaj OTIOBOp Ha ,,cisinara HUIIA™ OT MbpBaTa cXeMa Ha IaKTa
Ha JIboxboH. B cunxpoH ¢ Te3u Tepmunu, [loprep AOBT u3mon3ea ,,aBrorpadus
W TpobreMarn3upa HaYMHUTE Ha U300pa3siBaHe Ha MpoIycHaTus ouoc (BK. AOBT
1988). I'parnmnTe Ha aBTOOHOTpadHATa CE€ CXBAIIAT OT PA3IMIHU aBTOPHU KaTO KOH-
TPAIyHKT Ha JIUTepaTypHUs U Ha )KUBOIMCHUS aBTOMOPTPET, KAKTO CE CIIyYBa MPH
Mumen Boxkyp, mspBo B ctatusata My ot 1977 .°, a mo-kbcHO U B KHUTaTa My Mac-
muaeHu oeneoana — pemopuxa na asmonopmpema (1980). Heo6xoqumo e na B3e-

5 Bx. Jyoposcku 1988: 61-79.
¢ Bik. Autobiographie et autoportrait B cit. Poétique Ne 32, 1977, pp. 442-458.
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MeM IIPEIBU/I ChII0 Taka (OPMYITUPOBKATa, 10 KosTo nqoctura JIyn MapaH B cBosTa
KHUTA, KaTo CHIO THPCH MPECHYaHUATA MEXKIY JIUTEeparypara u KHBOIICTA Ype3
yrnorpebara Ha peTOPUUYCCKHS ¥ CUMBOJHHUS TOXOJ — ,,ayTO-TaHATO-OHO-rpadus .

CrnomeHaTuTe pa3auvyHA HAUMEHOBAHUS MO3BOJISBAT Ja OTKPOUM TPYAHOCTHU-
Te, TIPel KOUTO CE M3MPABST U3CJICIBAHUITA HA UTHTUMU3MA B IUTEPATypa.

N300unmeTo oT 4epTHIlH, MOAIBPKAHETO WITH IpeGOopMyITHpaHeTO Ha U3TPAK-
TaIuTe TEPMHUHA €IeMeHTH (,,aBTO™, ,,010°, ,rpadusa’), HeoOXoMUMOCTTa Ja ce
EKCTUTUITUPAT TPAHUIINTE MEXKIY KUBOT U (PUKITUS, MEXTY )KaHPOBE H TIOPKAHPOBE
WM M@Ky CyOSKTHBHOCT M OOEKTHBHOCT ca M3pa3 Ha Te3u TpyaHocTH. OCHOB-
HUST TapajoKC Ha HHTUMHOTO MMCaHE — HEPEIICHOTO Opa3jinyaBaHe Ha (DUKIUS U
JIOKYMEHT — TTO3BOJISIBA J]a CE€ BUASAT KJIIOMKUTE, B KOUTO MOTAT J1a TIOMaIHaT OHE3H,
KOMTO B M3CJICIBAHETO CH Ha TEKCTOBETE Ca MPUBJICUCHU KbM TAXHATa niepudepus
TIOJT BB3/IEHCTBUETO HA JPYTH TEOPETUYHH I10JIETa, Pa3MIeKIAIIN perpe3eHTalnsI-
Ta Ha A3a KaTo YMCTO TEXHUYECKHU BHIIPOC WM ITBK KJIOHSIINA KbM MHTOTHYECKATa
WJIH TICHXOJIOTUYECKaTa HHTEPIIPETAIIHS, IPU TOBA N3KITFOYBANKY CHICIIM(PHUIHOCTTA
Ha JIUTEepaTypPOBEICKUTE U3cieaBanus. Heka uzsicHum ToBa.

CyOekThbT Ha enuH aBToOMOrpad)uveH MPOEKT Ce W3IpPaBs, KAKTO BEYe Kasax,
TIpen HIKOW M3HAYATHH MapaioKCH, KaTo Ce 3alovHe ¢ Ne()UHUINATA HA WHTUMU-
3Ma. Jla cH IPUITOMHKM OIIPEEIeHHETO 3a MHTHMEH skuBoT Ha Kimapuc Jucmexrop®,
KOETO M3IMOJI3Bax Karo enurpad: ,,JoBa ca Hella, KOUTO He CE CIOMENST ¢ KOTOTO U
na owio“. M3pa3bt Ha Jlucrnekrop o4eBUIHO IpUeMa EHUTMara U TaifHaTa KaTo Ch-
IIHOCTHH 32 UHTUMHHUS )KHUBOT €JIeMeHTH. Te ca 0COOCHO BaXKHU, 3aII[0TO CE OTHACST
HE caMmo JI0 OH3H, KOMTO YeTe, HO ¥ MPEeIr BCHUKO J0 TO3H, KONTO mwie. JIncexTop
Ka3Ba HEIo roseye (BX. BTOpus enurpad Ha cTaTusaTa): ,,MosST BBTPEIIEH )KUBOT €
HEy3HaBaeM, M3KITIOYUTETHO BHTPEIEH, U HIMa HUTO €lHa AyMa, C KOsTO Ja Obre
o3HaveH". KazaHo ¢ npyru, mo-Hem3pa3uTeIHU TyMH, ECTECTBOTO HA €HUTMAaTa Cce
OTBHKJICCTBSIBA C TAMHCTBEHOCTTA HAa CAMUSI €3UK U C IPOTUBOOOPCTBOTO MEXKTY A3a,
KOMTO, Ha30BaBailku C€, MCKa Jla C€ ON03Hae, U HECHOTAaTa Ha CJIOBOTO. Jla nuiienn
3a A3a, 0cOOCHO 32 HHTUMHUS A3, € KaTo J1a pean3Bukam ChuHKca 1 nocie, TOUHO
karo Exum, na mpuement puckoBeTe Ha TOBAa HAYMHAHNE — OMTACHOCTTA Ja IO ToTIe-
JTHETIT U CIIe/T TOBA J]a TOHECEI TeKECTTa Ha OHOBA, KOETO CH OTKPHIL. IHTUMU3MBT
€ CBBbP3aH C HapIUCH3Ma, C TIPOTUBOPEUMUBUTE MMITYJICH, KOUTO TO M3TPAXKIAT, U C

7 Buk. La voiz excomuniée — Essais de mémoire, Paris, Galilée, 1981, p. 37 u ci. 3a akryanusupan

Iperie]; Ha OCHOBHUTE IIOCTAaHOBKM 3a aprobmorpadmsra, Bx.. Marziano Guglielminetti.
Introduzione. — In: Memoria e scrittura — L autobiografia de Dante a Cellini, Torino, Einaudi, 1977,
VII-XX; Estelle C. Jelinek. Introduction — Autobiographical Criticism: An Overview. — In: The
Tradition of Women's Autobiography: From Antiquity to the Present, Boston, Twayne Publishers,
1986, 1-8; Sidonie Smith. I — Theoretical Consideration. — In: 4 Poetics of Women's Autobiography,
Bloomington and Indianapolis, Indiana U.P., 1987, pp. 3—62; William C. Spengemann. The Study of
Autobiography: A Bibliographical Essay. — In: The Forms of Autobiography — Episodes in the History
of a Literary Genre, New Haven and London, Yale U.P., 1980, pp. 170-212.

8 M3saBeHa OpasmiicKa MUcaTeNka OT BTOpara MojoBuHa Ha XX B., YHETO HAPATHBHO TBOPYECTBO €
OeJs13aHO OT IICUXOJIOTU3MA, EK3UCTEHIMAIN3Ma U )KEHCKaTa TeMaTHKa (0e. mp.).
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OHOBA, KOETO MOXEM J1a HapeueM, OOpbIIaiiKu ce OTHOBO KbM ['ycnopd, ,,nmucanus
Ha A3a“ um ,,aBTo-0no-rpadus‘, Karo mpueMeM J0CIOBHO A3a KaTto CyOeKT Ha IH-
CaHeTOo 3a COOCTBEHHS JKUBOT, CYOEKT HaJIBECCH HaJl CBOS HECUTYpeH 00pas.

Ho To3u A3 uaentuueH nu ¢ Ha MeHe? 3HaeM, 4e HE € — AUCKYPCUBHUAT ,,a3°
€ caMo ,,JINIETO, KOETO M3Ka3Ba HACTOSAIIATA TUCKYPCUBHA MHCTAHIINA, ChIAbpiKa-
ma a3*“. Taka, Hapuuaiku cebe cu ,,a3“, a3 HA30BaBaM ,,CHIIHSA", IPEBBPHAT CE B
,LIPYT Upe3 MucaHeTo, eauH A3, KoiTo Beue ¢ Jlpyr, kakro Hammca Pembo, wimm
KAKTO Hamuca, HaBsipHO oule no-apamatuuHo, Mapuo ne Ca-Kapuelipo B ,,A3 He
CBM a3, HUTO CbM JpYT*, IpeaycelaiiKy NosiBaTa Ha eIuH HeyTpaieH cyOexT (,,A3
CBbM HEIIO CPEAHO"), KOMTO 3aeMa MSCTOTO Ha A3a, KOrato Toi nzo0OpassiBa cam
cebe cu'’. Kazano apyrosiue, HAMEPEHUETO Ja H3KaXKeIl HHTHMHOTO ce COTbCKBaA C
OTpaHMYEHHATA Ha €3UKa, KOWTO M3IOJI3BaMeE, 3a J1a OTIHIIEM TO3H CBST, COIBCKBA
Ce ¢ OHOBA M3JIMLIECTBO, KOETO UUTATHT OT Yacvm na 36e30ama Ha Jlucnexrop,
MPUBJIEYEH B HAYAJOTO, U3pa3siBa M3KIIOUUTEIHO TOYHO, ChUYETaBalKK anopusTa
Ha e3rKa ¢ 0e3KpaiiHOTO M3MEPEHUE Ha Hal-MHTEH3WBHATA U Hal-BbTpEILHA CTe-
MIeH Ha CyOeKTHOTO CHIIECTBYBaHE.

Heka ytounuM: aBroOuorpadusTa npejmnonara eauH A3, KOUTO 00pbilla BHU-
MaHHWe Ha ce0e CH, T M3pa3sBa Ch3HAaHUE 3a ce0e CH W BHHKBAHE B TOBA CaMoO-
cb3HaHue. Ho TakoBa HaMepeHHe BiIU3a B IPOTHBOPEUUE C ABOHHOTO M HECHBBP-
LIEHCTBO, OILIE ITO-yTEKHEHO OT Be4e CIIOMEHATUTE OrpaHMYCHUs Ha e3uka. Toa
HECHBBPUICHCTBO HaMHUpa HM3pa3 B OOCTOSTEICTBOTO, Y€ JIBA JKAJIOHA, KOMTO ca
(dyHIaMEHTaIHU 32 UCTOPUSTA Ha BCEKHU CYOEKT, HE MOTar J1a C€ ChUETasT ChC ChB-
MajaluTe MOMEXIY CH XKUBOT M MHcaHe. Te3n KaloHU ca paXk/IaHeTO U CMBPTTa.
Taxa, ,,a3 ce ponux‘ Moxe f1a Obe U3KAa3aHO SAMHCTBCHO B JUCKYPCUBHHUTE MOIY-
CH Ha ITUTUPAHETO WM Ha (PUKITUATA, a ,,a3 YMPAX ' € HeJIoTHmueH u3pas. U B nBara
cllyyasi cTaBa JyMa 3a JeHCTBHsI, KONTO MOTaT 1a ObAaT NpUIMcaHu Ha A3a OT eIuH
JHMCTAaHIMPaH CyOeKT, mpeBbpHan ce B pyr. Ot apyra cTpaHa, Cb3HaHUETO U Bpe-
METO BBPBSIT PbKa 3a pbKa B aBTOOMOrpadUuHMsI MPOCKT, IEHTPUPAUKU CyOeKTa B
HACTOSIIIETO Ype3 MOCIeI0BATEIHN HABIU3aHNS B MUHAJIOTO, Ype3 PETPOCTIEKIINS,
WJIM Ype3 POCTIEKITNS, KOTaTo ce TpeAroiara Wi TBbPAX Hemo 3a Obaeriero. Ko-
rato Tepcu A3za B MHHAJIOTO, CyOEKTHT XKejlae Ja MpeHacoud ObJeLeTo, KaTo ce
CaMOIIONpaBsl WIM NpeHayepTaBa U3MHUHATUS IBT, U3rPAKIAUKMA €IHA YTOIHS 3a
cebe cu, KOATO ce Ha/sBa J1a ycree Aa cObaHe.

[To orHOmEeHHE Ha TOBa TPSAOBa CHIIO J1a CE B3€ME MPEABHI, Y€ PETPOCICK-
TUBHHUTE ¥ MPOCTICKTUBHUTE JCHCTBHUS, IOPH J]a PELEHTPUPAT CyOeKTa B MOMEH-
Ta Ha 0000IIEeHHe U 3aBpbhINaHE KbM HACTOSIIOTO, KaTO 4e JIU TO 00e3/IBHKBAT,
JIOKaTo Teue aHain3bT. Iloka3BaT ro MHOIO aBTONOPTPETH HA XYIOXKHULHU, KOUTO
ce u300pa3sBaT B ChbCTOSHUE HA yIJIaX, aKO HE U Ha OTKPOBEH YXac OT HELIo 4y-

° Bx. Emile Benveniste. “La nature des pronoms”, in Problémes de linguistique générale. Paris,

Gallimard, 1966, pp. 251-7.
10 Bsk. Mério de Sa Carneiro. 7. — In: Poesias. Lisboa, Atica, 1973, p. 94.
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JOBHIIHO, KOGTO aBTOpENpe3eHTanusITa pa3kpusa npex msix''. Koraro Tepeu cebe
CH B MUHAQJIOTO WJIM C€ MpEeABMXKIa B ObaemeTo, A3bT HaBiM3a B JUAJICKTHKATa
MEX/ly IPUHIUINTE HAa KOHLEHTPALUs U Ha pa3najl, pa3KbCBAWKK ce MEXAY €1Ha
LEHTPOCTPEMHUTEIHA U €Ha LeHTPoOekHa cruina. HeBiuHAru e 1ecHo 1a HaMepuIl
BT KM JIOMa CIIe/l TTOJ0OHO yCHIIUe 3a ()parMeHTaIsi, HeBUHATH € JIECHO Jia
ce BbPHEII KbM BCEOOXBATHOTO THIKYBAaHE HA JKMBOTA, C KOETO CE OTHKIECTBSIBA
uesta Ha aproouorpadusaTa. Jlopu 3amoTo Ta3u JUaleKTHKa € 4acT OT HelHara
YKaHpPOBa HEYUCTOTA U ONM30CT C APYTH KAHPOBE, KaTO HAIpUMeEp C JHEBHUKA, B
KOWTO NMUCAHETO HAIPEABa C TIO-MaJKH CTHIIKU, NPUOAaBIHKN OTKBC OT )KUBOTA KbM
JpYT OTKbC, OTOCISI3BAMKY B €KEJHEBUETO BCHUKO €(PUMEPHO U ChIIHOCTHO. Vnn
C MEMOapHTe, Koraro HabJIroaaBaMe OTIPBIIBAHE OT ONIaKEHUsI CBAT Ha A3a, KOETO
HaJjara Kato rpeo0iaiaBaiio ycenane KOHTpaIyHKTa ¢ JPyTUTe, WIH ChC CBETA.

3. Llenra mu Oe B Ta3u cTaTus Ja odepTasl HIKOM OT aKTyaJHHUTE ITbTHILIA Ha
aBroOMorpadusTa 1 BTOPUYHO Ha APYT'Y HHTUMHHU KaHPOBE, 0e3 J1a skeJias, HUTO J1a
Mora Jia u34eprs remara. 3a ToBa Ou TpsiOBaio, Hali-MaJKo 1a CIOMEHA Pa3BUTHETO
Ha U3CJICABaHUITA HAa aBTOOMOrpa)MUHOTO MO OTHOLICHUE Ha TOPTyrajcKara Ju-
teparypa. [1o To3u BbIpOC 1Ie Kaxka camo, 4e PEICTOH Ollle MHOTO padoTa, mpean
Jla TIpearnprueMeM HSAKaKBH OOIIM 3aKIIOUeHUs, 3alI0TO HE paslojiaraMe JO0pU U
ChC CUCTEMAaTUYHO M3TOTBEH CHMCBHK Ha IPOMU3BEINCHUATA, KOUTO TpsiOBa na Obaar
pasmiefaHd, HUTO Ha MHOXECTBOTO MOHOTpad)uu, KOMTO M3ydaBaT TO3U KOPIIYC.
Brrpexu ToBa, HIKOM yCHIIMSI BeUe ca HAJUIE — 3a TSIX CBUAETEICTBAT KAKTO aKa-
JEMUYHU TUCEPTaLuH, TaKka U KPUTUKO-TEOPETHYHH TBOPOM Ha HSKOW MOPTYTra-
CKH M3CJIeJOBATEIH, KOUTO N30pax Ja BKI0Ya B ciie/iBamiarta ouonuorpadus.

CpaBHsBailku Ta3u CUTYyaIHs C TIOJIOKEHUETO B pyTu cTpanu (Ppanmus, Be-
nmukooputanus, CAILl, I'epmanus, Utamust u Vcrmanus), MOoXke 1a MPEATIONOKIM,
Ye ChILECTBYBa ONPEACICHO CHOTHOIIEHHE MEXIY Opos HAIWYHU Pa3paboTKu U
IbI00YMHATA Ha TPAAMLUATA, KOSITO HHTUMHU3MBT MIPUTEKaBa B AaJeHA KyITypa.
Hamocneawk cpen Hac ce HaOMOnaBaT CUMIITOMH Ha OKUBSIBAHE HA MHTEpeca KbM
TEe3H1 KaHPOBE. 3a TOBA TOBOPSIT MTyOIMKYBAaHETO HA JHEBHUIIM U MEMOApH Ha pa3-
JIUYHY MTUCATENH U IyOIHMYHH JINYHOCTH, C KO€TO MHTUMHOTO HaBIIM3a U B TOJIETO
Ha (PUKLMOHAIHUS HApaTUB U [I0E3UATAa, UM IPEU3/1aBaHETO Ha OTAAaBHA U3depIa-
HU TBOpOU (kato HanpuMmep Ha bymso [lato, ®duanko ne Anmeiina, Payn bpannao,
Manyen Jlapanxetipa, Upene Jlk6oa, Pyben A.). Hagssam ce MosiTa xumnoresa 3a
MIPOMOPIMOHATHOCTTA MEX/Ty U3CJIEABAHMS U TPAIHUIIMY J1a UMa CBOUTE OCHOBAHUS
U TEeII'bpBa J1a C€ pa3BMBa TOBA M3CIEOBATEIICKO T0JIE, KOETO TOCKOPO Oe mpeHe-
OperBsaHo B MOPTYTAJICKOTO JTUTEPATypO3HAHHE.

IIpesoo om nopmyeancku: Ana Anopeesa

"' Mucns nanpumep 3a aBroproprpera Ha ['toctaB Kypbe Portrait de I'artiste, dit Le désespéré

(1843).
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Tales from the Gutter: the Transgressive Fantasy
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Nina Dodeva. TALES FROM THE GUTTER: THE TRANSGRESSIVE FANTASY
OF WILLIAM BURROUGHS AND ANDY WARHOL

Abstract. This study aims to mark the intersecting points visual media and literature
deploy to construct the various modes through which transgressive fantasy, as conceived
by William S. Burroughs and Andy Warhol, is articulated. Stemming from the artists*
experimentation with collage techniques, the research argues that the purpose of adopting
such style not only creates cultural allusions but also generates an array of contradictory
fantasies and desires, among which the desire for death is most explicitly stated. Despite
the apparent discrepancies between Warhol‘s poeticized representation of death in his
Death-and-Disaster series, and Burroughs‘s morbid infatuation with horrendous imagery in
Naked Lunch, the aforementioned works constitute allegorical models of human suffering,
developed via the implementation of various collage narrative mechanisms based on
the cut. Burroughs‘s incorporation of radical cut-up technique adheres to ,,rhizomatic*
narrative forms that operate on multiple levels, from stirring controversies and repugnance
to proposing hypnotic obsession with death. Warhol‘s manipulative use of collage images
and repetition, in contrast, is intended to create visual oxymora, which, by revealing a
commodified and beautified image of death, attempt to disrupt the audience’s perceptions.

Keywords: transgression, collage technique, rhizome, death, desire

Huna Jlooesa. PASKA3U OT IMPEU3INIOAHATA: TPAHCI'PECUBHUTE ®AHTA-
311 HA YUJIAM BbPOY3 11 AHIU YOPXOJI

Pe3rome. Hacrosmoro m3cnenBaHe THPCH CXOAHUTE MPUHIMIH, KOUTO BH3YaJTHOTO
M3KYCTBO M JINTEpATypara M3IMOJI3BaT MIPU M3TPAKIAHETO Ha MOJIENM HA MOTOIM OT TPaH-
crpecuBHHM xenanus. [IpoyuBaHeTo ce mo30BaBa BbpPXY €KCIIEPUMEHTHUTE HA YIIIsiM bbpoys
n Anan YopXoJs ¢ pa3iMyHM KOJIAKHM TEXHWKH W M Ja JOKaXKe, ue 3a ABamara aBTo-
PH KOJIAKBT € HE CaMO METO[| 32 Ch3JaBaHe Ha KyJITYpPHHU AJIO3MH, a MPEIUMHO CPE/ICTBO,
KOETO HacOo4YBa KPUTHUECKH ITOIVIE] KbM HETATHBHHM 3a OOIIECTBOTO sBJIeHUs. KoimaxHoTo
KOHCTpyHpaHe Ha Xy/I0)KeCTBEHH 00pas3u B pomaHa [oausm 0650 Ha bbpoy3 U B IIUKbIA
¢ penpoxnykuun Death-and-Disaster Ha YOpXoi OCBIIECTBSIBAaT MTPOU3BOJICTBOTO Ha ITPO-
THUBOPEUMBH JKEJIAHHS, CPE/l KOUTO CMBPTTa € Hal-KaTeropu4Ho 3asiBeHa. HezaBucumo ot
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pasIHYMATA IPU TTOCTPOSBaHETO HA MeTadopudyHus 00pa3 Ha cMBPTTa, bBpoy3 1 Yopxon
pa3dMTAaT TE3H JKEIaHHsS Ype3 KOJAKHA TEXHUKA U NPEBPBIIAT TBOPOHUTE CH B aJICrOPUYHH
MOJIEITH Ha YOBEILKO CTpagaHue. AKO pH YOpX0Jl CMBPTTa € BU3YaJIHO JIe/TIOCTH3UpaHa, B
pomana Ha bbpoy3 T4 e Ooe3HeHa IPUCTPACTEHOCT, NPHUCHIIA 32 BCEKU XYA0KECTBEH 00-
pa3. B3 ocHOBa Ha HanpaBeHNTE HAOIIONCHHS CTUIaM JI0 3aKJIIOUCHUETO, Y€ PaJHKATHHTE
KOJIQKHH TEXHUKH, U3IIOJ3BaHH OT YHIsIM Bbpoy3 onepupar Ha MHOKECTBO HHUBA, ITO3BO-
JISIBAIIY HABJIU3aHETO HA IPOTHBOPEUMBH BB3IPUSTHUS, OT OTBPAIICHUE 10 XUITHOTHYHA 00-
ce0EHOCT OT CMBPTTA, C KOSTO TIpeTpaIiaT KbM MPUHITNIA Ha ,,pu3oMara’. B mogenute Ha
YopXoJ KonaxxbT JeHCcTBa KaTo BU3yaJleH OKCHMOPOH: M3IIOJI3BAaH MaHUITYJIaTUBHO, 4pe3
MIOBTOPSIEMH M300pa)KeHUSI M HACIarBaHUs, CMBPTTA € MPeCch3aaieHa KaTo KOHCYMaTOPCKH
MPOIYKT — TSI MOXKE J1a € KpacuBa, HO M OTO'bCKBAILIA.
KuarouoBu gymm: TpaHcrpecus, KoaxHa TEXHHKA, PU30Ma, CMBPT, JKeJIaHHUE.

Research/Hayuno u3cjienBane

The current discussion seeks to establish the common mechanisms different
collage techniques employ to create new patterns of interaction and construct new
meaning. Given that any collage practice incorporates juxtaposition of images,
objects or concepts across and between all visual and verbal narrative systems,
it might be inferred that this multimodal form plays a crucial role in bridging
the gap between visual media and literature. As a powerful transmedial narrative
tool, collage enables artists and audiences to approach pieces of art from various
perspectives. Focusing on William Burroughs‘s collage ruptures in Naked Lunch,
and Andy Warhol‘s gruesome representations of death in his Death and Disaster
Series achieved by cropping, superimposition, and repetition, this brief study
represents an attempt to outline the key principles of using collage narrative, and, in
so doing, to provide an insight into how to comprehend and communicate meaning
effectively through the utilization of collage.

Itwasinearly 1960s when William Burroughs introduced the cut-up to the literary
scene and passionately proposed it as a powerful compositional technique leading
to linguistic dismemberment, narrative subversion, and stylistic formlessness.
Being fully aware that the process of unravelling the complex interactions within
the cryptic and bizarre messages requires analytical skills and expertise in the
technique, Burroughs strongly advocated for the need to adopt the experimental
and innovative approach given the array of new meanings it conveyed. Prior to the
invention of literary collage, Burroughs had constantly experimented with various
collage methods, particularly in the pages of Queer and Naked Lunch as well as
in photography, film, and sound recordings. Not surprisingly, when his friend and
mentor, artist Brion Gysin, coincidentally devised and introduced him to the cut-
ups, Burroughs envisaged the limitless possibilities they might offer. Driven by
his desire to talk in abstractions and produce elusive narratives, he passionately
embraced the experimental technique and dedicated himself to further developing
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the form. Initially working in collaboration with Gysin and then independently, his
literary experiments resulted in the invention of the fold-in, another collage method
he later employed in The Nova Trilogy. However, it is through the cut-up that he
finally managed to crown his continual search for a new medium with success.
Indeed, the principle of assemblage and re-assemblage enabled him to enrich his
creative writing techniques, to freely express his individual artistry, and develop the
distinct elliptical style he had long been striving for.

In its fundamental capacity to juxtapose words and images on the one hand, and
destabilise conventional narrative discourse on the other, the cut-up is akin to avant-
garde and Dada. As a violent avant-garde collage method, the cut-up enables the
author to literally perform a surgical autopsy on the body of any text, be it their own
or someone else‘s, and rearrange the pieces in such a way that ,,new combinations
of word and image* are formed in lieu of mutilated ones (Burroughs and Gysin
1978: 4). The new connections thus established enhance a constant interplay
between images, which, in their turn, generate an array of new insights. The basic
principle literary collage follows is similar to that of the editing process since the
original material undergoes considerable modifications: from selecting particular
pieces to segmenting them into smaller constituents, and combining the latter with
other pieces. Rearrangement, another fundamental aspect of the cut-up technique,
virtually allows endless twisting and changing of images and words and instigates
a process of limitless connections within them. Though the cut-up procedure may
seem somewhat arbitrary, slicing and splicing imply a reasoned choice. Indeed, the
process does start with a simple cut but does not end with a single join. Given that
the cut-up involves various permutations and alterations as well as rearrangement
of the new pieces, to a large extent the method entails two mutually exclusive if
not antagonistic approaches. The first one, destructive by nature, is intended to
challenge all preconceived or subjective notions, whereas the second seeks to
establish order from chaos, and, in so doing, to produce completely different
patterns that carry new meanings. Put another way, the fundamental principle of
the cut-up practice alludes to montage — the basic editing technique in visual arts.
It follows that the cut-up and montage, as transmedial narrative techniques, exhibit
similar characteristics: they both incorporate juxtaposition or superimposition of
images, scenes, designs, shots, or words, which, once compressed in a specific way,
can generate multiple messages in a very short time.

Burroughs was convinced that the immediate effect produced by the rearrange-
ment of various texts permits the author to go beyond the bounds of reason. Not
only does collage raise limitless possibilities to think in complex association lines,
but it also eliminates the restraints imposed by the narrative logic of language. In
his interview with Conrad Knickerbocker, Burroughs explicates the efficacy of the
cut-up technique and compares it to conventional writing: ,,cut-ups make explicit
a psychosensory process that is going on all the time anyway*, while at the same

27



time they break down ,,Aristotelian dualistic logic, one of the great shackles of
Western civilization® (Burroughs and Gysin 1978: 6). Hence, alongside the expan-
sion of consciousness, literary collage allows indulgence in transgressive fantasies,
for it constitutes an act of transgression itself — it rules out preexisting order. More
importantly, collage enhances a mental process of repudiation and rejection of all
existing notions. As Burroughs puts it, it is ,,thinking in images, without words*
that is the major step towards the development of a revolutionized consciousness
that would limit the power of language as a system of control (2). Because words
are void of meaning, they tend to create lexical ambiguity, an argument which Bur-
roughs supports and addresses in all of his works. The construct that language,
or, to refer to his own definition, ,,Word* is a viral infection that has developed
a parasitic relationship with the human body, remains his central preoccupation
throughout his career as a novelist and multi-media artist.

Christopher Land argues that Burroughs‘s perception of language as ,,a ,false*
appearance of subjective coherence and narrative continuity* stems from the fact
that he envisions the cut-up as a means to transgress this coherence (Land 2005:
459). Land claims that the theory of the word-virus should be interpreted not as ,,an
attempt to represent subjective experience more accurately® but rather, as essential
otherness inherent in ,,the formation of the subject itself' (459). Land identifies the
cut-up as a response to this otherness: for him the method does not serve to ,,rep-
resent the subjective but to destroy the subject as a subject of linguistic control*
(459). Similarly, Rona Cran observes that the word-virus theory stems from ,,a ba-
sic contempt inherent in Burroughs‘s own mind for the body‘s weaknesses and the
mind‘s tyranny* (Cran 2014: 116). As she further notes, ,,Burroughs deliberately
uses language to perform a metonymical autopsy on the idea of the body, cutting
it up with all the flair of a surgeon performing a public dissection in the style of
Rembrandt‘s The Anatomy Lesson of Dr Nicolaes Tulp (1632)“ (117). Alongside
clusters of phrases with seemingly fuzzy logic, multiple images are rendered in a
single sentence or paragraph, and juxtaposition is thus created. Juxtaposition, Bur-
roughs‘s favourite technique, adheres to cutting too; so are assemblage, repetition,
copying, and splicing — all of them derivatives of the cut. It is for this reason that lit-
erary collage becomes his most powerful medium — it allows him to violently carve
and remodel the body of his own texts. If the word is a prerequisite for the parasitic
existence of the individual, it must be then shunned, cut, dissected, or mutilated: in
a nutshell — silenced forever.

