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LITERATURE AND CULTURE



O(s) sentido(s) na prosa breve de Mia Couto
e Georgi Gospodinov

lliyana Chalakova
Universidade de Sofia St. Kliment Ohridski (Bulgaria)

lliyana Chalakova
Sofia University ,,St. Kliment Ohridski* (Bulgaria)

lliyana Chalakova. SENSES AND MEANING IN THE SHORT PROSE OF MIA
COUTO AND GEORGI GOSPODINOV

Abstract. The African literature, even more in its Portuguese expression, occupies the
space of the exotic extreme in the literary life of Bulgaria, both in terms of interest of ordi-
nary readers and scientific approaches. Nevertheless, four of the masterpieces of the most
notorious voices in the contemporary literature in Lusophone Africa have already been
translated into Bulgarian. The present text starts from the spontaneous expectations about
the strangeness of the African literature of Portuguese expression in the Bulgarian cultural
context to present a small comparative study of two works of the short prose of the Mozam-
bican Mia Couto and the Bulgarian Georgi Gospodinov. The comparison seeks to identify
multiple points of proximity in the Mozambican and Bulgarian imaginary, focusing on the
short stories The girl who did not speak and The blind Vaisha, respectively. The analysis
focuses in particular on the topic of the use and interpretation of the human senses, pursuing
the final goal of drawing conclusions regarding the proceedings by which the overall mean-
ing of the literary text is constructed by the two authors.

Keywords: Lusophone African literature, contemporary Bulgarian literature, tale, con-
struction, senses

Hnusana Yanvrkoea. CETUBA U CMUCDHJI B KPATKATA ITPO3A HA MU KOYTO
U TEOPTU I'OCIIOAMHOB

Pe3tome. Adprkanckara mopTyrajgoe3ndHa JUTepaTypa IpeCTaBiIsiBa BCe OIle Kpaki-
Ha €K30THKa B JUTEPATypHHS KUBOT Ha Bbirapust KakTo 1o OTHOIICHHE HAa WHTEpeca Ha
OOMKHOBEHHMS YUTATEN, TaKa 1 OTHOCHO HAYYHUTE TPAKTOBKH. BhIpeKy ToBa Ha OBJITAPCKH
€3MK Beue Cca JOCTBIIHU YETUPH OT IIEAbOBPUTE HA Hall-BIUSATEIHUTE TNIACOBE B ChBPEMEH-
Hara JuTeparypa Ha Jy3opoHcka Adpuka. HacTosmusT TeKcT N3X0XkK/1a OT CIIOHTAaHHUTE
OYaKBaHU 33 CTPAHHOCTTA Ha a)prUKaHCKaTa IOPTyrajoe3nyHa JIUTeparypa B ObIrapcKus
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KYJITYPSH KOHTEKCT, 3a Jla IIPEACTaBH MaJIKO CPAaBHUTEIIHO M3CIEeBaHE HA IBE TBOPOH OT
KpaTkara mpo3a Ha Mo3ambOukanena Mus Koyto n 6pnrapuna I'eopru ['ocomuaOB. Ch-
MOCTaBKaTa HEIH Ja OTKPOHM TOYKUTE Ha OJIM30CT B MO3AMOHMKCKHS W OBITAPCKHS CBST
Ha BbOOpakaeMOTO BB3 OCHOBA Ha paskaszute Momuuemo Oe3 oymu u Cnanama Baiiwa.
CpaBHHTEIHHUAT aHAIM3 Ce ChCPEOTOYaBa TIO-KOHKPETHO BBPXY BBIIpOCa 3a yrnorpedara
U TBHJIKYBAaHETO HA YOBCIIKUTE CETHBA, 3a Jla M3BJICUe CBOUTE 3aKIIIOYCHHUSI OTHOCHO Cpell-
CTBaTa, 4Ype3 KOUTO Ce Ipajy OOLIMAT CMUCHI B IUTEPATYPHHS TEKCT Y J(BaMara aBTOPH.

KuarouoBn nymu: adprkancka HopTyraaoe3nyHa JIMTeparypa, CbBpeMeHHa Obirapcka
JHUTEepaTypa, paskas, rpaJliBHU CIIEMEHTH, CETHBA

Research /Hayuno uzcnedsane

Literaturas e autores em contacto

Os estudos da lingua portuguesa e das literaturas e culturas de expressao portu-
guesa no contexto especifico da Europa Central e de Leste oferecem a rara e algo
exotica possibilidade de por ndo apenas em contacto mas também em comparagao
duas literaturas separadas por uma distancia, a primeira vista, substancial — a mo-
cambicana e a bulgara. Sera porém essa distdncia geografica tdo substancial em
termos conceptuais, sobretudo nos dias de hoje, marcados pela comunicagao tecno-
logica globalizada da nova era? E uma pergunta logica que surge logo no principio.

E verdade que a tradugao figura entre os canais mais poderosos da globalizagio
comunicativa, mas no caso concreto da literatura africana de expressdo portuguesa
no terreno literario bulgaro parece que ndo chegou a resultados que abranjam vastas
massas de leitores. Embora ja tenham sido traduzidos para o bulgaro Mayombe de
Pepetela, Terra Sondmbula de Mia Couto, O Vendedor de Passados de José Eduar-
do Agualusa e O Testamento do Senhor Napumoceno da Silva Araujo de Germano
Almeida', entre outros poucos, a produgao literaria africana, escrita originalmente
em portugués, continua a ser menos traduzida e menos divulgada na Bulgéria em
comparagdo com a portuguesa ¢ a brasileira.” Logo no titulo da presente compa-
racdo sdo feitas referéncias as realidades de estudo, que sdo nomeadamente: em
primeiro lugar, a literatura contemporanea que ¢ posta em foco em dois exemplos
nacionais — um mog¢ambicano, no caso de Mia Couto, e outro bulgaro, no caso de

! A versdo bulgara do primeiro livro ¢ ainda da época do socialismo, quando a conjuntura ndo apenas
agendava autores e obras no campo da tradugdo, mas muitas vezes ditava o proprio estilo das tradu-
¢oes; as duas tradu¢des mencionadas a seguir — as de Couto e de Agualusa — sdo da autoria da premia-
da tradutora de portugués Darinka Kircheva, enquanto a edi¢ao bulgara do “testamento” de Almeida é
prefaciada pelo professor doutor Petar Petrov que langou recentemente um estudo tdo profundo quao
completo sobre O projeto literario de Mia Couto.

2 De acordo com os dados disponiveis no catalogo digital da Biblioteca Nacional da Bulgaria, no
periodo compreendido entre 2017 e 2021, nenhuma das 28 obras literarias traduzidas do portugués
para o bulgaro ¢é originaria dos espagos luséfonos da Africa.
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Georgi Gospodinov; em segundo, a importancia dos nomes autorais que se pdem
em comparacdo — Couto e Gospodinov sdo, sem duvida, os expoentes das lite-
raturas contemporaneas mogambicana e bulgara, respetivamente; em terceiro, o
género do conto que ¢ privilegiado e que ¢ cada vez mais cultivado pelos autores
na contemporaneidade, mais lido pelos leitores por ser rapido e completo, mais
atrativo para a edi¢@o, assim como mais propicio para trabalho em sala de aula; em
quarto, as potencialidades que a literatura comparada tem para estabelecer pontes,
tanto conscientes como inconscientes, entre fenomenos literarios, tanto entre os
proximos como entre os distantes; e em quinto lugar, o alvo da comparagao que ¢
o sentido ou os sentidos que se encontram investidos nas obras comparadas, bem
como os sentidos humanos, os seus valores ¢ fungdes como tema de reflexdo. O
que ndo ¢ obvio, e que nao se deixa transparecer no titulo, ¢ o objeto imediato da
analise, que sdo os contos 4 menina sem palavra de Mia Couto e A Vaisha cega
de Georgi Gospodinov, assim como a énfase que incide sobre o problema do uso e
da interpretacdo dos sentidos humanos para a construgdo e a arquitetura global do
texto literario.

Nos casos de Couto e Gospodinov trata-se realmente de dois nomes que se
aproximam em muito na sua carreira e produgao literaria. Embora ndo pertencam a
mesma faixa etaria — Couto nasce em 1955, enquanto Gospodinov em 1968 —ambos
se inserem na geracao dos autores que escrevem num quotidiano contemporaneo
marcado pelo dominio da globalizagdo, em que as raizes e a descendéncia adquirem
cada vez mais valores nas tentativas dos humanos de se posicionarem no mundo.
Outro trago biografico que os une ¢ o facto de ndo serem naturais das capitais dos
seus paises — a naturalidade de Couto ¢ Beira na provincia mogambicana de Sofala
e a de Gospodinov ¢ a cidade de Yambol no interior bulgaro; os dois mudam-se
para Lourengo Marques na altura, atual Maputo, e Sofia apenas no inicio dos seus
estudos universitarios; € um facto biografico que explica a proximidade, visivel nos
dois, da terra, do povo, das tradigdes populares, da producdo literaria popular, do
homem genuino e da sua vida diaria mais natural. Couto principia um curso de me-
dicina que abandona em breve para exercer a profissao de jornalista pds-25 de abril,
enquanto Gospodinov desde os seus anos estudantis frequenta o espago da literatu-
ra, licenciando-se em Filologia Bulgara pela Universidade de Sofia e doutorando-se
na area da literatura bulgara contemporanea. Ambos sdo vencedores de muitissimos
prémios nacionais ¢ internacionais desde o comego das suas carreiras — entre 0s
mais importantes figuram o Prémio Camdes para Couto em 2013 e o Prémio Hristo
G. Danov para Gospodinov um ano antes.

Gospodinov cultiva tanto a poesia com que se estreia em 1992%, como a pro-
sa, com que ganha a sua visibilidade depois da publicagao em 1999 do Romance
Genuino, e a dramaturgia, pela qual também ¢ galardoado na Bulgaria e nos EUA.

3 A poesia de Gospodinov encontra-se traduzida para o portugués por Zlatka Timenova e Petar Petrov
numa antologia intitulada O coelho do amor de 2010.
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Semelhante € o percurso pelos géneros que faz Couto — ele também se estreia com
o livro de poesia Raiz de Orvalho de 1983; a sua obra maior, até hoje em dia, conti-
nua a ser considerado o romance Terra Sondmbula; publica, tal como Gospodinov,
um grande numero de coletaneas de contos, mas em vez da dramaturgia, dedica-se
mais esporadicamente a cronica. Em termos de estilo, Couto destaca-se, em gran-
de parte, pelo realismo fantastico, pela escrita alegdrica, pela invencao vocabular
e sintatica e pelo gosto pela oralidade popular; a escrita de Gospodinov, por sua
vez, fica centrada na estratégia do autor invisivel, da auséncia quase de um autor,
envolvendo o leitor num jogo de confissdo e partilha, com referéncia quase sempre
ao passado mais recente; o uso da palavra mais popular e a cria¢do, as vezes ines-
perada, de palavras ¢ um ponto de proximidade com o autor mogambicano. O gosto
pela forma breve na prosa ¢ trago visivel ndo sé nas listas de produgdo dos dois
escritores, mas ¢ patente também no espago romanesco, se se tomar em considera-
cdo a estrutura fragmentada e o gosto pela narracdo de historias tanto em Romance
Genuino de Gospodinov como em Terra Sondmbula de Couto.

Pontes entre coletineas

E Outras Historias é a primeira coletdnea de contos de Gospodinov, publicada
originalmente em 2001 e seguida por outros quatro livros de prosa breve, o ultimo
dos quais centrado na microfic¢do como forma de expressao artistica do escritor
contemporaneo. A coletanea E Qutras Historias, que ja se encontra traduzida para
o inglés, francés, alemao, italiano, checo e polaco, destaca-se pela combinagdo da
critica direta com a expressao delicada do seu autor. Este ultimo, no prefacio a
terceira edi¢ao bulgara do livro, insiste em se tratar de historias em vez de contos,
sendo “a historia anterior ao conto”, “viva e por isso mesmo imprecisa, negligente
e infinita” (Gospodinov, 2017: 7). Ao defender as vantagens da historia em compa-
ragdo ao conto, Gospodinov ndo sé alude a contribui¢do da tradi¢do oral, mas ativa
também a importancia da fala e do sentido humano da audigdo: “A historia ainda
conserva a memoria da boca que a articula, e do ouvido que a acolhe.” (Gospodi-
nov, 2017: 7) Ao referir-se aos valores das histdrias, o autor mistura a contribui¢ao
do real com a do imaginario, apagando a diferenca clara entre os dois. Com isso
subordina todos os textos do livro a maxima que “cada historia tem o direito de ser
contada e ouvida” (Gospodinov, 2017: 6).

Ja no titulo da coletdnea de Couto vem assinalada precisamente a natureza
do conto — sdo Contos do Nascer da Terra os textos juntados no livro publicado
pela Editorial Caminho em 1997. Mesmo assim, deitando um olhar atento para o
indice, repara-se logo que muitos dos textos sdo apelidados de “estorias” e “falas”,
acentuando-se dessa maneira a sua ligacdo a tradi¢do oral. A “nota”, a seguir ao
conteudo, explica que a maioria dos contos foram publicados em jornais e revis-
tas com as devidas alteragdes, enquanto outros sdo historias inéditas. A direcao
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de leitura que este paratexto traca ¢ o quotidiano do pais, junto com a questdo da
identidade do homem no “dominio da cultura e da criatividade literaria” (Couto,
1997: 10). Os 35 Contos do Nascer da Terra, apesar da sua brevidade, elaboram
o retrato do povo mogambicano, cujo rosto oscila entre a alegria e o sofrimento.
A fabula em muitas ocasides toca o magico, enquanto a linguagem conta com a
sonoridade do portugués africano. O que, como marca, perpassa todos os contos e
se encontra aludido no mote que abre o livro, € a ligacao forte que existe entre a na-
tureza e o corpo humano e a relagdo esquecida entre os dois. A esse esquecimento
¢ atribuida pelo autor a falta de compreensdo de muitos fendmenos do quotidiano
contemporaneo.

Pontes entre contos

Muitos textos entre os Contos do Nascer da Terra tratam o tema do amor na sua
versao romantica, outros abordam assuntos como a violéncia e a pobreza, terceiros
ainda exploram o campo mitico. Um conto que mais ateng¢do atrai, tanto pelo for-
te ingrediente magico, como pela poética da expressao, ¢ A menina sem palavra.
O curtissimo conto de apenas trés paginas narra a histéria de uma menina que ¢
interdita pelo raciocicio de usar as palavras do idioma conhecido. Por ser incom-
preensivel, a sua fala assemelha-se apenas ao canto que prende as pessoas com a
sua entoacdo. A menina tem uma relag@o intima com o seu pai que, para a salvar da
estranha mudez e da ameaca de ser engolida pelo mar, ao qual a levou como forma
de tratamento, inventa a historia de outra menina cujo pai foi apanhar a lua por ela.
O desastre natural da fenda no mar, que se desencadeia pelo acto do arranque da
lua, flui da histéria contada pelo pai no plano da narragdo do proprio conto, que
acaba com a recuperacdo da fala pela menina sem palavra depois de sarar a “ferida
liquida” aberta no mar.