However, aside from his infamous theory of language as a virus, there might be
another reason behind Burroughs‘s almost paranoiac preoccupation with collage.
Because transgression and negation constitute much of his subject matter, collage
practices turn into a radical medium for discrediting the world of reality. Collage
begins with a cut, so it is an act of dismemberment, of violence and transgression. In
explicating Burroughs‘s theory of the viral nature of language, Lydenberg remarks
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that it constitutes ,,a kind of anthropological fantasy*“ that allows amalgamation
of genres (Lydenberg 1987: 129). Further, the word-virus theory intersperses with
his other major themes — those of addiction, control, and manipulation. The latter
strongly correlate with the four grand metaphors dominating his oeuvre, namely
death, sex, junk, and money. Ihab Hassan infers that the close interrelatedness be-
tween them signifies the apocalyptic paradigm of the Burroughsian universe: ,.first
mendacity, then control, finally death* (Hassan 1993: 55).

A year after the publication of Naked Lunch, Burroughs started to insist that the
novel was involuntary written in the cut-up style, though he did not realize he had
come up with the same technique before Gysin devised it. According to Lydenberg,
,,Burroughs immediately recognised that he had already served an unconscious cut-
up apprenticeship in editing and rearranging the voluminous material that finally
yielded the published version of Naked Lunch®* (Lydenberg 1987: 44). Having
acknowledged that most of the sections are written in a haphazard way, Burroughs
discerns that they are reminiscent of hallucinatory fragments that allude to cut-ups.
From this perspective, the very act of cutting and readjusting pieces of written
material relates the writing process to the act of dreaming, an argument, which,
from Burroughs‘s point of view, is a ,.certain juxtaposition of word and image*
(Burroughs & Gysin 1978: 1).

While it is true that the fragmented routines in Naked Lunch constitute to a
large extent the flow of rhizomatic, hallucinatory-like interaction, it is the assem-
blage of these arbitrary and unusual bits that entice the reader to cut into the text ,,at
any intersection point™ (Burroughs 2015: 187). Robinson associates Burroughs‘s
resistance to adhering to chronological writing with his desire to destabilise the nar-
rative from the confinements of linear narration; nevertheless, ,,the book’s recurrent
themes provide a continual thread throughout™ (Robinson 2011: 35). Undoubtedly,
what makes the novel a revolutionary rhetoric is neither the lack of narrative conti-
nuity nor its gruesome imagery and provocative content, but rather the new form of
radical aesthetics it promotes. Robin Mookerjee extends the scope of Burroughs‘s
demonic aesthetics and claims that due to its lack of internal logic, the body trope
is reminiscent of ,,a cut-up language, reduced to its parts® (Mookerjee 2013, 66).
Indeed, Burroughs‘s universe does not seem quite pleasurable a realm to enter and
experience: demonic beings and scenes cut-in, dystopian places materialize only to
then suddenly dissolve in momentary lapses of consciousness until chaos engulfs
a horrendous world.

With all these insights in mind, it might be assumed that Naked Lunch repre-
sents a rthizomatic depiction of the individual‘s perilous journey to the margins of a
hostile, paranoid, godless world, wherein grotesque images of man abound, carnal
pleasures germinate, tension cultivates hatred, and anxiety nurtures madness. This
collage of psychedelic experiences, schizophrenic revelations, dream immersions,
and hallucinatory sequences enhance pervasive feelings of nothingness and empti-
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ness and thus create what Lance Olsen calls ,,a poetics of beautiful monstrosity*
(Olsen 2008: 185). Rona Cran explicates Burroughs‘s infatuation with collage tech-
niques as being derived from ,,the thematic notions of cutting and surgery** and links
it to ,,the visceral violence* permeating the pages of the book (Cran 2014: 115). She
argues that the central character who turns into a collective image of human mon-
strosity is Dr Benway, a ,,hilarious and grotesque* figure (116), who, according to
Lydenberg embodies the ,,impulse of the scientific mind to improve or correct hu-
man nature (Lydenberg 1985: 57). Burroughs embraces juxtaposition as the leading
collage principle to achieve visual cannibalism. For Cran the effect of juxtaposition
enhances the author‘s quest for spiritual enlightenment and individualism. In her
view, the implementation of this radical technique allows the author to ,,collage
his alter egos, his inner struggles, his daily encounters and unique perceptions, his
psychological ramblings, and his numerous physical menaces into the structure of
a text that logically makes no sense at all, but that psychically is as powerful as Hi-
eronymus Bosch’s The Garden of Earthly Delights* (Cran 2014: 108).

Just as Burroughs endeavoured to stir public controversy by assembling collag-
es of juxtaposed images, Warhol employed rather gruesome but authentic images
in his Death-and-Disaster series with the idea of repudiating society‘s pervasive
obsession with consumerism. Produced in the early 1960s, the pieces included in
the series account for approximately seventy works that contain shocking scenes
of brutal violence, which had earlier received heavy coverage in the mass media.
These range from images of race riots, electric chairs, atomic clouds, political as-
sassinations, suicidal acts, as well as images of victims of car crashes and tuna fish
poisoning. Whether appropriated from newspaper photographs or police records,
most of the prints represent distorted, transmuted or mutilated bodies that have
been replicated disproportionately multiple times on canvas. What unites all these
shocking representations, however, is their subject matter: the ubiquitous image of
death lurking in American society. To recreate and reinforce the impact of his grue-
some fantasies, Warhol utilizes the silkscreen technique and combines it with syn-
thetic polymer paint. Reiterated several times, the macabre images of dead bodies
exorcise a nightmarish effect upon their viewers: instead of being repelled by these
violent snatches of death, they end up intoxicated. And here is the trick: mechani-
cal repetition, as generally conceived, excludes proliferation of artistic discourse;
however, the effect Warhol achieves while subjecting his audience to the gaze,
is voyeuristic pleasure and engagement. Diabolical, omnipotent, and deliberately
provocative, the images in the Death and Disaster series instigate quite disturb-
ing responses: the longer the viewer gazes at the gruesome mutilated bodies and
sprouting body parts, the lesser the impact of repugnance becomes.

Like Naked Lunch, the paintings and prints in Death and Disaster series con-
vey the author‘s apocalyptic vision of the world. From this perspective, Warhol‘s
works in the series can also be interpreted as a ghastly parody of American me-
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dia that celebrates death as a commodified object. Beyond the media‘s voluptuous
desire to control, to modify and manipulate, Warhol detects another impetus: the
desire to pervert the human mind, to mute the society‘s protest and resentment. A
vehement opponent of consumerism, Warhol incessantly bombarded his audiences
with photographic imagery that blurred the distinctions between original and copy.
Superimposition and mechanical printing of recurring images of mutilated bodies
emphasize the profound impact his technically produced images make on people —
the deeper they delve into psychological sadomasochism, the more malevolent and
shockingly violent their antipathy becomes.

Just as Burroughsian, Warholian art too constitutes an unabashed critique of
American society. The fact that all death representations in the series account for
media cuts of people‘s suffering is indicative of how manipulatively controllable
media can be over the people. Although Burroughs resorted to arbitrary cut, and
Warhol experimented with mechanical repetition, the two artists have continually
manifested their striving to make a harsh mockery of the mechanical existence of
American society on the one hand, and decondition human existence on the other.
In Burroughs’s own view, the American society of the 60s was preoccupied with
the image of death. Not only is the death trope a recurring theme but it is also per-
ceived as ,,culture hero®. Often depicted as an orgiastic spectacle, Warhol‘s graphic
portrayals of cars crashes reveal death as an exchange commodity just like the
car is perceived as a symbol of prosperity, freedom, and plenty. Meanwhile, the
dismembered bodies protruding from the broken windows and gaping car boots
intensify the dramatic tension and create havoc and turmoil. Lying motionless and
numb, arranged as if in an absurd comic strip, they become allegorical symbols of
selfishness, apathy, and emotional sterility. Devoid of life, thrown into an abyss of
darkness, these mechanically replicated images no longer convey meaningful mes-
sages. Death is represented as absence and silence, it is now an evocation of man‘s
inability to bond, to love, to share.

Like Burroughs‘s kaleidoscopic ramblings in Naked Lunch, Warhol‘s Death
and Disaster paintings function at multiple levels. First and foremost, they exhibit
his attempts to amalgamate two of his favourite techniques — repetition and super-
imposition which he applies over silk-screen printing on canvass. The procedure
involves the extension and enlargement of original photographs, the alteration of
the colour scheme, and finally, the coating of silkscreen paint. Augmented reality as
well as asymmetry and discord are thus produced, given that the two surfaces fail to
provide perfect congruency. Where Burroughs would splice and rearrange arbitrary
phrases in sentences and paragraphs, Warhol would repeat an image all over the
screen in a haphazard fashion, leave wide areas of the screen blank and preserve
all irregularities. This method to a large extent alludes to Burroughsian cuts. Where
Burroughs would employ the cut, Warhol would avoid it, but instead, he would re-
peatedly superimpose colour over the image. His print Electric Chair, for example,
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features an empty chair, printed on each of ten separate sheets of paper in a different
colour scheme. This combo of harsh colours juxtaposes the image of the sombre
empty chair and creates a visual oxymoron: firstly, by overemphasizing emptiness
and space, and secondly, by forcing viewers to confront death. On the other hand,
the recurring image of the empty electric chair also demystifies the very image of
death for the latter is presented once as a tragedy and then as an orgiastic spectacle.
Warhol‘s and Burroughs‘s aesthetic techniques might differ, but the message their
works convey is essentially the same: to exploit the notion of death to the point that
it is drained from any symbolic meaning. The poetic anesthetization of death seems
essential for the projects of both artists.

Nobody has troubled the human mind within the 1960s psychedelic culture
more than William S. Burroughs and Andy Warhol. Seemingly dominated by the
aesthetics of negation and transgression, the two of them radically experimented
with form and content, genre and style to create powerful visual imagery that still
arouses controversy and inverts the subjective perceptions of reality. New vistas
for the creation of provocative and surreal imagery are thus opened up that come
to blur the boundaries between mainstream and iconoclastic art, which, in its turn,
breeds unusual kind of poetics and artistry. Burroughs‘s avant-garde novel Naked
Lunch constitutes one of the most extreme, vehement denials of the ethos of a bar-
baric post-war society, whose desperate attempt to camouflage its cynicism with
fake morality recognizes no limits. Brimming with scenes of utter chaos and abject
personalities, Naked Lunch delves into the recesses of the human psyche, thus re-
vealing ominous rituals of unspeakable bestiality. Like Burroughs, Warhol imbues
the paintings and prints in his Death and Disaster series with shocking scenes of
brutal violence: from suicides and road accidents to implied executions, and all
these images of violent death convey the artist‘s apocalyptic vision of the world. In
this light, Naked Lunch and the Death and Disaster series can be interpreted as a
ghastly parody of American society‘s infatuation with death. Yet, what constitutes
the uniqueness of their art is neither the dilution of conventionalities nor the delib-
erate rupture of the pre-established social, moral, and political order but rather the
implementation of various collage practices via which transgression is conceptu-
alised. Not surprisingly, the synergism emerging from Burroughsian dismembered
texts and Warholian multiple replication of images enhances the duality of the se-
ductive and manipulative power words and images exert over human cognition.
Reading Burroughs‘s cut-up texts, his personal obsessions and style shine through.
He cannot help but impose his personal imprint. The same holds true for Warhol.
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Boian Koulov. AMERICAN STUDIES: “DISCOVERY OF AMERICA” or
DISCOVERY OF GEOGRAPHY?

Abstract. The main goal of this work is to offer some possible conceptual explanations
for the apparent estrangement between the scientific fields of Geography and American
Studies. For this purpose, it discusses the relationship between the above academic subjects,
in terms of the similarities and differences in how they constitute their objects of study. The
author uses interdisciplinary approach and comparative analysis of their research content
and determines that it is quite inefficient at best to rediscover “America” yet again. The con-
clusion posits that, rather than overlooking existing knowledge, it is of crucial importance
that the American Studies field, as well as any other Area Studies field, to use the scientific
insights, methodological experience, approaches, and results of the science of Geography.

Keywords: American Studies, Geography, Area Studies.

boan Kynos. AMEPUKAHUCTUKA: ,,OTKPUBAHE HA AMEPUKA®“ WUJIN OT-
KPUBAHE HA TEOT'PAOUATA?

Pesrome. OcHoBHaTta Lea Ha TO3W TPyd € Ja MNPEUIOKU HIKOM Bb3MOXKHU
KOHIICTITYaJTHH OOSICHEHHSI 3a OUYCBHJHOTO OTUYKACHHE MEXKAYy HaydHHTE OO0IacTH
Lleorpagua” u ,,AMepUKaHHCTHKA . 3a Ta3W IIeJ] aBTOPHT AUCKYTHpa BBPXY Bpb3Kara
MEXJly Te€3U aKaJeMUYHU IPEAMETH, Hall-Beue M0 OTHOLICHHUE Ha MPUIINKUTE U PA3JIUKUTE
B TOBa KaK Te ,,KOHCTpyHpar cBOMTE OOEKTH Ha m3cienBaHe. B paborara ce m3momnssa
MHTEPAUCUUIIMHAPEH MOAXOA U CPaBHUTENEH aHAIU3 Ha TIXHOTO HU3CIIENO0BATEICKO
ChIbpKaHKE, KaTO Ce OYepTaBa, ue € TBbp/ie Hee()eKTUBHO, B HAll-100pHs ciydai, a1a ce
MIPEOTKPHUBA OIlE BEAHBK AMeprKa. 3aKIFOYCHHETO TIIAacH, Y€ BMECTO J1a ce peHeOpernar
CBIIECTBYBAIIUTE 3HAHWS, € OT pelIaBallo 3HaYeHHE M3CIIeABaHMATA B oOlacTra Ha
aMEepHKaHNCTUKATa, KAaKTO M BCSIKA Jipyra oOJlacT HA M3CJIEABAHE HA CTPAaHU M paloHH,
Jla U3M0JI3BaT HAy4YHUTE MO3HAHUS, METOAOIOTUYHUS OIUT, MOAXOAUTE U PE3yATaTUTE Ha
reorpagckara Hayka.

KoarouoBu aymu: ameprkaHucTHKa, reorpadusi, n3cieBaHNs Ha CTPAHU U PAOHH.
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Conceptual Research/Konnenryanno usciieaBane
Introduction

This paper investigates the apparent paradox that geography, a traditional aca-
demic discipline, which studies the regions on the Earth’s surface, is seldom em-
ployed or even mentioned among the disciplines that comprise American studies.
Why is that the case? What constitutes American Studies? How does the American
Studies field conceptualize America? Which scientific disciplines partake in and
dominate this academic field and, more generally, the field of Area Studies? Why?

These are the questions that this paper attempts to elucidate. The research find-
ings are based on the author’s teaching and research geography experience in US
academia in the 1990-2007 period. The paper offers some possible reasons and ex-
planations for the relationship between the Geography and American Studies fields
of study and attempts to fathom what it spells for the future of American Studies.

The Area: Similarities and Differences in Constituting the Object of Study

America is the object of study of both American Studies and Regional Geog-
raphy. Regional Geography “divides” the Earth’s surface in areas, called regions
and classifies them, according to natural and/or cultural criteria. It views America
as one such region — an area of “vertical” interaction between human societies and
the natural environment. Geography also describes the unique place of America in
the “horizontal” order, its position in relation to the other places on the surface of
the Earth, its connections with them. Regional Geography, a Geography sub-field,
studies regions of different scale — from the US through North America and Latin
America to the Americas as in hemispheric studies.

“America” of the American Studies field is much more fluid and dynamic as an
object of study. The field is certainly still centered on the study of the US and most
of the work in it is still devoted to that country. In the words of one of the founders
of this scholarly field, Henry Nash Smith, “By “American Studies” I shall mean
“the study of American culture, past and present, as a whole” (in Maddox 1).

The Canadian Association for American Studies is one of the few organiza-
tions that, according to its journal, does not see a problem with equating “America”
with the US in that respect (Canadian Review of American Studies). Other parts of
the world, however, are not that “generous”. But, as John Carlos Rowe observes,
“today we understand “American Studies” to encompass the different societies of
the Western Hemisphere, their many different languages, the global intersections
we identify loosely with the “Pacific Rim” and “Atlantic World”, and the history of
Western imperialisms and neo-imperialisms that continue to shape global realities”
(Rowe 2012: 21).
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In Latin America, the fact that the US citizens call themselves “Americans”
causes at least some discomfort for many, who see “the appropriation of the collec-
tive identity of all peoples and countries of the Western Hemisphere as a clear act
of cultural imperialism.” For that reason, a Brazilian proposal suggests renaming
the American Studies programs in the US universities to US Studies.” (Santos,1)
Nevertheless, despite the ongoing debates about the imperializing implications of
the term, however, American studies remains the dominant name for the study of
the US in the US academy and abroad.

In recent years, however, American Studies has incorporated research on Cana-
da and Latin America too. A transnational, even global perspective on America has
become one of the leading currents in the field in the beginning of the twenty-first
century. A question is even being asked about “Where, after all, do the borders of
America stop...?” given its influence on the world economy and cultures (The En-
cyclopedia of American Studies). Rather than assuaging the debate about the geo-
graphic area — object of American Studies, this Americanization view strengthens
the ‘US imperialism” argument in parts of the world way beyond Latin America.
(E.g., see Yoshimi 2005.)

Postmodernist and radical approaches also provide possible “solutions”
to the apparent problem of geographic scope of the object of American Studies.
Vernacular “America” is being constantly reinvented or re-discovered. It has dif-
ferent and quickly changing meaning for people in different parts of the world.
Compare, for example, the “My America” — the freedom fighter and bearer of de-
mocracy and free market image, that was relatively widespread in Eastern Europe
to “America — the New Japan” — as in the next imperialistic hegemon in the Pacific
Rim states, to the “Satan” view that many in the Middle East share. The diversity of
human perceptions and modes of representation prompts the international journal,
Ameriquests, to define America as “some place in the Americas, an absolute, but an
achievable, objective” or even as an unachievable one (Barsky).

Despite some differences, Geography of America and American Studies share
the same objective and vernacular object of study — America. The ways they con-
stitute and approach its “contents”, however, might explain the past relationship of
the two disciplines or rather the lack of it and could also give some indication as to
the future of American Studies.

Comparative Analysis of the Research Content or What Do American
Studies and Geography “Fill the Box of America With”?

While History studies the time dimension, Geography examines the spatial re-
lationships on the Earth’s surface. More precisely, Geography explores the contents
of this space, what it is “filled with,” as well as the human perceptions and repre-
sentations of it. Geography claims to be, in fact, the only discipline that investigates
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both the natural and the human elements and processes that comprise any area of
the globe, as well as their relations, organization and order. Geography of America,
for example, researches the land, climate, people, political organizations, interna-
tional relations and cultural traits, among many others, as well as the images they
produce and communicate.

American Studies, on the other hand, are devoted almost exclusively to culture
and history, according to the “oldest and largest” American Studies Association in
the US. (http://www.theasa.net/07.11.2007) The online Encyclopedia of American
Studies seems even more limiting in its portrayal of the field. It views American
Studies as a vast range of disciplines, all of which are trying to describe just the cul-
tures of the US. (http://eas-ref.press.jhu.edu/index.html, The Johns Hopkins Uni-
versity Press, 2007) Landscape, economy, law, international influence or politics
are all missing from this picture, as well as their spatial integration and differentia-
tion aspects. Not surprisingly, geography is not mentioned among the many fields
of inquiry, such as history, literature, religion, art and architecture, philosophy, mu-
sic, science, folklore, ethnic studies, anthropology, material culture, museum stud-
ies, sociology, government, communications, education, library science, gender
studies, and popular culture, to name a few. The American Studies Web is one of
few outlets, which recognizes that the Nature and Environment topic is an intricate
part of American Studies. It has found no place for geography, however, among
the many social science and humanities topics listed. (http://lamp.georgetown.edu/
asw/ 09.11.2007)

One explanation of the “missing geography” issue could be found in the “only
in America” degree of geographic illiteracy. A superfluous glance at the web site
of the American Studies Association provides plenty of evidence in that respect.
The Association seems to perceive and organize the American Studies “world” in
seven regions. Two of them are defined according to cultural features: the Middle
East (religion) and Latin America and the Caribbean (language). The rest — Af-
rica, Asia, Europe, North America, and South Pacific — are outlined according
to their physical geographic characteristics and roughly correspond to the per-
manently populated continents. Even if one ignores the different criteria used
in the same classification, it seems pretty obvious that American Studies, a field
that defines itself as studying social characteristics (culture, language, history) in
a particular area, should not use physical regions to describe and understand its
object of study.

An even more troubling example of the inconsistencies that result from the
oblivion to geography is the apparent attempt to understand the human and so-
cial characteristics of a place (its literature and history), without knowledge of
its physical features. The disregard to the study of American nature, the snubbing
of the specifics of the physical landscapes and their relations to society deprives
the field of a crucially important means of explanation of the human and social
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phenomena they study. Dialects, for example, can be neither understood, nor ex-
plained, without knowledge of the particularities of the physical geography of the
place. Neither can US history be even imagined without constantly referring to its

geography.

The Interdisciplinary Approach

Another interesting paradox presents itself in the American Studies field through
the advocacy for a multidisciplinary, but, especially, an interdisciplinary approach.
The US American Studies Association is again a prominent example here. (http://
www.theasa.net, 09.11.2007) It claims to approach American culture from many
directions but with the desire to view America as a whole rather than from the
perspective of a single discipline. This is exactly what Geography offers. Or, as
Danova states, “There are brave attempts to model American Studies on a plurality
of voices and perspectives which do not fit within existing definitions of academic
disciplines” (92).

The interdisciplinary nature of American Studies can never be realized, if the
physical realm, among others, remains invisible. Geography, on the other hand,
studies comprehensively all natural and cultural characteristics as they co-exist, in-
terrelate, influence and depend on each other in a particular area to form regions or
geosystems. The US and America have long been recognized as regions of different
geographic scale and Regional Geography, through its spatial approach, has been
integrating knowledge from diverse fields throughout its long existence.

Conclusion

This paper aimed to discuss the relationship between the disciplines Regional
Geography and American Studies, or rather, their close to nonexistent relationship.
However, the absence of geography is not exclusive to American Studies only. A
similar situation exists in the Bulgarian Studies and the Balkanistics fields too. Ge-
ographic education certainly has to take some of the blame for this. Nevertheless, it
looks quite inefficient to “rediscover America.” There are hardly any good excuses
for ignoring past knowledge. Instead, it is of crucial importance that the American
Studies field, as well as any Area Studies field, to use the scientific insights, meth-
odological experience and approaches of Geography.
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Alexandra Bagasheva. ARE THERE SEMANTIC FALSE ANGLICISMS?

Abstract. The article focuses on the nature of semantic developments in lexical
borrowing (replication), proposing the discarding of the concept of false-Xicization in
semantic adaptations of lexical replicas. Semantic shifting is recognized as an unavoidable,
natural mechanism at the very heart of the process of lexical replication at the level of the
individual bilingual user who carries over the replication. The life cycle of this neologism
is not different in any way from native neologisms created by the mechanisms of semantic
change or word formation. It is further hypothesized that the semantic development of a
neological lexical replica in a receptor language expands and maintains an interlingual
radial network of senses in the same manner that new senses do in the case of native radial
networks of polysemous lexemes to the exception of conceptual metaphor-driven new
senses, which is an exclusively intralingual mechanism. In that sense it can be claimed than
interlingual semantic developments are no different than intralingual such processes, which
leads to the possibility of doing away with the concept of false-Xicization.

Keywords: semantic shifts, lexical replication, false-anglicisation, interlingual radial
networks.

Anexcanopa bacawesa. CbBILIECTBYBAT JIM CEMAHTHUYHO ITOT'PEIIHN AH-
NINHU3MUN?

Pesiome. B crartusita ce pasniexar HIKOU OCHOBHH BBIIPOCH B IOJIETO HA CEMaHTHY-
HUTE MPOLECH, HACTHIBAILU IPU 3a€MaHETO Ha JIEKCUKanHu enuHunu. Ilpeanara ce xu-
roTe3ara 3a U3JIMIIECTBOTO Ha MOHITHETO ,,(halINB aHIIMIN3BM, ThH KaTO 3aJIerHaINTe
B Je(UHNIMATA HA TOHSITHUETO YCIOBHS 3a Pa3lIO3HABAHETO MY BCBHIIHOCT OIMCBAT €C-
TECTBEHMs NIPOLEC HA JEKCUKAIHO 3aeMaHe. [3ka3Ba ce CTaHOBHIIETO, Y€ MEXAaHU3MUTE U
MPOLECUTE HAa BTPEIIHO €3UKOBA CEMAaHTHYHA ITPOMSIHA, C U3K/IIOYEHNE HAa KOHLENTyallHa
MeTaopa KaTo MOTHUBHpAIa CHJIA B Pa3BUTHETO HA HOBH CMUCIH IIPU TIOJIMCEMHH JICKCH-
KaJIHU €IMHUIIH, Ca CHIINTE KaTo TE€3M IIPH MEXTye3NKOBOTO JICKCHKAITHO 3aeMaHe (Peruiu-
kupane). JKU3HEHMAT IMKBJ HA POAEH HEOJIOTH3bM, Ch3JaJICH UYpe3 CEMaHTHYHA MPOMSHA
WJIN Ype3 TPOLECUTE Ha CIOBOOOpa3yBaHe, € UICHTUYCH C TO3M Ha 3aeTa (peIuIiMKupaHa)
JIEKCUKAJIHA €AUHULIA.

Kato4oBu 1ymMm: ceMaHTHYHM NTPOMEHHM, JEKCHKAIHO 3aeMaHe, (DaJIINBU aHIIHIHI-
3MHU, MEXIYE3UKOBU PaJUaIHU MPEXKH.
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Conceptual Research /Konnenryanano usciensane
Introduction

The study of lexical borrowing as the most natural product of cultural and lin-
guistic contact has a venerable history. The field is not without its thorny issues and
controversies, some of which remain open to debate (For overviews of the study of
borrowing and the contemporary situation see Hoffer 2002; Treffers-Daller 2010
and Zenner and Kristiansen 2014). Various scales and hierarchies of borrowability,
different typologies of borrowing and an array of adaptation processes have been
described (see Haspelmath 2009). Yet, the recognition of false loan-words (not to
be confused with false friends, which are defined as words or expressions that have
a similar form to ones in a person‘s native language, but a different meaning), or
the process of false-Xcization, is a recent development (see Furiassi 2010). In what
follows the justification and utility of this concept in the analyses of borrowings is
reviewed, questioned and refuted as unwarranted.

Background and framing of the discussion

In weak contact settings, such as is the case between English and Bulgarian,
where contact with English is usually indirect, remote and asymmetrical, one lan-
guage exercises greater influence and functions as a rich resource for borrowing.
The English language started diffusing world-wide at a hitherto unknown rate in the
second half of the twentieth century (Crystal 2003), including its much wider diffu-
sion in Bulgaria (see Krumova-Cvetkova et al. (2013) on the influence of English
on Bulgarian). This diffusion takes place at two different levels: a macro- and a mi-
crolevel. On the macrolevel, English is more and more widely used as a language of
(international) business and scholarly communication. On the micro-level, English
is influencing Bulgarian (and not only), most notably by means of providing materi-
al for lexical borrowing (see Krumova-Cvetkova et al. (2013), but also for semantic
and morphostructural borrowing. The latter two will not be discussed here, as they
both require entirely different approaches (see Bagasheva 2016 and Bagasheva and
Renner 2015) and deserve independent research of their own. The discussion here
is restricted to lexical borrowing, and more specifically to the issue of the (im)pos-
sibility for discerning between necessarily and naturally occurring semantic shifting
in interlingual lexical replication and what has been identified as false-anglicization.

Discussing lexical meaning from a cross-linguistic perspective or contact-relat-
ed perspective inevitably runs in the gavagai problem postulated by Quine (1960).
Meaning discrimination and comprehension is difficult and analytically challeng-
ing. The problem is further aggravated in interlingual settings and contact-induced
lexical development. Meaning has always been the most elusive component of lan-
guage and of linguistic analysis. Almost anything can be expressed in language (see
Cruse, 2000 on the “infinite expressive capacity of language”). The resources for
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this come from language as a complex, emergent, adaptive (sign) system (Frank,
2015). There are numerous alternatives available for mapping content with lin-
guistic form. Language users are free to choose the best presentational design,
driven by the most easily activated cognitive models and their immediate commu-
nicative needs. The choices encompass all language resources in the minds of bi/
multilingual speakers (including the vocabularies of all the languages of which a
speaker has a considerable mastery). This is exactly the mechanism of initial lexical
replication (borrowing) at the microlevel — choosing a mapping from a language
different from the one of the immediate community. From that moment onwards,
the borrowed (replicated) element starts its life as a standard target language nonce-
formation or neologism (Ahmad 2000, Schmid 2008 and references therein). The
widely discussed issue in the literature on borrowing is the question of recognizing
false anglicisms (or other isms, depending on the source language). An accepted
definition of a false anglicism is a lexical unit composed of elements which are
identical or quasi-identical to morphemes or splinters of English, which is not in-
stitutionalized in English, or has listeme status with different meanings in English
than the ones in the receptor language (inflectional elements are disregarded. For
discussions of the process of false-anglicization see Furiassi 2010; Bagasheva and
Renner 2015; Renner and Fernandez-Dominguez 2015; among others). The border
between semantic adaptation (a naturally expected process in lexical replication)
and false-anglicization seems a thin and slippery one.

Lexical meaning is probably notorious for the relevant phenomena appear to be
highly idiosyncratic and there seems not to be a generally agreed upon and conclu-
sive methodological solution to the problems, including the one of delimiting the
field of inquiry. Admittedly, “[t]he days are long gone when lexis was thought of as
an unruly chaos, a prison, [which] contains only the lawless, and [where] the only
thing the inmates have in common is their lawlessness” (Di Sciullo and Williams
1987: 3; emphasis added). Lexicology, including lexical typology, has witnessed
unprecedented development in the last decades. According to Koptjevskaja-Tamm
(2008) lexical typology is inextricably related with studying contact-induced in-
novations of lexica. “The lexicons of most languages show different layers of ori-
gin with many words coming from “outside” — as direct loans, loan translations,
etc. A particularly interesting aspect of historical lexical typology is the search for
cross-linguistically recurrent patterns in contact-induced lexicalization and lexical
change, e.g., differences in borrowability among the different parts of the lexicon
and the corresponding processes in the integration of new words, or patterns of
lexical acculturation (i.e., how lexica adjust to new objects and concepts)” (Koptje-
vskaja-Tamm 2008: 6).