Embora ndo apresente a mesma estrutura complexa do conto de Couto, 4 Vaisha
Cega de Gospodinov conta igualmente a histéria de uma menina que, em vez de
nao usar a palavra comum e por isso compreensivel, ndo vé da maneira comum e,
por isso, percetiva. Com o olho esquerdo, a Vaisha via apenas no passado, enquan-
to com o olho direito via apenas no futuro. Dessa maneira, na cabec¢a da menina
construia-se uma imagem deturpada das coisas e das pessoas no mundo, de cuja
dimensao temporal era apagado o presente. Em resultado, a Vaisha ndo encontrou
noivo para casar e ficou a viver na casa dos pais sempre no mesmo estado — ora
consciente, ora inconsciente — de extremos, de duvidas, de indecisao, de desilusdo
e de sofrimento. A historia ¢ anunciada pelo proprio autor, tanto no seu inicio como
no seu fim, como inacabada por “ndo existir nada neste mundo que possa juntar os
olhos da Vaisha, que seja igual tanto para o olho esquerdo, como para o seu olho
direito” (Gospodinov, 2017: 100). Com o seu enredo tdo fantastico quao de critica
social, 4 Vaisha Cega afirma-se como um dos contos contemporaneos bulgaros de
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maior valor metafoérico e de maior forga atrativa, tanto que serviu de argumento de
um filme animado de curta metragem sob a dire¢do do realizador canadiano de na-
turalidade bulgara Teodor Ushev, que foi selecionado para os Prémios da Academia
na sua categoria em 2017.

Os sentidos entre historias e personagens

As duas personagens principais dos contos 4 menina sem palavra e A Vaisha
Cega de Couto e Gospodinov, respetivamente, partilham, em primeiro lugar, a
mesma estranheza das deficiéncias que apresentam ao resto do publico. A menina
sem palavra ndo ¢ muda, mas usa poucos sons para formar a sua fala: “Era uma lin-
gua so dela, um dialeto pessoal e intransmixivel? (...) Nao € que fosse muda. Fa-
lava em lingua que nem ha nesta atual humanidade.” (Couto, 1997: 8§7) Ao mesmo
tempo, a Vaisha cega nao ¢é propriamente cega — “Com o olho esquerdo via apenas
para tras, no passado, enquanto com o olho direito via apenas aquilo que havia
de acontecer no futuro. E embora tivesse os dois olhos abertos, como todos os
saudaveis da vista, a Vaisha como se fosse cega. A Vaisha cega, assim chamavam-
-lhe todos.” (Gospodinov, 2017: 96) Ou seja, os estados de mudez e de cegueira
das meninas manifestam um forte lado metaforico que € produto da interpretagao
dos testemunhas das suas deviagdes. Outra parecenca a esse respeito ¢ a ligacao
de exclusdo que as deficiéncias estabelecem com o raciocinio, num dos casos, e
com o tempo, no outro. A menina sem palavra “quando lembrava as palavras ela
esquecia o pensamento. Quando construia o raciocicio perdia o idioma.” (Couto,
1997: 87) A “estranha cegueira” da Vaisha, por sua vez, constroi-lhe perante os
olhos ou o dia de ontem, ou o dia de amanha, apagando a no¢ao do dia de hoje.
Com o pormenor da exclusdo os dois autores introduzem os problemas a volta dos
quais irdo edificar o sentido dos seus textos — por um lado, o pensamento contem-
pordneo, muitas vezes prefabricado, leva ao esquecimento e impede a expressao
espontanea do que ¢ mais natural; por outro, as pessoas, sobretudo dos paises em
transito ou dos que passaram por fortes transtornos politicos e econdmicos, tendem
a pensar e a repensar demasiado o passado ou ndo se cansam de elaborar planos
para o futuro, negando e perdendo assim a for¢a do presente que ¢ o Gnico que
realmente lhes pertence.

O sobrenatural, que carateriza os estados das duas meninas, do ponto de vista
da normalidade dos sentidos humanos, ativa nos dois casos planos de salvacao que
apresentam muitas semelhancas. A primeira delas ¢ a propria ideia da salvagdo — o
pai da menina sem palavra vé-se obrigado a por em funcionamento um plano para
salvar a filha, que, caso contrario, sera engolida pelas ondas do mar; na historia da
Vaisha a salvacdo ndo ¢ tdo urgente, mas ¢ vista pelos familiares como uma manei-
ra de aliviar a angustia interior da menina e de conseguir o tdo desejado principio
novo para a vida dela. Os dois planos de salvacdo partilham ainda o ingrediente das
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tradi¢cdes populares — no caso da Vaisha, o tradicional esta presente nas mais varia-
das formas de tratamento do campo do curandeirismo, sugeridas por “uma cadeia
longa de velhotas” (Gospodinov, 2017: 97), enquanto a tradicdo popular de narrar
historias que relembrem e acentuem o provir do homem da natureza ¢ a estratégia
usada para impressionar a menina sem palavra a fim de ser tirada do seu estado de
pedra. Com o acréscimo do ingrediente tradicional, tanto Couto como Gospodinov
aludem a rutura, que se regista e que se sente com uma agudez cada vez maior,
entre o0 homem e as suas raizes naturais e/ou tradicionais. Por um lado, o homem
contemporaneo perdeu, certas vezes por completo, a nogdo do seu nascimento da
terra, o que se percebe pelas comparagdes que o pai da menina sem palavra faz
com a aguia, com a arvore, com a rocha (Couto, 1997: 88-89); por outro, a ligacao
dolorosa com o passado, que nao foi interpretado e depois memorizado da maneira
mais neutral e desapaixonada, origina também imagens deturpadas do futuro, como
¢ visivel das paisagens futuristas do espago urbano, elaboradas pela visdao da Vaisha
(Gospodinov, 2017: 98-99). No caso da Vaisha, a rutura ¢ ainda mais acentuada,
visto que até o sonho da protagonista ¢ apresentado como uma réplica do real im-
possivel em que ela vive:

Nem a noite, quando se deitava, havia paz para os olhos da Vaisha. Os seus sonhos
desdobravam-se como a lingua da serpente, e enquanto no sonho de um dos olhos
ela corria atras das borboletas e as pednias ja tinham a sua altura, no sonho do ou-
tro, as peonias, ja colhidas, cobriam todo o seu corpo empedernido, e por cima do
seu rosto outras borboletas corriam umas atras das outras. (Gospodinov, 2017: 99)

A énfase dada a impossibilidade da situag@o — tanto consciente, como incons-
ciente, — na qual se encontra a personagem principal, sugere, desde este momento,
a falta de resolu¢do do problema e corresponde a intengdo do proprio autor de
deixar a histéria em aberto, de ceder a resolucdo da historia ao leitor. Por outro
lado, a desmistificacdo do sonho e o desligamento da sua forga resolutiva difere
da ativagdo do seu papel salvador no conto de Couto — a menina sem palavra, no
texto africano, é salva propriamente pelo fluir da for¢a inventiva na realidade. Ape-
sar desta diferenga na fun¢do do sonho e no seu relacionamento com a realidade,
ambos os textos aludem ao facto de que apenas a interven¢do humana consegue a
reparacdo da situagdo critica: apenas a pessoa, no conto mogambicano, é capaz de
fechar a fenda aberta entre ela e a natureza ou aberta na natureza por ela; e apenas a
pessoa, no conto bulgaro, tem capacidade de juntar o passado e o futuro num todo
de maneira a construir um presente estavel.

Esta alusdo que partilham os dois textos antecede outra parecenga, ja de cariz
estrutural, que ¢ a localizag@o do climax no proprio fim dos planos de salvagdo das
duas meninas. O pai, no conto de Couto, comega a narrar uma historia de fortes
ingredientes fantasticos para chamar a aten¢do da menina sem palavra e fazé-la
levantar-se e fugir das ondas crescentes do mar, enquanto na historia de Gospodi-

17



nov a Vaisha, ja desesperada, decide tirar sozinha um dos seus olhos. Em relagdo
ao climax o conto mogambicano apresenta uma escrita original centrada na fusao
direta do real e do ficcional por meio da narragao do personagem masculino, inseri-
da diretamente na estrutura do conto: “Desistido e cansado, se sentou ao lado dela.
(...) Foi quando lhe ocorreu: sua filha s6 podia ser salva por uma historia! E logo
ali lhe inventou uma” (Couto, 1997: 88). A insercao desta historia dentro do conto,
por um lado, sublinha a for¢a que se contém na tradi¢do oral; por outro, introduz o
fantastico que, no caso de Couto, se mistura de forma natural com a escrita meta-
forica e de forte invencao vocabular: “Quando chegou a dobra do horizonte pos-se
em bicos de sonhos para alcancgar as alturas. Segurou o astro com as duas maos,
com mil cuidados. O planeta era leve como uma baloa.” (Couto, 1997: 88-89) No
caso do texto bulgaro, a protagonista ndo se decide a tirar nenhum dos olhos por
compreender que nem o passado inglorio, nem o futuro inseguro oferecem sequer
esperanga de salvagdo, levando, por fim, a uma interpelacao direta do leitor que ¢é
convidado a acabar tanto a histéria da Vaisha, como a sua propria historia:

E ai de ti, caro leitor, se, fechando o olho direito e lendo esta histdria apenas
com o esquerdo, nao vires nenhumas letras e nenhuma historia (...).

E ai de mim, se, fechando o olho esquerdo e lendo tudo com o direito, igual-
mente ndo vires as letras porque ja se apagaram e o papel se reduziu a cinza
branca. (Gospodinov, 2017: 100)

A nivel global dos textos, é percetivel, de forma clara, o significado crucial
atribuido as questoes do espago ¢ do tempo. Embora o problema do espago, como
ja se viu acima, esteja presente em A Vaisha Cega, por meio da utilizagdo do tipico,
do histérico e do magico, o conto de Gospodinov esta centrado exclusivamente na
questdo do tempo. Ao contrario, 4 menina sem palavra de Couto destaca a questio
do espaco. A grande forca atrativa que o texto bulgaro exerce sobre o leitor deve-
-se, em muito, a disposi¢do da cegueira de cariz magico da protagonista no pano
de fundo igualmente magico da linearidade temporal de que é abolido o presente.
Esta estranha espécie de atemporalidade, logo no principio do conto, apresenta-se
como um problema, mas ainda ndo é t3o sério porque se concilia com a infancia da
menina que admite uma interpretagdo imaginaria e pouco fidedigna da realidade.
Porém, com o passar do tempo — com a aquisicao de consciéncia de pessoa adulta e
com o ganhar de conhecimentos sobre o lado social da vida real — a visdo problema-
tica da Vaisha tende a precisar de resolugao urgente, dada a inadequacao da pessoa
no meio social envolvente; a maturidade da menina ja ndo suporta a bifurcacdo
temporal que ndo permite o posicionamento no momento presente. Esta urgéncia,
que o leitor é convidado a resolver logo a seguir do climax, vista a incapacidade da
protagonista, poderia ser lida em termos metaforicos como referéncia ao seu pro-
prio estado de flutuagio atemporal de um ponto de vista social e politico. E 6bvia
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a observacao de Gospodinov de que o problema do homem e do (seu) tempo ainda
ndo esta resolvido, de que a especifica referéncia ao espaco mais proéximo que o
envolve a ele em termos pessoais e socioculturais encontra-se em falta. Mais ainda,
a falta de uma compreensao profunda e imparcial do passado e de uma visdo clara
e concreta do futuro condenam o homem a uma vadiagem pelos campos ermos
do inexistente, representado pela padgina em branco, pela arvore de que ¢ feita, ou
pela supracitada cinza branca. A conclusdo final de Gospodinov, de que o mundo
que presentemente habitamos ¢ decadente — “este mundo a murchar” (Gospodinov,
2017: 100), — deve-se a crise do homem que ndo consegue descobrir o seu proprio
tempo presente e posicionar-se de forma decidida nesse; sem tal posicionamento
perde-se tanto a nogao certa do passado, como a possibilidade de construir um fu-
turo estavel. Pelo que tanto a pessoa, como o mundo extrapessoal ficardo entregues
a decadéncia e a transitoriedade. Nem tanto com o tempo, mas com o espago ¢ o
problema personificado pela menina sem palavra de Couto. Mais precisamente, a
atencgdo recai sobre a ligacao cortada do homem com a (sua) natureza. A natureza
perpassa todo o conto mogambicano, desde a contemplagao do mar e as compara-
¢oes j4 mencionadas da menina a aguia, a arvore e a rocha até ao climax em que
o natural entra em cena como cumplice na resolugdo do estado de deficiéncia da
menina. O processo de cura da menina desenvolve-se passo a passo com o processo
de saneamento da ligagdo do homem com a natureza. Couto acentua que, nesses
processos, o papel crucial ¢ do homem que, além de ser a forga motriz, representada
no conto pela figura do pai, é o tnico capaz de restabelecer a interconexao. Um por-
menor, sem duvida, atraente, ¢ a op¢ao pela figura feminina no texto para exercer o
papel do feitor da reparagao.

Nao pode passar despercebido o destaque do feminino, tanto em A menina sem
palavra como em A Vaisha Cega. A importancia atribuida ao feminino, tanto por
Couto como por Gospodinov, vem assinalada logo nas “antessalas” dos dois textos
que sdo os seus titulos* e na escolha das protagonistas. A escolha do feminino para
o papel central, tanto em relagao a questao do tempo, como em relagdo a questao da
natureza, relembra e destaca a funcdo ancestral da mulher de intermediaria entre o
homem e a natureza, por um lado, e entre o mundo real e o inconsciente, por outro.
A mulher é também a portadora da chave da resolugdo porque a sua natureza supor-
ta varios tipos de deviagdes experimentais e conserva um forte lado enigmatico que
tende a expandir-se ao campo do magico e do mitico.

4 A denominagdo ¢ da teorizadora literaria bulgara Kleo Protohristova, no seu livro Notas da Antes-
sala (2014).
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Longas pontes — curtos caminhos

A primeira e mais 6bvia conclus@o que se afigura, a seguir a pequena compa-
ragdo acima desenvolvida, é que a literatura africana de expressao portuguesa nao
representa um exotico extremo no contexto cultural, social e politico da Europa
Central e de Leste. As comparagdes como esta, por muito breves e esquematicas
que sejam, mostram que a aproximagao do que é, a primeira vista, diametralmen-
te oposto ndo ¢ exagerada, mas possivel e pertinente; mostram que ndo apenas a
leitura comparada, mas também o estudo cientifico comparado de obras de tanta
distancia geografica e cultural poderia ser inteiramente real € ndo apenas condi-
cional.

Entrando nos pormenores dos textos em comparagao — A Vaisha Cega e A
menina sem palavra, — afigura-se a conclusdo mais concreta que dois autores con-
temporaneos — Georgi Gospodinov ¢ Mia Couto — se interessam por temas an-
cestrais, que sdo o problema do homem e do (seu) tempo ¢ do homem e da (sua)
natureza. E é uma conquista, sem duvida, tao literaria como cultural, a conjugacao
da ancestralidade tematica com o espago natural africano e com o tempo atual do
oriente europeu, ambos marcados por processos de forte transformacgao.
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Bulgarian Tones and Break Indices (Bg Tobi):
A System for Intonational Annotation
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Universitdt des Saarlandes (Germany)
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Bistra Andreeva. Snezhina Dimitrova. BULGARIAN TONES AND BREAK INDI-
CES (BG_TOBI): ASYSTEM FOR INTONATIONAL ANNOTATION

Abstract. The paper outlines a system of Tones and Break Indices for Bulgarian (BG
ToBI) within the autosegmental-metrical framework of intonational phonology. While
taking into account previous research on Bulgarian intonation, the system draws on more
recent empirical research, and thus attempts to reflect the latest prosodic developments in
the language. It is based on analyses of corpora specially collected for the purpose which
include read as well as semi-spontaneous speech.

We propose a system for transcription of Bulgarian intonation which comprises an in-
ventory of two prosodic units (the intonation phrase and the intermediate phrase), five pitch
accents (L*, L*+H, L+H*, H*, H+!H*), two phrase accents (L- and H-) and three boundary
tones (L%, H% and %H), and describe the default pre-nuclear and nuclear pitch accents and
boundary tones for several communicative types of utterance. In order to account for the
variable alignment of the default prenuclear pitch accent in Bulgarian, we propose another
unit in the prosodic hierarchy which provides an anchorage domain for it - the prosodic
word. Our analyses show that there are various strategies for signaling the information
structure of an utterance by implementing different combinations of word order variation
and intonational category choices.

This research contributes to the study of Bulgarian intonation within the autosegmental-
metrical model of intonational phonology, and of intonation grammar in general. However,
more systematic research is needed on both the phonetics and phonology of intonation and
the interplay of intonation, syntax and information structure in Bulgarian.

Keywords: Bulgarian intonation, autosegmental-metrical phonology, pitch accents,
phrase accents, boundary tones
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bucmpa Anopeesa. Cuescuna Jumumposa. UTHTOHAIIMOHHU AKILIEHTU U UH-
JEKCU 3A 'PAHULIA B BBJITAPCKHM E3UK (BG_TOBI): CUCTEMA 3A AHOTA-
L1 HA UIHTOHALIUATA

Pesiome. Crarusta npencraBs cHCTeMa OT MHTOHAIIMOHHU aKLEHTH W MHJACKCH 3a
rpanuna 3a oenrapcku e3uk BG ToBI, pa3paboTena B paMKHTE Ha aBTOCEIMEHTHO-MET-
PHYHUS MOJEJ 32 MHTOHALMOHHA (hOHONIOTHS. B3eMaiiku mpeiBu pesyiratiure Kakro OT
TPaJAULMOHHH, TaKa M OT IT0-HOBH EMIIMPUYHH U3CJICABAHUS BbPXY ObJIrapcKa HHTOHALHS,
cucTeMara oTpassiBa Hali-HOBHTE TEHJCHLIWH B HeliHaTa ynorpeda B ChbBPEMCHHUS €3HK.
AHaJM3UpaHU ca CIELHAIHO ChOPaHHU 3a LeNITa KOPITyCH, KOMTO BKJIFOYBAT YETEHA U I10-
JIyCIIOHTAaHHA peY.

[pemnioxxeHara cucTeMa 3a aHOTALUs Ha ObJIrapcKa MHTOHALWS BKIIOYBA JIBE IPO30-
JTUYHU eIUHALN (MHTOHAIIMOHHA (ppa3a M MeXAWHHA (pa3a), IeT HHTOHAI[MOHHH aKIIeHTa
(L*, L*+H, L+H*, H*, H+!'H*), nBa ¢pa3oBu aknenra (L- u H-) u Tpu rpaHudHu TOHA
(L%, H% u %H). Omcanu ca 1 OCHOBHUTE MIPESAPCHA U SIPEHU HHTOHAIIMOHHH aKICH-
TH ¥ TPAaHWYHH TOHOBE, KOUTO C€ W3IOJ3BAT B HAKOW KOMYHHUKATHBHH THIIOBE M3Ka3BaHE.
3a OIMCaHUETO Ha BAPHATUBHOCTTA NIPH CHHXPOHMU3UpaHe Ha BHCOKUs Tapret (H) ot Haii-
4yecTo cperianus npensaper akueHt (L*+H) copsiMo rpaHunuTe Ha METPHUYHO CHITHATA
CpHUKa MpejuiaraMe BKIIOYBAHETO Ha JIOIBJIHUTENIHA €IMHHUIA B IPO30ANYHATA HepapXus
3a OBJITapCKH €3UK, & HIMEHHO IIPO30IMYHATa JyMa. belre ycTaHOBEHO CBINO Taka, 4e Ch-
IIECTBYBAT PA3JIMYHM CTPATETHHU 32 CHTHAIIM3HPaHe Ha MHPOPMALIHOHHATA CTPYKTYpa, KaTo
3a [IeJITa Ce M3IMOJI3BAT PasIMyHd KOMOMHALMK OT CJIOBOPEI ¥ HHTOHALIMOHHH aKLCHTH.

Karo m3non3Ba aBTOCEIMEHTHO-METPHYHHUS MOJET HA WHTOHAILIMOHHATa (DOHOJIOIHS,
TOBA M3CJIE/IBaHE JOMPUHACS 3a ITO-ITBIIHOTO OIIMCAHUE HA ObJrapckaTa HHTOHALMS X HHTO-
HalMoOHHaTa rpamartuka. Heobxoaumu ca o0ade 1o-CHCTEeMaTHYHU M3CIICBaHUs KaKTO Ha
(doHeTHKara, Taka 1 Ha (OHOJIOTUATA HA HHTOHALMATA, & CHIIO TaKa U HA B3aUMOJCHCTBH-
€TO ¥ ChC CHHTAKCHCA W HHPOPMAIIOHHATA CTPYKTYpa Ha OBITAPCKUS €3HK.

KorouoBu gymm: Obirapcka MHTOHAIMS, aBTOCETMEHTHO-METpHYHA (DOHOJIOTHS, VH-
TOHALMOHHH aKLEHTH, (Ppa3oBH aKLEHTH, IPAaHUYHH TOHOBE

Research /Hayuno uzcnedsane

1. Introduction

The aim of this paper is to outline a ToBI system for Bulgarian (BG_ToBI),
based on the autosegmental-metrical framework of intonational phonology and fol-
lowing the conventions described in Pierrehumbert (1980), Beckman and Pierre-
humbert (1986), Beckman et al. (2005), Ladd (1996, 2008), among others. Such
an outline will (i) enable scholars studying Bulgarian intonation who come from
diverse theoretical backgrounds to share results and research outcomes, (ii) make
it possible for systematic cross-language comparisons to be conducted, especially
with other Slavonic languages for which ToBI systems have been developed, (iii)
equip teachers and researchers working in applied linguistics with a useful tool for
carrying out contrastive analyses of Bulgarian and other languages with a view to
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facilitating the acquisition of foreign language intonation, or of the intonation of
Bulgarian as L2.

While largely taking into account previous research on the intonation of Bul-
garian, the system outlined in this paper is predominantly based on more recent em-
pirical research, and thus attempts to reflect the latest prosodic characteristics and
developments which have taken place in the language in the last couple of decades.
Such recent research has been based on corpora specially collected for the purpose
which include read as well as semi-spontaneous speech.

The paper is organized as follows. Section 2 presents an overview of previous
work on Bulgarian intonation: 2.1 discusses configuration-based descriptions, and
2.2 presents early levels-based approaches. Section 3 outlines the most recent re-
search in the field inspired by the autosegmental-metrical approach of intonational
phonology and presents the inventory of pitch accents, phrase accents and bound-
ary tones in Bulgarian. Finally, section 4 summarizes the inventory of nuclear con-
figurations and traces directions for future research.

2. Previous work on Bulgarian intonation

2.1 Configuration-based accounts

Among the first scholars who discuss Bulgarian intonation is Stoykov (1942,
1966) who adopts a syntactically based approach to the description of the main
melodic contours of declaratives, imperatives and interrogatives. Using instrumen-
tal and auditory analysis, Stoykov shows that the contour of simple declarative
utterances is a gradually falling one, and that of non-final clauses in a complex or
compound declarative sentence is a rising one signaling incompleteness. Questions
formed with a question word or the interrogative particle ,,li* have the same contour
as simple declaratives, while those without a question word or particle have a rising
intonation contour. Imperatives are distinguished from declaratives on the basis of
their wider pitch range and more abrupt changes of pitch direction (Stoykov 1966:
157).

Several later studies carried out in the 1960’s and 1970’s follow the same
descriptive approach based on sentence types and syntactic categories, and rely
heavily on auditory analysis, often supported by acoustic measurements (Popov
1963; Georgieva 1967, 1970; Georgieva 1974; Mahrova 1978). In her typological
account of the intonation of Slavonic languages, Nikolaeva (1977) measures the
fundamental frequency, intensity and duration of accented and unaccented sylla-
bles, and on the basis of the experimental results describes the melody of different
sentence types.

Tilkov also views intonation as a complex linguistic phenomenon which in-
volves fundamental frequency features (melody, range and register), intensity char-
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acteristics (word stress, ‘logical stress’ and ‘phrasal stress”) and temporal charac-
teristics (pauses and tempo) (Tilkov 1981: 23). He uses the term ‘logical stress’ for
the emphatic realization of the nuclear syllables in narrowly focused words, and
‘phrasal stress’ — for non-emphatic nuclear accent. Although Tilkov de-
scribes the general direction of the pitch movement in the pre-nuclear part of the
utterance, he doesn’t explicitly mention pre-nuclear accent(s) and/or their type(s).

Following the tradition of syntactically based investigation of intonation, Mi-
sheva (1991) uses short utterances comprising one to five syllables, and varies the
position of stress in order to study the role of the intonation contour in signaling the
communicative type of utterance: statement vs. command vs. question. Misheva
analyses both their global and local prosodic characteristics. She finds the same
global rising-falling contour in all three utterance types. However, she reports sta-
tistically significant differences in local characteristics such as the alignment of the
FO maxima with the accented syllable: in statements the peak is reached early in
the accented syllable or in the pretonic one, whereas in questions it is reached late
in the accented syllable or in the posttonic one. Misheva also manipulates the word
order (SVO and OVYS) in short declarative sentences to investigate what she terms
the ‘focusing’ function of intonation and interprets the results using the concepts
of theme and rheme. Like Tilkov (1981), she describes the general direction of
the FO movement in the thematic part of the utterance with respect to the focused
syllable, and concludes that it is the absence of accentual prominence which is the
linguistically relevant feature of themes (Misheva 1991: 137). In the rheme, on
the other hand, she notes that there is always accentual highlighting. Misheva and
Nikov (1998) observe that rhemes are phonetically characterized by the same ac-
centual pattern independent of the focus type - neutral (in broad focus), contrastive,
emphatic (in narrow focus), the only difference being the tonal contrast between the
accented and the unaccented syllables of the rheme as well as differences in phras-
ing. This has been disproved by later autosegmental-metrical analyses of Bulgarian
intonation.

Misheva and Nikov (1998) distinguish semantic accents (corresponding to pitch
accents) and phrase accents (corresponding to boundary tones). The main unit of
phrasing in their system is the syntagm (corresponding to the intonation phrase) de-
fined in semantic and syntactic terms as consisting of one or more prosodic words
organized by intonation and delimited by two types of pauses: objective (silent)
pauses and subjective pauses, caused by an interruption of the continuity of the
prosodic features of the speech signal.

A major problem of these configuration-based approaches is that they do not
attempt to establish an inventory of intonation units typical of the language. Also,
such a phonetic approach leads to rather general conclusions, most of which only
confirm already well-known generalizations.
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2.2 Early level-based accounts

Penchev (1980) dedicates much of his work to information structure and the
role of intonation in indicating theme — rheme relations in Bulgarian sentences,
starting from the assumption that both intonation and word order are very impor-
tant for signaling information structure in the language. His investigation of Bul-
garian intonation follows the American structuralist tradition (Pike 1945; Trager
and Smith 1951). Penchev posits five pitch levels (level 1 is the lowest and level
5 —the highest) and describes the main intonation contours in Bulgarian in terms of
the movement of the pitch from one level to another in several parts of the phrase,
namely, the beginning, the pre-central part, the center, and the post-central part.
Penchev describes six neutral (depending on the focus position) and four emphatic
(regardless of the focus position) intonation contours. Contours 1 and 2 are both
falling, but while in contour 1 the pre-central part is lower than the centre, contour
2 typically has a high beginning and the pitch gradually falls to the bottom of the
speaker’s range. Contour 3 begins at a mid level and rises gradually. Contours 4
and 6 are similar to contours 1 and 2, respectively. The difference is that contour
4 and 6 both have final rises. Contour 5, like contour 3, begins at a mid level but
instead of gradual rise it ends with a fall-rise. Contours 4, 5, and 6 typically signal
non-finality and occur in utterances which are divided into two or more intonation
phrases.

The emphatic contours are modifications of the neutral ones and signal contrast
or speaker attitude. Penchev views contrast as the negation of the information pro-
vided in the previous context. It can be signaled by strengthening, either through an
increase of FO on the accented syllable, or through a decrease of FO (deaccentuation
or, in Penchev’s terminology, ‘de-rhematisation’) on the preceding content word,
both of which result in a greater pitch difference between the focused and given
parts of the utterance.

A disadvantage of Penchev’s approach is the fact that his classification criteria
are so interrelated that given the appropriate linguistic context, one can ultimately
assign several meanings to almost any contour without knowing which elements
contributed to their interaction.

3. Autosegmental-metrical accounts

The autosegmental-metrical approach (Pierrechumbert 1980, Beckman &
Pierrehumbert 1986) uses two tones: (H(igh) tones and L(ow) tones, which are re-
alized as peaks and valleys, respectively. These tones are linked to particular points
in an utterance and have no absolute pitch values: at the phonological level, each
pitch accent is described relative to the one preceding it in the intonation phrase.
There are monotonal pitch accents (e.g., H* or L*) and bitonal accents (e.g., L*+H,
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H+L*). The tone with the star is associated with the accented syllable, i.e. it is real-
ized as a peak or a valley on the accented syllable. Unstarred tones in a pitch accent
are temporally separate from a starred tone and are normally associated with the
pretonic syllable if they are leading tones, and with a posttonic syllable if they are
trailing tones. A distinction is made between boundary tones terminating intermedi-
ate phrases (L- and H-) and those at the end of intonation phrases (L% and H%). An
intonation phrase comprises at least one intermediate phrase and thus always has
a combination of a phrase accent and a boundary tone (e.g., L-L%, L-H%). They
determine the intonational pattern from the last accent (= nuclear accent) to the end
of the phrase.

The autosegmental-metrical approach and ToBI transcription system have been
applied to Bulgarian (Andreeva et al. 2001; Andreeva 2007, 2009; Dimitrova and
Jun 2015; Andreeva et al. 2016; Dimitrova et al. 2018, among others) establishing
relations between phonological tonal categories, their phonetic realization and their
information-structural functions. The corpora on which the analyses are based con-
tain both semi-spontaneous speech acquired in map tasks (Anderson et al. 1991)
and strictly-controlled read speech data (sentences in different focus conditions,
passages) produced by speakers of contemporary standard Bulgarian born and
raised in Sofia. In line with the original ToBI for American English (Beckman et
al. 2005), our model builds upon an on-ramp analysis and employs both leading
and trailing tones. An inventory of five pitch accents (L*, L*+H, L+H*, H*, and
H+!H*), two phrase accents (L-, H-), and one initial and two final boundary tones
(%H, L%, H%) is derived from the combined analysis of the data. The inventory
is defined with respect to the information structure and the various communicative
sentence types which are investigated.