Yet, from a crosslinguistic perspective, as well as from the point of view of
contact linguistics, a number of issues are still open to controversies and even to
definitional problems: (i) the problem of the relevance of the organization of the
different senses of a polysemous lexeme at the level of the individual linguistic
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systems (source and target language); (ii) the problem of how speakers gain access
to the relevant borrowed sense from a cognitive viewpoint and how different sense
modulations are situationally evoked by the same form in different communicative
contexts; (iii) how are cultural conceptualizations (Sharifian 2017) reconciled in
contact situations and lexical replication; (iv) are the processes of conceptual meta-
phor and metonymy active, provided source and target relations are violated when a
replica is used in a receptor language; (v) what is the role of lexical (de)motivation
in lexical replication?, etc.

Narrowing the research area, in what follows within the broad array of intrigu-
ing questions, the focus is restricted to the following research questions: a) is the
semantic fate of catachrestic and non-catachrestic borrowings the same?; b) where
does semantic adaptation end and false anglicization begin?; and c) is metaphor a
frequent mechanism accounting for semantic shifts in lexical replication?

The hypotheses

It is a platitude to acknowledge that neology via borrowing necessarily involves
loanword integration (with assimilation, adaptation and nativization used as synonyms
in the vast and growing literature). Whichever term we choose to use, it is bound to
designate processes by which a borrowed word is changed from the source language
form in order to acquire features that conform to the ‘soul’ of the target (recipient)
language and the mechanisms of semantic shift which are inevitably involved in
the replication of any source language element. The greater the genetic, areal and
structural distance between the two languages in contact, the greater diversity of
adaptation processes is expected. In the case of English and Bulgarian at least the
following dissimilarities between source and target language have to be taken into
account (with the data on Bulgarian extracted from various grammar books and
textbooks and assumed to be generally shared knowledge among specialists):

1) the two languages are members of different groups within the same family;

2) there is no evidence for history of parallel development;

3) the two languages use different orthographic systems, based on different
principles;

4) there are major phonological dissimilarities between the two languages;

5) obligatory gender and desinence agreement in Bulgarian;

6) part of speech membership marked on words in Bulgarian;

7) perfective vs. imperfective forms of lexical verbs in Bulgarian;

8) heavy prefixation in the verbal system in Bulgarian, with both word-formational
and inflectional functions;

9) paucity of subordinative root nominal compounding in Bulgarian;

10) status of conversion (disregarding its interpretation as transflection in Slavic
languages Kortvélyessy (2016) and blending as novel and mostly irregular
word-formation processes in Bulgarian (Stamenov 2015);
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11) multiple, suffixal diminution of all parts of speech in Bulgarian;
12) lack of phrasal verbs in Bulgarian; etc.

Acknowledging that all of these can potentially condition semantic shifts in the
process of adaptation of borrowings, it seems that the specific research questions to
be asked are: Where does semantic adaptation stop and semantic change begin or
how false are resemanticised anglicisms? Is there any difference in the processes of
semantic change of domestic and loan words or of catachrestic vs. non-catachrestic
loans?

Answering these questions runs into a number of methodological caveats stem-
ming from the preferred stance on the following: i) nature of lexical and semantic
typology; ii) applicability of methods of cross-linguistic research on semantics; iii)
an analyst’s stance on semantic generality as opposed to polysemy; iv) the under-
standing of what meaning is, i.e., the presence or lack of an adequate insight into
descriptive meanings to compare and contrast. If we assume that lexical meaning
of a single lexical item is use-potential' as Zlatev (2003) suggests or that lexical
items are conceptualizing prompts to be interpreted as points of entry into ency-
clopedic networks of domains and frames as Evans (2006, 2009) defines lexical
meanings, then we may end up with a working hypothesis for studying semantic
adaptations and shifts in borrowing and discard the very notion of false-Xicization
or preserve the latter only for cases in which the meaning is preserved in the re-
ceptor language but the form has changed (either through ellipsis or some other

' An anonymous reviewer noted that other linguists before Zlatev (2003) also discuss meaning as

use and recommended that they be included. It should be emphasized that meaning as use potential is
not coterminous with usage-based accounts of language structure and linguistic knowledge, nor with
any contextual theory of lexical meaning (be it of polysemous or non-polysemous lexical items. If
we discuss usage-based theories of language, where knowledge of a language is based in knowledge
of actual usage and generalizations made over usage events, then admittedly the number of scholars
holding this opinion is impressive (e.g., Langacker 1987, 1991; Croft 1991; Givéon 1995; Barlow
and Kemmer 2000; Tomasello 2003; Goldberg 2006; Bybee 2010, to mention but a few). However,
within the field of semantics, due to the contentions of territory between semantics and pragmatics,
and the holistic approaches of Cognitive Linguistics, the view of lexical meaning as usage-potential is
not that old. To the best of our knowledge in the specialized literature on semantics, Frawley (1992)
expounds on ideas of lexical meaning as use (pp. 36—44). If reference is required to contextualism
and pragmatics, then the references would be countless. However, meaning as usage-potential is a
specific model of meaning. In Zlatev’s understanding of meaning as use-potential, meaning is “non-
reificational and effectively dissolves the opposition “lexical sense” vs. “contextual interpretation”
(Zlatev 2003: 448). The essence of this model can be gleaned from Zlatev’s elaboration of this
concept “linguistic knowledge can be characterized as a mapping between a “phonological pole”
and a “semantic pole”. However, the semantic pole does not consist of a “conceptualization”, but
of a situation (type), which can be either real or virtual, and constitutes a humanly significant, in
part linguistically construed aspect of reality, not an objective, language-independent state of affairs.
Situations can be partially analyzed into semantic categories, which are epigenetic in the sense that
they are primed by language-independent, sensorimotor categories, but are developmentally shaped
into language specific categories” (Zlatev 2003, pp. 455-456).
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detectable mechanism). Further, it is assumed here that lexical items can for ease
of analysis be approached as “form-meaning complexes with (relatively) stable and
discrete semantic properties” (Cruse 1986: 49). As will be revealed below, these
discrete semantic properties constitute a radial network, where contextually pos-
sible interpretations are represented as identifiable senses and lexical replication
leads to motivated extensions of these radial networks.

Replication names the natural independent life of a source language model [con-
struction] in the form of a replica in a recipient language (Filipovi¢ 1974, Alexieva
2008) in all instances of what has traditionally been dubbed borrowing (Haugen
1950). The newly appearing construction, if it is at the lexical level, does not inherit
any significant semantic features from the source language. The replica does not in-
troduce the syntagmatic potential, collocational preferences or paradigmatic oppos-
itive and associative relations of the source language construction that is copied in
replication processes. In that sense, we can claim that what is replicated is the form
and the relevant sense is necessarily shifted, if nothing more, at least co-textually
and contextually modulated. Replicated lexical items (form-meaning pairings) and
replicated semantic units (where meaning only has been transferred, e.g., calquing)
are claimed to be initially non-transparent or unanalyzable for the users in a recep-
tor language (Alexieva 2008). Usually a single, context specific sense or semantic
unit from the semantic matrix of a source language lexeme is transferred into the
co-text and context of the target language as the transference is accomplished by
a bilingual speaker opting for this cognitive solution to a communicative need.
Admittedly, it is not the result of an unmotivated whim but results from pressures
and constraints from various factors and processes unfolding on many time-scales.
If we try to make guesses as to the likelihood of stabilisation of the meaning of
non-catachrestic borrowings (basing these predictions on the criteria described for
the success of native words (Metcalf 2002) or borrowed words (Claude, Miller and
Pagel 2017) we can hypothesize that the development of a lexical loan of any kind
(both catachrestic and non-catachrestic borrowings) within a language depends on
the following i) ease of production; ii) degree of potential confusion with already
existing forms; iii) ease of learning/acquisition; iv) suitability to fulfil communi-
cative needs; v) specificity of the lexical representation, or conceptual structures
(degree of delicacy of schematization in relation to the concept); and vi) potential
to fulfil a marked sociolinguistic role. These factors are taken to interact with one
another and have varying strengths of influence on individual linguistic elements.
Thus, an element might not be optimal on one level but if it serves an important
enough function on another it would still be successful. An element with a foreign
flare, difficult to produce will still be diffused if it serves an important semantic,
interactional, or sociolinguistic function.

Bearing all that in mind, it is methodologically safest to claim that the semantic
development of a lexical loan in a receptor language is correlated by a radial net-
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work of sense relations based on family resemblances with at least one lexical unit
in the source language, where lexical unit is defined in accordance with Cruse’s
(1986) circumscription of meaning peculiarities as “form-meaning complexes with
(relatively) stable and discrete semantic properties‘ (Cruse 1986: 49), with an iden-
tifiable meaning component from the set of semantic properties called a sense. In
other words, the concept of the radial network of senses (as defined for polysemous
lexemes in the cognitive linguistics framework, e.g., Dirven and Verspoor 2004) can
be applied in the context of interlingual replication. The radial network can be ex-
plained as a natural occurrence, if we adopt Zlatev’s (2003) understanding of mean-
ing as use-potential and Evans’s (2006; 2009) definition of lexical items as prompts
for entry into encyclopedic conceptual networks. From this standpoint the lexical or
semantic replica appears in a specific context as a situationally well-delineated lexi-
cal unit and goes along its path of semantic development in the receptor language
unimpeded by any semantic constraints from the source language original. Thus, se-
mantic adaptation never stops. If meaning is use-potential (Zlatev 2003), a replica is
by definition expected to live its own life — different collocations, different networks
of paradigmatic semantic relations; different intrasystemic semantic affinities will
naturally develop in the receptor language. The moment a new sense of a lexical
unit is born, unattested in the source language, many scholars recognise divergence
between source language and receptor language and speak of a false anglicism (Fu-
riassi 2010; Bagasheva and Renner 2015; Renner and Fernandez-Dominguez 2015;
etc.). This, however, amounts to violating the natural course of events in the de-
velopment of any replicated lexical item in any language (at least from the point
of view of the bilingual mind that introduces the replica in the receptor language).

Leaving aside the issue of the clash between semantic adaptation and false an-
glicisation for a moment, we need to check whether English replicas in Bulgarian
follow the processes of semantic adaptation described in the literature. Filipovic¢
(1968) classifies processes of semantic adaptation of English loanwords in Serbo-
Croatian into the following categories: 1) changes in semantic extension; 2) ellip-
sis; 3) commonalisation; 4) pejoration and euphemism and 5) metaphor.

Within 1) we have a) zero adaptation; b,) expansion in number of senses; b,)
expansion of meaning within the same area; c,) restriction in number of senses
(reduction in Alexieva 2008) and c,) restriction of meaning within the same area
(narrowing in Alexieva 2008). Metaphor is mentioned (Filipovic 1968) as legiti-
mate process of semantic adaptation, but in the subsequent discussion no example
or commentary on the process is offered. This categorization is based on the as-
sumptions that when a lexical replica appears in a receptor language it carries with
it all the specific semantic features of the lexeme from the source language and the
assumption of meaning as a descriptively exhaustible list of features. However, it
is only pertinent to ask whether semantic variation involves a number of different
lexical senses being taken over by the receptor language all at once, or whether it is
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rather a matter of a single contextual interpretation, associated with different facets
and active zones of a concept employed in the different contexts of the source and
receptor languages.

Before answering, which necessarily implies making a theoretical commit-
ment, let us look at the language facts. The argument developed here is based on
the analysis of the semantic development of 120 replicas in the Bulgarian language
that have been identified as false anglicisms (both formal and semantics), i.e., have
been marked as deviating from their English etymons in the two dictionaries of
neologisms (Pernishka, Blagoeva and Kolkovska 2001, 2010). Their interpreta-
tions have been crosschecked in accounts of their status in scientific publications
on the topic (e.g., Alexieva 2002, 2008; Krumova-Cvetkova et al. 2003, etc.). A
random sample from these serves here as illustration of the argument developed.
Even though these items have been recognized as false anglicisms in the relevant
literature, in our opinion, they are actually exemplars of the prototypical semantic
shifts that naturally and unavoidably occur in lexical replication, irrespective of the
nature of the loan (be it catachrestic or non-catachrestic).

As the set of randomly chosen examples of lexical items displaying prototypi-
cal semantic shift (e.g., 6ebecdon (bebefon); Gxneiin (bleyd); 6omm (bodi); OpbHY
(branch); nmancunr (dancing); mkuHcH (dzhinsi); mummnar (diling); nor (dog);
(ekshan) kekc (keks); xmmbp (kilar); (miting); mobunr (mobing); mammepc (pam-
pers); neakuiep (penkiler); dpmunep (flipper); geitamk (cheyndzh); mommar (shop-
ing); etc.) illustrates, almost all involve varying features or degrees of adaptation
(as enumerated above), which comes to show that formal adaptations are as inevi-
table as semantic ones.

As already indicated, the obvious fact uniting all these lexical replicas is that
they involve resemanticization (i.e., semantic shifting). Resemanticization comes in
the following disguises or mechanisms of semantic change (initially recognized in
Bagasheva and Renner 2015, as mechanisms for the creation of false-anglicisms):

I. narrowing: e.g., bronzing (Eng. ‘sun tanning’ > Bulg. ‘sunless tanning’), Sorti
(Eng. ‘shorts’ > Bulg. ‘activewear shorts’);

II. generification (commonalisation): e.g., pampers (Eng. ‘Pampers-brand diaper’
> Bulg. ‘disposable diaper’);

III. widening: penkiler (Eng. painkiller ‘a drug or a medicine for relieving pain’ >
Bulg. jack-of-all trades);

IV. amelioration: fleym (Eng. ‘hateful email’ > Bulg. ‘a heated forum discussion
involving personal attacks’);

V. specialization: kilur (Eng. ‘a person who commits murder’ > Bulg. ‘a paid
assassin or a hitman); shoping (Eng. ‘buying necessary provisions (all sorts
of items)’ > Bulg. ‘window-shopping or visiting malls to spend time or buy
clothes, luxuries, etc.”);

VI. pejoration: mobbing (Eng. ‘gathering of large crowds/groups of people’ >
Bulg. “attack someone; exercise psychological torture’);
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VIL.metonymy: e.g., metalik — a car with such a colour; stretch (Eng. ‘affording
high elasticity” > Bulg. ‘high-elasticity fabric’), fliper (Eng. ‘player-control
plastic bat’ > Bulg. ‘pinball machine’ > game of pinball).

Note should be added here of the significant role of ellipsis in resemanticiza-
tion. The loss of functional motivation might arise from choosing the most salient
component in the context of borrowing (i.e., contextual borrowing), from structural
mismatches between source and receptor language (atypicality of root compound-
ing in Bulgarian, etc.), or simply what we recognise an elliptical borrowing such as
kamping, parking or dansing might have been encountered as elliptical in the SL
in a particular usage event. Ellipsis is a natural usage event and contributes signifi-
cantly to semantic adaptation.

Resemanticization is the most natural process in lexical replication, which
can be explained away with the loss of motivation in interlanguage replication.
Alexieva (2008) accepts lack of transparency (semantic and morphological) and
systemic unmotivatedness as partial explanations for the semantic discrepancy be-
tween English etymons and their Bulgarian replicas. It is assumed that when a lexi-
cal item is copied (Alexieva’s preferred term), it enters the receptor language with
a specific unmotivated sense from which on the basis of the standard mechanisms
of semantic change (metaphor, amelioration, pejoration, degradation, widening and
narrowing of meaning) it could develop senses that have not arisen in the source
language. This development is guided by the predominance of specific word-for-
mation families in the target language (sometimes even via folk etymology, e.g.,
bebefon on analogy with telephone).

While the latter explanation, based on analogy as a powerful mechanism of
language functioning, sounds convincing, unmotivatedness and lack of transpar-
ency cannot be as easily accepted. By definition a replica is motivated: by con-
ceptual need, by prestige considerations, by sociocultural factors, by bilingual at-
tempts at economy, etc., but most importantly by a pairing of a concept intended to
be communicated and a suitable form for encoding this concept, which ultimately
amounts to the traditional understanding of ontological motivation as opposed to
arbitrariness. Besides, in the mind of the user, who initially introduces the replica,
the intended sense in the receptor language is cognitively and linguistically moti-
vated. This excludes opaqueness and unmotivatedness as plausible explanations
for resemanticization. The explanation might lie in the uniquely human ability for
metonymic processing of language. Gibbs insists that processing metonymic lan-

2 Motivation of lexical meaning is a very broad concept, which besides the traditional understanding of
ontological motivation (which accounts for onomatopoeia and has been reinterpreted as the principle
of ontological iconicity in language), includes, also, at least the following: perception, emotion,
action, bodily experience, culture, and social/communicative interaction (see Radden and Panther
2004, Lehman 2007 and Panther and Radden 2011). It is here assumed that “a motivational process
is guided by language-independent factors, in particular cognition” (Panther and Radden, 2011: 10).
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guage, such as Paris has dropped hemlines this year, is different from metonymic
processing of language which is a general cognitive strategy for filling out “gaps
by inferring some rich source of information from the simple mention of some
salient part of that knowledge” (Gibbs 1999: 69). Fully subscribing to this claim,
it is here suggested that the semantic development of a lexical replica is driven by
metonymic processing of language and contiguity relations within a frame, so that
the semantic divergence between source language original and receptor language
replica is not dramatic. In the mind of the bilingual speaker replicating a lexical
unit contiguity within a frame is crucial for choosing the specific sense, its active
zone and perspectivizing focus for successful communicative use of a replicated
neologism. These contiguity relations are further strengthened by facetization or
contextual modulation, which occurs naturally in intralingual semantic develop-
ment of lexical items.

So, going back to the question of possible differences between processes and
mechanisms of semantic change of domestic and replicated lexical items the an-
swer has to be in the negative, to the exception of metaphor, which seems to be
restricted to intralingual processes of semantic change. A mechanism of adaptation
conspicuously not attested in the dataset analysed (120 instances recognized as
false Anglicisms, involving both formal adaptations and semantic shifts of various
types, but interpreted here as units in naturally developing interlingual semantic
networks) appears to be metaphor, despite its recognition as a mechanism of se-
mantic adaptation (Filipovi¢ 1974, Alexieva 2008). Metaphor research, including
cognitive linguistics and neural accounts, as well as the embodiment thesis (see
e.g., Gibbs 2005; Lakoff 2008; Lakoff and Johnson 1999), leads us to suggest that
it is difficult for interlingual domain-mapping to occur. Metaphors are conceptual
(i.e., mental) operations which surface in human language and which enable speak-
ers to structure, construe and communicate about abstract areas of knowledge and
experience in more concrete experiential terms (see e.g., Lakoff and Johnson 2003).
Molecular (i.e., complex) metaphors are made up of clusters of primary metaphors
(Grady 2005) based on recurring correlations between fundamental dimensions of
experience which start accumulating in childhood. We thus hypothesize that the
conditions of familiarity and concreteness of source domains and of developmental
strengthening of metaphoric counterpart connections make interlingual metaphoric
mapping in lexical neology highly unlikely.

As for possible differences in the semantic fate of catachrestic and non-cat-
achrestic loans, the initial expectation was that X-phemisation®, amelioration
and pejoration would be more frequent with non-catachrestic loans, which have
manner-related pragmatic effects, while the remaining mechanism of semantic
change, to the exception of conceptual metaphor, would be more frequent with

3 X-pemisation is used here as a cover term encompassing orthophemisms, euphemisms and

dysphemisms.
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catachrestic loans. The hypothesis did not bear out. Non-catachrestic loans un-
dergo specialization in the majority of cases. Apart from that, no other signifi-
cant differences in the semantic development of catachrestic and non-catachrestic
loans were noted.

Concluding remarks

With the answers to the three research questions provided, we can summarize
that loanword integration necessarily involves semantic change and via the power-
ful mechanism of analogy it frequently leads to parallel developments in native and
borrowed lexemes. Adopting Winter-Froemel’s (2008) conformity criteria leads to
the recognition of a continuum from direct replication through resemanticization (or
false-Xicization) to semantic loaning, all of which are more or less arbitrary terms,
partitioning for analytical purposes an otherwise natural process. The creation of
linguistic differences between the source and recipient languages, rather than their
greater linguistic homogenization, as a result of processes related to lexical borrow-
ing is interpreted by Dunn (2008) as the borrowability paradox. According to this
author semantic, formal, cultural and ,,creative* factors are involved in producing
linguistic differences. The paradox amounts to the fact that linguistic globalization
is often at the same time linguistic fragmentation, which has the somewhat unex-
pected consequence of leading to a more complex and varied linguistic landscape
in which various interlingual phenomena replicate intralingual ones. The claim that
false-Xicization is unjustified and unnecessary might be an issue of methodological
preferences, although further empirically-informed corroboration might be sought
in contrastive analyses of the semantic fate of genuine and false anglicisms in Bul-
garian. The hypothesis of interlingual lexical replication constituting the expansion
of interlanguage radial networks, however, is entirely empirically verifiable and
these are profitable venues of future research, including various combinations of
languages in contact.
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Nelly Tincheva. WHAT’S IN A POLITICAL SLOGAN?

Abstract. Despite their efficiency and their — practically — mandatory use in political
campaigns, slogans are a largely under-researched area of political discourse. This paper
focuses on political slogans and investigates them from a cognitive perspective. It aims to
provide a description of the conceptual structure underlying political slogans, which could
also serve as a stepping stone for further investigations of their ‘witty’, ‘catchy’, and ‘quot-
able’ character.

The paper demonstrates that the conceptual elements in the scenario prototypically
employed in political slogans are the ones of leader, people being led, a social issue/ a
solution to a social issue/ a goal, time, and space. The analysis demonstrates how these
scenario elements function prototypically.

This hypothesized conceptual structure is tested against a dataset specifically compiled
for the present purposes. The dataset includes 25 slogans used within UK and USA political
contexts over the last 70 years. The analysis conducted is qualitative.

Key words: slogans, political discourse, cognitive, scenarios.

Henu Tunuesa. KAKBO ITPEJICTABJIAABA ITOJIUTUYECKUAT CJIIOTAH?

Pe3iome. Boripekn poka3anara ci epeKTUBHOCT M MPAKTHUECKH HEM3MEHHA yroTpeda
BBbB BCSKa MOJMTHYECKA KaMITaHWsI, MOJIUTHYECKUTE CIIOTaHU PAIKO ca OOEKT Ha akaje-
MUYHHU H3cnenBanus. Hacrosmara ctatust ce HacouBa KbM MOJUTHYECKUTE CIOTAHH KaTo
OCHOBEH OOCKT Ha M3CJEABaHE M IOAXOX/Aa KbM TSAX OT KOTHUTHBHA TJeHA Todka. M3-
CJIE/IBAHETO 1M J1a YCTAaHOBH KOHIIETTyaHaTa CTPYKTypa, KOsTo oOyciaBs yrorpedara
Ha TOJIMTUYECKH coraHu. ToBa oT cBOsl cTpaHa OM MOTJIO Jia JOIPHUHECE KaKTO TEOPeTHY-
HO, Taka U aHAINTHYHO 32 OBJICIIN M3CIICBAaHNS BbPXY O0CKTa, Mpeiaraiku HalpuMep
oOsicHeHHE Ha ,,JyXOBUTHS* U ,,3aTIOMHSIII e XapaKTep Ha IOJUTUYECKUTE CIIOTAaHU KaTo
cnenuuyIeH >KaHp.

Crarusita pa3kpuBa KOHIENTYaJTHUTE CIEMEHTH, Ha KOUTO € 0a3upaH KOIHUTHBHHAT
CLEHAPHI, TPOTOTUIIHO M3IOJ3BaH MPU KOMYHHKAIUSATa 4pe3 MOJIUTUYECKH CIIOTaHH, a
MMEHHO KOTHMTUBHUST CLEHapui, ChIbpiKall €IEMEHTUTE JIHJAep, BOACHHU, COLHAJICH
npod/eM/pelieHre Ha COLMAJIeH NMpod/iemM/1ell, BpeMe U MACTO. AHAIU3BT B CTATHATA
WIIIOCTPHUPA U JIOKa3Ba KaK TE3W KOHIENTYaJIHN eJIeMEHTH (DYHKIIHOHUPAT STHOBPEMEHHO H
cra3BaT NPUHIUIINUTE Ha TPOTOTUIIONOTUATA.
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Xumore3aTa OTHOCHO KOHKPETHATA KOHIIETITYaTHA CTPYKTYypa Ha BEIIPOCHUS CIICHAPHIA
ce TecTBa BbPXY JACHTAceT, ChbOpaH CIICITHATHO 3a [EJIMTE Ha HACTOSIIOTO M3CIIe/IBaHe, KO-
TO CHIBpKA 25 ClIOTaHa, peaTHO W3IMOI3BaHN B KOHTEKCTa Ha OpUTaHCKaTa M aMepUKaHCKa-
Ta MOJIMTUKA Ipe3 nocaenuute 70 roquHu. MeToabT Ha aHaIU3 € KBaJUTaTUBEH.

KirouoBu gymm: ciioraH, MOJTUTHYECKH TUCKYPC, KOTHUTHBEH, CIICHAPH.

Research/Hayuno u3cjienBane
L. Introduction

From Robespierre’s 1790 “Liberty, equality, fraternity”, through U.S. President
Eisenhower’s 1952 “I like Ike”, to U.S. President Donald Trump’s 2016 “Make
America Great Again”, or, the so-called MAGA, political slogans have consist-
ently proved to be an efficient instrument in pre-election campaigning. The last
example especially can be argued to have proven successful twice in U.S. history
as President Ronald Reagan used the very similar slogan of “Let‘s make America
great again’ in his 1980 presidential bid. A similar cultural phenomenon can be
observed in the use of “Yes, we can” first as the Scottish National Party’s slogan in
the 1997 UK general election, and then as Barack Obama’s 2008 U.S. presidential
campaign. Despite their (sometimes even repetitive) efficiency and their — prac-
tically — mandatory use in political campaigning, political slogans are a largely
under-researched area of political discourse (see Hartig 2018). In contrast, business
slogans enjoy considerable scholarly attention (e.g., Kohli 2007; Kohl 2011; Dass
et al. 2014; Briggs, Janakiraman 2017).

Furthermore, the investigations of political slogans in existence typically set
out to tackle how and why political slogans are successful. Also, rather typically,
they adopt a viewpoint fully coincidental with or closely related to rhetoric analysis
(e.g. Newsome 2002; Young 2006; Hodges 2014, 2019). Thus, research on political
slogans can be generalized to focus on “the phrasing of the slogan, the connotation
and association of the words used within them, and the motivational quality of
slogans” (Newsome 2002: 21). Occasionally, related studies may veer closer to-
ward sociolinguistics (e.g., Amalancei et al. 2017; Tsangaris 2018) and to discourse
analysis by, for example, testing the persuasive potential of emotions in political
slogans (as in Vaes et al. 2011). Even more rarely, investigations may employ a
neural or psycholinguistic perspective on political slogans (e.g. Maksymenko et
al. 2019). Overall, the existing investigations depart from or arrive at conclusions
similar to Hodges’s (2014: 356), which states that “[p]olitical slogans are designed
to be witty, catchy, and most importantly, highly quotable”. How one should un-
derstand the notions of ‘witty’, ‘catchy’, and ‘quotable’ is not a question addressed,
nor resolved in the relevant literature.
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The present paper aims to provide a cognitive description of the conceptual
structure of political slogans. That would, hopefully, serve as a stepping stone for
further investigations of their ‘witty’, ‘catchy’, and ‘quotable’ character. The hy-
pothesized conceptual structure is tested against a dataset specifically compiled for
the present purposes. The dataset includes 25 randomly selected slogans used in
UK and USA political contexts. The slogans appeared within the span of the last 70
years. The analysis conducted is qualitative.

I1. Theoretical background

11.1. Scenarios

The relevance of the cognitive notion of ‘scenario’ to the present investigation
was prompted by Musolff’s claim that, in the domain of politics, “[i]t is not the side
with ‘the most’ or ‘best’ facts that wins but the one which provides the most plausi-
ble, i.e. seemingly intuitively reliable scenarios” (2017: 14).

In cognitive linguistics, scenarios were originally discussed by Sanford and
Garrod (1981; for a discussion, see de Beaugrande, Dressler 1981) and were viewed
as only one of the types of, let us call them, cognitive models, or mental ‘products’
of conceptualization and categorization processes. The differences among the vari-
ous general types of cognitive models are summarized aptly by de Beaugrande and
Dressler as follows:

Frames state what things belong together in principle, but not in what order things
will be done or mentioned. Schemas are global patterns of events and states in
ordered sequences linked by time proximity and causality. [...] Schemas are
always arrayed in a progression, so that hypotheses can be set up about what will
be done or mentioned next in a textual world. Plans are global patterns of events
and states leading up to an intended goal. [...] Plans differ from schemas in that a
planner (e.g. a text producer) evaluates all elements in terms of how they advance
toward the planner’s goal. Scripts are stabilized plans called up very frequently to
specify the roles of participants and their expected actions [...] Different pattern
types might share the same basic knowledge in a variable perspective (e.g. a frame
for ‘structure of a house’ versus a plan for ‘building a house’).

(de Beaugrande, Dressler 1981: 91)

As far as the relevance of these types of cognitive models specifically to the
genre of political slogans is concerned, de Beaugrande and Dressler provide yet an-
other helpful viewpoint by maintaining that cognitive models control “how a topic
might be developed (frames), how an event sequence will progress (schemas), how
text users or characters in textual worlds will pursue their goals (plans), and how
situations are set up so that certain texts can be presented at the opportune moment
(scripts)” (1981: 91).

Later cognitive linguistic investigations upgraded and enhanced their interpre-
tation on scenarios particularly, or, in Musolff’s words, they ‘enriched’ the concept
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of ‘scenario’ (2006: 27). Drawing on mathematician Putnam’s investigation of sce-
narios (1975) and on Fillmore’s research on conceptual ‘scenes’ as “any kind of
coherent segment of human beliefs, actions, experiences or imaginings” related
to an underlying conceptual frame (1975: 124), Musolff re-defined scenarios and
upheld the claim that they are constructs conceptually related to whole domains,
whose parts are not equally important and are not equally represented in text and
discourse (2006).