In the illustrations in this paper we use the following tiers:

1. tone tier on which the pitch accents and the edge tones (phrase accents and
boundary tones) are transcribed using the conventional ToBI symbols and
the modifiers for alignment (early/late) and scaling (upstep/downstep).

2. syllable tier with the phonetic transcription of each syllable. The division
into syllables follows the conventions of Bulgarian phonetics.

3. word tier: Because the Bulgarian alphabet is based on the Cyrillic script,
our examples are transliterated in italics following the Bulgarian Translit-
eration Law conventions (2009). The translation is given in single quotes.

4. break index tier: where phrase boundary strength information is recorded.

3.1 Pitch accents

H* is predominantly used in declarative sentences in Bulgarian and signals
new information. The accented syllable is perceived as high. Phonetically, the H*
is manifested as a peak on the accented syllable and is preceded by a slightly rising
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onglide with no clear low target before the peak (Figure 1). The phonetic realiza-
tion of this accent is variable. This variability is especially noticeable in contexts
of tonal crowding as reported by Andreeva et al. (2016). In their data, when the
accented syllable is early in the sentence, the H target is reached close to the end
of the accented syllable in 57 % of the cases, in the middle — in 23% of the cases,
and close to the beginning — in 20 % of the cases. When the focus is realized late in
the sentence, the H target is reached close to the beginning of the accented syllable
in 75% of the cases, in the middle — in 21% of the cases, and close to its end — in
only 4 % of the cases. Results from auditory tests reported by Misheva and Nikov
(1998) show that statements in which the focused word occurs early and the peak
is aligned at the beginning of the syllable are perceived as more confident answers
compared with statements of the same structure in which the peak is aligned later.
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Figure 1: Waveform, spectrogram, and F0 contour of the broad-focus statement
Buepa mama nu nomaza no cpamamuxa. (‘Yesterday mum helped us in grammar.’).

L+H* signals new information and is realized as a sharp rise (or a jump) from
a low target in the preceding syllable or at the very beginning of the accented syl-
lable up to a high target reached late in or just after the accented syllable (Figure 2).
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Figure 2: Waveform, spectrogram, and F0 contour of the utterance H cned mus mpu
canmumempa npasuwt eOHa oona uynka ... (‘And after these three centimeters, you make
a round turn ...°) from the map task corpus.

Researchers have different views on whether H* and L+H* are categorically
different pitch accents or whether they are just two extremes of one and the same
accent type. Pierrchumbert (1980) and Pierrehumbert and Hirschberg (1990) claim
that only L+H* can be preceded by a low target, while the statistical evidence
provided by Ladd and Schepman (2003) shows that this is also true for H*. The
question whether these two accents are associated with different meanings is also
debatable. For Bulgarian, Andreeva and Oliver (2005) and Oliver and Andreeva
(2008) have shown that the domains of interpretation of H* and L+H* overlap.
Both accent types can signal either new information or a presence of contrast. Some
speakers show a clear preference for L+H* pitch accents in narrow contrastive
focus conditions, and for H* in narrow non-contrastive focus conditions, whereas
other speakers show a strong tendency towards realising L+H* in both narrow non-
contrastive and contrastive focus.

Dimitrova and Jun (2015) report a variant of the bitonal L+H*, namely LH*,
where both the L and the H target are aligned with the syllable edges, and there is
at least 10 Hz FO rise within the accented syllable. However, their perception ex-
periments demonstrate the functional similarity of L+H* and LH* in narrow non-
contrastive and narrow contrastive focus, and of H* and LH* in broad as well as
in narrow non-contrastive and contrastive focus. Thus Dimitrova and Jun’s results
confirm previous findings regarding the functional equivalence of H* and L+H?*.

L* is characterized by a shallow fall and is realized as a local low pitch in the
lower third of the speaker’s range. This accent appears mostly in nuclear position
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in some open questions with small degree or absence of speakers’ confidence, and
before a continuation rise (Figure 2).

In L*+H the L tone is aligned within or slightly before the accented syllable and
the trailing H tone is aligned in the first post-tonic syllable or after it. In contrast
to L+H*, the perceived pitch of the accented syllable in L*+H is low. This accent
type is one of the frequently used pitch accents in the pre-nuclear position, but L*,
H* and L+H* are also observed (Andreeva 2007; Andreeva et al. 2016; Dimitrova
and Andreeva 2017; Dimitrova et al. 2018). These findings refute earlier claims by
Misheva 1991, Misheva and Nikov 1998, and Penchev 1980 that the pre-nuclear
part of the Bulgarian declarative utterance is unaccented. L*+H also occurs in nu-
clear position in yes-no questions but is usually realized with a wider pitch range
(Figure 3).
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Figure 3: Waveform, spectrogram, and F0 contour of the narrow focus yes-no question
Tu ¢ runuama cu cmuznana 0o Kpaa na nanemo au? (‘Have you got with the line to the
end of the tulip?”’) with objective' alignment (given-before-new) — map task corpus.

Dimitrova and Jun (2015) focus on the variable alignment of the high trailing
tone in the L*+H pitch accent, which in their data was sometimes realized as far

! Tvanchev (1957/1978) calls the linear order of rheme preceding theme ‘subjective alignment’, and
distinguishes it from the ‘objective alignment’, where the thematic part of the utterance linearly pre-
cedes the rhematic one. Subjective (theme-before-theme) alignment is considered communicatively
unmarked for Bulgarian interrogative, imperative and exclamatory utterances, with the objective
(theme-before-rheme) alignment pattern being the marked word order variant. In declarative utter-
ances, on the other hand, objective alignment is considered to be communicatively unmarked, and
subjective alignment is considered to be marked.
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to the right as the second posttonic syllable. They suggest that the H tone may be
a phrasal accent. Such variability of tonal alignment in free stress languages is not
unknown (see, for example, Themistocleous 2016 on Cypriot Greek). Dimitrova
and Andreeva (2017) find a tendency for the trailing tone of the L*+H pitch ac-
cent to align later with slower speaking rate for most but not all of their speakers.
This shows that the H target of the bi-tonal pitch accent is not separated by a fixed
distance and/or a fixed time interval from the starred tone, as postulated by Pierre-
humbert’s invariance hypothesis (Pierrehumbert 1980: 80). Therefore, we hypoth-
esize an anchorage domain (Welby and Loevenbruck 2005, 2006; Themistocleous
2016) of the L*+H, namely, the prosodic word, where the L* is aligned with the
onset of the lexically stressed syllable (or just before it), while the H trailing tone
aligns with a following unstressed syllable within the domain of the prosodic word.
However, we also found counter-examples in which the H spreads to the first or
second syllable of the next prosodic word. Data in the research literature designed
to test the stability of tonal alignment often involves the repetition of long sentence
lists. Our data, on the other hand, come from a variety of sources, including semi-
spontaneous speech. We suspect that Kohtz and Niebuhr’s (2013) findings that the
repetition of long sentence lists leads to training effects and more stable produc-
tions by speakers than is usual in everyday speech, may provide an explanation
for the variability in our data. However, more experimental evidence is needed to
confirm or reject our hypothesis. Figure 4 illustrates the variability in the alignment
of the H target in three consecutive pre-nuclear L*+H pitch accents. It may be a
clearly high target, which in the first pitch accent is aligned at the beginning of the
second posttonic syllable, in the second pitch accent — with the vowel of the first
posttonic syllable and in the third pitch accent — with the vowel onset of the third
posttonic syllable. Sometimes the high target may be even hard to detect, as in the
third pitch accent in Figure 1, where the it is part of the gradual rise to the next
upstepped high target. It is important to note that upstep in Bulgarian is a gradual
phonetic modification of the pitch which depends on the communicative intention
of the speaker.
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Figure 4: Waveform, spectrogram, and F0 contour of the utterance
Cesepnuam eamuvp u cnvhyemo (‘The North Wind and the Sun’).

H+!H* is realized as a fall from a high pitch target on the pretonic syllable
which continues throughout the accented syllable and usually ends in the postac-
cented one. The height of the pretonic syllable may be a high target or the end of a
plateau (Figure 5). Some speakers may complete the fall earlier, around the offset
of the accented syllable. This is the reason why in earlier autosegmental-metrical
analyses this realization of the tone has been labeled as H+L* (Andreeva et al.
2016). Indeed, the accented syllable in H+L* is perceived as much lower than in
H+!H* which may be due to the gradient difference in the prominence of the pitch
accented syllable. The two realizational variants are predominantly used in nuclear
position in broad focus. H+!H* is used to confirm a fact and is more neutral. Its
variant realization as [H+L*] is more typical of concluding statements, expressing
definiteness. The difference between the two is thus stylistic. However, a dedicated
perception experiment is needed to confirm that speakers reliably hear the differ-
ence between the two variants. We will label these realizations of early peaks as
H+!H* because this variant is the unmarked one.
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Figure 5: Waveform, spectrogram, and F0 contour of the broad focus statement
3aooukanawm, mpwveeaw nadony. (‘You go round, go down.’) from the map task corpus.

3.2 Phrase accents
There are two phrase accents associated with the right edge of the intermediate
phrase:

L- is realized as a FO minimum low in the speaker’s range.
H- is realized as a FO maximum which is roughly equal in height to the
peak of the preceding H tone in the phrase. When the syllable on which the
nuclear H tone is realized is followed by several unstressed syllables, there
is a high plateau which spreads to the right edge of the intermediate phrase.

3.3 Boundary tones

There are also two final boundary tones — L% and H%, associated with the right
edge of the intonation phrase, and one initial boundary tone - %H, associated with
its left edge. A mid or low initial boundary tone is not labelled.

An example of the L-H% final low rise is given in Figure 6. It is realized on a
final unstressed syllable: in the first intonation phrase, this is the final syllable of
a three-syllable word o6ade (‘however’) and is immediately preceded by the H*
nuclear accent, whereas in the second intonation phrase, the low rise is preceded
by as many as five unstressed syllables. For an example of the initial %H boundary
tone see Figure 7.
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Figure 6: Waveform, spectrogram, and F0 contour of the utterance Obaue ... 6 Kpas na
aunuama ... (‘However ... at the end of the line ...°) from the map task corpus.

The H targets of the pitch accents, phrase accents and boundary tones described
above may be modified through scaling of the pitch range (downstep or upstep). In
the case of downstep (!H), the top line of the pitch range is lowered, so that the H
target is shifted downwards with respect to the preceding H tone (Figure 7). In the
case of upstep (“H) the H target is shifted upwards. Additionally, the pitch accents
can be modified through different timing (early or late) of the tonal targets. If the
tonal target of a pitch accent occurs outside the syllable, the MAE ToBI conven-
tions (Beckman et al. 2005) are followed, and the label >’ is used when the tone
occurs before the relevant syllable, or ‘<’ when it occurs after it. The symbols for
the modifiers (!, », <, >) are placed before the affected tone.
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Figure 7: Waveform, spectrogram, and F(0 contour of the narrow focus yes-no question
with ‘closed’ meaning ... e kamenonomnama? (“.... is the quarry?’) from the map task
corpus.

Table 1 and 2 provide a summary of the phonological pitch accent and edge
tone categories proposed for Bulgarian.

Table 1: Inventory of pitch accent categories.

schematic representation pitch accent type Description
[
H* peak on the accented sylla-
T ble, preceded by a slightly

rising onglide with no clear
low target before the peak

LAH* sharp rise (or jump) from a
low target in the preceding
syllable or at the very be-
ginning of the accented syl-
lable up to a high target late
in or just after the accented
syllable
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L*

local low pitch in the lower
third of the speaker’s range

L*+H

valley within or slightly
before the accented syl-
lable, the trailing H tone
is aligned in the first post-
tonic syllable or after it

\

H+'H*

a) fall from a high pitch tar-
get on the pretonic syllable
to a downstepped target in
the accented syllable

b) fall from a high pitch
target on the pretonic syl-
lable to a low target in the
accented syllable

Table 2: Inventory of edge tone categories, shown in the vicinity of H* (the accented

syllable is shaded).

schematic representation edge tones description
G 6 ©
%H phrase initial high boundary,
realized on the first syllable
of the intonation phrase
L-L% low stretch at the end of the

intonation phrase
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L-H% fall-rise ending in the upper

/\ part of the speaker’s range
| H-H% high rise at the end of the
P intonation phrase which

reaches the upper part of the
speaker’s range

H-L% Plateau

3.4 Break indices

Following general ToBI conventions, the degree of juncture perceived between
words and phrases is encoded by means of break indices. ‘0’ is used for any junc-
ture smaller than a lexical word boundary (i.e., for a juncture between clitics and
their hosts, or between two clitics). ‘1’ marks the juncture corresponding to a pro-
sodic word boundary, ‘2’ marks perceived juncture with no intonation effect, or
apparent intonational boundary without a pause or any other clues, ‘3’ marks the
juncture corresponding to an intermediate phrase boundary, and ‘4’ marks the junc-
ture corresponding to an intonational phrase boundary.

4. Conclusions

This paper attempted to propose a system for transcription of Bulgarian intona-
tion based on the general principles of the framework of autosegmental-metrical
theory using the ToBI transcription system. The Bulgarian intonational system
comprises an inventory of five pitch accents (L*, L*+H, L+H*, H*, H+!H*), two
phrase accents (L- and H-) and three boundary tones (L%, H% and %H). The pro-
sodic units are the intonation phrase and the intermediate phrase. The default pre-
nuclear pitch accent is L*+H, and the default nuclear one is H*. The default nuclear
pattern for declaratives is H¥*/H+!H* L-L%, and for yes/no questions L*+H L-L%.
Table 3 shows the nuclear configurations and stylized tunes along with their mean-
ings.
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Table 3: Inventory of nuclear configurations and stylized tunes and their meanings.

BG_ToBI Context/Meaning

H* L-L% declaratives with broad, narrow non-
contrastive and narrow contrastive focus,
closed yes/no questions

H* L-H% polite yes/no questions with ‘closed’ mean-
ing, non-finality

H* H-H% non-finality

~H* L-L% emphasis

%H "H* L-L% lively introduction of new information

'H* L-L% matter-of-fact statements

H+!'H* L-L% declaratives with broad and narrow non-

contrastive focus, confirmation of a fact,
concluding statement, definiteness

L+H* L-L% declaratives with narrow non-contrastive
and narrow contrastive focus, ‘open’ yes/
no questions, wh-questions

L*+H L-L% ‘extra-open’ yes/no questions with and
without Q-li

L*+H L-H% yes/no questions with and without Q-li sig-
nalling incredulity, non-finality

L* H-H% ‘extra-open’ yes/no questions with and
without Q-li, non-finality

(L*+H)? 'H* L-L% wh-questions with post-focal accent

L+H* L- neutral vocatives

L+<H* L-L% [+long] insistent vocatives

L* H* L-L% [+long] challenging chant

L+H* 'H* H-L% [+long] vocative chant

Bulgarian pitch accents are often characterized by variable alignment of the
tonal target with the tone-bearing unit, which constitutes a challenge for the ‘clas-
sical’ autosegmental-metrical theory. This variability of the phonetic realization
is triggered by speaker-specific production strategies as well as by the position of
the accented syllable within the phrase. For example, when the default H* pitch
accent is early in the phrase, the H target is usually reached close to the end of the
accented syllable. When it is late in the phrase, the H target is reached close to the

2 The focus-associated pitch accent on the wh-word is given in brackets.
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beginning of the accented syllable. The trailing tone (H) of the L*+H pitch accent
can be shifted to the right when it is followed by several unaccented syllables. We
hypothesize an anchorage domain, namely, the prosodic word, where the L* is
aligned with the onset of the lexically stressed syllable (or just before it), while the
H trailing tone aligns with a following unstressed syllable within the domain of the
prosodic word. However, we also found counter-examples in which the H spreads
to the first or second syllable of the next prosodic word. We need experiments with
strictly controlled material in order to shed more light on the nature and size of this
anchorage domain.

The combined analyses of data from read and semi-spontaneous speech corpora
have enabled us to study the interaction between information structure and intona-
tion, the importance of which is broadly recognized in the literature. Our analyses
show that there are different strategies for signaling the information structure of
an utterance by implementing different combinations of word order variation and
intonational category choices. Our results so far have shown that, on the one hand,
speakers use different pitch accent categories to signal a specific focus type, and
on the other hand, they use the same pitch accent category to signal different focus
types but manipulate the strength of one or more of the acoustic properties, or sup-
press or enhance the prominence of surrounding words.

This research contributes to the study of Bulgarian intonation within autoseg-
mental-metrical model of intonational phonology, and of intonation grammar in
general. However, more systematic research is needed on both the phonetics and
phonology of intonation and the interplay of intonation, syntax and information
structure in Bulgarian.
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The Phenomenon of Specialized Language —
Fundamental Issues and New Perspectives
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Gergana Boyanova. Illina Amer. THE PHENOMENON OF SPECIALIZED LAN-
GUAGE - FUNDAMENTAL ISSUES AND NEW PERSPECTIVES

Abstract. The paper delineates the conceptual framework of the notion “specialised
language”. The authors present the approach chosen by them to delimit of a substantive
academic discipline, which is to study the phenomenon of “specialised language” in all its
aspects as well as the possible directions of its further development. The authors’ concep-
tion is set out as a theory of specialised language, trying to interconnect a multitude of
viewpoints and approaches to the subject discussed. Based on some existing definitions,
models and overall perceptions about the nature of specialised language, the paper presents
traits and issues of the scientific field which studies and examines it. The key theses of this
research are based on the notion that language and culture are interrelated. The process
of emergence and development of the conception of “specialised language” is also traced
in the context of diverse theories interwoven in its construction. Particular emphasis is
placed on the interrelation between “specialised” and “foreign” language in the contempo-
rary world. Starting from the fundamental approach, the paper also places a new focal point
on the role this scientific field plays in modern linguistics in the light of the opportunities it
presents for posing further linguistic issues for research. The paper contributes in this regard
by both outlining arguments about the necessity of a dedicated and thorough cultivation of
the discipline “specialised language linguistics”, and by giving an impetus to seeking ways,
means and techniques in FLT for specific purposes in university education and vocational
training in order to place it on a more pragmatic axis.

Keywords: Sociolinguistics — Specialised languages —Terminology — Language for
specific purposes — Degrees of language specialisation
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TI'epeana boanosa. Hnuna Amep. ®EHOMEHDT ,,CIIELIUAJIN3UPAH E3HK* —
OYHAAMEHTAJIHU BBITPOCHU 1 HOBU TTEPCITEKTUBU

Pe3rome. M3cieaBaHeTo ouepraBa KOHIENTyaJlHaTa paMKa Ha TIOHATHETO ,,CHIEIHAIIH-
3MpaH e3uK". ABTOpPHUTE HPEICTAaBAT U30paHUs OT TSAX MOAXO[ 32 000COOsSBaHE HA caMOC-
TOSITENTHA aKa/IEMUYHA AUCIUIUIMHA, KOSITO J]a U3y4yaBa SBICHHUETO ,,CTICIHAIN3UPaH €3HK
BbB BCHUKH HETOBH ACTIEKTH, KaKTO U BE3MOKHUTE TIOCOKH 32 HEHHOTO OBAEIIO pa3BUTHE.
KoHnemnmusaTa uM € mpecTaBeHa KaTo TeopHs Ha CIIeNNaIN3UPaHNs €3HK, KOSTO CE CTPEMH
Jla CBbPXKE MHOTOOPOMHH IIIEHU TOYKH M TOIXOAN KbM H3ciieBaHns 00eKT. Bb3 ocHOBa
Ha HKOW CHILECTBYBAILH OMPEIEIICHHS, MOZIENH 1 [SUIOCTHH pa30NpaHus 3a ChIIHOCTTA Ha
CHEUHaTN3UPaHUs €31K CE MPEICTaBAT XapaKTePUCTUKUTE U MPOOJIEMUTE Ha HayYHATa 00-
JIacT, KOSITO TO M3y4aBa 1 u3cieasa. OCHOBHUTE TE3U B 3CIIEABAHETO ce Oa3upar Ha naesTa
3a B3aMMOBPB3Ka MEX/y €3HK U KylTypa. Pazmiex/a ce mpouechT Ha Bb3HUKBAHE U Pa3BH-
THE Ha KOHIIEIIIMATA 3 ,,CHICINAIN3UPaH €3UK B KOHTEKCTa Ha NPETUICTEHUTE B HEHHOTO
n3rpakiaHe pa3HONOoCcOYHN Teoprr. CrienuaneH akleHT ce TOCTaBs BbPXY B3aMMOBpPB3Ka-
Ta MEXKIY ,,CTICHATN3APAH" U ,,Iy’KI " €3UK B ChbBPEMEHHHA CBAT. V3X0KIalku oT QpyHIa-
MEHTAJIHUS TTOAXO0]], U3CIIEIBAHETO ITOCTABS HOB (DOKYC U BBPXY POJISTA, KOATO OUYepTaHaTa
Hay4yHa 00JacT Urpae 3a ChbBpEMEHHATa JIMHTBUCTHKA OT TJIE[Ha TOUKAa HA Bb3MOKHOCTHTE,
KOWTO /1aBa 32 MOBANTaHE HA HOBH M3CIIEA0BATEIICKH JIMHIBUCTHYHN BBIIPOCH. B Ta3u Bpb3-
Ka M3CJIEABAHETO JIOMPUHACS CBILO C apryMEHTH 32 HEOOXOIMMOCTTA OT LIEJIEHACOYECHO U
3ab1009€HO pa3BUBAHE HA JUCHUILIMHATA ,,JIMHIBUCTHKA HA CIECHUAIM3UPAHUS 31K U
JlaBa MMITYJICH B ThPCEHETO HAa HAUYMHM, CPEACTBA U ITOXBATH CIICLHAIN3UPAHOTO UYXKIO-
€3MKOBO 00yUeHHe B cdepaTa Ha BHCIIETO U MPo(hecnoHaTHOTO 0Opa30oBaHUE [1a ce TOCTa-
BU Ha MO-TIparMaTUyHa oc.

Kaio4oBu AymMu: COLMONMHTBUCTHKA, CIICIMAIN3UPAHN €3UIH, TEPMHUHOJIOTHUS, 31K
3a crier(UYHY LEeNH, CTENeHN Ha €3MKOBa CIICINAIN3UPAHOCT

Conceptual research/ Konyenmyanno uscieosamne

1. Introduction

At times of intensified economic, technical, political and cultural relationships
between countries, companies and people, specialised languages are given great
significance since they are exactly the media to serve as a precise instrument for
cooperation and fluent communication in the context of multilingualism.

Research in the field of “language for specific purposes” refers and reverts to
unresolved issues. Such problems start with the attempt to delimit the scientific field
“specialised language”. It is hard to achieve consensus about the content as well as
about the borders of the field. Such hardship arises firstly because of the rather dif-
ferent views and approaches of any of the scientific disciplines, economic enterpris-
es and professional sectors which attempt to define the field: any of them has their
own, and quite specific, point of contact with the subject of “specialised language”.

Some countries set a statutory standard for exactly what is a “specialised lan-
guage”: The German Institute for Standardisation (DIN), for example, has set a
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definition of their own, according to which: “Specialised language is a sphere of the
language which is aimed at unambiguous and non-controversial communication in
a certain field and whose function is strongly assisted by fixed terminology*' .
Discussions, of course, often occur in the academic circles, but more often
these cast doubt even on the fixedness of the compound expression: it is still not
universally agreed which adjective is more appropriate in connection to the matter
in question: ,,specialised* or ,,special®. A number of suggestions are given for de-
fining the phenomenon — by means of analogy to other languages, via calques — to

EEINT3

be addressed as “language for specific purposes”, “the language of the profession/

LR INT3

trade”, “professional language”, “language for the purposes of professional/spe-

9 e

cialised communication”, language for vocational purposes”, “the language of the
workplace”, “technical language”, “technolect”, “scientific language”, academic
language”, etc. — i.e. the discussions usually go around the term and not into the es-
sence of the subject matter. In this paper, we prefer the term “specialised language”
mainly because of its popularity among academics in university foreign language

teaching in Bulgaria.

2. Issues

The studies of specialised language have had a surprisingly small influence on
the public awareness of language development. Both in school language teaching
and in the curriculum of linguistics, specialised and scientific languages are much
less interesting than, for example, dialects, slang, youth jargon or advertising lan-
guage. Hence, there are a whole series of much-used or newly introduced branches
of linguistics in which even the index lacks the keyword of “specialized” or “sci-
entific” language.

There is a discrepancy between the significance of the object and the intensity
of its investigation, on the one hand, and its somewhat marginal treatment in rep-
resentations of linguistics, on the other hand. It is all the more valid for translators
today, probably due to the difficulty of getting this extremely complex field under
systematic control.

It seems easy, at first glance, to define “specialised language” as “the language
of the profession/speciality”. However, such an approach raises at least four ques-
tions:

1. What defines a speciality, what is it related to? Is it certain objects or

phenomena and hence the notions and the terminology for them?

* ,Bereich der Sprache, der auf eindeutige und widerspruchsfreie Kommunikation in einem Fachge-
biet gerichtet ist und dessen Funktionieren durch eine festgelegte Terminologie entscheidend unter-
stiitzt wird* [DIN 2342 (2011-08): Begriffe der Terminologielehre], the English translation made by
the authors.
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2. How broad are the different specialities? We can speak of the specialised
language of natural sciences in general, but also we can speak of very defi-
nite branches of science — microbiology or nuclear physics, for example.

3. How interconnected are the professional framework of the speciality
and its language?

4. We can use a specialised language or segments of it — mostly terms — in
communicative situations outside the context of the speciality, e.g. we can
speak about “radiation” or “viral infections” in everyday talk.

5. What is the interrelation of a speciality with its usage by peers of the
community of this specialised field?

There is a difference from the viewpoint of the very specialised language itself,
whether a professional or a non-professional speak or write about one and the same
specialised topic. The difference would be evident when medical doctors and phar-
maceuticals speak about the “contraindications of medicines” among themselves
and, let us say, when they explain the topic to patients, in contrast to a situation
when non-specialists discuss the topic in a specialist-like manner.

The formulated so far definitions of the notion “specialised language” differ
from each other in some key essential points. This is so because there exist multiple
approaches to conceptualizing of the phenomenon of “specialised language” on the
one hand, and there is no clarity as for the range of any separate specialised langue,
on the other. Authors even speak of “pluralism” of the notion of “specialised lan-
guage” itself (Becker&Hunt 1998: 119).

3. The genesis of the idea about specialised language

Even the first attempts for a scientific approach in studying “specialised lan-
guages” correspond to “mastering” of the multilingualism in science and in eco-
nomic life. Studying this linguistic phenomenon is practically a clandestine research
issue dating back from antiquity: antique rhetoric tried — among other important
issues — to avoid “obscuritas”, i.e. the misunderstanding in language, and espe-
cially in specialised language (at that time — predominantly technical language),
either due to semantic ambiguity or due to ignorance about the subject or the mat-
ter. Early Medieval science already faces the problem of the emerging numerous
monolingual and multilingual lists of specialised terms — words and expressions as
in the first printed specialised lexicon by Laurentius Fries, prepared for the needs
of medicine and published in 1514 (Hahn 1983: 34).

Gottfried Wilhelm Leibnitz is probably the first to research purposefully and
thoroughly on phenomena related to specialised language. He works on the topic of
specialised languages both in theoretical and practical aspect in his attempt to for-
mally organize the German for the sake of better understanding in different fields.
Newly introduced terms in fields like mathematics, mechanics and physics he called
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“artificial words/expressions” (Kunstworte, Kunstausdriicke) and contemplates on
their opposition with words from the “language of the people” (Volkssprache) —
that is to say, he redirected scientific interests to the much debated today opposition
of “specialised language — general language”. Leibnitz also registered the fact that
artisans and traders used terminology that was different from the general language
for the same objects. His thesis, he himself being a renowned supporter of the
idea for developing a “perfect language” on the basis of scientific knowledge, is
that new concepts and terms should not be introduced in language, given that the
general language contains a unit that clearly refers to an object or phenomenon. He
actually calls for eliminating the unnecessary synonyms in the langue.

René Descartes, in France, at about the same time — the Enlightenment — devel-
oped the idea about the necessity of imposing the requirement for unambiguity of
the langue (“impossible de se tromper™).

Building on a real scientific theory with respect to specialised language start-
ed and significantly developed at the beginning of 20th century. Research on the
so-called “special languages” at that time is very popular around the world and
especially in well-developed industrial Germany. “Special languages” then meant
languages diverting from “standard language” of both the different trades and pro-
fessions and of the different groups and classes of society, specified by their age,
social class, religion, regional origins, etc. Research at the time is focused on the
problem mainly in two aspects (Gross 1998: 171): overcoming discrimination of
minority groups in society through the hidden functions of language and searching
for group identity “within a certain group” among the various trades, professions,
vocations, and representatives of scientific disciplines.

Fundamental work in the field of “specialised language”, besides linguistics
and semiotics, became Functional linguistics of Willem Mathesius, founder and
chairman of the Prague Linguistic Society. Generally, the whole activity of the
Prague School (1926-1945), putting forward in their research the possible func-
tions and usages of linguistic elements, gives a tremendous stimulus for the build-
ing of the theory of specialised language. A fundamental significance for further
development of the field is attributed to the models of the Czech linguist Bohuslav
Havréanek, who claims that a characteristic feature of the literary language is its
functionality. He defined four linguistic functions corresponding to four functional
languages: the communicative function corresponding to everyday language; the
practical special function corresponding to business professional language; the
theoretical special function corresponding to scientific language; and the aesthetic
function corresponding to the poetic language (Fig.1). Later Havranek united the
second and the third functions into one: a special function corresponding to the
specialised language.
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Standard Language
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communicative workaday technical theoretical technical aesthetic functions
functional
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(matter-of-fact)

specialised language

Figure 1. Linguistic functions, according to Havranek

In Havranek’s approach, “standard language” is subordinated to “national lan-
guage” (the general language). In contrast to “vernacular”, it is characterised as
follows: firstly, by much greater functionality and stylistic differentiation (stratifi-
cation); secondly, by higher awareness of normativity and increased responsibility,
both of which are connected to a marked tendency towards stability. The strata in
literary language have resulted from the four (respectively three) different func-
tions of linguistic messages. Functional languages corresponding to the respective
functions are characterised by functional styles. According to Havranek, the means
of expression of the specialised and respectively everyday language should not
mix up in such a division. Terms are to bear uniform meaning (and also one word
expression, if possible) and they should exist only in the specialised language — a
thesis that is exactly the opposite to Leibnitz’s thesis.