Such an interpretation resembles considerably Minsky’s original idea of
‘frames’ as a cognitive construct consisting of default slots (term by Minsky
1975). Those slots reflect and correspond to conventionally salient situational ele-
ments typically highlighted in a text. Truly, to Minsky, a frame ‘contains’, to use
the generally-adopted metaphor, obligatory and optional slots, which is a premise
running counter to the general prototypical principles (Rosch 1973, 1975; Taylor
2003; Ungerer and Schmid 2006) adopted in the present investigation. Follow-
ing the principles of cognitive prototypology, the present investigation maintains
a viewpoint on scenario elements, or slots, as being of non-obligatory character.
That viewpoint rests on the premise that some slots will typically be activated
across most of a scenario’s instantiations, but there will be few occasions on which
all default slots will be explicated. In other words, for every scenario (or any other
type of cognitive model for that matter), there can be determined a default ele-
ment/slot combination, which can be statistically tested and proven as its actual
prototypical default structure. The activation of only one element/slot from that
cognitive model, however, can be sufficient for the activation of the whole cogni-
tive model.

Furthermore, the configuration of scenario elements/slots need not be inter-
preted from a ‘right’ vs. ‘wrong’, or a ‘true’ vs. ‘false’, perspective. As Rosch’s
research has demonstrated (ibid.), conventionalized layman’s interpretations of a
stereotyped situation are at least as valid and at least as powerful socially (see
Lakoff, Johnson 1999) as those of experts. This is a point of special significance
in any discussion of the manipulative potential of political discourse. Musolff also
highlights the importance of this peculiarity of the operation of cognitive models.
In his words, scenarios “include conventionally required assumptions, which may
be revealed by experts to be empirically wrong but are still the default expectations
that underlie the folk-theories held by nonexperts” (2006: 27).

Admittedly, Musolff’s interpretation of scenarios is deeply embedded in Con-
ceptual Metaphor Theory. Regardless, there are two major aspects of his interpreta-
tion that can be generalized to fit the purposes of any cognitive discourse study and
those need to be highlighted here. The first aspect posits scenario elements, or slot
fillers, to be so coordinated in a text that they can be seen as enacting “whole mini-
narratives” (Musolff 2006: 27). Musolft’s example of such a ‘narrative’ scenario
involves COURTSHIP, MARRIED LIFE, and FAMILY-BUILDING as source
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structures for understanding the general target domain of POLITICS. That ‘nar-
rative’ scenario, in his words, “seems to make the configurations of domain ele-
ments prime sources for [...] conceptualizations of large-scale political processes
involving whole nations or international Communities” (ibid.). If transposed onto
Minsky’s notion of slots and their concept ‘fillers’, Musolff’s interpretation would
mean that, first, a scenario’s slot fillers are interconnected in a more or less ste-
reotyped conceptual network, and, second, that network will not represent a static
‘frame-like’ picture. Instead, in scenarios, conceptual configurations simulate dy-
namic ‘narrative-like’ progressions. Simply put, conceptually, scenarios depict, or
tell, whole stories. In the case of political slogans, they need to depict, or tell, whole
politically-relevant stories. What exactly could function as a ‘politically-relevant
story’ is one of the target questions of our discussion below.

The second generally valid aspect of Musolff’s treatment of scenarios concerns
their evaluative potential. Scenarios, Musolff argues, serve to evoke cognitive
structures related to “levels of goodness, certainty, necessity, and probability of
situations” (2006: 28). Thus,

[...]we can characterise a “scenario” as a set of assumptions made by competent
members of a discourse community about “typical” aspects of a source-situation,
for example, its participants and their roles, the “dramatic” storylines and outcomes,
and conventional evaluations of whether they count as successful or unsuccessful,
normal or abnormal, permissible or illegitimate, etc. (ibid.)

The present investigation subscribes exclusively to this perspective of the cog-
nitive notion of a scenario.

11.2. Prototypical political discourse scenario elements

As argued above, a scenario can be represented as a configuration of stereotypi-
cal slots to be filled. A textbook example of such a scenario would be GOING TO
A RESTAURANT, which typically ‘contains’ slots such as waiter, client, food,
ordering, ectc. These elements are, first, realized through their being filled with
specific concepts or conceptual complexes. Then, the chosen elements and their
configuration can be signalled by linguistic structures. In this process, crucially, the
role of language is the one of signalling if, how and which prototypical elements
have been realized in a specific text. In other words, language signals serve to guide
the text receiver in filling the same slots the text producer has.

In previous studies (e.g. Tincheva 2012a, 2012b), I have argued that the proto-
typical elements, or slots, characterizing political discourse are the ones of leader,
people being led, a social issue/ a solution to a social issue/ a goal, time, and
space. Different political discourse genres, however, can organize and coordinate
differently the elements in the political discourse scenario. For instance, political
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speeches, tend to employ the SOURCE-PATH-GOAL image schema in configur-
ing their conceptual structure, thus maximizing the narrative effect of the scenario
employed. News items, in contrast, do not display a three-part structure and do
not employ this particular image schema, instead, they draw on the CENTER-PE-
RIPHERY image schema (Tincheva 2012a). These generalizations about the proto-
typical conceptual elements in all political discourse scenarios echo Lakoff’s claim
that scenarios are “structured by a SOURCE-PATH-GOAL schema in the time
domain” and consist of “people, things, properties, relations and propositions” such
as “causal relations, identity relations [...] and a purpose structure” (Lakoft 1987:
285).

A second peculiarity of political discourse is that it invariably displays a high
degree of overlap, or coincidence, between its discourse worlds and text worlds
(Tincheva 2017). ‘Discourse world’ and ‘text world’ are notions borrowed from
de Beaugrande and Dressler (1981) and Werth (1999), who defines a discourse
world as “the situational context surrounding the speech event itself””. To Werth,
a discourse world “contains the participants and what they can see, hear, etc.” as
well as all the incomplete informational input they can process on the basis of
their previously-stored background knowledge (1999: 83). A text world, on the
other hand, is defined by him as a situation “distinct from the immediate one of
the language event”; it represents “the ‘story’ which is the subject of the discourse,
together with all the structure necessary to understand it” (1999: 87). As partici-
pants in political discourse worlds are typically presented as characters in politi-
cal text worlds (i.e. the text producer and the text receiver in a discourse world
are the same people who are constructed in the text world as leader and people
being led), it can be safely argued that, when people communicate on a political
issue, the discourse world being constructed and the text world being constructed
significantly overlap.

The last point to note in respect to general political discourse characteristics
concerns the possibility for the elements in a political scenario to function in ac-
cordance with some of the principles of gestalt perception and profiling. Profiling,
originally proposed by Rubin (1921), associates with gestalt principles (Koftka
1935; Wertheimer 1938) and with the distinction between a figure and its back-
ground. This cognitive mechanism derives from the innate incapacity of the hu-
man mind to work with homogeneous information flow and the resulting need to
isolate and bring into focus some information bits, while suppressing others to the
background. Clearly, profiling is a highly dynamic cognitive technique in that what
serves as background at one moment could become a profile less than a second
later, while the part profiled earlier becomes suppressed to the background. This
mechanism is illustrated by Rubin himself in what is known as Rubin’s vase:
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The present investigation expects political slogans to trigger the profiling of
some of the prototypical political discourse scenario elements, or slots (i.e. leader,
people being led, (solution to) a social issue/ goal, time, and space), and to sup-
press others to the background.

II1. Analysis and Discussion

The analysis of the dataset in accordance with the prototypical political
discourse scenario elements reveals political slogans can be grouped into several
categories. These categories may overlap and can reveal more central or more
peripheral uses of the basic political discourse scenario conceptual structure (on
the terms of ‘central’ and ‘peripheral’ see Rosch 1973; Taylor 2003; Ungerer and
Schmid 2006).

The slogans analyzed here prove to draw on the prototypical political discourse
scenario in which political leaders and citizens (or, people being led) engage in
solving a political issue and/ or in achieving a political goal. Additionally, the nar-
rative characteristics of the scenario structure tend to be evoked through the use of
the prototypical scenario elements of time and space.
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Political slogans profiling a social goal
Examples of such scenario uses are:

“Prosperity and progress”

“A chicken in every pot and a car in every garage”
“Kinder, gentler nation”

“The great society”

“Real plans for real people”

What these examples reveal is that, first, this type of political slogans typically
suppresses to the background all other prototypical scenario elements but the social
goal.

Second, in them, the profiled element is typically signalled linguistically
through the use of a Noun Phrase.

Third, the combined force of the first two characteristics may sometimes result
in ambiguity, as the “Real plans for real people” example demonstrates. In this ex-
ample, the plans in question could be either seen as fillers for the goal slot or, more
likely, for the solution to an issue slot. Moreover, this is the only slogan in our
dataset which, in addition to the goal element, profiles a category of voters who are
part of the people being led (signalled by real people). In other words, this is the
only slogan in our dataset which focuses on the goal slot but also profiles a second
slot from the prototypical political discourse scenario. Yet, the slogan employs a
Noun Phrase as a linguistic signal similarly to all the other slogans in this category.
Thus, “Real plans for real people” can be argued to be peripheral as to this type of
political slogans but also as still exemplifying the type.

Political slogans profiling a solution to an issue
Examples of such scenario uses are:

“Take back control”

“Keep America great”

“Don’t swap horses in the middle of the stream”
“Vote for Epton — before it’s too late”

What these examples reveal is that, first, this type of political slogans typically
evokes an ACTIVITY as a solution to a social issue.

Second, in them, the linguistic signalling of the profiled elements is typically
realized by an Imperative structure.

Third, the combination between the above two characteristics implies that, in
the scenario, the ACTIVITY is connected with the people being led slot. In other
words, the slogan implies the active role of the citizens in solving the common so-
cial issue. The leader element is suppressed to the background and is not connected
to solving the social issue. What is more, by using imperative structures, this type
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of political slogans profiles the discourse world in the communicative process and
suppresses the text world to the background. In the discourse world, the LEADER
tells the PEOPLE BEING LED what to do in order for the (common) social issue
to be resolved. The leader commits to performing no ACTIVITY as a solution to
the social issue.

Fourth, two other prototypical political discourse scenario elements can be also
profiled in this type of political slogans. In “Vote for Epton — before its too late”,
the slot time is also signalled as profiled (by before it’s too late). In “Don’t swap
horses in the middle of the stream”, the slot place is also signalled as profiled (by
in the middle of the stream).

Political slogans profiling an issue
“Labour isn‘t working.”

This is the only example of this type in our dataset. In it, all other prototypi-
cal scenario elements but the social issue are suppressed to the background. In the
scenario, the issue is connected with the concept of a POLITICAL ENEMY (in this
case, the ENEMY is UK’s LABOUR PARTY, and the slogan was used in the UK’s
1978 Conservative Party campaign).

The linguistic signalling of the profiled elements is realized by a whole clausal
structure.

Political slogans profiling time and/ or place
Examples of such scenario uses are:

“It’s time for a change!”

“It’s morning again in America.”
“Happy days are here again.”
“Our day will come.”

What these examples reveal is that, first, this type of political slogans typi-
cally suppresses to the background all other prototypical scenario elements but
time and/ or space. The exception is “Our day will come.”, in which our signals
the construction of a common identity including both leader and the people being
led. Alternatively, our could be seen as performing an ‘exclusive’ pronominal func-
tion (Bolinger 1980), i.e. as referring only to a specific party and not to the whole
of society.

Second, the examples suggest there may exist a tendency for political slogans
typically to conceptualize time in terms of separate days rather than as an unseg-
mented continuum.

Third, in the examples, the linguistic signalling of the profiled elements is typi-
cally realized by a whole clausal structure.
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Political slogans profiling a leader
Examples of such scenario uses are:

“A compassionate conservative”

“Reformer with results”

“Ross for Boss”

“The better man for a better America”

“Not flash. Just Gordon.”

“He kept us out of war.”

“We stand for men and measures rather than for party”

What these examples reveal is that, first, this type of political slogans typically
suppresses to the background all other prototypical scenario elements but leader.
The exception in our dataset is “He kept us out of war.”, in which us triggers the
profiling of a common entity including all political actors but the leader.

Second, in them, the profiled element is typically signalled linguistically
through the use of a Noun Phrase. Moreover, this type of political slogans in our
dataset displays the greatest focus on the form of the linguistic signals used. “4
compassionate conservative”, “Reformer with results”, and “Ross for Boss” em-
ploy alliteration. “The better man for a better America” employs lexical reiteration.

In this respect, “Not flash. Just Gordon” and “He kept us out of war” represent
non-prototypical uses. “Not flash. Just Gordon” does employ Noun Phrases as lin-
guistic signals but, additionally, it resorts to intertextuality techniques in order for
the message to be fully decoded (i.e. it contains a reference to a 1930s protagonist
of a space opera adventure comic strip). In its turn, “He kept us out of war” not
only triggers the profiling of a common entity including all political actors but the
leader; it also signals that conceptual structure through the use of a whole clause.

Another example from our dataset, “We stand for men and measures rather
than for party”, could be seen as belonging within this category as it profiles a
whole PARTY as a filler for the leader scenario slot. However, for this particular
reason the example can be also argued to be peripheral for this type of political slo-
gans. Moreover, this particular slogan also contains what could be interpreted as a
reference to some of the people being led, namely MEN; it also atypically signals
its conceptual structure through the use of a whole clause.

Political slogans profiling both a leader and people being led

“In your heart you know he’s right.”
“I like Ike.”
“Yes, we can.”

This type of political slogans in our dataset, first, displays the greatest variety
and the most significant absence of uniformity.
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Second, this is the only type of political slogans in our dataset which profiles
and views members of society (i.e. people being led) as individuals. Such an inter-
pretation is suggested by the use of your and you in “In your heart you know he's
right”, and by I in “I like Ike.” The leader element is profiled through the use of /e
and Jke respectively for the two examples.

Third, “I like Ike” stands out not only within this category of political slogans
but also within the whole dataset. Not only does it trigger non-prototypical profiling
of individual members of society; it also is the only political slogan in our dataset
which reverses the prototypical viewpoint within its political discourse world. In
its discourse world, it is the individual who does the ‘speaking’ and ‘declaring’,
and not the LEADER. This pattern lies in stark contrast to prototypical uses such as
“Take back control” and “Keep America great” discussed above.

Fourth, this type of political slogans typically signals their conceptual structure
through the use of whole clauses. The clauses are all declarative.

The slogan of “Yes, we can” displays the least prototypical use of the political
discourse scenario across our dataset. It not only triggers the profiling of a common
entity which includes all political actors (through the use of we), but it also signals
that conceptual structure through the use of a whole clause. Moreover, it suppresses
to the background all other prototypical scenario elements so much so that even
the ACTIVITY evoked (through the use of only the verb phrase operator can) is
unspecified and, thus, (intentionally) vague. Crucially, the use of we can be also
argued to be ambiguous and, consequently, vague. Is the we used of the so-called
inclusive type (Bolinger 1980) or is it of the exclusive we type? In other words,
does we definitely refer to the whole nation or could it be interpreted as referring
only to the party running in the elections?

IV. Conclusion

The paper discusses political slogans and the conceptual scenario underlying
their uses. By adopting a cognitive perspective, the present investigation provides
a novel interpretation of political slogans, which, on the rare occasions they attract
scholarly attention, are almost invariably analyzed in terms of rhetoric.

The paper demonstrates that the prototypical elements, or slots, in the scenario
employed by political slogans are the ones of leader, people being led, a social
issue/ a solution to a social issue/ a goal, time, and space. The analysis demon-
strates how those scenario elements function prototypically.

As the conclusions drawn concern their conceptual structure, which, presum-
ably, pre-conditions any characteristic feature of political slogans, the results ob-
tained here could serve as a stepping stone for further investigations of slogans.
Such further investigations could focus on, for example, their ‘witty’ (i.e. concep-
tually atypical and unexpected), ‘catchy’ (i.e. psycholinguistically plausible), and
‘quotable’ (i.e. highly efficient in language signal choices) character.
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Roza Zhussupova, Zhanargul Beisembayeva, Madeleine Danova. PROSPECTS
AND PRACTICES OF ENHANCING STUDENTS’ LINGUISTIC GIFTEDNESS: THE
KAZAKHSTANI EXPERIENCE

Abstract. The article discusses a small-scale experiment to examine the implementa-
tion of a strategic linguistic giftedness model with 12 pupils who have been chosen from a
range of schools for gifted students during 12 weeks. The impact of this experimental study
is to provide learning activities that cater for all gifted students’ needs in the classroom and
stimulate their linguistic giftedness and foreign language learning.

This article is an attempt to make an experimental analysis of some problems associ-
ated with enhancing linguistically gifted students in their learning of English. In this re-
spect, the results can assist teachers and practitioners in the effective organization of the
educational process, but most of all, the study is addressed to foreign language teachers who
are responsible for the selection of English teaching strategies that build the methodically
calibrated educational process. This article also presents a linguistic giftedness curriculum
which consists of 12 separate curriculum blocks with a complex of extra-curricular activi-
ties for linguistically gifted students.

Keywords: linguistic giftedness, foreign language aptitude.

Poza XKycynosa, JKanapeyn Beticembaesa, Maonen /Janosa. IPAKTUKU U TTEPC-
MNEKTUBU ITPEA ITOJOBPABAHETO HA JIMHIBUCTUYHATA HAJJAPEHOCT B
CTYJEHTUTE: KABAXCTAHCKATA TTPAKTUKA

Pe3rome. Crartusrta mpeacTaBs eAMH MaTbK 110 Malad eKCIICPUMEHT 3a OLICHSIBAHE Ha
BBBEIKIAHETO HA CTPATETHUCCKU JTMHIBUCTUYCH MOJIEI Ipu 12 ydeHuiy, u30paHu ot pas-
JIMYHU YYWITHINA 33 HaJapeHH Jella B Ipob/okeHue Ha 12 ceamuru. [lenta Ha ToBa ekc-
MEPUMEHTAITHO M3CJIEABaHE € Jia IPEeJOCTaBH Ha Ha/IapeHHTe Jiela 00yYUTEeHN IeHHOCTH,
KOWTO J]a OTTOBAPST HA HYXIUTE UM U JIa CTUMYJIUPAT TEXHUTE TUHTBUCTHYHH 3aJI0KOU U
YCBOSIBAHETO HA YYXKJI €3UK.

Crarusita € ¥ OINT JIa Ce MPEUIOKH SKCIIEPUMEHTAJIeH aHaJIM3 Ha HSKOM OT mpoOiie-
MUTE, CBbP3aHH C MMOJIIOMAraHEeTO Ha JMHIBUCTUYHO HAJTAPCHUTE JICIa TIPU M3y4aBaHETO
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Ha aHIIMHICKN €3HK. B TO3M CMHCHI pe3ynTaTuTe OT NMPOBEJCHOTO M3CIEIBAHE MOTaT Jaa
ca TIONIC3HH HAa YUYWUTEIUTE W TPETOAABATENTE B MO-€()EKTUBHATA OpraHU3alusl Ha 00y-
YUTEITHUSA MPOIIEC, KaTO Hal-Bede M3CIIEABAHETO € MPETHA3HAUCHO 3@ YUUTEIHUTE TI0 TyK]
€3UK, KOUTO TPAOBa /1a MoA0MpaT CTpaTeTHH 3a MPENoiaBaHe Ha AaHIIMHCKN €3HK, KOUTO 12
OCHTYPAT METOANIECKH 000CHOBAH 0O0yuHTENEeH mpouec. Ta3u cTaTus CHIIO0 MPEACTaBs U
mporpama 3a 00y4eHHe Ha JIMHTBUCTHYHO HAIAPEHH JIC1Ia, KOSITO C€ ChCTOM OT 12 OT/enHH
oOyunTenHn OI0Ka, MPUAPYKEHH OT KOMIUIEKC OT N3BBHKIIACHHU JIEHHOCTH.

Karo4oBu aymMM: THHTBHCTHYHA HAJapEHOCT, CKIIOHHOCT KbM M3y4YaBaHE HaA Wy>KAW
€3UIIN.

Research/Hayuno u3cjienBane
1. Introduction: Kazakhstan and Gifted Education

Ever since Kazakhstan gained independence in 1991, it has been demonstrat-
ing growth in many aspects of life including education. In 1996, a Strategically
important document was issued called “About the State Support and Development
of Schools for Gifted Children”, which sets the tasks for creating conditions neces-
sary for the education of gifted young people. In this document the special schools
for gifted children are defined as “a type of comprehensive school, aimed at the
teaching and training of children showing a wide range of intellectual abilities and
special talents in different subjects” (Ministry of Education and Science; Decree of
the President Nursultan Nazarbayev 1996).

Therefore, there is a special place for the promotion of giftedness among pupils
and students in the Kazakhstani educational system. In recent years Astana has
seen the emergence of western standard schools such as the Nazarbayev Intellec-
tual School, International School Miras, the school for gifted children Zerde, the
Kazakh-Turkish Lyceum, the international schools Nur Orda and Haileybury.

In 2011 Kazakhstan adopted the State Programme for Development and Func-
tioning of Languages in the Republic of Kazakhstan for 2011-2020 (President Nur-
sultan Nazarbayev 2011). According to the Programme there are three languages in
the country spoken by Kazakhstani citizens: Kazakh as a state (national) language,
Russian as an official language used alongside Kazakh language, and English as an
international language. Trilingual education has been launched in 33 schools for
gifted children since 2007 (the Republican scientific and practical Center “Astana

Daryny”).
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2. Linguistic giftedness model in Kazakhstani setting

Giftedness is one of the most controversial notions in education (Berger 1991;
Davletova 2012; Feldhusen 1991; Freeman 1998; Gagne 1995; Heller 1989;
Faulkner 2003; Tadeyev 2008; Yakavets 2014; Monks et al. 2005; Rybalka 2011;
Howe 1990; Heller et al. 1993; Eysench et al. 1993).

Hilary Faulkner in her work Predicting Gified Foreign Language Learning and
Performance denotes some controversies in the notion of giftedness based on the
definitions of Porter and Howe: (Faulkner 2003: 78, 104).

Porter reflects on the diversity of definitions and points out that there is a lack
of clarity. Although the notion of giftedness appears to be universal, its defini-
tion and a method of identification are actually more complex because differing
ideologies and assumptions give rise to diversity and controversy in definition
and consequently in assessment. Sternberg and Davidson comment: “Giftedness
is something we invent, not something we discover: it is what one society or an-
other want it to be” They suggest that giftedness is not a fixed construct but is
somewhat arbitrary, dependent on political and psychological norms and how a
society chooses where to demarcate between the average and the above average.
(Faulkner 2003:78)

Quite a different angle of discussing giftedness is adopted by Howe and as
Faulkner claims, Howe discusses whether giftedness is a concrete entity that some
people possess and others do not. He asserts that genetic difference might have
some influence and may impose limits on performance in certain intellectual feats
in the same way as in physical feats. Yet he clarifies that: “the idea that genetic fac-
tors severely limit the success of individuals is false. (Faulkner 2003: 104)

For the purposes of this study, however, the most useful has turned to be the
definition of giftedness as “not a fixed construct” provided by Sternberg and David-
son, which has opened a new perspective on giftedness. During the preparation pe-
riod for conducting the experiment the critical assessment of the above-mentioned
approaches to giftedness has helped to successfully identify gifted students as well
as to test their performance throughout the course (ref. section 3 “Methods™).

With the fast and growing development in the world and society it is quite ob-
vious that working with gifted students would require more means and more new
techniques in education. The great advantage of Kazakhstani education is that it
willingly turns to foreign educational experience and incorporates innovations and
new tendencies in education which benefit our educational system. In the case of
Kazakhstan, recent economic growth in the country prompted the technical im-
provement in education; there are more schools equipped with all necessary means
to deliver appropriate education. Moreover, Kazakhstani educational institutions
follow new trends in education, open access to foreign electronic libraries and
strive to provide the best possible education.
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The relevance of study is also connected to the fact already mentioned that in
2011 the government announced a three-language policy. It is a well-accepted fact
nowadays that English has become a Lingua Franca and is spoken worldwide. Ka-
zakhstan follows the same trend as many other countries have done in recognizing
the importance of English and of gaining a native-like fluency in it. This is in close
relation to the focus of this study on linguistic giftedness and foreign language
aptitude.

There is an enormous amount of data on teaching English to gifted students in-
cluding plenty of theoretical information, different approaches to giftedness, vari-
ous models and techniques (Hsi-Chi Hsiao et al. 2014; Jeltova et al. 2005; Gardner
1983, 1985; Guildford 1959; Freeman 1998; Bialystok 1991; Kholodnaya 2007;
Naiman et al. 1978; Pfeiffer 2008; Porter 1999; Renzulli 1986; O’Malley et al.
1990; Mitchell et al. 1998; Skehan 1989; Spolsky 1989; Nunan 2004; Ellis 2000;
Vygotsky 1978). For the purposes of the present study, the most relevant work has
been Golombek’s article “A study of language teacher’s personal practical knowl-
edge”, which acknowledges the existence of different language learners and thus
serves to theoretically situate our study (Golombek 1998).

Initially, we have turned to the Multiple Intelligences theory by Howard Gard-
ner (Gardner 1983) who first introduced the model of giftedness in 1983 in his
book Frames of Mind. He distinguishes eight types of intelligence: musical-rhyth-
mic, visual-spatial, verbal-linguistic, logical-mathematical, bodily—kinesthetic,
interpersonal, intrapersonal, and naturalistic. Gardner recognizes the existence of
verbal-linguistic intelligence and that some students might show proclivities to
learning languages including their native language more easily than other students.
It is clear that the role of motivation is of a paramount importance. In 1985 Howard
Gardner published his book Social Psychology and Second Language Learning.
The Role of Attitudes and Motivation. On the basis of his study, we included the role
of motivation as a crucial component in English language classroom for linguisti-
cally gifted students. However, it is worth mentioning that motivation is needed
in any type of a classroom. Thus, works of Howard Gardner have impacted our
research and our perception of gifted students and their needs.

Another scholar whose work has very much influenced the work on this project,
is Kurt Heller. His “Munich model of giftedness” is a great and elaborate portrait
of how to work with gifted students (Heller 1989) (Figure 1). The majority of our
theoretical foundation is based on his giftedness model. Heller distinguishes talent
factors, non-cognitive personality characteristics, performance areas and environ-
mental conditions in his giftedness model. Heller’s definition of giftedness is de-
fined as “the individual cognitive and motivational potential for — as well as social
and cultural conditions of — achieving excellent performance in one or more area
such as in mathematics, languages, or artistic areas with regard to difficult theo-
retical vs practical tasks” (Heller 1989:141). What we have concentrated on in our
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linguistic giftedness model are the talent factors and performance area in languages
omitting environmental conditions and non-cognitive personality characteristics
described in Heller’s model.
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Figure 1. The Munich model of giftedness. K. Heller

Furthermore, we have intensified our research underpinnings by a more in-
depth approach to giftedness turning to Fisher’s model of linguistic intelligence. It
consists of metacognition, knowledge (learning input) and performance (linguistic
output). The main point of this model is the development of four basic language
skills: reading, listening, speaking and writing (Fisher 1990) (Figure 2).

METACOGNITION
(thinking/inner speech)

reading writing

KNOWLEDGE ﬁ

(learning input) listening speaking (linguistic output)

PERFORMANCE

Figure 2. Fisher s model of linguistic intelligence

Developing these four basic language skills is also known within the frame-
work of the so-called Integrated approach. Our objective has been to integrate the
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four-basic-skills approach in our study, i.e. to provide a full immersion into English
language in the gifted classroom.

3. Methods

The great way of working with linguistically gifted students is in the opportu-
nity to incorporate different strategies in the classroom. As the critical assessment
of the theoretical studies of giftedness has shown, there are different theoretical ap-
proaches to giftedness. However, for the purposes of the present study, we consider
it very important to be able to find appropriate ways of working with linguistically
gifted students. Every individual is different, and when it has to do especially with
gifted students, teachers must know how to deal with their peculiarities and par-
ticular qualities. Strategies that should be applied in the gifted classroom are the
following: acceleration (J. VanTassel-Baska 2004; T. Southern & E. Jones 1991),
differentiation (S.L. Berger 1991) and enrichment (J. Roberts 2004). These three
strategies manifest our way of working with linguistically gifted students. To keep
the students’ interest active and their motivation high we have included the ac-
celeration strategy into our model. Then, to see more progress in students’ per-
formance we have chosen the differentiation strategy, so that linguistically gifted
students receive the right amount of exercises which correspond to their level and
idiosyncrasies. The enrichment strategy has also become a necessary constituent in
our experiment. Gifted students need the extra attention from teachers and at times
an additional task from a teacher would boost a gifted student’s confidence and
motivation, i.e. the performance would get only better. Thus, we have called our
model — “Strategic linguistic giftedness model” (Figure 3).

Talent factors —

Linguistic intelligence

Intellectual abilities

Creative abilities

Strategies Foreign Development
™ applied in gifted | | language of four skills:
Social competence classroom aptitude
Practical intelligence l Reading
Acceleration Speaking
Psycho-motor skills - — Listening
- Differentiation Writing
Enrichment

Figure 3. Strategic linguistic giftedness model
(K. A. Heller, H. Gardner, R. Fisher, J. VanTassel-Baska, T. Southern & E. Jones,
S. L. Berger, J.Roberts, J. Carroll)
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Another significant component of our model is the concept of foreign language
aptitude. This term was first introduced in 1955 by John B. Carroll in his book
Modern Language Aptitude Test (Carroll, 1955). He distinguishes phonetic coding
ability, grammatical sensitivity, rote learning ability, and inductive learning ability
as great exponents of individual’s language abilities. Carroll has developed “the
MLAT” test in order to assess the language aptitude of adults, which has become a
special part of our own research. The major steps in using it have been:

3.1. First of all, we had to test our students and only then, on the basis of the
results obtained to move on to teaching them according to “the Strategic linguistic
giftedness model”. The curriculum has been specifically designed for testing the
validity of “Strategic linguistic giftedness model” and consists of 12 curriculum
blocks. The curriculum contains three English language proficiency tests, and those
tests measure students’ foreign language aptitude. In effect, we had to incorporate
testing into our curriculum in order to be aware of students’ progress throughout
the course.

3.2. Then the foreign language aptitude can be enhanced and further developed
which has also been one of the major purposes of our study. The results of the
course have indicated that our students have gradually improved their “soft” spots
in English language. As a matter of fact, when we have been planning the curricu-
lum our goal has been to engage all students in the course in spite of slight differ-
ences in their level of English language proficiency.