4. Development of the contemporary conception of specialised language

In analysing the theoretical debate for the last 60-70 years about the phenom-
enon and the concept of “specialised language”, we see that all theories acknowl-
edge one asserted fundamental conception. It all comes down to the introduced
firstly by Lutz Mackensen (1959) principle of vertical division (Fig.2) of special-
ised languages that have been later adopted also by Heintz Ischreyt (1965).
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Figure 2. Horizontal and vertical division of specialised languages

What is specific about specialised languages, according to Ischreyt is expressed
by the fact that the upper linguistic strata are dominated by “precise naming/term”
while the lower strata, by contrast, are dominated by “live metaphor” (Ischreyt,
1965: 197-199). Ischreyt somehow underestimates the fact that a well-fixed spe-
cialised terminology could be expressed through linguistic metaphors — it is true
that a precise naming/term would not be “precise” due to lack of metaphorical ele-
ments. Contemporary “computer language”, for example, is witnessing the exist-
ence of such metaphorical elements in specialised communication in such popular
expressions as “windows”, “files” and many others.

Ischreyt‘s models have been further developed by Lotthar Hoffmann in ad-
ditionally segmenting the model to more divisions (1976). Hoffmann’s model is
based on the assumption that specialised texts can be generally categorised in five
degrees of specialisation (Table 1) and the criteria of degree of abstraction, lin-
guistic form, medium and participants in the communicative act (Table 2) have
the function of stratification (where the notion is generally the idea of division into
strata), in order to delimit five strata of different specialities in the specialised
language, and respectively five degrees of specialisation. In empirically applying
Hoffmann’s stratification model, the relation of increase/decrease of the degree of
abstraction at increase/decrease of the degree of specialization is a criterion of rel-
evance, especially on the intratextual level (Hoffmann 1976: 186).
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Table 1: Hoffmann s division. Degrees of abstraction.

DEGREE Linguistic Form
A ARTIFICIAL SYMBOLS
he highest (for elements & for relations)
B ARTIFICIAL SYMBOLS
very high (for elements)
NATURAL LANGUAGE
(for relations)
C NATURAL LANGUAGE
high high frequency of use of specialised terminology strictly marked
syntax
D NATURAL LANGUAGE
low high frequency of use of specialised terminology relatively loose
syntax
E NATURAL LANGUAGE
very low isolated use of specialised terminology loose syntax

Behind this structure (Table 2), there is a frequently implemented hierarchy in
company functioning and training courses, which could look similar to technical
disciplines: Scientist — Engineer — Technician — Consumer (Hahn 1983: 66). The
“real” specialised language — in the opinion of Hoffmann (1976: 31) — is always
bound to the expert, because it requires full clarity on concepts and statements.
Used by the “non-specialist”, the specialised language loses its direct link to profes-
sional technical thinking.

Table 2: Hoffmann s division. Milieu and Carriers of the Communicative Action

Milieu

Carriers of the Communicative Action

Fundamental sci-
ences
The highest degree
of abstraction

Scientists <> Scientists

Experimental sci-
ences
Very high degree
of abstraction

Scientists (Engineers) <« Scientists (Engineers)
Scientists (Engineers) <« Scientific and Technical personnel

Applied sciences
and technology
High degree of ab-
straction

Scientists (Engineers) <« Head of production
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Material produc- Head of production «> Craftsmen
tion Craftsmen <> Specialised skilled workforce
Low degree of ab-
straction
Consumption Workers in manufacturing <>  Sales representatives
Very low degree of Sales representatives <> Consumers
abstraction

The problem of abstraction under Hoffmann’s approach (1976) can also be seen
in the context of system-linguistic processes of textualisation. Such intratextual ba-
sis for developing the problem, as related to “specialisation”, can be seen not only
at Hoffmann’s work, but is also a characteristic approach of much of the research
of specialised language of the last quarter of the 20th century.

Meanwhile, in developing the theory of specialised languages (see publications
of different authors in Hoffmann&Kalwerkemper&Wiegand, 1998) it is a more and
more frequent approach to come out of the communicative pragmatic basis, i.e. to
apply a reciprocal method of analysis in an up-down direction. The first attempt at
such a view on the problem was actually given as early as Hoffmann in his defini-
tion of “specialised language” in 1976, where it is interpreted definitely as a com-
municative phenomenon but not exclusively as a “specialised lexicon™:

Fachsprache, das ist die Gesamtheit aller sprachlichen Mittel, die in einem fa-
chlich begrenzbaren Kommunikationsbereich verwendet werden, um die Verstin-
digung zwischen den in diesem Bereich titigen Menschen zu gewéhrleisten (Hoff-
mann 1985: 53).

Specialised language is the total of all linguistic means used in a communica-
tive sphere limited by the speciality in order to ensure understanding between pro-
fessionals in this sphere.

5. The impact of scientific specialties on their specialized languages

It is not only the technology that is developing at a breath-taking pace. In al-
most every field of human activity, people more than ever work, conduct research
and pile up information. In addition, new disciplines and sub-disciplines are con-
stantly being created for increasingly specialised areas. This process has been going
on for a long time.

When the focus of research, from a linguistic point of view, falls on the differ-
ent professions, it would be more accurate to speak of “specialised languages” and
not abstractly of “specialised language” as an opposition to language in general,
that is to say we speak of the language of medicine, the language of law, the lan-
guage of mathematics, the sub-technical language of the respective field etc. The
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emergence of new specializations/professions (Dorr 2014) can be compared to cell
division (Fig.3). Logical enough, of course, is also the assumption that, quite like
biological cells, specializations/professions also die.

OI0IRN

Figure 3. Cell division in analogy of the process of emerging specialisations

It is the task of linguists to find out and analyse how these processes affect
specialised languages. It is scientifically interesting to study whether a new spe-
cialised language emerges with the emergence of a new specialization, and at what
time rates. If this proves true, how would the synchrony in their development be
realised? For, from the viewpoint of contemporary scientific thought, it is beyond
doubt that all specializations need and do form their specialised language. Such a
necessity is determined in several aspects:

From the perspective of terminology, representatives of the profession,
study, along with the subject matter, methods and interrelations of the spe-
cialization, the terminology and certain nomenclature (a typical example
is students of medicine). Specialised language is vital for building up of
a strictly delineated terminology in order to be able to make existent and
newly found objects, features and relations visible and comparable. Terms
are necessary at all stages of the specialised activity within the specializa-
tion, i.e. the processes of studying (Doykova, 2018), describing, explaining/
reasoning, developing, distributing and using the knowledge. Moreover, at
the process of expanding the terminology, it is necessitated by practice to
follow certain fundamental principles.

From the perspective of professional communication in the field of spe-
cialisation: professionals develop, for the sake of professional communica-
tion, their own optimized systems, methods and procedures. Apart from
that, it is not rare for them to be trained in a typical verbal behaviour in
communication, e.g. certain linguistic means for argumentation, establish-
ing of text templates, particular pronunciation, etc.

From the perspective of ontology of the specialisation: Ontology is the
overall structural specification of a given speciality/subject matter. This ap-
proach suggests a formal declarative presentation of a topic, which includes
a dictionary (a list of invariables for directing towards the subject matter
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terminology) and restrictors over the terminology range (logical proposi-
tions that restrict both the interpretation of the terms’ meaning and the op-
tions for their cross-reference). Gruber (Gruber, 1992, 1993) introduced the
term “ontology” for the first time describing the field of informatics. Thus,
a term that has its origin in philosophy (meaning the study of existence)
received a new usage in the sense of presenting knowledge in the form
of semi-structured conceptual models. The concept of ontology has been
more precisely defined in the famous project Ontolingua of the Stanford
University as an explicit specification of a particular topic.

6. Conclusions and Perspectives

As a logical consequence of the above said in respect to foreign language teach-
ing at university level, comes the conclusion that language for specific purposes —
and especially English (ESP) — is about to become one of the most important spheres
in teaching English and German as a foreign language (ESL/EFL, DaF/DaZ). Such
a worldwide trend is observed in the increasing number of courses for learning a
language for specific purposes offered to university students and the existence in
some universities of Master degree programs with incorporated specialisations in
ESP, including Bulgaria. On the other hand, the latest publications speak of a focus
of scientific interest not on didactic aspects of how to teach specialised language,
but rather on specialised languages themselves and what are they in essence.

Some researchers (e.g. Mottos 2011) adhere to the new term academic and
professional language, which is introduced by Alcaraz in his articles from 2000 to
2007. The same term, suggested by Alcaraz refers to language used by communi-
ties or groups of professionals with specific competences (e.g. medical doctors,
physicists, biologists, chemists, lawyers, etc.) who share not only common institu-
tions, but also common values and who use one and the same terminology in order
to communicate (Alcaraz 2000).

Globalization in economics and the mobility in academic education call for
professionals who, within specialised communication, have mastered both foreign
languages and knowledge in their professional field, such as economics, engineer-
ing, diplomacy, healthcare, etc. Hence, there are reasons behind the relation be-
tween “specialised language” and “foreign language” in the modern world: such a
relation is not simply evident, but objectively necessitated.

The descriptions of the higher levels of the Common European Framework of
Reference for Languages (CEFR) (Council of Europe 2001) also refer to complex
language skills that combine competences of the foreign language with relatively
profound knowledge of specialised fields. The self-assessment grid of the frame-
work (Council of Europe 2001: 26-27), for example describes the respective lan-
guage competences as follows: “I can understand extended speech and lectures and
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follow even complex lines of argument provided the topic is reasonably familiar.”
(Level B2, Understanding, Listening); or “I can use language flexibly and effec-
tively for social and professional purposes.” (level C1, Speaking, Spoken Interac-
tion); or “I can write complex letters, reports or articles, which present a case with
an effective logical structure, which helps the recipient to notice and remember
significant points. I can write summaries and reviews of professional or literary
works”. (Level C2, Writing)

The beginning of the new millennium is characterised by interdisciplinarity in
science and education, and a marked tendency of specialisation. This acknowledged
fact affects what we call “specialised language”, “language for specific purposes”
or “academic and professional language”. These highlighted trends presuppose
qualitative scientific research in order to make better both the quality of specialised
communication and the transfer of knowledge, including the transfer of necessary
criteria for this. Studies in the field of specialised language — native or foreign alike
—as well as issues connected to all aspects of specialised communication should be
represented and made public at (university) interdisciplinary forums for teachers,
researchers and scientists who are interested in the field. Such forums raise aware-
ness for the establishment of criteria of empirical research in this sphere.
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Kaiyue Zhang. Hristina Teodosieva. CHALLENGES FOR STUDENTS STUDYING
BULGARIAN AND CHINESE: COMPARISON AND ANALYSIS

Abstract. In recent years, with the deepening of cooperation between China and Bul-
garia, the joint efforts in the field of education have also increased. The collaboration in
education and the mutual exchange between Chinese and Bulgarian students are also pros-
perous. However, this process is accompanied by many language problems that learners
face. This article presents the results of questionnaires, comparative analysis and personal
observations of the foreign language learning situation of Chinese and Bulgarian university
students. The main factors for the difficulties in the process of education are related to the
differences between Chinese and Bulgarian in certain levels: phonetics, verb morphology,
tense system and writing. These factors pose considerable challenges for Chinese and Bul-
garian students. In the article there are comparison and analyses the results of the two ques-
tionnaire surveys conducted with representatives of both groups. The aim is to be provided
a deeper, intercultural observation and research of the challenges in learning and to give
recommendations that could be used as an authentic basis for future teaching and learning
Chinese and Bulgarian.

Keywords: Bulgarian; Chinese; Learning Challenges; Comparison and Analysis; For-
eign Language Teaching

Kaiwe /ican. Xpucmuna Teooocuesa. TIPEJJUSBUKATEJICTBA ITPE]] CTYIEH-
TUTE, U3YUYABAILM BbJITAPCKU Y KUTAMCKH E3UK — CPABHEHUE U AHA-
JIN3

Pe3rome. 3ap00yaBaHeTo HAa CHTPYIHUYECTBOTO MexXAy KuTaii u bbarapus npes mo-
CJIC/IHUTE TOJIMHY ITOBJIMSABA U HAa CHBMECTHUTE YCWINS B 0Opa3oBaresiHara cdepa, a B3a-
UMHHUSAT OOMEH Ha CTYJICHTH MEXAYy JIBETE€ CTPaHU BCe IOBeYE ce yBelMuaBa. B chIIoTO
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BpeMe TO3H IIPOLEC € CHIIBTCTBAH OT MHOTO €3HKOBH IPOOJIEMH, ¢ KOUTO 00y4aBaHUTE Ce
cOmrbekBar. Hacrosiimara cratis IpencTaBs pe3y/TaTHTe OT MPOBEICHN aHKETHH IIPOyYBa-
HUS, CPABHHUTEJICH aHalM3 M JIMYHHU HAOJIOACHHUS 110 OTHOIICHWE Ha CHTYyalHusTa C dyK-
JO3WKOBOTO O0yUeHHE Cpel OBITapCKy M KUTAHCKHU CTyIeHTH. [1aBHUTE (pakTOpH, KO-
TO TIPESAM3BUKBAT TPYJHOCTH B Tpolieca Ha 0OydeHHe, ca CBBP3AaHM C PA3IMKUTE MEXKITY
JIBaTa e3MKa Ha HAKOJKO HUBa: ()OHETHKaTa, MOP(OIOrHsiTa Ha IIIArOJIUTE, TEMIOPATHHTE
CHCTEMH M IIHCMEHOCTTa. Te3n (akTopy BOLAT 10 3HAYMTEIHU MPEIU3BHKATEICTBA TIPEX
ObArapckuTe M KUTaliCKuTe CTyIeHTH. B crarmsara ca mpeactaBeHH CpaBHEHHE M aHAIN3
Ha Pe3yNTaTHTe OT JABE aHKETHHU IPOYYBAHMS, IPOBEICHH CHC CTYACHTH OT JBETE TPYITH.
Llenra e 1a ce CTUTHE 10 TI0-33IbI0O0YCHO MEXKAYKYITYPHO HAOIIONCHNE M POYYBaHE Ha
NpeIr3BHKaTeIICTBAaTa B OOYUSHNETO, KaKTO M JIa c€ AaiaT MPEropbKU, KOUTO MOXKE J1a ce
M3IIONI3BAT KaTo aBTEHTHYHA 0a3a 3a OBICIIOTO IpenogaBaHe.

KoarouoBu qymu: ObITapcKy €3WK, KUTAHCKN €3UK, TIPEAN3BUKATENICTBA B 00yUCHHETO,
CpaBHEHHE U aHAJIN3, YY)KITOC3UKOBO 00yUCHHUE

Research/Hayuno uzcneosane

In recent years, with the deepening of cooperation between China and Bulgaria,
the joint efforts in the field of education have also increased. The collaboration in
education and the mutual exchange between Chinese and Bulgarian students are
also prosperous. However, this process is accompanied by many language prob-
lems that learners face. The geographical distance between China and Bulgaria,
the huge cultural differences and the dissimilar language systems, lead to many
challenges for Chinese students studying Bulgarian and Bulgarian students study-
ing Chinese.