3.3. Experiment in linguistically gifted classroom and implementation of “the
Strategic linguistic giftedness model”

To prove the validity of the Strategic linguistic giftedness model, we have set
up a 12 weeks experiment in a gifted classroom setting. To accomplish that experi-
ment, we have created a special curriculum for linguistically gifted pupils which
consists of 12 curriculum blocks: English proficiency test (Starter), book challenge
project, video lessons, games and “game-based learning”, English proficiency
Mid-term test, field-trip “American corner”, digital storytelling, newspaper project,
writing your story project, blogging, case-study, final English proficiency test, and
extra-curricular activities.

First of all, the practical implementation of our study is based on the Task-based
language teaching (TBLT) (Nunan, 2004; Ellis, 2000). We consider TBLT an effec-
tive way of teaching linguistically gifted students because it focuses on authentic
language and on asking students to do meaningful tasks using the target language.
The basic concept of such kind of teaching is a learner-centered approach, where
teachers are only the facilitators in the classroom. In this sense, we have particu-
larly adhered to Vygotsky’s zone of proximal development where students have the
liberty to implement certain tasks themselves without the teacher’s interference or
further explanation. In fact, our curriculum has been designed in such a way that
students can have enough amount of independence in implementing and accom-
plishing tasks (Vygotsky, 1989).
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Linguistic giftedness activities curriculum
12 weeks curriculum, lessons — 4 hours a week.

1)

2)
3)

English proficiency Test (Starter): Vocabulary and Grammar Zone, Listening,
Writing, Reading, Speaking

Book challenge project

Video lessons: Lesson on Movie “Death becomes her” and exercises to this
movie;

TED presentation on Detroit city and discussion; Refugee Crisis and Society nowa-

4)
S)

6)
7)
8)
9)

days; Tiny Housing.

Games and “Game-based learning”

English proficiency Mid-term Test: Vocabulary and Grammar Zone, Listening,
Writing, Reading, Speaking

Field trip “American Corner”

Digital Storytelling

Newspaper project

Writing your story project: structuring your story

10) Blogging
11) Case-Study: Public journalism in Cyberspace
12) Final English Proficiency Test: Vocabulary and Grammar Zone, Listening,

Writing, Reading, Speaking

Extra-curricular activities for the course:

ANENENENENAN

Ice-breakers

Comic books: Comic book project

Individual consultation with a teacher (whenever needed)

TED conferences (inspiring speeches): additional discussions

A list of TV shows to watch for English Listening

Movies to watch: Dead Poets Society, Great Debaters, October Sky, Missis-
sippi Burning, That’s what I am, Secret life of Bees.

4. Study progress and results of the experiment

First and foremost, before starting the course, the students had to took a linguis-
tic giftedness test. It should be mentioned that they have already been identified as
gifted by the school admission test, and our incentive for testing them before the
course was — to see their performance at the test and evaluate the possible outcome
of the course. The test consisted of the creative logic test, verbal comprehension

test, cognitive ability test.

The pre-course test on linguistic giftedness demonstrated us that the chosen
twelve students were the appropriate candidates for taking the course (Diagram 1).
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The lowest score on test was 80 percent and the highest score was 95 percent which
was a signal to us that we could start the course.

MLinguistic giftedness test (scores: max. possible - 100)

Diagram 1. Linguistic giftedness test results

Another interesting part of our research is that after taking the test our students
were offered to fill out an opinion questionnaire that consisted of 12 questions con-
cerning the quality of English lessons.

The analysis of the questionnaire showed the opinion discrepancy between
learners, i.e. there was a visible difference in how students viewed their English les-
sons and the quality of those lessons. One particular example is the third question
“Do you feel that some of your classmates are holding you back, and as a result —
you are learning slower than you could?”. The majority of students answered nega-
tively to that question but two students responded positively. In fact, one particular
student commented the following: “I don’t want to show myself as a brass person,
but unfortunately there are some people that make me feel a bit uncomfortable at
English lessons. I’ve been studying in Malaysia for a year. Perhaps I speak better
English than them”.

The majority of students responded quite expressively to the following question
“Do you think you would be more interested in a particular school subject more if
you had a different teacher?”. Many students had different stories to share when
they had a difficult relationship with a teacher in a given subject, and as a result —
their performance suffered tremendously. We would like to give one example: “Of
course, for example, physics. I’m not going to say much about the teacher, but one
thing is that she is a bit strange. I love physics but I hate the teacher because she
gives excellent marks only to students she likes”. Again, this question wasn’t really
related to English lesson area, but in our opinion, it was useful to know how stu-
dents felt in their school in general to be better prepared for our experiment.

Another question that attracted our attention is the following: “Do you think
your English classes could be more efficient? What would be your suggestions
about how to make English lessons more efficient?”
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One student answered: “Modern methods and books. Lessons with native
speakers”.

Another student’s opinion: “I’m an extremely talkative person, and I think that
students and teachers should talk during English lessons because speaking gives
an opportunity to express your ideas about a certain situation. I’ve learned English
by virtue of speaking with people, and I consider it a great experience for students.

The questionnaire gave us a clear view on student’s current development at
school and whether they were satisfied with the knowledge their school provides.
Overall, most students are happy in their school. These twelve students are intel-
ligent, promising and bright students. Before starting the course, we have explained
to them the purpose of the lessons. Also we told them about our experiment and
they agreed to take part in it.

Right after analyzing test results, we started the course of English language
to linguistically gifted students. As was said before, we elaborated our own cur-
riculum according to “The Strategic linguistic giftedness model” and Task-based
language teaching.

The English proficiency test of week 1 (English proficiency test: Starter)
brought to our attention the following fact — common English proficiency vulner-
abilities of students were grammar and speaking. As we noticed the problem and
were aware of its existence, we thought of new ways to differentiate the lesson
content. Our lessons covered all four basic language skills and were wholesome
(Diagram 2). The highest student’s score in the test was 94 and the lowest score
was 82. 3 students particularly struggled with grammar and 2 students had some
difficulties in the speaking test.

e T———— 0 94

1 2 3 4 5 6 7 8 9 10 11 12

B English Proficiency test (Test atthe beginning of the course: Starter)

Diagram 2. English proficiency Test (Starter)

As can be seen, each week brought new activities into students’ class. Task-
based language teaching exerted a great influence on overall mood in the class-
room. Our students willingly participated in group work as well as in individual
work. To track students’ progress, we included three English proficiency examina-
tion tests in the curriculum. During in-course testing, we also gathered opinion
questionnaires from students.
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Questionnaire of week 5 showed student’s motivation and eagerness in continu-
ing the course: Student 4 “I liked the Book challenge project. Each student made a
presentation on their favorite book and why others should read them. Now I know
what I’m going to read next”. Student 9: “This is like a snow ball, we’re getting im-
mersed into the course gradually, and I’'m enjoying the way we are taught. There’s
something special in it. I definitely see the difference”.

However, some students didn’t like testing very much: Student 1: “I don’t like
to take tests all the time, but other than that — it’s pretty awesome. I get to express
myself and get grades. This is just amazing”.

Student 4: “I loved Game-Based learning week especially. I love games and
talking about learning English through playing games was something I never ex-
pected to hear at English class. Usually, it’s about reading and writing. I’'m glad 1
signed up for this course, and one more thing — I’'m used to being tested or getting
somewhere all the time. I’ve been told that this course is aimed at gifted students.
Actually, it’s a paradise to be at this course, I don’t feel the usual pressure like in
other times. When I got home yesterday, I understood that this course motivates me
to do more. And it’s not like making me do it! I choose to do it”.

The results of the English proficiency Mid-term test indicated a visible shift in
student’s progress in English language proficiency. In comparison with the Starter
test all 12 students demonstrated better results in all respects. The five students
that initially had difficulties in speaking and grammar areas significantly improved
their performance. The highest score of the test was 96 and the lowest score was
85 (Diagram 3).

1 2 3 4 5 6 7 8 9 10 11 12

B Mid term test: English Proficiency Test

Diagram 3. English proficiency Test (Mid-term test)

At the end of each week students handed in their homework for evaluation. The
acceleration strategy was used in Digital storytelling, Newspaper project and case-
study: Public journalism in Cyberspace because those projects were more time-
consuming and students had to prepare materials according to the deadline. Stu-
dents demonstrated a lot of creativity, inspiration and dedication to studying. Many
students were willing to take extra-curricular exercises what was also included in
our curriculum (enrichment strategy from the model). We applied a number of dif-
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ferent exercises aimed at the improvement of various skills which is the differentia-
tion strategy according to the model. Our model is called Strategic for a reason. It
gradually works on enhancing student’s English proficiency.

As a matter of fact the results of Final English proficiency test are the proof that
“Strategic linguistic giftedness model” and “Linguistic giftedness activities cur-
riculum” assisted students’ progress in their English language skills. All students
showed “excellent” results in the test. The highest score was 100 and the lowest
score was 90. At the end of the test students admitted they felt more confident when
speaking English and implementing grammar tasks which were the initial problem-
atic areas (Diagram 4).

B Final course test: English Proficiency Test

Diagram 4. English proficiency Test (Final test)

The Validity of the “Strategic Linguistic Giftedness Model”

The test results indicated the gradual growth in student’s performance. For ex-
ample, the test of week 1 demonstrated two major students’ problems in English
acquisition, i.e. — grammar and speaking. The mid-term test showed the definite im-
provement in problematic areas, and the final test results proved that that progress
was genuine. In fact all twelve students commented on their progress during the
course and many of them reported feeling more confident in expressing themselves
in English language (Diagram 5).

Introducing Task-based language teaching into the linguistic giftedness class-
room proved to be the right choice for students improved the areas that exactly
needed to be further developed.

The curriculum has been composed according to the Strategic linguistic gifted-
ness model. The theory behind the model found the practical implementation in
Task-based language teaching and Integrated approach of developing four basic
language skills. As the main problematic areas were speaking and grammar we
included plenty of exercises that focused on discussions, case-study, drama, infor-
mation-gap, problem-solving and brainstorming methods.
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The gradual progress during the course (Starter
~ Test, Mid term test and final test)
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Diagram 5. The gradual progress during the course
(Starter Test, Mid term Test, Final Test)

It is noticeable that the curriculum offered a lot of opportunities for implement-
ing different projects in English language. Students worked individually and in
groups. The curriculum contains up-to-date and engaging exercises in order to keep
students motivated and interested in the course. To track students’ achievement,
they have been tested three times during the course.

5. Findings

We find that the strategy-based approach in English teaching is the foundation
of our study. In lieu of the above-mentioned strategies we managed to successfully
implement our experiment and research.

This is the list of exercises we applied in the gifted classroom from the book
“400 ideas for interactive whiteboards™: Digital storytelling, Dictogloss, Project
presentation, Predicting the content of a news article, Brainstorming around a topic,
Visual Thesaurus, Inserting sentences, Shrinking topics list, Planning a holiday We-
bQuest, Predicting visuals, Digital camera conversations (Sharma et al. 2015).

Kazakhstan is one of the countries that exercises the policy of accepting new
trends into national education, thus pertaining to quality and standards of education.

Indeed, the recent growth of gifted schools is a great indicator of educational
development in the country. The wise choice to turn to western experience in edu-
cation resulted in the successful implementation of our study and experiment. We
composed the Strategic linguistic giftedness model by studying various theoreti-
cal models, methods and approaches on linguistic giftedness, and created the cur-
riculum to prove the model efficient. The experiment results indicated that gifted
students, even though their initial test results were “good” and “excellent” — further
improved their performance during the course to “excellent”.
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Therefore, it is right to say that the experiment proved the Strategic linguistic
giftedness model efficient. We suggest that this model can be used in other English
language gifted classrooms.
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CUHXPOHHOTO BUPTYaJIHO 00YUYEHUE IO UYK]| €3UK
B IPEAYUYWIMIIHA U HAYaJIHA YYWINIIHA Bb3PacT

Synchronous Online Foreign Language Education for
Young Learners

Jlanaun /lanos

Codmiicku yausepcurtet ,,CB. Kmument Oxpuacku‘ (bwirapus)

Danail Danov
Sofia University “St. Kliment Ohridski” (Bulgaria)

PaueBa, Beponuka. Panno uyscooe3ukogo odyuenue 8 CUHXPOHHA GUPMYATHA Y4eOHa cpe-
da, Bapna, 2020, 189 c., ISBN 978-619-91630-2-3

OcHoBHara e Ha MOHOTpaQuuHHS TpYH Panno uyyscooesuxoso odyuenue 6
CUHXpOHHA supmyanna yueona cpeda (Bapua, 2020, 189 c.) ¢ aBrop Beponuka Pa-
4eBa € Jla MPOyYH MPAKTUKUTE U MPUIIATAHETO Ha CHHXPOHHUTE BUPTYATHH YY4COHU
Cpely B PaHHOTO UYXKIOC3MKOBO OOYYCHHE 4Ype3 TCOPSTHYHO M SMITMPUYHO H3-
ciie/iBaHe. 3a MPBB ITBT B ObJITapcKaTa HayYHa JUTeparypa Ha 0a3a Ha 33 bJIO0YCHO
TEOPETUYHO MPOYYBAHE M MPOBEJCHO EMIIMPUYHO H3cieaBaHe ¢ 0mau3o 200 yuu-
TEJIHM Ca WU3BEJCHU U CUCTEMAaTH3UPAaHU METOJUYCCKUTE aCIEeKTH U CHCIH(DHUKUTES
Ha OOYYCHHMETO IO YYXK]l €3HMK B MPEAyYWINIHA U HavajHa YYWIUIIHA Bb3pacT,
peanu3upaHo B CHHXPOHHA BUPTyaJiHa yueOHa cpesa.

MonorpaduunusT Tpya Ha Beponuka PaueBa ce oTinyaBa He caMO C OpUTH-
HAJHOCT, HO U ¢ O€3CIOpHA aKTyaTHOCT. Tol uMa 1 MPaKTHKOIPUIOKEH XapaKTep
B 00JIacTTa Ha PAHHOTO YYXKJIOE3UKOBO O0yYCHHUE, Thil KaTO Ipejiara aBTOpOB MO-
JIeJT ¢ KOHKPETHU METOAMYECKU HACOKH 32 YUUTEIH U IPUMEPH 3a MPOBEKIAHE Ha
y4eOHH JIEHHOCTH IO YyKJ €3UK B CHHXPOHHA BUpTyaiHa ydeOHa cpena. M3Be-
JICHHUSIT aBTOPOB MOJIEN € OIHT 3a MPepasriIeKIaHe U HAATPAXKIaHe Ha YCTAaHOBE-
HUTE pa30UpaHus B NEAaroruKara U METOJUKaTa Ha MperoJaBaHe 1 uMa 0COOCHa
MPWIOKUMOCT B CIICIIU(UYHATA CUTYAIMsI, B KOSATO € MyOJIMKYBaH, a UMCHHO He-
MIPEJIBUCHUS U TIOBCEMECTEH MPEXOJT OT TPATUIIMOHHO 00yUYeHHE KbM O0y4YCHHUE B
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eIeKTpOoHHa cpena nopaau manaeMusaTa oT COVID-19. B To3u KOHTEKCT MOHOT-
paduIHUAT TPyA pa3KpuBa 1Mo yOeTUTENeH U n3deprareeH HaunH MMOTeHIInaja Ha
CUHXPOHHUTE BUPTYATHH YIEOHU CPEIH J1a 000TaTAT M Pa3lIUpAT aJTepHATHBHUTE
3a YCBOSIBAHE Ha UYXKJ €3WK, KaTo MPEIoKAT HOB THUII TMEIarormdecko B3auMO-
neiicreue. [IpecTaBeHUST MOJIEN € TIJI0/ HE CaMO Ha HaIllpaBEeHUs aHAJN3 Ha Hayd-
HaTa JTUTeparypa U HOPMaTHBHH JJOKYMEHTH B 00JacTTa Ha pPAHHOTO YYKI0€3UKO-
BO OOy4€HHE U CHHXPOHHOTO BUPTYaJIHO MPEToiaBaHe, HO U Ha Mpo(ecHoHaITHUS
OITHT Ha aBTOpAa.

Beponnka PaueBa wMma ycmemrHo 3alMTeHA UCEPTAIUS 110 TEOpUS Ha
BB3MUTAHUETO W JUJAKTHKA B MpeaydmniiHa Bp3pact kpM CY ,,.CB. KiaumeHt
Oxpujacku®, crienuanu3anys M0 METOIU Ha IeAarorHueCcKUTe H3CIEABAHUS OT
WNuctutyTa mo oOpasoBanue Ha JIOHAOHCKHS YHHMBEPCHUTET, CHEIMATU3aIUsl B
o0JracTTa Ha BUPTYAJIHOTO penofaBane oT KanndopHulickrs yHUBEPCHUTET, KAKTO
n Oorar MpaKTHYECKHW OMUT KaTo TPEToAaBaTell 1Mo eJIeKTPOHHO O0ydeHue Ha
CTYICHTH, YUYUTEIIH U CIICIIUATUCTH B cepara Ha 00pa3oBaHUETO.

Momnorpadusita PanHo uysicooe3uxkoso obyueHue 8 CUHXPOHHA SUPHTYATHA
yuebHa cpeda ce ChCTOU OT JIBE 4acTH. B rbpBaTa yacT e mpeicTaBeHO TEOPETHYHOTO
MpPOyYBaHE 10 TeMara W aBTOPOB MOJEN C METOAMYECKHA HACOKHU 33 YUHUTENIH II0
YyXJ €3WK B MpeaydmIdilHa W HavYallHa YYWIWIIHA BB3pacT. Pasmiemanu ca
TEOpUUTE, TOTIPUHECITN 33 PA3BUTHETO Ha PAHHOTO IYKI0€3UKOBO 00y4YEeHHE, KAKTO
Y cenu(pUIHUTE acCTIeKTH Ha HETOBOTO PeaIM3UpaHe B MPeIydMINIIHA U HadaTHa
YUHIUIIHA Bh3pacT. [IpencrtaBeHn ca U HAKOU KIIFOYOBH HOPMATHBHH JIOKYMEHTH,
KOWTO 3aJ[aBaT pamMKara Ha MPOBEXIAHETO W OpraHW3alusITa Ha OOYYEHHETO II0
YyXJT €3UK, KAKTO W OYaKBaHUTE PE3YJITATH OT HETO B Kpasi Ha HAYaTHUS YUHITUIICH
etar. [Ipoydenu ca geTaiiiiHO crielUpUKUTE HA CHHXPOHHUTE BUPTYATHA YI€OHU
Cpeay KaTo CPEJICTBO 3a pealn3upaHe Ha IeJarormdecko B3auMOJIEHCTBHE Upe3
neduHNpaHe Ha TAXHATA CHITHOCT; U3BEXKIaHE HA TEXHUYECKUTE BB3MOXKHOCTH,
KOWTO TpsiOBa Jla OCUTYpSBAT, 3a Ja TapaHTHPAT peaTH3MpPAHETO Ha Ka4eCTBEHO
BHPTyaJIHO OOydYeHWe W OIpejieisiHe Ha TEXHUTE COIMAIHU M IICHXOJIOTO-
MeIaTOTHYeCKd  XapakTepucTuku. [Ipu TpencTaBsHe Ha aBTOPOBHS MOEI
cnerdryaeH POKyC € TOCTaBEeH BbPXY Pas3IIeKIaHETO Ha CHHXPOHHHUTE BUPTYalTHI
y4eOHU Cpeir KaTo CPEJICTBO 3a pealn3rpaHe Ha paHHO YYXKI0E3UKOBO 00yUdeHHe
Y TTOTEHIIMANA VM JIa PA3BHUAT M HAITPAIAT PA3TUIHATE YMEHUS U KOMIIETEHTHOCTH
Ha JieriaTa OT MpeaydMINIHA U HadaJlHa YYHIINIITHA Bh3PACT.

B®B BTOpaTa yact ot MoHOTpadUIHHS TPY Ca MPeICTaBEHH OPraHN3allnOHHN-
Te MapaMeTpH U Pe3yNITaTUTe OT IPOBEIEHOTO EMITMPUIHO U3CIe/[BaHe Mo (hopma-
Ta Ha aHKETHO Mpoy4YBaHe ¢ 01130 200 yIuTenn o 9y 31K B MPSAYIMIALTHA 1
HayvaJHa YYHJIUIIHA Bh3pacT. HeroBa ocHOBHa I1el € Jja ce mpoydaT ¥ aHaJIu3upar
MPAKTHKUTE, MHEHUETO U OIEHKAaTa Ha MpeIydMIHITHITE TIelar031 M HadaTHUTE
YUHUTEIH TI0 9YK]T €3UK 32 CHHXPOHHOTO BUPTYATHO MPETIOAaBaHe C OTIIeT U3TPaxK-
JlaHe Ha aJIeKBaTHA METO/IMKA 33 pealn3upaHe Ha PAaHHO Ty)KT0€3UKOBO O0y4YeHNE
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B IPEAYYIIMIIHA ¥ HAadalHa YYWIWIIHA Bb3PACT. JIOMBIHATENHO € aHAN3UpaHo
BIMSIHUETO Ha (DaKTOPUTE BB3PACT, OMUT M MpodecHOoHaHA TOATOTOBKA BBPXY
MHEHHETO U OlleHKaTa Ha PECTIOHACHTUTE 33 IPUIOKEHHUETO Ha CHHXPOHHHUTE BUP-
TyallTHU Y4eOHU Cpelr B PAHHOTO UYKJOE€3UKOBO OOyUEHHUE Upe3 CTaTUCTHUECKH
aHaJIM3, HAIlpaBeH ¢ IoMoInTa Ha Xu-kBaapar tecta Ha [lubperH. Ha 0a3a Ha u3-
BOJIUTE OT aHKETHOTO ITPOYYBaHE Ca CHCTEMATU3NPAHN TIPEMOPBKH 32 M0-e(DEeKTHB-
HOTO BBBEXKJaHE HA CHHXPOHHUTE BUPTYaJHU Y4eOHH CpeIy B PAaHHOTO UYKI0€-
3UKOBO OOydYeHHE.

AHKETHOTO TIpOydYBaHE € MPOBEICHO B Kpas Ha BTOPHUS CPOK Ha ydeOHara
2019/2020 roguHa, MPOTEKbI MOYTH U3ISIIO B IUCTAHIIMOHHA JopMa Ha OOyUICHHE.
Bbescniopro Ta3u cnennduyHa cUTyalus € MOBIHsIIA Ha PE3YITaTUTE OT U3CIIe/IBa-
HETO, ThH Karo TOJIAM MPOIEeHT oT pecrnionaeHture (71%) ca mocounnm, 4e umar
OTIHT B peaj3upPaHETO Ha PAaHHO YYKI0E3UKOBO 00yUeHHE B CHHXPOHHA BHPTYyall-
Ha yueOHa cpema. Criopen aBTopa, ako U3CIIeABAHETO O€ MTPOBEICHO HAKOJIKO Mece-
11a TT0-paHo, TO TO3H MPOIeHT 6u O6mn He moBeue oT 20%. MimenHo Tasu ciennurka
Ha M3CIIEIBAHETO Pa3KpHBa APYT HETOB MPUHOC. AHAIW3WPAHUTE PE3YJTaTH JO
ToJIIMa CTETIeH NPEACTaBAT eHa MOMEHTHA KapTHHA Ha €KCTPEMHO HAJIOKEHOTO
OT BBHIIHMA (PAKTOPU M TEII'bPBa MPOXOXKAANO0 CHHXPOHHO BHPTYaIHO OOy4eHHE
0 Yy)KJl €3UK B MPEIyYMINIICH U HAdYaJIeH YUYIIUIICH eTal. Te AaBar eHHa OT-
MpaBHA TOYKA 32 OBJIEIIN MPOYYBAHUSA, C KOUTO JIa CE MPOCIIEIN U OLIEHH 110 KaKbhB
HAuWH HATPYMaHUAT OT YUYUTEIUTE OIUT MOXKE J]a C€ YCHBBPIIEHCTBA W U3ITOI3Ba
e(heKTHBHO 3a MOA00psIBaHE Ka4eCTBOTO HA OBITaPCKOTO 00pa30BaHHE.

B 3axmrodenune, Moxe 1a ce 00001, ue MOoHOTpapuIHUAT Tpya Panno uyoic-
00€3UK080 0Oyuenlue 8 CUHXPOHHA eupmyaina yieona cpeda Ha Beponnka Pauge-
Ba Ce OTJIIMYaBa C BUCOKAa HAayYHA W MPHIIOKHA CTOMHOCT B 00JacTTa Ha PAaHHOTO
Yy»KI0€3UKOBO 00yUdeHHe, eIeKTPOHHOTO O0ydeHue, IpeAyIIUIIHATa U HadaTHa
YUHMITUINHA TTeJaroruka

Jou. nn Janaun lanos

dkdanov@uni-sofia.bg
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PeuHrKk Ha JUANEKTEH TOBOP OT IOXKHUSA CKIOH
Ha Buromia

Vitosha Mountain‘s Southern Slope Dialect Dictionary

Jumumwvp Becenunos

Codmiicku yausepcuret ,,CB. Kmument Oxpuacku‘ (beirapus)

Dimitar Vesselinov
Sofia University “St. Kliment Ohridski” (Bulgaria)

Epuk EBruMOB. Eepexvm. Peunuk ¢ 06e Xunsaou Oymu u u3pasu om x4cHUs CKIOH Ha Bumo-
wa. N3narenctro ,,Enementn’, 2018, 120 c.

[IpobnembT ¢ hrKcHpaHETO HA AYMH U U3pa3H OT AUATIEKTHUTE TOBOPH € JIEJIO C
JOCTOJICITHA UCTOPUS, € SICHA TEOPETHYHA JIEKCUKOrpad)cKa METOI0JIOIMYHA PaMKa
U C HEIllo, KOETO TpaJuIMOHHATa HayKa HE MOXE €IHO3HAYHO jaa omnpenesnu. Tosa
HEILO € AyXbT Ha CIIOBOCHOMpATEIs, ChUETaH C HEroBaTa KpaeBeadecKka CTpacT J1a
YBEKOBEYM FOBOpHATa MPAKTHKA Ha €JHO OTMHHAJIO IIOKOJIEHHUE, KOETO € 3ala3uiio
OBJIrapiiuMHaTa U € U3rpajiio HEHHOCTHATa OPHEHTAlMsl Ha CBOUTE HACICIHULIU
n cinenoBHuiy. ABropbT Epuxk EBTMMOB € enuH oT ycmenaure Obarapcku
MHTEJICKTyalld B KOH(eIepaTHBHUTE TI'paHMIM Ha cbBpeMeHHa llBeiiuapus,
KOWTO HE MPEKbCBA BpPb3KaTa CH C POJHHUTE NMPOCTOPH, KBAETO € 3Bydasa €IAMH
ocobeH Obarapcku auanekrer ropop. Craa BBIPOC 32 I0’KHUS CKIIOH Ha BuToa,
pocTHpal ce oT u3Bopute Ha peka Ctpyma no cenara Yyiinerinoso u bocuek, ot
ctppMmHuHMTE Ha Knaguua, Pynapuu u Iparuueso npe3 Crynena, Kpanes non u
LbpkBa 1o norxanusi B Hu3uHute [lepHuk. ,,Ha To31M CKIIOH, CIOMHS CH aBTOPBT,
Osixa Hsakora u cesara Kpamen u IlonoBo, ynaBeHH OTAaBHa B MBJIYaHUETO Ha
SI30BUPHUTE BOAM, HO OCTABAJIN ITOJUPE CH OBJIOyKAIs TOBOP HAa IPECEIHULINTE B
KpallHUTE KBapTaju Ha rpazaa.*

PeyHUKBT € 03ar1aBeH CbC 3BYYHOTO TYPCKOE3WYHO CJIOBO ,,Erpex, xoero
O3HauaBa ‘JIATHA Kowapa 3a Jooutsk’. M300psT He e ciyuaeH. OT exHa cTpaHa,
nexcukorpag)ckoro HaunHanue Ha Epuk EBTMMOB Hamono6ssa ,,ycuiusita Ha mac-
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THpa, 3aCTaHaJl Ha MporoHa (‘rpTeKa 3a 100u-

THK’) B OYaKBaHE HA HAMKPANIOTO CTAI0* OT Epuk EBmumoB
CIIOMEHH 3a MECTHHU JyMH U U3pasH, la Obae E 8p ekrbm
JIEKCUKOIpa)CKU KaTaJOrM3UPaHO U Pa3Thil-

KyBaHO, a OT Ipyra CTpaHa, TOBa € aBTOPOBOTO PEY HMU K
BPBLIAHE Ha3all KbM OE3IPHKHOTO BpeMe Ha Ll
JETCTBOTO, KOI'aTO KPBro30pbT My € O3ByYa-

BaT OT peuTa Ha HETOBUTE ChCEIISIHU U 3eMJIs-
1, ,,JId B PA3TOBOPUTE C NPAPOJUTEINTE U
ponutenure Mutana u bope, lena u Kupe,
Jioba n Edrum, [lemxka, Karsa, Kome, Pane,
Cumuo u 3ade”. EXOTO OT TexHHTE IyMHU
oyepTraBaT MaKpOCTPYKTypara Ha PpEeYHHKa,
KOSITO OOXBallla BE XWJSIAM AYMH U H3Pa3H.
ToBa € ManKo Karo CJIOBHO KOJMYECTBO U Ch-
LIEBPEMEHHO MHOTO KaTO CJIOBECHA UCTOPHS,
ThH KaTO €3MKOBUST CIOMEH C BCSIKAa I'OIUHA
n30JeHsBa U JIEKCUKAJIHO M3ThHsBAa. CbOu-
PaHeTo Ha TOBA KOJIMYECTBO 3aIJIaBHU PEUEBU
SIMHHLIU € JyXOMOPHO U BPEMEr'YOHO, HO IIOJIOKUTEIHOTO €, Y€ aBTOPBT YCIIsIBA J1a
YJOBHU UJIM PEKOHCTPYHPA MOCIEAHNUTE CIEAN OT €AUH YCTOMUMBO OTMUPALL TOBOD.
IToamoMorHar € ot cBosiTa Malka, ¢ KOATO B ,,3MMHHUTE JIHM W Homu Ha 2017 1.
cpOUpar yChp/IHO, 32 Ja TH OCTaBAT ,,KaTO HAal-CKBIIO HACIIEACTBO HA WIAHHUTE TI0-
kosieHus. HeroBoro kpeno e, ye ,,,lyMUTe HOCSIT OHOBA N3KOHHO 3HAUEHHE Ha PeuTa,
KOSITO IIpEJiaBa CIIOMEHH M 3HAHMS MEXIy IOKOJICHUTA OT XWISI0JIECTUS KUBSIHA
UCTOPUS, KAKTO U Y€ ,,HAMA [10-CHJIHO YyBCTBO OT TOBA, KOETO T€ HU AApsBaT —
pagocTTa OoT 00IIyBaHETO — 0COOEHO B Xpama Ha MalduHHs e3uK'‘. ,, Xopara OT
Te3H cella, IPOIbJKAaBA aBTOPBHT, U3BECTHHU HSKOra ChC CBOMTE TOIMIIHM 32 METall,
n3puyar AyMHUTE Taka, CsIKall N3KOBABaT CKbII JETAII B OI'bHS HA CBOUTE CAMOKO-
BH", KOITO 0Oade TpsiOBa Aa ObJe yJIOBEH B HETOBUS MOJIET, IPEIH Ja H3Ue3HE B
HEONUTHETO Ha €3MKOBUS HUXUIIU3BM.

PeunukoBaTa MakpoOCTPYKTypa € CEMIUIA U TPAAULIMOHHA 33 INIOCAPUTE OT ThJI-
koBeH Tull. ChIbprka I0JIE 3a pa3lojaraHe Ha 3arviaBHaTa JEKCUKaJIHA €OUHULA, C
[I0OCOYBAHE Ha MSICTOTO 32 IIOCTAaBSHE HA INAJIEKTHOTO yAapeHue. To e rmocieiBaHo
OT II0JIE 3a IPEACTaBsIHE Ha THJIKYBAaTEIHUS CKBUBAJICHT, U3TPAZCH OT CHHOHUMU
WK COUTH THIKYBaTeIHN AepUHUNNN. JIuTicBa 0bade wirrocTparvBHa 30HA 3a Tpa-
JUIMOHHATA ynoTpeda Ha ChOTBETHUS IuaneKTu3bM. C BKIIIOYBAHETO HA PErHO-
HaQJIHU U3Pa3y B Kpasi Ha peYHHKa ce TyLIMpa JOHAKbE OTChbCTBUETO Ha CBEICHHUS U
[IPUMEPH 3a KOHKPETHaTa yrnorpeda Ha AuanektuzmMure. ukcupaHuTe JUaaeKTH
n3pasu ca MOIPEACHH 10 a30ydeH pea Ha IbpBara OyKBa, KOETO NpHaBa yCellaHe
3a CUCTEMHOCT, BbIIPEKH Y€ HE BCUUKHM AYMHU Ca OTPA3€HH B CIIOBHMKA HA PEUHM-

BEAEMEHTW
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ka. [IpeTernno3nuTe nexcukorpadu 6uxa OTIPABUIIN KPUTHKA KbM KPUTEPUUTE 32
moa00p Ha PEYHUKOBUTE SAMHHIIN M TIXHATA N3YEPIATETHOCT B MAKPOCTPYKTYPEH
IUTaH, HO TIO-BAKHOTO €, Y€ € HAIllpaBeH IbPBUAT YCIIEIICH OMUT 332 MAKCHMATHO
ITBJIHO WHBEHTApU3HUpaHe U KaTaJoru3upaHe Ha CIIOBHUS U (Dpa3eoIOrHueH ChCTaB
Ha TOBOpA OT IOKHHS CKIIOH Ha Butomra.

Paznu4nan HE caMO OT KHIKOBHUS €3WK, HO M OT OCTaHANNUTe (PUKCUPAHU ObJI-
TapCcKy IUAJIEKTH, [YMHUTE B pEeLIEH3NPAaHUS PEYHUK HA TOBOPA OT IOJKHUS CKJIOH Ha
Buroma npencraBisBaT HHTEpEC 3a BCEKH JIIOO03HATEIICH YUTATEN WIIH U3CIEI0-
BaTell, KOMUTO IIEeHN HAPOJHUTE TOBOPH B TEXHUS aBTEHTHYEH BH/I, ,,000TaTsIBaHHA OT
IPEBHOCTTA 10 AHEC — ¢ (paHTa3ms1, HAXOMIMBOCT B XyMop“. JIekcukorpaCKust
Tpyn Ha Epuk EBTHMOB OCBeH BpbIlaHe KbM aBTOPOBOTO MUHAJIO € U CBUETEN Ha
CJIIOBHOTO OOTaTCTBO Ha eIWH Kpail ¢ 6borara Tpaauius, UMIIPErHIpaia ce B CeMaH-
THKaTa Ha QUKCHpaHuTe auajekTm3mMu. OduepraHa e elHa sipka KapTHHa Ha CBETa
Ipe3 mpu3MaTa Ha CTPOro AeGUHHUpAH PErHOHAICH TOBOpP, KBAETO BCAKA TyMa €
OTJeJIeH IIPHUX KbM JICKCHKAIIHATA BCEJICHA Ha TO3W MHUKPOCBST.

Hpod. npu Jumutrsp Beceaunos
dvdimitrov(@uni-sofia.bg

Codomiickn yauBepcureT ,,CB. Kimmment Oxpuacku
Oym. ,,Llap OcBobonuten‘ 15, Codus 1504, benrapus

Prof. Dimitar Vesselinov, DSc.
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,,JI3TOKBT 0THBA Ha 3anaza’; 3rounara guinocodus
B YHUBEPCUTETCKOTO 00Pa30BaHKE MO AMOHUCTHKA
B bbarapus

“East Goes West”: Eastern Philosophy and the
Academic Curriculum of Japanese Studies in Bulgaria

Maonen Jlanosa

Codmiicku yausepcurtet ,,CB. Kmument Oxpuacku‘ (bwirapus)

Madeleine Danova
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Momnorpadusta Cvsuamenno obpasosanue: l[lpumepu om o6wvieapckama ano-
Hucmuxa* (u3parenactso ,,3Be3nu’, ISBN 978-954-8697-82-8) c¢ aBrop ['eprana
[leTkoBa 3a MbPBU BT MPABH YCIICIICH OIUT Jia MIPEACTaBH MPEJT aKaJeMUYHATA U
MpeJ] MpoKara myoiIrnKa Kax ,,MI3TOKbT 0THMBA Ha 3amaj, ako U3MoJI3BaMe 3aria-
BHETO Ha aBroOMorpadusara Ha SHrxun KaHr, evH OT Hal-TIOMYJSIPHUTE aMepH-
KaHCKH aBTOPY OT a3MaTCKH MPOU3XOJ, WU Kak punocodckute unen Ha M3Toka ca
TOBJIMSUTH TIPAKTUKHU U MOJIXOJM B YHHUBEPCUTETCKOTO OOYYCHHUE IO STIOHUCTHKA B
Brarapust u mo-kOHKpPETHO B Kateapa ,,AAnonnctuka’ Ha CohUiCKUs YHUBEPCUTET
,,CB. Kimument Oxpuacku®.

WzcnenBaneTo mpejicraBisBa €IHO 3a7bI00ueHO 000OIICHHE HA HAYYHHS U
MPEToIaBaTeJICKU ONMUT He caMmo Ha [ eprana [leTkoBa, HO ¥ Ha Pa3BUTUETO HA SITIO-
HUCTHKara B bbirapusi. M30paHusT MOAX0 HA MPEICTABIHE HA B3MOXKHOCTHUTE,
KOWTO MPENOCTaBs T.HAP. Ch3HATEIIHO 00pa3oBaHKe, OOCIMHSABA OIUTA U TIEPCIICK-
TUBUTE MPEJI NPEIOJaBAHETO KAKTO Ha UYKJ] €3UK KaTo SIOHCKHUSI, TaKa 1 3al03Ha-
BaHETO C KJIACHYECKaTa U ChBPEMECHHATA STIOHCKA TuTeparypa. Criopes qepuHUIN-
sITa, KOSTO IpeJyiara aBTopKara, ,,Ch3HaTeJIHOTO 00pa3oBaHue’ TpsiOBa J1a ce pas-
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IS Ia KaTo MOAX01 KbM 00pa3oBaHUETO,
YUATO 1IE € ,,Ja OOCTUHHU CHIIECTBYBAIIIH-
T€ METOIU 32 TEOPCTHYHO M MHTECPAKTHB-

HO (BKJIIOUUTEJIHO XMOPHUIHO) 00ydeHHe ¢ C—b3 HaTeTHO
KOMIIJIEKC OT LieJIeHacoYeHH 0Opa3oBartell- 0 6 0a30BaHMe

HU JICWCTBUS B ITOCOKA CH3HATEITHO Opra-

HH3HMpaHe, YCBOSBAHE H MPAKTHKYBAHE HA Tpumepu om Gunzapckama AnoHucmuka
y4eOHUS MaTeprall B TOCTOSTHHA BPB3Ka C
peamHocTTa® (¢. 10).

HmenHo ToBa pazOupaHe 3a CHITHOCT-
Ta Ha 00yUYEHHETO € 3aJIeTHAJIO B OCHOBAaTa
Ha TMpeACTaBeHUs B MoHoTpadusara dorar
ONMUT OT JAEWHOCTTa Ha aBTOpKaTa KaTo
YHUBEPCUTETCKH TIperonaBaren. HoBust
Y OpUTHHAJCH IIOTNIEJ KbM TO3H IPOIEC
obadve ¢ IoCTUTHAT Ype3 0OBHP3BAHETO Ha - Wy
TO3H IIOJIXO]T HE CaMO C MPaKTHUKaTa, HO U
¢ prmocodckn B3N, TPSKO 3aUMCTBA-
HU OT JaJIEKOM3TOYHHUTE yUEHUS ¥ Hali-Be-
ye or Oymu3ma. [eprana IleTkoBa omie B HadanoTro Ha MoHorpadwuara ompemens
Ha4MHAa, 10 KOHTO TpsIOBa 1a ce pa3dupa TEpMUHBT ,,Ch3HATETHO 0Opa3oBanue’: ,,.B
TEepPMHHA ,,Ch3HATEITHO 00pa3oBaHue BIM3a pa30OMpPaHETO 32 CAMOOCH3HABAHETO H
OCBH3HABAHETO HA OKOJIHATA CPe/la W B3aMMOBPB3KUTE/B3aUMOICHCTBUETO MEXKIY
JITIHOCTTA U OOKPHKEHHUETO. B M3BECTEH CMUCHII TOBA ,,0Ch3HaBaHE " ce JOOIMKa-
Ba 110 OyIHMCTKOTO pa3OmpaHe 3a caTh B caMmmaKanHa. .. (c. 10).

Pasrprianero Ha Te3u HieH € B ITbpBaTa 4acT Ha U3CIEBAHETO, ,,KakBo € Ch3-
HaTeTHO 00pa3oBaHWE, B KOETO IMpe3 HeTPAAUIIMOHHOTO MPEIUINTaHe Ha UICHUTE
Ha Macnoy, Jlapsua u Te3u Ha Kaopy WmmkaBa, 13eHOyan3Ma u 00paTHO KbM Bb3-
menuTe Ha CUMIKUHC U J{fon, 0OBbp3aHu ¢ UIenTe Ha OCHOBOIIOJIOKHUKA Ha CIIe-
HUYHOTO U3KYCTBO Ho, J[3eamu MoTokuiio, aBTOpKaTa ycrisiBa Jia Cb3/1a/i€ 151JI0CTHA
Teopus 3a ,,Ch3HATEITHOTO 00pa30BaHueE", MOJIKPETICHa OT MIPUMEPH OT Pa3BUTHETO
Ha SINOHMCTHUKATa B bbarapus. M3non3Baiiku TakuBa aHAJIOTUU KAaTO €BOJIIOLUATA
Ha BHUJIOBETE M €CTECTBEHHS KM3HEH ITMKBJ Ha PACTEHHUATA — OT MOKBJIBAHETO Ha
CEMETO, KOETO CME 3aCelTH, IPe3 HETOBOTO U3pacTBaHe M pa3ilb(pBaHe /10 MOBSIXBa-
HETO MY, 32 Jia C€ Bb3POJU OTHOBO BHB BEUHHSI KPBrOBpAT Ha KUBOTA, TSI JTOCTHUTA
710 U3BOJIA, Y€ ,,TOBA C€ OTHACS KaKTO 3a MaTepuala, KOWTO ce Mpenojana/ycBosBa,
TaKa ¥ 3a YYaCTHHUITUTE B mporieca™ (c. 57-58).

Hemo mnoseue, cnopen I'eprana IlerkoBa, 3a na e ,,Hali-aJeKBaTHO Ha
pEeaNHOCTTa, Ch3HATEIIHOTO 00pa3oBaHue TPsiOBa /1a € B TIOCTOSIHHA BPB3Ka C Ta3H
PEaNHOCT, KaTo aHAIM3UPa BE3MOKHOCTUTE, OYaKBAHUATA, HYKIUTE U TOTEHITHAIIA
Ha BCUYKH B3aMMOCBBP3aHH eJIeMeHTH. B ciydasi ¢ 00pa30BaHUETO 110 ATIOHUCTHKA

[epraHa [NleTkoBa

£
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TOBa O3Ha4YaBa Ch3HATEIHA OLEHKA Ha BH3MOKHOCTHTE, OUAKBAHUATA, HYKIUTE
MTOTCHIIMAIa Ha 00yJaeMu, 00yJaBalin, paboTomaTen, yaeoHna cpema, o0mmecTBeHa
cpema’ (c. 15). imenHo Ha TOBa € IMOCBETEHA W BTOpAaTa YacT Ha M3CJICIBAHETO,
,,Chb3HATeTHO 00pa3oBaHWE B ICHCTBHE™, B KOSATO aBTOpKaTa IPEACTaBsl J00pe
moaOpaHu U OCMUCIICHH OT IJIe/THa TOYKa Ha Ch3HATEITHOTO 00pa30BaHUE MPUMEPH
oT paboTara CH Karo YHHBEPCHUTETCKH MPEIoJaBarei, a OTCKOPO M PHKOBOIUTEI
Ha crenuamHocT ,Smonuctuka™“ B Codwuiickus yHuBepcurer ,,CB. KimMeHt
Oxpunckn™. Tasm yacT mokasBa He camo yMmeHmero Ha Ieprama IletkoBa 3a
chUeTaBaHE Ha aOCTPAKTHH TEOPETHYHH ITOCTAHOBKH C MPAKTUYECKUTE UM
M3MEpEHNUs, HO M OOTaTCTBOTO HA JIUIHUS M OIUT KaTo €THOrpad, TUTEepaTypoBe,
MIPHJIOKEH JIMHTBUCT U TeJaror. BCHYku nmpruMepu ca OAKPEIieH: He caMo OT Taka
pa3paboTeHust MOZEN Ha Ch3HATENTHO 00pa3oBaHWE, HO M JIOKYMEHTHpAT IIbTS Ha
€/IHa CIEIMATHOCT KbM 3pesiocTTa. B ToBa oTHOMmEHHE 00raTo JOKYMEHTHPAHHUTE
MPAKTHKH OT JKABOTA Ha CHEIMATHOCTTa W HAa4yMHA, IO KOMTO CTYIeHTH W
MIPETIoIaBaTelN ce MPEBPBIIAT B €HO 1510, KAKTO M YCHEIIHUAT onuT Ha ['eprana
[leTkoBa B TeOpeTH3MPAHETO HA TO3H OTIHT, € TOBA, KOETO IMPaBH Ta3u KHNTA TOJIKOBA
[IeHHA.

B 3axumrouenne ome BenHBK TpsiOBa Aa ce moAgueprae, ue TO3U OIUT 33 BKITIOU-
BaHE Ha TPAJWIIMOHHUTE €BPONEWUCKH MOIXOAN KbM OOpa30BAHHUETO W JAJIEKOM3-
ToyHara Qurocodcka TpaauIKs € He CaMO HOBATOPCKH, HO U M3KIIIOYUTEITHO JI0-
OBp mpuMep 3a pa3BUTHE HA HayKaTa Mo HETPaauIMoHeH HaunH. O1le Mo-3Ha9uMO
€, 4e Te3W TEOPETUYHHN OCHOBH Ha M3TPaX/TaHETO HAa MHTETPHUPAH METOJ 3a 00y4e-
HUE ¥ YCBOSIBAHE HA 3HAHUS € MOJKPEINeH OT 3HAYUM eMITUPUYEH OIUT, KOWTO caM
1o ce0e CH € BayKeH NMPUHOC B PAa3BUTHETO HE CaMO Ha SIMOHUCTHKATa B brarapus,
HO Ha M3TOKO3HAHHMETO KAaTO IISIIO.

Ipod. n-p Mansnen lanoBa
m.danova@uni-sofia.bg

Codomiickn yauBepcureT ,,CB. Kimmment Oxpuacku™
oym. ,,Llap OcBobonuten‘ 15, Codus 1504, benrapus

Prof. Madeleine Danova, PhD
m.danova@uni-sofia.bg

Sofia University “St. Kliment Ohridski”

15 Tzar Osvoboditel Blvd., Sofia 1504, Bulgaria
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Jlomakun Ha [lerata MexayHapoaHa KoH(epeHIus ,,OUrypaTiBHO MUCIICHE
M €3HK", IPOBE/IeHA BBIPEKH HIKOJKOKPATHU OTIAraHWs 3apajy MaHAeMHUYHaTa
ob6craroBka npe3 2020 1., 6¢ PakyATETHT MO KIACHUSCKH W HOBU (PHIIOJIOTHH HA
Codwuiickust yauBepceureT ,,CB. Kimmment Oxpuncku. ChOUTHETO MpEeMHUHA 0CO-
O€HO yCHeIlHo B OHJIaliH cpefara 3yyM U IpeAn3BHKa MUPOK nHTepec. HayuHusT
(dhopyM TpOIBIDKU TOOpHUTE TPaIUIMKA Ha MPEIXOJHUTE W3IaHHUS Ha IUKINYHA-
Ta koH(pepenuus, nposeaeHu B ConyH, ['spuns (2014) — FTL 1, IlaBus, Utanus
(2015) — FTL 2, Ocuek, XwvpBarus (2017) — FTL 3 u bpara, [lopryramus (2018) —
FTL 4. ITepBOTO M3LSJI0 OHJIAKH NPOBEXKIaHE HA CHOMTUETO HE OTCTHIIN OT BUCO-
KWUTE HayYHU CTaHAAPTH U MHOTOOPOMHOCTTA Ha YYACTHUIUTE, KAKTO M HA Pa3HO-
00pa3ueTo OT HAYYHU MOCTH)KEHHS U TEMH, TIPEICTABCHN B TEMAaTHYHUTE CECUU U
OTACTHUTE MaHeNN Ha KOH(epeHusITa.

OcHoBHUAT HOKYC Ha HaydHUs] GopyM Oe HACOYCH KbM HOBU MOJICIH U METO-
JIOJIOTHH 32 U3CJIeIBaHe HA HAYMHUTE, 110 KOUTO KOHIICTITYaTHUTE MeTadopH U Me-
TOHUMUU CH B3aUMOJIEHCTBAT U MOTUBUPAT I'PaMaTU4YHU CTPYKTYPU, JUCKYPCUBHU
MOJIEJIH, NIPOLIECH Ha MYATUMOJAIHA KOMYHHUKALIMS U KaTO LSUI0 BIMSST HA YOBELI-
KOTO 3HAaHUE U TIOBEJICHUE.

Hayunara koH(pepeHIHs OTKpY NpeAceaaTessaT Ha OPraHU3aIMOHHUS KOMHTET,
noll. 1-p Anekcanapa baraimiesa, a nekanbsT Ha DakynTeTa MO KIACUYECKU U HOBU
¢unonoruu, npo¢. 1-p Maanen Jlanosa, mogHece NPUBETCTBUE KbM yYaCTHUIIUTE
BBB (hOpyMa M UM I0XKeJa ITOJI30TBOPHA M CTUMYJIMpaiia padora. Yuyactue B3exa 97
yUeHH, TIOKTOPAHTH U IocTaoKTopanT oT 25 crpanu (CALL, bocHa n Xepuerosu-
Ha, bpasunus, beirapus, BenukoOpuranus, ['epmanus, ['sprust, Jlanus, U3paen,
Ucnanus, Utamus, Kanaga, Kuraii, Jlutsa, [lonma, [Topryramus, Pycus, Cnosa-
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kusi, Cepbus, Ykpaiina, Yarapus, @panmusa, XbpBarcka, YUexus, [Bemws), karo
n3Hecoxa o61o Hax 110 qokmama.

Haii-ronsim mHTEpec M MOCEIIAeMOCT MPEAM3BHKAXA IJICHAPHUTE MOKIAJIH.
[IbcTpoTara Ha TeMuTe, 3aCErHATH B IUICHAPHUTE JIOKJIAAU, TapaHTHpa MHUpoTara
Ha HAayYHUTE THPCEHHS W MOCTIKCHMS, BKIIOYCHU B Iporpamara Ha ChOWUTHETO.
[IbpBusT mneHapeH noknax cbe 3amaBue Creative metaphor, emotion and
evaluation: what are the links? 06e uzHecen ot mpod. Jeannette Littlemore or
Bupmunramckust yauepcutet. OCHOBHA Te3a B I0KIaja Oe mpsikaTa KopesaTHBHA
3aBUCHUMOCT MEX[IY HYKIaTa Ja c€ M3pa3H OIpe/elieHa eMOIMs MM OleHKa U
HapacTBallaTa KpEeaTMBHOCT B CH3/IaBAHETO W/WIIM HM3IOJI3BAHETO Ha MeTadopu
4gpe3 IhJIHA MHOBATHBHOCT WJTH PEAKTUBHUPAHE HA ,,3acTiayid’ MeTadopm.

Temara 3a meradopara Oe eCTECTBEHO MPOIBIDKEHA B IUIEHAPHUS JOKJIal Ha
npod. Mopaan 3nares ot yHusepcuTeTa B JIyH I, pPHKOBOIHTEN HA LIEHTHP 32 H3CIIe-
JIOBaTelICKa JEHHOCT B 00JacTTa Ha KOTHUTHBHATA CEMHOTHKA. B mokana cu cbe
3arnmaBue Theoretical and operational definitions of metaphor, and the Motivation
and Sedimentation Model npod. 3nareB npeacTaBu HOB TEOPETHUCH U aHAJTUTUYCH
MOJIeTI 3a M3cJeBaHe Ha MeTa(opuTe B peaJHU KOMYHUKATUBHHM CUTYallUH, MPU
KOWTO eMIMpPUYHA BAIUAHOCT M MPAKTHUECKA ONEPallMOHAIN3AIHs BEPBST pbKa 3a
pbKa OT caMoTO AehMHIpaHe Ha U3CIICABAHUTE CAMHUALN U MHCTPYMEHTH U ONKCa-
HHUETO HA aHATUTHYHHS MOZET.

B cBost tuienapen moxman, ckCc 3armmaBue Finding Metaphor in the Natural
World, Raymond Gibbs, Jr., moueren npogecop na KanuhopHuiickusi yHUBEPCHTET,
HACOYM BHUMAHHMETO HA YYACTHHUIIMUTE KbM HEOOXOIMMOCTTA Ja ce OObPHEM U Jia
MOTHPCUM Hal-CHJIHATa MOTHBHPALIA CHJIA M U3TOYHUK HAa METa(OPUIHU IPOEKIIUN
B IIPUpPOZATa, KOSATO € OCHOBA Ha ceMuocdepara, KOATO U3rpakJaMe CbC CBOETO
YOBEILKO MHUCJICHE U €3UK.

[Ipod. Francisco J. Ruiz-de-Mendoza ot yausepcureta B Jla Proxa npencrasu
IUICHApeH JOKIIaJ Che 3araBue Resemblance and contrast operations in figurative
language thinking. B nznoxenuero cu npod. Ruiz-de-Mendoza ce ¢poxycupa Bbp-
Xy OCHOBHATa pOJisl Ha MPUJIMKaTa KaTo OOCKTUBHA XapaKTEPUCTHKA Ha OOCKTH U
CHOMTHS MM KaTO KOTHUTHMBHA MPOCKIHs Ha JEHCTBAIMS YM B peaula sSBICHUS
B KOTHUTHUBHUS M €3UKOB CBAT Ha YOBEKA, HA-JIECHO JOCTHIIHOTO U OYEBHUHO OT
KOUTO € KOHIenTyalHata Meradopa, KosTo He ce 0a3upa Ha KopeJamus Ha Ipe-
xKuBsiBaHMS (criopen moxena Ha I'peiinu 2005), a UMEHHO HA Pa3IMYHU CTETIEHU U
BUJIOBE MPHITHKH.

[Ipod. Mario Brdar ot yauBepcurera B Ocuek, XbpBarcka, u mpod. Rita Brdar-
Szab6 ot yuusepcurera Wersom-Jlopan, bymamenia, 3acTbINXa B CBOSI TOKIAL
Metonymy in multimodal contexts Hyxaata OT peuLa eMINPUYHN U3CIICIBAHUS
3a YCTaHOBSIBAHE Ha POJISITa HA METOHUMMATA B MYJITUMOJAIHU KOHCTPYKTH. W3-
ThKHaxa JIMIICaTa Ha M3CIEI0BATEICKH HHTEPEC KbM MYITUMOAAIHN METOHUMHU
W MEXaHU3MHTE 3a TeHepUpaHe Ha MOJMCEMHUOTHYHH METOHUMHHM U MPEACTaBUXa
M3CIIEA0BATENICKU MOJIEIN, KOMTO OM MOT'BJI [1a 3aIIbJIHHM Ta3u Mpa3HHUHA.

[Ipod. Munena ITonoBa ot ®akysrera Mo KJacH4ecKd U HOBH (PUIIOJIIOTHUH HA
Coduiickust yausepcuret ,,CB. KimumeHT OXpHICKH” OTHOBO HACOYM HHTEpeca
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Ha ciymiarenute cu KbM Metadopara. B noxmama On Metaphors and Syntactic
Categories nipod. IlomoBa 3acerHa T.Hap. ,,HETHIUYHH * TOUIO3U W eM(paTHIHU
KOHCTPYKIIUY C pa3lienBaHe B UCTIAHCKUS U O0SICHH POJIsiTa HAa MeTaopuTe U mpo-
LEeCUTe Ha CyOeKTHBU3ALMs B rPaMaTUKAIN3UPAHETO HA PA3ITUYHU CHUHTAKTUYHU
KaTeropuu B KPOCIMHIBUTUYHA IEPCIICKTHBA.

B pamkute Ha cpOuTHETO OsiXa OpraHU3UpaHH JABE TEMAaTUUYHU cecHH. B mbp-
BaTa cecus, OpraHu3upana u prkoBojieHa ot pod. Angeliki Athanasiadou u npod.
Herbert Colston, yuactBaxa 14 yueHH, ¢ U3sBEH HHTEpEC KbM pazHOOOpa3HeTo OT
uaeHTHGUIUpaHu UTYPH HA MUCIICHETO M €3MKa M TPYJHOCTHTE TIPU aHaIu3a Ha
B3aMMOJICUCTBHETO MEXKLy Te3H (PUTYypH B pa3HOOOPa3HU aKTOBE Ha OOIIYBaHETO U
JUTIcaTa Ha 0e3COPHU KPUTEPHH 32 TIXHOTO OTTpaHWYaBaHE B Pa3IMYHU BHIIOBE
micKypce. BakHo e fa ce oTOenexu, 4e OpraHu3aTopuTe Ha Ta3W TeMAaTHIHA CECHs
ca pelakTopuTe Ha nopeaunara Ha Jxon benmxamMmunc Queypamusno muciene u
e3uK, 9AATO OCHOBHA IIEJl € TOMYJISIPU3UPAHETO Ha EeMITMPUYHU U TEOPETHYHU HO-
BaTOPCKH M3CIIeIBaHUS B 001acTTa Ha (UTYPAaTUBHOCTTA, pa30rpaHa B HAl-IITUPOK
CMHUCBII.

Bropara tematnuna cecusi Oe oOequHEHa OT Temara 3a (PUIypaTHMBHOCTTA B
MYJTH- ¥ KPOCMOJIAIHU IPOJYKTH Ha YOBELIKOTO MHCJICHE (YITUUHO H3KYCTBO (Tpa-
¢utn), KMHO, MBPGOPMAHCH U Jp. TOAOOHN) U O OpraHU3UpaHa U PHKOBOACHA OT
npod. Mopnan 3nares.

B mnanenure Hali-Spko c€ OTKPOM KaTo OOCAMHSBAIL IEHTHD TeMara 3a
BB3/IEHCTBHETO HA (DUTYpAaTUBHOCTTA B Pa3HOOOpA3HM KaMIaHWU — 3a OTKa3BaHE
OT TIOTIOHOITYIICHETO, MPOTHB AaJKOXOJW3Ma, TOJIMTHYECKH, 3a TPEBEHIHS Ha
CEKCYaTHOTO 3/paBe, MPOAYKTOBH pEKIaMHH KaMITaHWU W JAPYTH TOH00HU.
3acerHarn 0Osixa BB3MOKHOCTHTE 3a HOBAaTOPCKO HWHTEPHpPETHUpaHE W aHaJH3
C WMHCTPyMEHTapWyMa Ha KOTHUTHBHAaTa Hayka Ha pa3HOOOpa3HW MHUTOBE, Ha
OuOIelickuTe TEKCTOBE, HA My3UKara, Ha JINCKypCa 3a OILIEHSABAaHE W Bh3IIPHEMaHe
Ha M300pa3UTENIHOTO U3KYCTBO U MHOTO JIPYTH.

B nentwspa Ha IUCKYCHHTE C€ OKa3axa M TEMHUTE 3a €3MKOBaTa acCUMETpHs U
TPYIHOCTHTE Ha MpPENoJiaBaHe Ha (QUTYpaTUBHUTE KOHPUTYypAIlUU B Pa3IMYHUTE
€3UIIH; 32 KOMIICHCAaTOPHUTE MEXaHU3MH TIPH MTPEBOJ] Ha PA3TUYHU THUIIOBE QUTYPH
M TEXHU HEOYAKBAaHW KOMOWHAIINK B KIIACHUYECKHUTE OMOIEHCKH TEKCTOBE, KBIAETO
¢ HeoOXo/IMMa 3acuiieHa HHTEPIPETATUBHOCT M B ChBPEMEHHHU TEKCTOBE, 32 XyMO-
pa B pa3IMyYHH BUIOBE JUCKYPC M Pa3IMYHH MOJATHOCTH (B TOKIIOY, BUPTyaHa
KOMYHHKAIHA B COIMATHATE MPEXH, B TUTEpaTypaTa u T.H.), 3a TIparMa-KOrHATHB-
HUTE XapaKTePUCTUKH Ha WPOHUATA M OKCHMOPOHA, 32 ThHKATa TPaHUIA MEXKIY
abCypIHOTO ¥ KPEAaTUBHOCTTA B CH3/I1aBAHETO M M3IIOJI3BAHETO HA MUCIIOBHU H €3H-
KOBH (pUTypaTWBHU KOH(UTYpALIUH.