This article examines the situation with the study of these two languages as
foreign to students at universities in China and Bulgaria through a field survey,
questionnaires and comparative analysis. The observation of this process reveals
both similarities and large differences in the two cases. This joint study presents
the most difficult and easiest aspects of learning both languages and the cultural
specifics of China and Bulgaria, as well as a series of topics that arouse students’
interest in learning. Two similar surveys were conducted - one among Chinese
students studying Bulgarian and one among Bulgarian students studying Chinese.
The questionnaires include a large number of open-ended questions and most of the
conclusions in this research are based on them.
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I. Most difficult and easiest aspects in the learning process

Chinese students who participated in the survey are 34. From them 39% have
studied Bulgarian for less than 1 year, 30%: 1 to 3 years, 18%: 3 to 5 years and
12%: for more than 5 years. Thirty of the respondents said they had been to Bul-
garia, and 55% had studied in Bulgaria for a year or more. The Bulgarian students
studying Chinese who answered our questions were 35. From them 42.86% have
studied Chinese for 3 to 5 years, 25.71% of the respondents said that they had stud-
ied Chinese for 1 to 3 years, 22.86%: for more than 5 years, and 8.57%: less than
one year. 24 of the respondents had been to China, and three of them were only on
short-term trips.

The most difficult aspects of learning Bulgarian: 38.24% of the respond-
ents pointed listening and 26.47% noted speaking as difficult. The grammar is
problematic for 20.59% of the students, and writing is hard to learn for 14.71% of
them. Compared to Bulgarian students studying Chinese, the result is exactly the
opposite. According to our survey for 37.14% of the Bulgarian students speaking
is the most difficult component, followed by listening — 28.57% and writing —
25.71%.

The easiest aspect of learning Bulgarian for most of the Chinese students is
speaking — 38.24%, followed by grammar — 29.41%, writing — 17.65% and lis-
tening — 14.71%. For Bulgarian students who study Chinese language, the easiest
aspect is grammar 57.14%, while the percentage of those who find it easy to listen,
write and speak is not large, respectively 17.14%, 14.29% and 11.43%.

From these results we noted an interesting phenomenon: it seems that it is
easier for Chinese students to speak than to understand Bulgarian. For Bulgarian
students — on the contrary, listening is easier than speaking. The common point
in these two cases, however, is that both Chinese and Bulgarian students believe
that verbal communication in a foreign language is the most difficult element in
the course of education and in practice, way harder than reading and writing. This
is probably because in universities usually there is more emphasis on reading and
writing, rather than speaking exercises. The students from both sides point out in
their answers a common problem: there are insufficient number of opportunities
for interaction with native speakers. The lack of communication using the target
language is a determining factor for these difficulties.

I1. Difficulties with pronunciation and sentence structure

Both groups answered the question: “Give an example of difficulty in learning
Bulgarian or Chinese and explain why it was hard to learn.” (For example: verb
system, pronunciation, sentence structure or other). The results are as follows:
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Table 1. Respondents’ learning difficulties ranking list

Ranking of Difficulties for the Chinese | Ranking of Difficulties for the Bulgarian
Students studying Bulgarian Students studying Chinese

Ne 1 | 13 answers | Bulgarian verb tens-| Ne 1 | 18 answers | The Chinese tones
es

Ne2 | 7answers |Bulgarian pronun-| Ne2 |10 answers | The logic of expres-
ciation sion in Chinese

Ne3 |5answers |Bulgarian conjuga-| Ne3 |5 answers | Chinese structure of
tion of the verbs the sentences

Ne4 | 5answers | Bulgarian structure] Ne4 |3 answers | The Chinese charac-
of the sentences ters

NeS |3 answers | Listening and under-| NeS |2 answers | Distinguishing
standing Bulgarian words that have
close meaning

The current study of the difficulties in learning Chinese and Bulgarian shows
that Bulgarian students usually consider Chinese tones as the most difficult aspect
to learn and master. The second problem they face is the logic behind the expres-
sion in Chinese language; the third difficulty is the structure of the sentence; fol-
lowed by the Chinese characters and the last one is distinguishing words that have
close meaning.

For Chinese students studying Bulgarian, the most difficult thing to learn is the
temporal system of verbs in Bulgarian grammar; the second comparatively hard
aspect is the articulation in Bulgarian. Mainly this means that the pronunciation of
some sounds, such as “i”, “p”’; the alternation of “6”” and “n”, “r”” and “x” in differ-
ent situations); the third difficulty is the conjugation of the verbs in Bulgarian and
the sentence structure and the last one is listening.

Difficulties with pronunciation

The first common element, which is observed in both groups, is the difficulty
of mastering the pronunciation — respectively the tones in Chinese and sound and
soundless consonants in Bulgarian. This problem occurs from the specifics of both
languages phonetic systems and the difference between them.

Chinese belongs to the Sino-Tibetan language family, and Bulgarian to the Slavic
language family. The most important characteristic of Chinese phonetics compared
to Bulgarian is the presence of tones. Chinese is a tonal language and Bulgarian is
not. Compared to speakers of tonal languages, Bulgarian students find it more dif-
ficult to learn Chinese tones (Chai, 2020: 43-71). Tones haves always been a major
difficulty in Chinese as a foreign language, especially for Bulgarian students, whose
native language has no tones (Chai, 2020: 71). Such pronunciation difficulties are
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less common when English-speaking students study Bulgarian, as the phonetic dif-
ferences between the two languages are not so great. Similarly, people whose native
language is tonal, such as Vietnamese, learn Chinese phonetics easier.

Challenges due to word forms and sentence structure

The second matching component is the problem with structure of the sentences
and the word order. Perhaps the most specific element in the Bulgarian language
that produces difficulties for Chinese students are the verb tenses. Here could be
added the conjugation of the verbs in different persons, which is also absent in
Chinese. There are 9 tenses in Bulgarian, and the verb form changes with the tense
and person. Unlike other languages, Chinese is an isolating language and lacks
inflections (Wei, 2015: 9-15). The change of tense in Chinese is mostly realized by
some adverbs, auxiliary words and other particles. This makes it difficult for Bul-
garian students to recognize the tense of Chinese sentences. In addition, the verbs
in Bulgarian have different personal inflections, while in Chinese verbs have no
such, which undoubtedly increase students’ memory burden and sometimes brings
reluctance for studying.

As we all know, the pronunciation of one language is very important and teach-
ers could not leave the articulation problems of the students uncorrected during
class. At the same time, however, they cannot “correct all the mistakes”. Thus,
they need to focus on more flexible teaching methods so as not to break students’
enthusiasm for learning. Lv Bisong points out that as second language acquisition
progresses, after much memorization and mechanical practice, students are prone
to fear of making mistakes (Lv, 2007). Therefore, teachers can organize entertain-
ing games in the first 10 minutes of the speaking classes, such as tongue-twisters,
dubbing movies, and other activities such as asking questions, contests, games,
quick answers, or so, to show the students that they could find a fun way of exercis-
ing. Also, a system of rewards could be created to increase students’ interest and
enthusiasm in learning. Also teachers could assign homework for speaking as an
additional method. This type of task is as follows: the teacher provides the students
with an authentic record of Chinese speech, and the students repeat it after listening
carefully. The students themselves compare their records with the original ones and
send the teacher the best version of their own records. Assignment of “speaking
tasks” should not be too frequent, so as not to demotivate students and avoid their
fear of mistakes and refusal to learn.

For Chinese students studying Bulgarian, pronunciation is also a serious dif-
ficulty. One of the ways to memorize the Bulgarian pronunciation is teachers to
give examples of words that sound similar but have completely different meanings.
It is clear from practice that the more comical these examples are, the easier they
are to remember. Chinese students studying in Bulgaria gave such an example of
words that initially sounded the same to them, but later remembered them forever:
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“kpacasura” (beautiful girl) and “xpacraBuma” (cucumber). Similar examples can
be given in mastering difficult to learn sonorous and inaudible consonants, such
as “000” (bean) and “mom” (priest), “roct” (guest) and “xoct” (bone). Of course,
this is just one example of how Chinese students can pay more attention to the ac-
curate pronunciation in Bulgarian. In the initial stage of foreign language learning,
teachers must mainly correct mistakes that can lead to misunderstanding of the
learners’ speech, such as the correct stress on vowels in Bulgarian and grammatical
problems. It is also more important for students to get used to speaking the foreign
language without worrying about making mistakes. Only when they have crossed
this barrier they should continue to fix minor errors in their expression. As the
learning process progresses, teachers should continue to point out the various small
mistakes made by learners and guide students to correct them.

Should teachers correct all mistakes made by students, or should students firstly
get used to speaking the foreign language and then go into detail? One of the op-
tions on that matter is to focus only on the most serious mistakes in the initial stage.
The smaller mistakes also to be noted sometimes, but not so much attention should
be paid to them. On the other hand, it is very helpful for students to listen to correct
sentences more often. It is not difficult to see that the fear of mistakes is the big-
gest obstacle for language learners. Therefore, the teacher should not interrupt the
student while speaking, even if he has made a mistake. Only after the student has
finished speaking the teacher should give feedback.

III. The influence of cultural and social factors

Among the many questions in the survey we selected for comparative research
five of them, which are interdisciplinary and have a significant impact on language
learning process. We analyzed the factors which have most influence on the stu-
dent’s attitude. These questions include: “When did you first hear about Bulgaria?
what were your impressions of the country before you started your studies?”” The
responses of the two groups of students are shown in the table below:

Table 2. Respondents’ first impression of China/Bulgaria survey results

Results among the Chinese students Results among the Bulgarian students
Rank | Number |Impressions for Bul-| Rank | Number |Impressions for Chi-
of answers | garia of answers | na

Ne 1 8 Bulgarian roses Ne 1 13 Chinese  language
and culture

Ne 2 6 Had no impression Ne 2 5 Chinese  economic
development

Ne 3 5 Bulgarian films and | Ne3 4 Have no impression

musicians




Ne 4 4 Bulgarian yogurt Ne 4 3 Chinese nature

Ne 4 4 Bulgarian geographi- 9 of the respondents have knowledge
cal location about China as children. There are 14

No 4 4 Bulgaria as an exotic | students who acquired knowledge about
country China in high school and college.

Ne 5 1 Bulgarian football

2 of the respondents have heard of Bul-
garia as children.
11 of the respondents have heard of China
in high school and college.

Our survey showed that Bulgarian and Chinese students have different back-
ground knowledge about the foreign country. Only two of the Chinese students
have had heard about Bulgaria when they were in primary school. 9 Bulgarian
students were acquainted with some information about China since they were chil-
dren. When asked for prior knowledge about Bulgaria — most Chinese students
chose Bulgarian roses, followed by the “I had no impressions”. The third most
popular answer is that they have heard about Bulgarian singers and films, followed
by the Bulgarian yogurt, geographical location, and the exotic of the country.

According to the survey results of the Bulgarian students: 9 respondents had
some knowledge about China as children and in primary school; 14 people got ac-
quainted with China in high school and university. This is in contrast to the survey
results of Chinese students’ impressions of Bulgaria. More Bulgarian respondents
had a certain impression of China at a younger age, while fewer Chinese respond-
ents had heard of Bulgaria as children. Bulgarian students’ first impressions of
China are mainly linked with Chinese culture; secondly — impressions of China’s
economic prosperity and at the next place is the answer “without any impression”.
A small number of people had knowledge of Chinese natural scenery.

Differences in learning motivation

In the paper “Motivational variables in second-language acquisition”, pub-
lished in 1959, Gardner and Lambert examine in detail the problem of learning a
foreign language and the motivation behind this choice. They researched the social
and psychological factors that influence the motivation, distinguishing them into
two types: instrumental and integrative. They are defined as follows: “‘integrative’
where the aim in language study is to learn more about the language group, or to
meet more and different people; ‘instrumental’, where the reasons reflect the more
utilitarian value of linguistic achievement” (Gardner & Lambert, 1959: 267).

Instrumental motivation refers to pragmatic reasons for learning a foreign lan-
guage, such as meeting educational requirements, gaining social achievements,
potential opportunities for financial benefits, etc. Integrative is the motive for con-
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necting with the others and is related to the desire to integrate into different cultural
groups, to be part of the community and to understand its characteristics.

The difference between the number of Bulgarian and Chinese speakers leads
to the fact that Chinese students rarely choose to study Bulgarian and their overall
motivation is not very strong. Now there are 4 universities in China that offer Bul-
garian language as a major (as of September 30, 2021 there are 3012 universities
in China): Beijing Foreign Studies University, Tianjin Foreign Studies University,
Hebei Foreign Studies University, and Second Beijing International Studies Uni-
versity. Data is from the Ministry of Education of the People’s Republic of China
[http://www.moe.gov.cn/jyb_xxgk/s5743/s5744/A03/202110/t20211025_574874.
html], last visited at 29.04.2022. Bulgarian universities (as of April 26, 2021 there
are a total of 52 Bulgarian universities) have 3 institutions offering Chinese major,
namely Sofia University, Veliko Tarnovo University, Plovdiv University. The 54
institutions of high education include universities, professional and independent
colleges. The data comes from the Bulgarian National Statistical Institute [https://
nsi.bg/bg/content/3400/Buctn-yunnuima-mo-sua|, last visited at 29.04.2022.

There are two Confucius Institutes in Bulgaria specializing in teaching Chinese
language and culture (the Confucius Institute at the University of Sofia and the
Confucius Institute in Veliko Tarnovo) and also several Confucius Classrooms in
universities, primary and secondary schools and kindergartens in various parts of
Bulgaria. They greatly increase the opportunities for Bulgarian students to under-
stand the Chinese culture.

Chinese has been incorporated into the national education system in Bulgaria.
There are middle schools and even primary schools where Chinese is taught. Such
are 18-th middle school, the 138-th middle school, some private schools, etc. The
students there have several years of experience in learning Chinese before enter-
ing university, and some even have passed the HSK level 6 test (the highest level
at the Chinese Proficiency Test in old format of HSK). From 2022, the Chinese
language exam upon high school graduation is included as an entrance exam at the
university. It is believed that more and more Bulgarian students will join the ranks
of Chinese learners in the future.

From the above results, it can be concluded that Chinese students who learn
Bulgarian tend to have more “instrumental” motivation. Our survey showed that
only few Chinese students are provoked by emotional factors for learning Bul-
garian. Some respondents started to study the language only because they faced
professional needs; life problems; had to do business or settled in Bulgaria. Others
went to study abroad and decide to learn Bulgarian. On the contrary, many Bulgar-
ian students had certain impression and understanding of China when they were
children and their emotional motivation to learn Chinese is leading.

From the perspective of educational psychology, one of the biggest factors
affecting the learning process are the student’s emotions (Yan, 2009: 191-192).
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Therefore, Bulgarian language teachers should include more information about the
current situation in Bulgaria, traditions and culture of the country. This will not
only improve the atmosphere in the classroom, but will also increase the interest of
students in the country and will allow more Chinese students to gain a comprehen-
sive understanding of Bulgaria.