[IpenBua MEHOTOOPOHHOCTTA M BUCOKOTO Ka4eCTBO Ha JOKIIAJNTE, HE3aBUCHMO
nany 0sixa U3HECEHU OT AOKTOPAaHTH, MJIaJd YUYE€HH WIN M3BECTHU aBTOPUTETH, €
HEBB3MOXKHO JIa C€ ONHILIAT BCHYKH pas3riielaHl BbIIPOCH U JOKJIABaHU EMITUPUY-
HU pe3yNITaTh ¥ HOBH TEOPETUYHHU MOJENH MooTaenHo. Hali-00mo npeodnasaBaxa
HayYHH CHOOIICHUS, CBbP3aHU ChC CMECBaHETO (OJEHAMHT) Ha Pa3IMYHH BHIO-
Be (urypu, Karo HampuMmep MOIYJIUpPAaHETO Ha ompezeieHa (Gurypa B pa3inyHd
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CHBMECTHO (D)YHKITHOHHPAIIH Cpeau (My3uKa, TEKCT, 00JICKI0  00pa3 B OIIEPHOTO
M3KYCTBO), CMECBAHETO Ha Pa3IMYHK BUJIOBE (GUIYPH B SIUH JIMHTBUCTHYCH KOH-
CTPYKT (xurepOoia, HPOHHUSI U OKCUMOPOH HaIpUMep), MYJITHMOJAIHO MPOCKTHU-
paHe Ha eiMHHA MoyIexkaia Gpurypa (Haii-uecto KoHIenTyarHa Mmetadopa Ui Me-
TOHHMMUSI) KATO OCHOBA HAa PEKJIAMHUTE MOCIAHUS U IPYTH BUIOBE MAaHUITYJIATHBHH
JUCKYPCUBHH MOJIEIIH U JIP. TOJ00HHU.

OcBeH QUIypaTHBHOCTTA B MUCJICHETO, TeMara 3a (UrypaTUBHOCTTA KaTo CUJIa
3a o(hopMsiHE HA apXUTEKTypaTa Ha OTJACIHH €3UKOBH KOHCTPYKTH WJIU Ha IENIU
MOACHUCTEMH M CHUCTEMH 0€ ChIIO IIUPOKO 3acThlieHa. Taka Hanpumep Osixa Juc-
KyTHPaHU CH3/IAaBAHETO U (PyHKIIMOHUPAHETO HA TIOMYMHUTEITHH, MOJU(PHIUPAIIN
KOMIIO3UTYMH U POJIATA HA Pa3INYHU MEXaHW3MHU Ha (PUTYypaTHBHOCT B TpOodhUIIH-
paHe Ha €3MKOBOTO KOIMpaHe Ha TeXHHUTE pedepeHTH (Hampumep BBB (PpeHCKUS
€3WK); poJIATa Ha TpaMaTHYHHUTE MeTaopH 3a eeKTHUBHO MOJEITHpPAaHe HA TPUTE
CJIOSI HA CMHUCIIONIOPKIAHE B CHHTAKTUYHU CTPYKTYPH, METOHUMHO-MeTahOpUIHU
KOMIUIEKCH, MTPUJIAraH! B TUCKYPCUBHOTO (DYHKIIMOHUpAHE HA OPOWHU U HEOPOii-
HU CHIICCTBUTEITHH, POJISITA HA KOHIIENTYaTHU MeTaOpH K METOHUMHUHU B Ch3/1aBa-
HETO Ha apUKCOMIU B CHhBPEMEHHUSI KUTAWCKH €3UK U MHOTO JPYTH.

JloknaaBanu Osixa peajHH pPe3yJTaTd OT IMOBUIIABAHE HA Ch3HAHUETO M aKTH-
BU3HUpPAHE Ha p€aiHn HOTpC6I/ITeJH/I Ype3 npujiaraHne Ha HaAy4YHUTC IMOCTHMXKCHUSA Ha
KOTHUTHBHATA JIMHIBUCTHKA B IICHTPOBE 33 CEKCYAJIHO 3/IpaBe M B PEKIAMHH arcH-
MU BbB BenukoOpuTaHus, KOETO JI0Ka3Ba rojisiMara rnpakrudecka e()eKTUBHOCT U
BceoOXBaTHA MPHJIOKUMOCT Ha MO00EH POl HAYYHH THPCEHHS M MOCTUTHATH Pe-
3yJITaTH.

B pesynTar Ha ycrenrHo npoTekJoTo ChOUTHE ce OuakBa IMyOIMKYyBaHETO Ha
JIBE M3JIaHVsI, KOMTO JIa MPEJCTABAT Ha IIMpoKara MmyOJiiKa MOCTUTHATOTO OT KOT-
HUTHBUCTHTE B Pa3MYHU CHEepy HA YOBEIIKHS JKUBOT U TO3HAHHWE. AKO HE cTe
yCIesH Jia ChIPEKUBEETE CHTYCHAa3Ma U Pa3ropelieHOCTTa Ha Ae0aTuTe mo BpeMe
Ha KOH(EpeHIUITa, TO CIACACTE 3a U3IAHUATA, 32 Ja IPOCIICANUTE MOCISTHUTE Pa3-
BUTHS B U3CJICJBAHHUATA HA (PUTYPATUBHOCTTA B YOBEIIKOTO MUCIICHE H €3HK.

Hou. 1-p Anexcanapa bBaramesa
a.bagasheva@uni-sofia.bg

Coduiicku ynusepcurert ,,CB. Kimmment Oxpuucku’
oyi. ,,llap Ocobonuten 15, Codus 1504, benrapus

Assoc. Prof. Alexandra Bagasheva, Ph. D.
a.bagasheva@uni-sofia.bg

Sofia University “St. Kliment Ohridski”

15 Tzar Osvoboditel Blvd., Sofia 1504, Bulgaria
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B EBpornenickus I€H Ha €3UINUTE CIIEIUATHOCT
,JImorncTrka’ oroenssa csosta 30-roquIHuHA

On the European Day of Languages, the Department
of Japanese Studies Celebrates Its 30th Anniversary

l'epeana llemkosa

Coduiicku ynusepcuret ,,CB. Kimment Oxpuacku’ (bbiarapus)

Gergana Petkova
Sofia University “St. Kliment Ohridski” (Bulgaria)

Ot 2001 . Hacam Ha 26 centeMmBpu EBpona npasHyBa EBporeiickus JeH Ha
ezunurTe — nHUIMaTBa Ha ChBeTa Ha EBpoma c nen momynsipusupaHe Ha U3yda-
BAaHETO Ha YY)KIM €3HMLHM U HachpyaBaHEe HA MEXIYKyATYpPHOTO pa3ouparenctso. B
EBpona ¢yHKnpoHupar okono 225 e3nka, KOeTo ChCTapisiBa camo 3% OT oOmus
Opoii Ha e3uruTe 1Mo cBeTa. MakyATETHT MO KIACHYESCKHU e3Ulld U KyaTypu Ha Co-
¢wuiickus yausepcurert ,,CB. Knument OXpuacku™ € HalMoHaJIeH JIUJEp B 4YKI0-
€3MKOBOTO OOy4eHHE.

Ha 27 cenremBpu 2020 r. B 1BOpa Ha LleHTbpa 3a U3TOYHN €3UIH U KYITypH
Ha Coduiickusl YHUBEPCUTET ce mpoBenoxa Jlam Ha orBopeHUTe BpaTu: 30 roau-
HU , Snornctrka’. Cpen opUITHATHITE TOCTH Ha CHOUTHETO 0sXa MPEACTaBUTEIH
Ha TOCOJICTBOTO Ha SlnmoHus B beirapus u mpod. Mamten Jlanosa, nekan Ha Da-
KyJITeTa [0 KIaCHYECKH ¥ HOBU (PUIIOJIOTMH, KOUTO MO3IpaBUXa MIPETIOJaBaTeIUTE,
CTYACHTHUTE U TOCTHTE.

CrieranHocT ,, JAnoHucTrka* npasnysa 30-roquIHus cu 100MJIel KaTo camoc-
TOSITENTHA YHUBEPCUTETCKA CHELHUATHOCT, HO 00YYEHUETO O SIIMOHCKH €3HK H KYJI-
Typa B Coduiickust yauBepcuTeT 3anoysa omie npe3 1967 1. [Ipe3 1990 r. craptupa
METTOAUIIHUAT KypC ,,SIMoHCKa (UI0I0rHs ", MHUIUUPAaH U PHKOBOJCH OT Mpod.
I[Berana Kpncrera. [1pe3 2018 1. cnenranHoctTa ce 000c00s1Ba B Karepa.

B LlenTspa 3a U3TOUHU €3HULIU U KYITYpH ,, IMMOHUCTHKA® € e/lHa OT Hali-TOJIeMHU-
Te, a BbB DaKynreTa 1Mo KJIACHYECKU €3UIH U KYJITYPH I10 TPAIUIHS € elHa OT Haii-
xejnaHute creuuanHocTu. Kanaunarure 3a 6akanaBbpckara IporpaMa ca B I'bTH
HaJ 3asBEHaTa KBOTA 3a IPUEM, KOETO NPaBH KaHAWAATCTYICHTCKaTa KaMIIaHWs
TPYAHA, @ HUBOTO HA HOBOIIOCTBIIMJINTE CTYIEHTHU € W3KJII0OUUTENTHO BUCOKo. Kare-
Jpara NoAIbprKa BUCOK TEMII Ha MPENOaBaHe Ha SIIOHCKHU €3UK M e(DeKTUBHOCTTA
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Ha yueOHUsI IPOLIEC ce IPOSBIBA B PEIULIA IIOCTHKEHHUS HA HEHHUTE Bb3IIUTAHULIU.
[Ipe3 2014 . ciermanHoOCT ,, AToOHUCTHKA O€ OTIIMYeHa OT SATIOHCKAaTa CTPaHa 3a MH-
CTUTYLMA ChC 3HAYUTEIIHH YCIIEXH B IIPETIOAABAHETO U MOIYJIIPU3NPAHETO Ha SIOH-
CKH €3UK M KyJITypa — BUCOKO MEXyHapOAHO NPU3HAHUE 32 CTaHAapTa Ha padoTa.

B mocnennuTe romMHu eKUIBT HA KaTeapara paboTH M3KIIOYUTEIHO MHTEH-
3MBHO 3a TOMNYJSIpU3MpaHe Ha sMOHCKaTa KynTypa B bbarapus ypes dectusa-
JIY, TIPa3HULM, yOIMKAIIUK, COLMAIHA Meauu, MexayHaponuau npoekru (http://
japanology.bg/, YouTube: Japanese Studies University of Sofia, FB Japanese
Studies Department, Sofia University, Bulgaria). [IpenonaBarenu u cTyAeHTH pa-
OOTAT B CHTPYJHUUYECCTBO C PA3IMYHUA MHCTHTYLUHN — YYUIIUINA, JCTCKU TPaJHHH,
My3€eH, MUHUCTEPCTBA, HEMIPABUTEIICTBEHN OPTaHU3aIlH.

B pamkuTe Ha npa3HUYHUS A€H 0sAXa NMPENCTABEHH PA3IMYHUTE CTEICHH Ha
oOydueHne — 6akajaBbp, MAarUCTHP, TOKTOP, CICITUIUIOMHA KBATH(PUKAIINS, KAKTO
U pa3sHOOOpa3HUTE JEHHOCTH, KOUTO KaTexpaTa OpraHu3upa C el h3ydyaBaHe U
MOIMyIApU3UpaHe Ha SMOHCKaTa KyJITypa B bbarapusi.

3a roctute OsiXxa MOATOTBEHW MHOTO nM3HeHaau. OOsBeHU Osixa U pe3yaTaTHTe
OT KOHKYpca 3a HOB Hepornud — emOnema Ha roouielinute yectBanus. [locerure-
JUTE UMaxa Bb3MOXKHOCT J1a UysT JIEKIHsI 3a SMOHCKUTE BOJONAIN, U3HECEHa OT
npod. ndH boiika L{urosa; na mpuchCTBAT Ha IEMOHCTPALMS U YHPKIIOI 10 KeH-
710, PPKOBOJIEH OT TJI. ac. -p MapTuH JJUMHUTPOB; J1a TOCETAT pa3IuyHU I1aH/0Be,
KBJETO MPENOIaBaTeNy ¥ CTYJCHTH TOBOPHXa 3a CBOsITa JIF000B KbM SmonHus, Osixa
MIPECTAaBeHH PA3INYHU KHUTH, CpeJl KOUTO U M3/IaHUs Ha KaTe/para.

Honent Bspa Huxonosa orropapsiie Ha BBIIPOCH OTHOCHO INPOrpamMHUTE HA
oOyudeHue, U3cilefoBaTeNicKaTa AeHHOCT U Hay4dHUTE NIPOEKTH Ha Karexpara. [lo-
uent Esrenn Kanaunapos npezacraBu nocrepHa n3inox0a, npocienssalia pa3By-
THETO Ha OBJIrapo-sIOHCKUTE TUIIOMAaTHYECKU B3aMMOOTHOILEHMA. [octure ce
JOKOCHAaXa M /10 3ByYHOCTTa Ha SMOHCKHUS €3UK NpH I ac. 1-p Crena JXKuskosa,
»BUIsAxa“ Slnonus Ha juaH npu 1. ac. 1-p LiBeromupa MBanoBa, Hayuuxa 3a Bpb3-
KaTa MEeXAy JUTEepaTypa, MaHTa U aHUMe IIpH JOKTopaHT Mapust CuMeoHOBa 1 Ha-
6:ronaBaxa JeMOHCTpanus 1o Kanurpadus npu Kupun Ierpos u Hoana Burtkosa.
CtyneHTbT B MarucTbpcka nporpama Kum JlymaHoH M Koserute My nmpeacraBuxa
JeHOCTTA Ha CTYIEHTCKHUTE KIyOOBe, a CTYJCHTH OT YETBBPTU KypC TOJ PBKO-
BOJICTBOTO Ha AHJipeaHa TameBa leMOHCTpHpaxa Kak Ja CH HalpaBUM IMpeara3Hu
MAaCKH MTOCPENICTBOM U3KYCTBOTO (DYPOIIHKH.

IIpo¢. n-p I'eprana IleTkoBa
grpetkova@uni-sofia.bg

Coduiicku ynusepcuret ,,CB. Kimmment Oxpuacku’
oyu. ,,Ilap OcBobomuten* 15, Codus 1504, boarapus

Prof. Gergana Petkova, PhD
grpetkova@uni-sofia.bg

Sofia University “St. Kliment Ohridski”

15 Tzar Osvoboditel Blvd., Sofia 1504, Bulgaria
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N3NCKBAHUSA KbM ABTOPUTE

OBIl[A HH®OPMALIUA

1. B criucanwue ,,Oumnonorus ce mpueMar 3a peleH3upaHe CTaTuu (CTYIuH,
nperiean, JOKIaau, Ka3ycH, INIaBU OT KHUTH, TUCKYCHM, PEOAKTOPCKH MaTepHa-
JIM) B TEMAaTUIHUATE 00J1acTU: 0010 U MIPUIIOKHO €3UKO3HAHUE, JIUTEPaTypO3HaHUE,
MIPEBOJ, KYJITYpPOJIOTHs M METOIUKA Ha Yy XKI0E€3UKOBOTO 00yUEHHE ChC CIICIUAICH
(oKyC BBPXYy MHTEPAMCLUMUILIMHAPHUTE U I'PAaHUYHUTE M3CJICABAHUS, MYJITHINHI-
BH3Ma U TPaHCKyITypaiau3ma. O6embT Ha ctatuute € 10 20 CTaHAapTHU CTPAaHULIH.
[lybnukanuuTe B cimcanue ,,OUIIONOTHA ca Ha aHTIIUICKHU, (PPEHCKH, HEMCKH,
WCTIAHCKH, UTAIMAHCKHU, TOPTYTAJICKH, PYCKU MM Ha OBJITApCKH €3UK (C pe3roMe
Ha OBJITAPCKY M HA aHTJIMICKH €3WK 1 Onbmuorpadus Ha ObITapCKHU U aHTITHICKH).

2. TekcToBeTe Ha TIpeIUIaAraHUTE CTATHH CE MPEJICTABAT B PeakiimonHara Koe-
rus Ha https://su.b-smart.tech/ , wnmm Ha agpec: philologia@uni-sofia.bg.

3. IlocThiunure PBKOINKCHU C€ MNPETIC)KAAT 3a CbOTBETCTBUE C M3HMCKBAHUATA
KbM aBTOPUTE OT YJICH Ha pCAaKIIMOHHAaTa KOJICTusl, OIPEACIICH OT MPCACCAATCIIA Ha
PeﬂaKHI/IOHHI/IH CBbBCT. PBKOHI/ICI/I, KOUTO HEC OTTOBApAT HAa UBUCKBAaHUATA, C€ BPbLIIAT
3a ):[opa60TKa Ha aBTOPUTE. OcraHanure PBKOIMCHU CE€ AOIYCKAT 3a PCUCH3MUPAHEC.
YneHoBeTe Ha Pe)Z[aKHI/IOHHI/ISI CBHBCT MoOrar aa Hy6JII/IKyBaT CTaTuu B CIITMCAHUETO
IIpU CTPUKTHO CIIa3BAHC Ha YCJIOBUATA U CTAHAAPTUTEC HA CIIMCAHUECTO.

4. PCIL&KI_II/IOHHaTa KOJICTHA OTIpEACIIA 3a BCAKA OT NOCTBIIUIIUTE CTATHUH 110 /IBa-
Ma pCICH3CHTH. PCHGH3I/II/IT6 CC U3I'OTBAT B CPOKOBE, OIIPCACIICHU OT PC,[[&KHI/IOHH&-
Ta KOJICTUA U B CbOTBETCTBUEC C HETOBUTC U3MCKBAHUSA KbM PCIICH3CHTHUTC.

5. PenieH3upaneTo Ha CTaTHMTE C€ U3BBPILBA B CHOTBETCTBUE ChC CTAHIAPTH-
T€ 3a OLIEHKA Ha MOCTHIIBAIIUTE PHKOIIMCH Upe3 CUCTeMaTa Ha JBOWHOCISIA MPO-
Bepka (double-blind peer review). [Ipu onenkara Ha peLieH3EHTUTE BOJEIIA POJIS
UMaT KpUTEepUuuTe: 00XBaT Ha W3CJIEABAHETO, HOBOCT Ha M3CJECIBAHNUTE MPOOIEMH,
OPUTMHAITHOCT HA IPUHOCHTE, CHOTBETCTBHE MEKAY 3aIIaBUETO U ChIbPKAHHUETO,
JIOTHKa Ha CTPYKTypara M MOCJIECJOBATEIHOCT Ha HU3JIOKEHHETO, aJeKBaTHOCT Ha
METOJ0JIOTHsATa, 00OCHOBAHOCT HA PE3YNITATUTE, TOKa3BaHE Ha Te3aTa, MPUIIOKH-
MOCT Ha pe3yiTaTuTe, 000CHOBAHOCT Ha U3BOJAMTE U 3aKITIOYCHUATA, KOPEKTHOCT U
aKTyaJHOCT Ha IUTUPAHUSITA, HAYYHOCT U SICHOTA Ha CTHJIA Ha U3JIOKEHHE.

6. OxoHuaTeIHOTO peleHne 3a MyOauKyBaHe ce B3eMa OT PenakunonHara ko-
JIerusl Ha OCHOBaTa Ha 3aKJIIOUYEHUTA B peueH3uure. Pemennero Mmoxe aa Obae
3a myOnuKyBaHe Oe3 MPOMEHH, 3a IyONMKyBaHe ciiel OTpa3siBaHe Ha HalpaBeHU
IIPENOPBKU B PELICH3UNTE, 32 OTKAa3 3a MyOiuKyBaHe. [Ipu pemenue 3a orpassiBane
Ha NPEnopbKU aBTOPUTE NPepaboTBaT PbKONUCUTE U NTpeAcTaBAT B PenakiumnonHara
KOJIETHsI IOKJIaJ 3a TSIXHOTO OTpa3siBaHE B OINPEZEJICH OT Hero CPoK, Ha OCHOBATa
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Ha KOWTO PenakimonHara koyierus B3ema pelleHue 3a MyOIuKyBaHe WK OTKa3 3a
TyOTMKyBaHe.

7. Ilpu mpOoTUBOPEUMBOCT HA 3aKJIIOYEHUATA B pelieH3unTe PenakimonHara Ko-
JIETHS MOYKE J1a OMPEENN JOBIHUTENICH PEIICH3EHT (PELIEH3EHTH).

H3HCKBAHUA KbM O®OPMJIEHHETO
U CTPYKTYPATA HA CTATHHTE

8. Ilpemmaranure 3a perieH3upaHe craTud TpsOBa na ObxaT BHB GopMar Ha
Word nokymeHT, KakTo ciesBa:

o pudr: Times New Roman 12.

»  @opmarupane Ha ctpanuure: Page Setup: Top: 2,5 cm, Bottom: 2,5 cwm,
Left: 2,5 cm, Right: 2,5 cm.

* Line Spacing: 1,5 lines; First Line: 1,5 cm; Paper Size: A4.

9. OCHOBHHTE CTPYKTYPHH €JIEMEHTH Ha CTaTUUTE Ca KaKTO CJIe/Ba:

* Hauanna cTpanuna

* BruBenenne

*  (OCHOBHO HM3JIOKCHUE
e 3akiroyeHue

*  Pedepenuun.

10. Hauanna cmpanuua (cmpanuyu)

Hauannara crpanuna BKITIOYBa:

3arnaBue Ha cTaTMATa (MIPEMOPHUYUTETHO € 3aINIaBHETO Ha CTAaTHATA /1A €
kpatko (5—10 gymu) u 1a mpeacTaBs OCHOBHATa TeMa Ha U3CJIE/IBAHETO).

HNmena Ha aBTropa (aBropure) Beuuku chaBTOpU TpsiOBa Ja ce 100aBAT MpU
ro/laBaHeTo Ha prkomuca B ScholarOne u 1a 6b1aT MOAPEICHN ¢ KOPEKTHA MMOCTIe-
JIOBaTEIHOCT; aBTOPBT (ABTOPUTE) CE TIPEIICTABS C HAYYHA CTeNeH, aKaJeMHYHa
ATBIKHOCT, e-mail Ha KopecOHANPAIKs ABTOP, MMe H aJpec HA aKaleMHUYHA-
Ta HHCTUTYIHSA.

Pe3tome. Pesromero Ha myONMKAIMUTE, HE3aBUCUMO HA KaKbB €3UK Ca HallH-
caHH, € Ha OBJITapCKM M Ha aHIIIMHCKHU e3uK. To TpsOBa 1a e KpaTko U SICHO, KaTo
COUTO CHIBPKA CIICTHUTE CIIEMEHTH:

* BbBeneHUe (,,()OH" HA M3CIIEABAHETO) (32ABIDKUTEITHO)

*  IIeJ Y 33/1a4d Ha M3CIIEIBAHETO (3aIBJKUTEITHO)

*  MPUIOXKEHA METOONOTHUS (,,[TOCTAHOBKA HAa U3CIIEABAHETO ) (38 bIIKU-
TEJTHO)

*  MOCTHIHATH OCHOBHH PE3yATaTH (3a1bIKUTEITHO)
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*  M3BOIM (3aKITIOYCHMS) (33 IBIDKATETHO);

*  OrpaHMYCHUS Ha M3CIEIBAHETO U MOCIEAUIH (AaKO NMa TaKHBa)
*  MPaKTUYICCKH MTOCICIANUIHN (aKO NMa TaKHBA)

*  OPHUTHHATHOCT/CTOWHOCT (3aIBJDKUTEITHO).

MaxkcumanHaTa IbJUKMHA HA Pe3l0MeTo He TPsA0Ba 1a HaaBuIasa 250 1ymu.

KarouoBu gymu (mocousart ce 10 5 KIIOYOBU JyMH Ha OBJITapCKH M aHITIMHCKA
€3UK).

Knacuduxanus na crarumre. ABropure TpaOBa Ja KaTeropu3upar CBOUTE
JOKYMEHTH, KOETO € 4acT OT Ipolieca Ha MpeacTaBsiHe Ha padorata uM. CIUCHKBT
C KaTeropuy MOXe Ja BUIUTE MO-A0Ny U TpsOBa 1a u3depere Ta3u, A0 KOSITO Hak-
MHOTO ce 100IMKaBa Ballust JJOKyMEHT.

*  Hayuno u3ciaeaBane. Ta3u kaTeropusi MOKpHBa TaKWBa JOKYMEHTH,
KOWTO /1aBaT MHPOPMAIIKSI OTHOCHO BCSKAKBH M3CIICABAHNSA, HAITPABEHU
ot aBTopa/ure. ToBa m3ciieBaHe MOXE Jla € CBbP3aHO C KOHCTPyHpa-
HETO WJIM TEeCTBAHETO Ha MOJEJ WM paMKa, U3cje/BaHe Ha JAeHCTBHUA,
TECTBaHE Ha JaHHW, MAaPKETHHIOBO M3CJEABaHE WIH 0030p, eMIUpHY-
HO, HAYYHO WJIM KJIIMHUYHO M3CIICABAHE.

* Tegna Touka. Bceku JOKYMEHT, B KOUTO ChABPHKAHUETO 3aBUCH OT
aBTOPCKOTO MHEHHUE WJIM HHTEpIIpeTanys. B Ta3u kateropus ce BKITIO4Y-
BaT 1 )KYPHAIUCTHYECKN CTaTHH.

*  Texnuvecko uscieapane. OnrcBa u OIEHSIBA TEXHUYECKU MPOAYKTH,
MIPOIIECH U YCITYTH.

* KonuentyajaHno u3cjaeaBane. Te3n TOKyMEHTH He ce Oa3mpar Ha H3-
cieqBaHe, a Ch37aBaT XUIOTE3W. Te3n JOKYMEHTH ca MO-CKOpPO JIEAYK-
TUBHU M IOKpUBAT (GPUI0COPCKU TUCKYCHU M CPABHUTEITHO U3CIIE/IBaHE
Ha HEYHs Ipyra padoTa Wi MUCIICHE.

» Ka3zyc. Kazycure onucsar (akTH4eCKH WHTEPBEHIIMH WU OMUT B Ca-
Mara opram3anus. Te morar Jja ca CyOeKTHBHH W HE MOTaT IeHepaTHO
Jla ce OMPUITMYaT KaTo n3cienBane. OMucaHNeTo Ha ChAeOeH Kazyc WIn
XUTOTETHYEH Ka3yC ce M3IMO0J3Ba KaTo 00ydaBall] METO/, KOMTO ChHII0
MoXe J1a Ob/Ie IPUYHCIEH KbM Ta3H KaTeTOPHsL.

o JluteparypeH ouepk. O4akBaHO €, Y€ BCHIKH BUIOBE TOKYMEHTH ITH-
THpaT HJIKakBa MOJ00HA TUTEpaTypa, Taka 4e Ta3u Kareropus TpsOBa
Jla ce M3T0JI3Ba CaMO aKO OCHOBHATA IIeJT Ha JOKYMEHTA € Jia aHOTHpa
W/WI¥ KPUTHKYBA JINTEpaTypara B onpesaeneHa oomact. Moxe aa Obne
CeJIeKTHUBHA OmOIMorpadwus, KoATO JaBa ChBET OTHOCHO HH(pOpMa-
[IMOHHNUTE U3TOYHUIIH, WIIH MOKE J1a ObJie MOIpOOeH B TOBA, KaTO I[eJl-
Ta Ha JOKyMEHTa € Ja Jaje MHpopMarys Ha OCHOBHUTE CHTPYIHULIN
3a HampaBaTa Ha JaJeHa TeMa U J1a U3ydd TeXHHUTE Pa3IUIHH IJIeIHU
TOYKH.
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* T'enepajen mperyiea. Kareropusra mokpruBa Te3u JTOKYMEHTH, KOUTO
MPEIOCTaBIAT OCHOBEH Iperiie/l WM MCTOPUYECKO M3CIIEeBaHEe HA HA-
KaKBa KOHIEMIHS, TEXHUKA WM peHoMeH. JJokyMeHTHTe ca TI0-CKOpo
OTIMCATENHU OT pojia Ha ,,KaK Ja”’, OTKOJIKOTO JeAYKTUBHU

e Jlanum 3a aBTopa (aBTopuTe). J[aHHUTE BKJIIOYBAT IHJIHM UMEHA, aKa-
JIEMUYHA JUTHKHOCT M HAy4HA CTEIeH, MOCIeHa MEeCcTopadoTa H 1o
TIperieHKa MPEAUIITHA TaKuBa, e-mail, axpec 3a kopecnoHaeHIus (10 40
JTyMH 32 aBTODP).

11. Bveeoenue
BbBenennero vma 3a 1iei 1a yoeam unTarenurTe, ye myOolinKyBaHarta pa3padoTka
ChIIbpPrKa HOBOCT U € MPUJIOKUMA, KaTO OTTOBaps Ha CIEIHUTE BHIIPOCH:

* KaksB e mpoOneMbT?

e lIMa Jin HIKaKBH CHINECTBYBAIM pelieHHs (IIOCOYBa Ce CTETICHTA Ha
Mpoy4BaHe Ha mpolieMa KbM MOMEHTa)?

» Kowu ca Haii-100puTe pemenus crnopes apropa’?

* KakBo e 0OCHOBHOTO OTpaHHYECHUE HAa U3CIEIBAHETO?

» KakBo ce ouaxBa Jja ce IOCTUTHE OT aBTOpa C HAIIPaBEHOTO M3CIIeBaHe?

12. Ocnoeno usnoscenue

OCHOBHOTO H3JIO)KEHHE CE€ CTPYKTYpHpa B OTHEIHH Pa3leiid, pasrpaHUYeHd
ChC CBOM 3ariaBus (3armaBusita TpsiOBa na ObIAT KpaTKW, ¢ SICHA MHAMKALUS 32
pasnuKuTe MEeXIy TsaxHara Hepapxus. [Ipeanountanust Gopmar 3a u3nucBaHe Ha
OCHOBHHTE 3aIvIaBUs € Te Aa ObJar yneOeneHH, a moA3ariaBusTa 1a ObJar U3Mu-
canu ¢ HakinoHeH wpu@T. pudt — Times New Roman 12, maBHu OykBH, JISIBO
MOJIpaBHSBAHE).

OCHOBHOTO M3JI0KEHHUE BKIIIOUBA!

Les u 3agauu Ha u3cieaBanero. Te TpaOBa qa ocUrypsar pazoupaneto 3a ¢o-
Kyca Ha myOnuKanusaTa v J1a apryMeHTHpar HeliHata cTpykrypa. Cien Tax e HeoO-
XOJHMMO J1a C€ TIOCOYH:

* Kakga e 3HauMMOCTTa Ha Marepuaa?
*  3amio e BakeH M OpUTHHAJICH?
e 3a Koro e mpeaHa3HaYeHa MyoauKanusaTa?

JlombaHuTeNHO Morar Aa ObIaT KOMEHTHpPaHW MOTEHLUAIHATa MOJIE3HOCT 3a
MPaKTUKATa, 3HAUUMOCTTA 32 ObJEIH N3CIEABAHUS, O-TI0APOOHO OTPaHHUYCHUATA
Ha U3CIIeIBAHETO U Ip.

OcHoOBHa Te3a M XMIIOTe3a (XMIIOTe3U) Ha u3cjeaBaHeTo. [Ipencrassar ce ap-
TYMEHTHUTE Ha aBTOpa 3a TAXHATa 000CHOBAHOCT.

IIpunoxena MeToq0/10THsI U MeTOAUKA. ABTOPBT TPsIOBa /1a MOCOYU OCHOB-
HUTE M3I0JI3BaHU OT HEro METOIM oA 000coOeHo 3a ToBa 3amiaBue. Toi TpsOBa
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Jla JICMOHCTPHPA, Y€ METOJIOJIOTHSTA € CTA0MIHA U MOIXOASIIA 32 IOCTUTaHEe Ha
nenute. O4akBa ce Jia ce ChCPEeOTOYM BbpPXY INIaBHATA TEMa, KaTo MOCOYH OC-
HOBHHUTE €Taly Ha CBOUTE M3CIICIBAHMUS, U3IIOJI3BAHUTE OT HETO METOJIU, BIUSHHUS,
KOUTO OTPEACIISIT U30paHUs OT HETO MOXO/, Jia TIPUBEJIC ApTyMEHTH 3a TOBA 3aI1l0
¢ u30paJ CrieluaiHyd IPUMEPH U JIp.

MocTurnaru ocHoBHM pesyararu. Korato ce npencTaBsar pe3yiaTarure, ¢ Ba-
JKHO aBTOPBHT Aa ce (poKycupa BbpXy Hal-BaxHOTO. IlyOnmkamusaTa TpsoOBa 1a Ch-
JbpKa CaMO OCHOBHHUTE (DAKTH M TE3M C MO-IIUPOKO 3HA4YeHHue, Oe3 Jia ce Jamar
MHOTO ITOIPOOHOCTH 3a BCSKAa Bh3MOJKHA CTaTHCTHKA. AKO paspaboTkara m300mII-
CTBa ChC CTATHCTUYCCKU JIAHHH, € BE3MOXKHO Te Jia peo0IiagaBar npej u3BoJuTe
M KaTo ISUT0 IyOnuKausaTa qa Ob1e Bh3NprHeMaHa IPeIuMHO KaTo H30posiBaHe Ha
(hakTH, a He KaTo Hay4HO M3cienBane. OCHOBHATA Te3a Ha aBTOpa TpsiOBa aa € sICHO
MpOCJIeINMA U CTA0UITHO JIOKa3aHa.

[Mpu ommcaHueTo Ha Pe3yATaTHUTE aBTOPBHT TPsAOBA Jia MOTHPCH OTTOBOPH HA
CJICJIHUTE BBIIPOCH:

* [IpemocraBsiTe 1M MHTEpHpPETALHS 32 BCEKU €IMH OT MPEACTABEHUTE OT
Bac pesynrarun?

e Pesynrarure Bu B choTBETCTBHE J1H Ca C TOBA, KOETO IPYTH U3CIEI0Ba-
TEJU ca OTKPHUIIU?

e Hwma nu HaxaxBu paznuku? 3amo?

e lma i HAKaKBU OrpaHHYCHHUS?

e JluckycwusiTa JJIOrMYHO JIM BoAM A0 Bamero 3akmoueHue?

BaxHo e npu npeacTaBsHe Ha pe3ylITaTHTE J1a HE CE MPaBAT U3SIBJICHUS, KOUTO

HaJXBBPJSIT OHOBA, KOETO PE3YJITAaTUTE MOTAT /1A IIOTBBPAST.

13. 3axnwuenue

OO01moTo mMpaBmIiIo €, Ye 3aKIIOYEHHETO He TPsAOBa Ja ChABPKA €IWHCTBEHO
00001IeHIEe HA M3CIEABAHETO (TO C€ CHABPKA B PE3IOMETO). B 3akimoueHneTo ce
JlaBa OTTOBOP Ha 3a/1aJICHUSI B HAYAJIOTO Ha MyOIIMKAIMATA BBIIPOC U C€ MOCOYBaT
BB3MO)KHOCTHTE 3a TIO0-HATATHITHU n3cienaBanus. Jloope 6u Ouio ma ce paskpue
KakK MMpeJICTaBEHUTE PE3yATaTH IIe Ce TMPHUIIOKAT B MPAKTHUKATa U Jia ce mocoyar
OTpaHUYCHHSTA B TOBA OTHOIIIEHHE. Makap | Jja ce MocouBa Kak TOBa U3CJIC/BaHE
MOXe Jla Ce MPHIIOKH U Pa3Iupy B OBJICIIM H3CIECIBAHUS, HE € TIPHETO TYK Jia ce
BBBEIK/Ia HOB MaTepHall WM Jia c€ U3ThKBa OYEBHIHOTO. B 3aKiIroueHHETO clrienBa
Jla ce To[4epTae OHOBA, KOETO € Pa3IMYHO B U3CIICIOBATEIICKUTE PE3YIITATH, OHOBA,
KOETO Ce OTKpOsiBa B pa3paboTKaTa WM € HEOYaKBaHO.

14. Beneycku

benexxkure TpsOBa a ce M3MON3BAT MPU KpaiiHa HEOOXOIAUMOCT U Ja Obaar
UIACHTU(UIIUPAHN B TEKCTa C MOCIEOBaTeIHU HOMEpa, 3aTBOPECHU B KBAJIPaTHU
ckoOU 1 U30pPOEHU B Kpast Ha CTATHUATA.
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15. Cnoncopupane na nayunomo uscneosane

W3zrounnimre Ha GUHAHCHpaHe HA HAYYHOTO U3CJIEIBAHE B CTATUSATA CE IIPE/CTa-
BAT B pazzen ,,l [puznarennoct®. OnucBa ce possta UM B LeIHs padOTeH NpoLec — OT
[IOCTAHOBKAaTa Ha HAy4YHOTO M3CJIE/IBAHE 0 MOCTUTAHETO HA KPAaHHHUTE PE3YINITaTH.

16. @uzypu

Benuku durypu (cxemu, muarpamu, CKUIH, yed CTpaAaHUIN/CHUMKHY Ha €KpaHu
u portorpadcku CHUMKH) TpsIOBa na ObJar mpenajeHu B enekTpoHHa (opma. Te
TpsiOBa J1a ca ¢ BUCOKO Ka4eCTBO, YSTJIUBU M HOMEPHUPAHH C apaOCKU IU(PH.

e Qurypute Aa ca NpaBeHH NO BB3MOXHOCT B TpadUyHM NIporpamu
(Corel Draw, Adobe Illustrator, Adobe PhotoShop) nnu Excel. Jla He
ca BbB (opmar Picture, 3a 1a MOXe ja ce KOPUTHpa TEKCTHT B TAX, aKO
e HeoOxonumo! Jla ce HoMepHpar MoCIeA0BaTeHO CIIOPes pesia Ha L1-
TUpaHe B TekcTa. Homepanusara u 3araBusara Ha QUTypUTE ce IOCTa-
BAT 1OJ TsX. Jla ce n304reat MHOTO HaIKMCH BBTPE BbB (DUTypHUTE.

* CHHMMKM M CKaHUpPaHH W300pakeHHA Aa ObJAT MPaBEHH HA OTACITHH
¢aiinose, 3a npexnountane B JPG nnu TIFF ¢opmar, a He BMBKHATH
B TekcTa. CHUMKHTE TpsiOBa a ca ¢ 100po KayecTBO M MOAXOISIIH 32
nevar. L{BeTHM WIIOCTpaLK ce pUeMaT 10 U3KJIIOUEHHE CIIET CIienal-
HO JIOTOBApsIHE M €BEHTYAJIHO 3aIUIallaHe Ha JOBIHUTEITHUTE pa3xoau!

* 3a m3paborBane Ha dopmyan ga ce usnonsBa Word Equation. Home-
para Ha (opMyIUTE a ce M3MKUCBAT B MAJIKA CKOOM B JIsiBara yacT Ha
cTpaHunara!

17. Tabnuyu

Tabnuuute ce u3padorsar B Word Table unu Excel. Homepupar ce nocienopa-
TEJIHO CITOPE]T IMTHPAHETO UM B TeKCTa. Beska Tabnuia TpsOBa fa nMa 3ariiaBue.
Homeparusita 1 3ariiaBusiTa Ha TaOIHITUTE Ce TIOCTABAT HaJl TAX. 3a MPearounTaHe
e T4 Ja ce crOupa Ha cTpaHuIara, 6e3 1a ce 00phIla MUPOKATa YacT Ha JIHCTa XO-
pusonTanHo. HeobxoauMuTe 00SCHEHHUS CE JaBaT IO/ Hesl, KaTo ce 03Ha4aBaT ChC
CHOTBETHUTE CUMBOJIN/3HALIH.

18. Pegpepenyuu

Pedepentunn  kpM npyru myOnukanuu TpsOBa nda ObJaT W3MUCAHH B CTHII
Harvard u na 6b1at BHUMAaTEIHO IPOBEPEHH 3a ITBIHOTA, TOYHOCT U ChINIACYBAHOCT.

LuTupanuTe aBTOPHU CE MPEACTABST MO HAKOH OT CIIEAHUTE HAYMHU:

* (amunsATa Ha aBTOpa U rojiMHa Ha nmyonukaius (Hanp. Adams, 2006);

* IWTHpaHe Ha UMEHA Ha (paMUIIMUTE Ha JBaMara aBTOPH Ha IyOIMKaIli-
sTa ¥ TOAWHATa Ha MyOnmkyBane (Hamp. Adams, Brown, 2006);

*  IIpH TIOBEYE OT TPHUMa aBTOPH, CE U3ITHUCBA CAMO HMETO Ha ITbPBHS aBTOD
Y TouHa Ha nmyOaukyBane (Hamp. Adams et al., 20006).
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CrucsKbT ¢ pedepeniunuTe TpssOBa ga ObIIEe TTOCOYCH IO a30ydeH pe B Kpast
Ha JIOKYMCHTA.

3a Knuzu Oavunmst, Uanmuamm (roguHa), 3aenasue Ha Kuuea-
ma, 3maren, MsicTo Ha M3JaBaHe.

e.g. Harrow, R. (2005), No Place to Hide, Simon &
Schuster, New York, NY.

3a enasa na knuea Oammmms, Uanmmanmm (romyHa), ,,3ariaBue Ha TaBa-
Ta”’, ®amuius Ha peaaktopa, Muunuanu, 3aenasue Ha
kHueama, 3naren, MsicTo Ha Iy OIMKaIsl, CTPAaHHIIH.

e.g. Calabrese, F.A. (2005), "The early pathways:
theory to practice — a continuum", in Stankosky,
M. (Ed.), Creating the Discipline of Knowledge
Management, Elsevier, New York, NY, pp. 15-20.

3a cnucanus damunysl, THAIHAATU (TOAWHA), ,,3aIIaBHe HA CTATHS-
1a”, Ume na cnucanuemo, ToM, OpOH, CTPAHUITH.

e.g. Capizzi, M.T. and Ferguson, R. (2005), "Loyalty
trends for the twenty-first century", Journal of
Consumer Marketing, Vol. 22 No. 2, pp. 72-80.

3a nyonuxysanu Qamvmnus, Wuunuanu (rogrHa Ha IyOnMKanus),

cOopHuYU »3ariiaBue Ha JOKyMeHTa , BbB Damunus, Muunua-
™, 3aenasue Ha NyOIUKY8aAHAMA NPOSABA U MACMO U
odama, Ha Koumo ce e cbcmosiia, 3maren, MsacTo Ha
myOnmkanus, Homep Ha crparunuTe.

e.g. Jakkilinki, R., Georgievski, M. and Sharda,
N. (2007), "Connecting destinations with an
ontology-based e-tourism planner", in [nformation
and communication technologies in tourism 2007
proceedings of the international conference in
Ljubljana, Slovenia, 2007, Springer-Verlag, Vienna,
pp- 12-32
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3a nenybauxysanu
cOopHuYU

3a pabomnu 0oxy-
Menmu

3a enyuxioneouuru
snuceanus (be3 as-
mop unu uzoamern)

3a cmamuu 6v6
secmuuyu (¢ agmop)
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®damunus, Mannuanu (roquHa), ,,3araaBue Ha JOKY-
MeHTa”, JOKYMEHT TpeicTaBeH Ha iMeTo Ha koH(be-
pEHIMSITA, 1aTa Ha KOH(epeHIHsTa, MICTO Ha KOH(De-
pennmsita, HanuuHo Ha: URL, ako e cBoOOmHO A0cC-
TBHIIHO B UHTEPHET (J1aTa Ha JOCTHII).

e.g. Aumueller, D. (2005), "Semantic authoring
and retrieval within a wiki", paper presented at the
European Semantic Web Conference (ESWC), 29
May-1 June, Heraklion, Crete, available at: http://dbs.
uni-leipzig.de/file/aumuellerOSwiksar.pdf (accessed
20 February 2007).

Oamunust, Uaunuanu (roquHa), ,,3ariaBue Ha CTaTh-
siTa”’, pabOTEeH JIOKyMEHT [Opoi ako ¢ HanudeH|, MH-
CTUTYIIMSI WM OpraHu3aius, MsiCTo Ha OpraHu3aIus-
Ta, J1aTa.

e.g. Moizer, P. (2003), "How published academic
research can inform policy decisions: the case of
mandatory rotation of audit appointments", working

paper, Leeds University Business School, University
of Leeds, Leeds, 28 March.

3aenasue na enyuxnonedusma (roauHa) ,,3araaBue Ha
BIIMCBAHETO ’, TOM, M3/laHKe, 3arilaBUe Ha SHITUKJIOTE-
nudara, M3naren, Msicto Ha u3aaBaHe, CTPAHULIN.

e.g. Encyclopaedia Britannica (1926) "Psychology
of culture contact", Vol. 1, 13th ed., Encyclopaedia
Britannica, London and New York, NY, pp. 765-71.

(3a BriUCBaHMS C IOCOYEH aBTOP, MOJISI BHIKTE HACO-
KHTE 3a M3MUCBaHEe HAa MMEHATa 3a IJlaBa Ha KHUTA)

Oamunmst, Maumuany (roquHa), ,,3arIaBue Ha CTaTHsI -
ta”, Mime Ha eéecmHuka, nata, CTpaHULY.

e.g. Smith, A. (2008), "Money for old rope", Daily
News, 21 January, pp. 1, 3-4.



3a cmamuu 6v6 HUwme na secmuuxa (ronuna), ,,3arimaBue Ha cTaTusiTa”,

secmuux (be3z noco- Jlara, CTPaHUIIH.

uen agmop)
e.g. Daily News (2008), "Small change", 2 February,
p- 7.

3a enexmponnu u3- AKO M3TOYHUKBT € JOCTBIICH B UHTEPHET, IIBIHUSIT

MOYHUYU untepret aapec (URL) TpsOBa mga mocoun B Kpast Ha
pedepeHIMuTe, KaKTO U JiaTara, Ha KOSTO CTE Io W3-
TOJI3BAJIH.

®damunus, Uannuanu (roguHa), ,,MimMe Ha crarusita”,
nocteiHo Ha: URL anpec, (1ata Ha 1OCTHI)

e.g. Castle, B. (2005), ,,Introduction to web services
for remote portlets®, available at: http:/www-128.
ibm.com/developerworks/library/ws-wsrp/ (accessed
12 November 2007).

AKO ce M3M0I3BaT eJIEKTPOHHN N3TOYHHUIM 0e3 0CO-
yeHu aBropu u gara, URL agpecht TpsiOBa ma Obje
BKJIIOUEH MJIM ChC CKOOM B OCHOBHUS TEKCT, HJIH TIpe-
MOPBUYUTENHO € Aa ObJe MOCOYCH Karo Oenexka (¢
pUMCcKH mU(pH ¢ KBaIpaTHU CKOOM 3a€IHO C TEKCT,
nocneasad or neiaHuss URL aapec B kpas Ha JOKy-
MEHTA).

3a wusmounuyu wHa ~ 3a BCEKHW IMUTHUPAH M3TOYHWK HAa KUPWJIHIIA — HA OBJI-

OBA2APCKU e3UK rapcKh €3WK, TpsOBa Ja ce Aaje CHIIUAT W3TOYHHK,
W3IMHCaH TI0 MpaBWiIaTa Ha 3aKOHA 32 TPAHCIUTEpa-
[UsATA.

e.g. Epxapn, JI., 1993. bnaromeHcTBrUe 3a BCHYKH,
Codus, YU ,, Cmonancmeo®. (Erhard, L., 1993.
Blagodenstvie za vsichki, Sofia, Ul ,, Stopanstvo *.)
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AUTHOR'’S GUIDELINES

GENERAL INFORMATION

1. The Philologia Journal accepts for review articles (original articles, reports,
discussions, studies, editorial materials) in any of the following research areas: gen-
eral and applied linguistics, literary studies, translation, cultural studies and teach-
ing of foreign languages with a specific focus on interdisciplinary and border stud-
ies areas, multilingualism and transculturaism. The volume of the articles should
not exceed 20 standard pages. Publications in Philologia Journal could be written
in English, French, German, Italian, Spanish, Portuguese, Russian or Bulgarian
(abstracts and bibliographic information in English and Bulgarian).

2. Authors could submit their manuscripts to the Journal ‘s Editorial Team
via electronic and/or print versions to: https://su.b-smart.tech/, or philologia@uni-
sofia.bg.

3. The received manuscripts are reviewed in accordance with Author’s Guide-
lines by a member of the Editorial Board. Manuscripts that do not comply with the
requirements shall be returned to the authors for revision. Manuscripts that meet
the requirements shall be admitted for review. The members of the Editorial Board
shall have the right to publish in the journal following all the rules and requirement
valid for the other authors.

4. For each of the submitted and approved articles the Editorial Board shall as-
sign two reviewers. Reviews shall be made in terms defined by the Editorial Board
and in accordance with its requirements to the reviewers.

5. Reviewing of articles shall be done in accordance with the standards for
the evaluation of manuscripts through the double-blind peer review system. Please
do not include Authors’ names and information in your Main Document. Authors’
names and information should be only included in your Title Page. The reviewers
give their assessment of the manuscripts in terms of the following criteria: scope of
the research, novelty of the examined issues, originality, accuracy and clarity of the
abstract describing the main text, logic structure and sequence of the submission,
relevance of the methodology, validity of the results, proving the thesis, applicabil-
ity of the results, validity of findings and conclusions, propriety and relevance of
citations, accuracy and clarity of language.

6. The Editorial Board commits the final decision for publication, based on the
conclusions of the reviewers. The decision can be: publish it without revisions,
publish it after revision in accordance with the recommendations made in reviews,
refusal to publish. If the Editorial Board commits a decision to publish the manu-
script after revision upon recommendations, authors should review and answer to
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the Editorial Board’s e-mails. The authors have to revise their manuscripts and
present a report of the revisions they made in terms defined by the Editorial Board,
upon which the Editorial Board commits a decision whether to publish it or refusal
to publish the manuscript.

7. If there are contradictions of the reviews, the Editorial Board may determine
an additional reviewer (reviewers).

SUBMISSION AND STRUCTURE REQUIREMENTS OF THE ARTICLES

8. The article submissions shall be in provided in Microsoft Word format, as
follows:

e Font: Times New Roman 12

* Format of the pages: Page Setup: Top: 2,5 sm, Bottom: 2,5 sm, Left: 2,5
sm, Right: 2,5 sm

* Line Spacing: 1,5 lines; First Line: 1,5 cm; Paper Size: A4.

9. The main structure of the article shall include:

» Title page — You should upload it as a separate from the Main Document
file

¢ Introduction — It is included in the Main Document

e Main text — It is included in the Main Document

e Conclusion — It is included in the Main Document

¢ References — It is included in the Main Document.

10. Title page (pages)

The Title page/s should be as a separate from the Main Document file and
includes:

Title of the article (it is recommended the title of the article to be short (5—10
words) and to present the main topic of the study);

Author Details: All contributing authors’ names should be added to the
ScholarOne submission, and their names arranged in the correct order for
publication. All authors shall comply the following information: names, academic
title/position, correspondence address, including institutional affiliation (incl.
University, institution, etc.), state/city and country. In co-authoring, one of the
authors must be designated as lead author and write his/her e-mail address. It is
the responsibility of the lead author to ensure that the list of authors and individual
contribution to the study of each of them are clearly indicated.

Abstract. The abstract of the articles, no matter in what language they are,
should be written in Bulgarian and English. It should be short and clear and
concisely contain the following elements:
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* Introduction (,,background* of the study) (required)

*  Purpose and objectives of the study (required)

* Applied methodology (,,staging of the research®) (required)
* Achieved major results (required)

* Leads (conclusions) (required)

» Limitations of the research and consequences (if applicable)
* Practical implications (if applicable)

* Originality/Value (required).

The maximum length of the abstract should not exceed 250 words.

Keywords (specify up to 5 keywords).

11. Introduction

The purpose of the introduction is to convince readers that the published
research contains novelty and it is applicable. It answers the following questions:

e What is the main problem?

* Are there any existing solutions (indicates the level of study the problem
at the moment)?

e What are the best solutions according to the author’s/s’ opinion?

*  What is the main limitation of the research?

*  What is expected to be achieved by the author of the research?

12. Main Text

The main text is structured into separate sections, distinguished by their titles
(headings should be brief, with clear indication of the differences between their
hierarchy). The preferred format for writing the main titles is to be bold format
and subtitles to be written in italics. Font — Times New Roman 12, capitals, left
alignment).

The main text should include:

Purpose and objectives of the study. The purpose and objectives of the study
should ensure the understanding of the publication’s focus and should justify its
structure. After that, authors should specify:

e What is the significance of the publication?
e Why the publication is important and original?
*  To whom is the publication designed?

Additionally can be discussed potential utility of practice, importance for future
studies, detailed limitations of the study and others.

Main thesis and hypothesis of the research. Authors’ arguments about their
merit are presented.

Applied methodology and methods. The author should indicate the main
methods used by him in a separate title. Author should demonstrate that the
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methodology is robust and appropriate to achieve the objectives. It is expected by
the author to focus on the main theme, to point the main stages of his research, to
show the used methods and influences that determine the chosen approach by him/
her, to give arguments why he/she has chosen specific examples and others.

Achieved major results. When presenting the results, it is important authors
to focus on the essentials. The publication must contain only the essential facts and
those with a wider meaning, without giving many details of every possible statistics.
If development is full of statistics, it is possible to prevail over the conclusions
and after all the publication to be seen primarily as an enumeration of facts, not a
scientific study. The main thesis of the author must be clearly traceable and steadily
established.

e When describing the results author should seek answers to the following
questions:

* Do you provide interpretation for each of the submitted results you
want?

*  Are the results consistent with what other researchers have found?

e Are there any differences? Why?

e Are there any limitations?

*  Does the discussion logically lead the reader to your conclusion?

« It is important when presenting the results not to make statements that
go beyond what results can acknowledge.

13. Conclusion

The general rule is that the conclusion should not only contain a summary of
the research (it can be found in the abstract). The conclusion should give answers
to the set at the beginning of the publication questions and to indicate opportunities
for further research. It would be better to reveal how the achieved results will be
applied in practice and to identify constraints in this regard. While indicating how
this research can be applied and extended in future studies, it is not accepted in the
conclusion to introduce new material or to be state the obvious. In the conclusion
it should be emphasized what is different in the research results, what stands out in
the design or it is unexpected.

14. Notes

Notes or Endnotes should be used only if absolutely necessary and must be
identified in the text by consecutive numbers, enclosed in square brackets and listed
at the end of the article.

15. Funding Agencies
The funding sources of the scientific research should be added in Step 5 of
the submission process on ScholarOne system. Funding sources of the scientific
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research in the article are presented in section “Acknowledgements”. Authors
should describe the role of these funding sources throughout the whole workflow —
from setting of the research to achieving the final results.

16. Figures

All Figures (charts, diagrams, line drawings, web pages/screenshots, and
photographic images) should be submitted in electronic form.

All Figures should be of high quality, legible and numbered consecutively with
arabic numerals. Graphics may be supplied in colour to facilitate their appearance
on the online database.

» If possible, the figures should be made in graphical programs (Corel
Draw, Adobe Illustrator, Adobe PhotoShop) or Excel. The figures should
not be in Picture format. They should be numbered consecutively in
order of citation in the text. Numbers and titles of the figures are placed
below them. Authors should avoid many inscriptions inside the figures.

* Pictures and scanned images can be made into separate files, preferably
in JPG or TIFF format, not embedded in the text. Photos must be of
good quality and suitable for printing. Color illustrations are accepted in
exceptional cases after special agreement and eventual additional costs!

» Ifauthors make a blueprint they should use Word Equation. The numbers
of formulas to be written in brackets in the left side of the page!

17. Tables

Tables should be typed in Word Table or Excel format. They should be
numbered consecutively according to citation in the text. Each table should have
a title. Numbers and titles of the tables are placed over them. It is preferable it to
fit on the page without turning widest part of the sheet horizontally. The necessary
explanations are given below by means of appropriate symbols / characters.

18. References

References to other publications must be in Harvard style and carefully checked
for completeness, accuracy and consistency.

The cited authors should be presented at any of the following ways:

*  Surname and year of publish (ex. Adams, 2006)

» Citing both names of two and year of publish (ex. Adams, Brown, 2006)

*  When there are more than three authors, it is typed the surname of the
first author and year of publish (ex. Adams et al., 20006)

At the end of the paper a reference list in alphabetical order should be supplied.
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For books

For book
chapters

For journals

For
published
conference
proceedings

124

Surname, Initials (year), 7itle of Book, Publisher, Place of
publication.

e.g. Harrow, R. (2005), No Place to Hide, Simon &
Schuster, New York, NY.

Surname, Initials (year), Chapter title, Editor's Surname,
Initials, 7itle of Book, Publisher, Place of publication,

pages.

e.g. Calabrese, F.A. (2005), The early pathways: theory to
practice — a continuum, in Stankosky, M. (Ed.), Creating
the Discipline of Knowledge Management, Elsevier, New
York, NY, pp. 15-20.

Surname, Initials (year), Title of article, Journal Name,
volume, number, pages.

e.g. Capizzi, M.T. and Ferguson, R. (2005), Loyalty
trends for the twenty-first century, Journal of Consumer
Marketing, Vol. 22 No. 2, pp. 72—80.

Surname, Initials (year of publication), Title of paper, in
Surname, Initials (Ed.), Title of published proceeding
which may include place and date(s) held, Publisher, Place
of publication, Page numbers.

e.g. Jakkilinki, R., Georgievski, M. and Sharda, N. (2007),
Connecting destinations with an ontology-based e-tourism
planner, in /nformation and communication technologies in
tourism 2007 proceedings of the international conference
in Ljubljana, Slovenia, 2007, Springer-Verlag, Vienna, pp.
12-32.



For
unpublished
conference
proceedings

For working
papers

For
encyclopedia
entries (with
no author or
editor)

For
newspaper
articles
(authored)

Surname, Initials (year), Title of paper, paper presented
at Name of Conference, date of conference, place of
conference, available at: URL if freely available on the
internet (accessed date).

e.g. Aumueller, D. (2005), Semantic authoring and
retrieval within a wiki, paper presented at the European
Semantic Web Conference (ESWC), 29 May-1 June,
Heraklion, Crete, available at: http://dbs.uni-leipzig.de/
file/aumuellerOSwiksar.pdf (accessed 20 February 2007).

Surname, Initials (year), Title of article, working paper
[number if available], Institution or organization, Place of
organization, date.

e.g. Moizer, P. (2003), How published academic research
can inform policy decisions: the case of mandatory rotation
of audit appointments, working paper, Leeds University
Business School, University of Leeds, Leeds, 28 March.

Title of Encyclopedia (year) Title of entry, volume, edition,
Title of Encyclopedia, Publisher, Place of publication,

pages.
e.g. Encyclopaedia Britannica (1926) Psychology of

culture contact, Vol. 1, 13th ed., Encyclopaedia Britannica,
London and New York, NY, pp. 765-71.

(For authored entries please refer to book chapter guidelines
above)

Surname, Initials (year), Article title, Newspaper, date,
pages.

e.g. Smith, A. (2008), Money for old rope, Daily News, 21
January, pp. 1, 3-4.
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For
newspaper
articles (non-
authored)

For archival
or other
unpublished
sources

For
electronic
sources

For
Bulgarian
sources:
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Newspaper (year), Article title, date, pages.

e.g. Daily News (2008), Small change, 2 February, p. 7.

Surname, Initials, (year), Title of document, Unpublished
Manuscript, collection name, inventory record, name of
archive, location of archive.

e.g. Litman, S. (1902), Mechanism & Technique of
Commerce, Unpublished Manuscript, Simon Litman
Papers, Record series 9/5/29 Box 3, University of Illinois
Archives, Urbana-Champaign, IL.

If available online, the full URL should be supplied at the
end of the reference, as well as a date that the resource was
accessed.

e.g. Castle, B. (2005), Introduction to web services for
remote portlets, available at: http://www-128.ibm.com/
developerworks/library/ws-wsrp/ (accessed 12 November
2007).

Standalone URLs, i.e. without an author or date, should
be included either within parentheses within the main text,
or preferably set as a note (roman numeral within square
brackets within text followed by the full URL address at
the end of the paper).

For each source quoted in Cyrillic — in Bulgarian language
should be given the same source, written according to the
regulations of the transliteration.

e.g. Erhard, L., 1993. Blagodenstvie za vsichki, Sofia, Ul
,,Stopanstvo . (Epxapo, J1., 1993. biarogeHcTBue 3a BCU4-
ku, Codusi, YU ,,CtonancTBo.)
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