Both groups are interested in culture-related courses
On the question: “What is your favorite subject and what is taught in it?” the

responses in the two groups answered as follows:

Table 3. Survey of Respondents’ Favorite Courses

Results of the Chinese students Results of the Bulgarian students
Rank (from | Number | Type of course | Rank (from | Number | Type of course
high to low) | of answers high to low) | of answers

Ne 1 4 Translation Ne 1 8 Practical ~ Chi-
nese
Ne 1 4 Speaking Ne 2 5 Ancient  Chi-
nese
Ne 2 3 Culture and tra- Ne 2 5 History
ditions
Ne 2 3 Listening Ne 3 3 Literature
No 2 3 History Ne 3 3 Translation
Ne 2 3 Bulgarian litera- Ne 4 2 Chinese charac-
ture ters
Ne 2 3 Don’t have Ne 4 2 International re-
lations
Ne 2 3 Grammar Ne'5 1 Chinese Dialec-
tology
Ne 3 1 Comprehensive —
study of Bul-
garia
Ne 3 1 Simultaneous
interpreting

Through the survey of the interest in subjects, we found that the most favorite
courses of Chinese students learning Bulgarian are “Translation” and “Speaking”.
The next favorite classes are “History”, “Bulgarian Literature”, “Culture and tradi-
tions”, “Listening” and “Grammar”. The students also pointed out “Comprehensive
study of Bulgaria” and “Simultaneous interpreting”. The courses that Bulgarian stu-
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dents studying Chinese like the most is “Practical Chinese” (which mainly includes
listening, speaking, and exercises); the second place is for “Ancient Chinese” and
“History” (history of Chinese literature, ancient history and culture, etc.); the third
favorite are “Literature” and “Translation courses”; the fourth are “Chinese charac-
ters” and “International relations”.

These results reveals that both groups are interested in the ancient and modern
culture of the other country. It is a culturally oriented approach to teaching that
captures students’ interest and deepens their understanding. While the motivations
of many students tend to be pragmatic and related to potential opportunities for ca-
reer realization, at the same time they are more interested in ethno-psychological,
historical, and cultural topics in the process of education.

Similarities and differences in aspiration to learn
The answers to the question “What was the most enjoyable thing for you to
learn?* could be classified as follows:

Table 4. Summary of survey results on the most interesting and enjoyable part of the
learning process

Results of the Chinese students Results of the Bulgarian students
Rank (from | Number | Type Rank (from | Number | Type
high to low) | of answers high to low) | of answers
Ne 1 14 Practice speak- Ne 1 16 Books and char-
ing Bulgarian acters
Ne 2 5 Improving Bul- Ne 2 5 Studying Chi-
garian by my- nese grammar
self
Ne 3 4 Understanding Ne 2 5 Learn Chinese
Bulgarian cul- Pinyin
ture
Ne 4 2 Reading in Bul- Ne 3 4 Practice speak-
garian ing
Ne 5 1 Studying Bul- Ne 4 3 Understanding
garian history Chinese culture
e Ne 5 2 Read aloud in
Chinese
Ne 6 1 Learn to sing
Chinese songs
Ne 6 1 Learn Chinese
history
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The survey of learning preferences shows that the vast majority of Bulgar-
ian students like to write Chinese characters, followed by learning Chinese gram-
mar and Pinyin; speaking; understanding Chinese culture; reading; learning to sing
Chinese songs and studying history. Chinese students consider as most interesting
to practice speaking and to improve their language skills through informal teach-
ing. For example, some respondents said they like to study abroad, while others
like to further improve their language skills through independent study after class.
Some respondents expressed their willingness to further learn Bulgarian by read-
ing books and watching Bulgarian films and television. Also it was pointed out that
they would like to experience Bulgarian culture and life.

Our survey shows that Bulgarian students like writing Chinese characters, while
Chinese students are more willing to speak Bulgarian. The two systems of Chinese:
pinyin and characters determine that Chinese characters cannot be spelled directly.
Bulgarian students need to memorize pinyin, Chinese characters and tones at the
same time when learning. This puts forward higher-level requirements for Bulgar-
ian students. Secondly, the “square characters” with the unique traditional charm of
Chinese characteristics and the Cyrillic characters are also very different at every
level. Beautifully written Chinese characters can often be extended to higher spir-
itual levels such as self-awareness and personal cultivation, so called “characters
looking like people”, “seeing characters like faces”, etc. This also shows that in ad-
dition to learning the knowledge of Chinese language ontology, Bulgarian students
began to pay more attention to personal internal training under the influence of Chi-
nese culture. Due to the specifics of Chinese, the phonetic and the writing system,
if students like to write Chinese characters, they can avoid the situation of being
fluent in Chinese but not able to write. Teachers could also hold Chinese character
writing competitions and hold calligraphy exhibitions according to the preferences
of Bulgarian students.

Compared with Bulgarian students who like writing, Chinese respondents are
more interested in speaking Bulgarian. At the beginning of the paper, we have
shown the high level of instrumental learning motivation of them. They expect to
be able to improve their language level faster and to communicate smoothly, which
also reflects the pragmatism and the learning abilities of the Chinese students.
Furthermore, the Bulgarian Cyrillic script and the Latin alphabet show a certain
similarity in writing, so the writing of Bulgarian usually doesn’t cause great dif-
ficulties to Chinese students who already know another foreign language. At the
same time, the survey results also show that they often prefer to enjoy independent
learning in their free time, such as reading extracurricular books, improving their
Bulgarian language skills by meeting with Bulgarian friends and traveling, so as to
integrate into the local culture and life more quickly, to research information about
Bulgaria, etc.
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Opportunities for practicing the foreign language
The answers of the question “How often do you have the opportunity to prac-
tice spoken Bulgarian/Chinese and where?” are as follows:

Table 5. Summary of survey results on the frequency of speaking practice

Results of the Chinese students Results of the Bulgarian students

Rank | Number of | Type Rank | Number of | Type
answers answers
Ne 1 13 Rare or no opportuni- | Ne | 14 At the university
ties
Ne 2 11 At the university Ne 2 10 Have no opportuni-
ties

Ne 3 5 In daily life Ne3 6 In daily life
Ne 4 3 In Bulgaria Ne 4 4 Practice everyday
Ne 5 2 At work Ne 5 1 Practice often

The frequency of practicing spoken language also shows something in common
between the both groups: most students in China and Bulgaria do not have suffi-
cient opportunities to communicate using the foreign language. The survey shows
that the majority of Bulgarian students only practice speaking at the university.
The second common answer is that they do not have the opportunity to practice
speaking. Especially during the epidemic, there are very few opportunities for such
activities. The same number of respondents indicated that there are certain oppor-
tunities to practice speaking in daily life (this involves friends, imitating the lines
and tone of Chinese film and TV shows, through online social platforms, etc.), but
it is still insufficient. In the third place, 4 people said that they have the opportunity
to practice every day (this is mainly because some students are currently studying
in China and the friends they get along with are Chinese, etc.).

The situation with Chinese students is similar. Outside of university, they have
too few opportunities to practice speaking. Only 5 respondents noted that they use
the foreign language in their daily lives (cafes, boyfriends/girlfriends and social
groups, online platforms, etc.); 3 respondents noted that they had the opportunity
to practice speaking in Bulgaria, but not in China; 2 people said they have such op-
portunities at work.

The lack of communication with native speakers of the two languages, and
the consequent expressing and understanding problems, is one of the main factors
hindering both groups of learning. A possible solution to this problem is to create
an online platform as a shared space for students from both sides and to hold regu-
lar meetings, such as “Chinese Corner”, which is popular in Chinese universities
where foreign students study. This would give students the opportunity to meet and
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interact with colleagues from other countries at a defined place and time. Of course,
organizing such events in universities in Bulgaria and China helps to achieve this
purpose. But since both countries have relatively small numbers of students study-
ing these two languages and are currently affected by the pandemic, it may be
more successful to create an online platform that could help bring together more
interested people.

Conclusions

According to the surveys, questionnaires and personal observations of the two
researchers, the following conclusions can be drawn:

1. In the early stages of education, whether it is a Chinese student learning Bul-
garian or a Bulgarian student learning Chinese, it is most difficult to communicate
in the target language. In the process of learning, although these difficulties have
been slightly reduced, the insufficient number of spoken courses and the lack of
real opportunities to use the language in daily live determine the persistence of this
trend.

2. The specifics of the pronunciation of the two languages has brought great
difficulties to learners. In Chinese, the biggest problem for students is the remem-
bering and articulation of tones, while in Bulgarian, there are voiced and unvoiced
consonants, as well as homonyms.

3. The opportunities for verbal communication of the two groups of surveyed
students are very limited. This predetermines some of their problems in mastering
speaking and understanding.

4. When Chinese students choose their majors, most of them are pragmatic,
while Bulgarian students tend to learn Chinese by personal interest. However, with
no regard of the different motivations, the share of courses that arouse their interest
most are the cultural-related courses. We can also observe a very big change in the
level of motivation of the both groups during the course of education.

5. In the learning process, the enthusiasm of students has improved signifi-
cantly. This benefits from the teachers’ professional skills, the applicability of the
curriculum and the students’ personal interests.
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MapkoBa, Marganena & llBetkos, [lmamen (cbeT.). E3ux u npogpecuonanna komyHu-
Kayus 4. Yuene, npenodasane u oyenssane Ha 4ysHcou e3uyu 3a oowu u npopecuona-
nu yeau. Codust: YHUBEpCUTETCKO m3aatenctso ,,Cs. Kimmment Oxpuackn®, 2022, 160 c.
ISBN 978-954-07-5406-2

COopuukbT E3ux u npogecuonanna komynuxayus 4. Yuene, npenooasane u
oyensisane Ha wyxcou ezuyu 3a oowu u npoghecuonanuu yenu (Codust: Yausepcu-
TEeTCKO u3aareicTno ,,C. Kmument Oxpuncku‘, 2022, 160 c. ISBN 978-954-07-
5406-2) mpeacrtass AOKIaau OT Hay4yHaTa KoH(epeHIHs Ha Tema ,,M3cneaBaHus
W MPAaKTUKU Ha y4yeHe, MpEernojaBaHe M OLCHSIBAHE HA UY)KIW €3UIM 3a OOIIW U
npodeCHOHaIHN LEeMu B paMKUTe Ha MPOEKT Ha ¢ou ,,Hayunu nzcneasanus Ha
Codumiickus yausepcurer ,,CB. Knmument Oxpuncku® Ne 80-10-134/26.03.2021 .,
npoBezieHa Ha 18 rouu 2021 1. B oHnalin cpena Ha Matikpocogpm Tuiimc.

Kongepenuusra 6eme otkpura ot npod. a-p Mapus CroiiueBa, GyHKIHOHA-
nen pekrop Ha Coduiickusi yauBepcuteT. PagocTen ¢axr e, ue B KpaTKH CPOKO-
BE M3JIe3€ OT MevaT U COOPHUKBT, JaBalll Bb3MOKHOCT Ha MO-IIMPOKa MyOIuKa J1a
ce JIOKOCHE /IO aKTyajHara mpolieMaTuka U U3HECEHNUTE Pe3yITaTH OT U3CJie/IBa-
HUSTA Ha peepeHTHTE ¢ OIIeA Ha AWHAMUYHO pa3BHBAllaTa Ce cpela Ha y4eHe,
MpernoAaBaHe M OLCHSIBaHE HA YY>KAW €3HIHM, Ha KOSITO CTaHAXMe CBHJICTEIH Mpe3
W3MHUHAJIHMTE JBE TOAWHU. TOH € YeTBBPTHSIT B MOpeANIIaTa COOPHUIIM Ha Ta3U TEMa,
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KOETO CBUJICTEJICTBA 332 HECTUXBAIIUS HHTEPEC KbM MTPOOIEMHUTE Ha U3ydaBaHETO U
YCBOSIBAHETO Ha €3WMKa Ha MpodecroHasHaTa KOMyHUKANNS U COIIMOIIMHTBUCTHY-
HUTE U MPUIIOKHOIMHTBUCTHYHUTE ACIIEKTH Ha TO3H MPOIIEC.

W3nmannero chabpxka 13 cTaTuu, KOUTO ChCTABUTEIINTE TEMATHIHO 000c00sBaT
B /1Ba pazzena: I. JJuoaxmuuecku acnekmu 8 U3Cie08aHUsma Ha 4yxcoume e3uyi 3a
06w u cneyughuunu yeau v 1. Coyuonunegucmuunu u Kyamypoiocuty aCneKmu 8
uscnedsanusma na oowume e3uyu 3a oowu cneyuguunu yeru. TpsoBa ma ce oToe-
JIKH, 9€ TO3H TMXOTOMEH MOJIEI Ha KHIDKHOTO TSJI0 HE MOXKe Ja Ob/ie abCOMOTH-
3HpaH, 3a0To € 0€3CIOPHO, Y€ TE3H JBa pasjeia, 000COOCHH KaTo OTACITHA YaCTH
Ha cOOpHUKA — TUAAKTHKA U COLIMOIMHTBUCTHKA, — Ca B IIOCTOSIHHA B3aUMOBPB3Ka
¥ B3aMOOOYCIIOBEHOCT.

W3cnenBanusTa B bpBUS pas/iell ChueTaBar pa3IndHy JUIaKTHIECKU TOAXO/H,
pEJIeBaHTHH 32 IeNTUTE Ha CIEIU(PUIHOTO TyKI0E3UKOBO 00ydeHHE C HEOCTIOPHMH
MIPUHOCHU €JIEMEHTH W B MO-IIHPOKHS CIIEKTHhpP Ha pa3liexaaHaTa mpoOiieMarn-
Ka, a UMEHHO OIIeHsIBaHe, (OpMHUpaHe Ha HABUIM Ype3 CUMYJIAINs, HHTePAKIU U
WTPOBHU3AIM B YaCOBETE I10 UYXKJ €3WK, 1 WHOBATHBHH ITOIXOH, YNETO MPHUIIO-
KeHHne Oe KaTaJu3upaHo OT HAJIOKEHOTO OHJIAH 00ydeHue Tpe3 N3MHUHAIIUTE JIBE
TOIMHU BCIIEAICTBHE HAa MaHJAeMUYHaTa 00CTaHOBKA B CBETOBEH Marao.

Bropara gact Ha cbopHuKa e or-
Jenano Ha IMHAMUKaTa Ha €3UKoBaTa
PEANTHOCT W MPOMEHSIINTE CEe Hara-

ESMK CH, MOTUBHPAHH OT MPUYUHHO-CIEI-
: CTBEHATa Bpb3Ka NMPU KOMYHHUKAIUS-
M TIPOPECHMOHA/IHA

Ta U HEMMOCPEICTBEHUS JOCET ¢ OJIN3-

KOMYHIMKALIIVIZ 4 KM ¥ JaJe4HH KyITypH. PesynTarute

OT HaAIIPaBCHUTEC U3CJICABAHUA CBUIC-

TEJICTBAT 3a CTPEMEIKA Ha IIPEI1iojiaBa-

VYuene, npenogaBane u ouennBane TEJIMTE J1a TOATOTBAT YYaIIUTE Ce 3a
Ha uykgu esuuu 3a 06wu U npodecuonasnu ueau

aJIcKBaTHA KOMYHHKAIUS B MEXIY-
KyJITypHA cpejia.

HecbMmHEHO COOPHUKBT CBHIE-
TEJICTBA 32 CEPUO3HUS TEOPETHKO-
NPUIOKEH MPUHOC HAa ABTOPUTE B
obnacTTa Ha YYXKJOC3UKOBOTO O0Y-
yeHrue 3a o0mu W Tpod)eCHOHATHU
LENd, Pe3ylITaTuTe OT HM3CJIC/IBaHU-
aTa 00orarsBar JIMHTBOJIUIAKTHYC-
T ¥ oo CKHUSl Hay4deH JHUCKypc B bwirapus,
a CTaTUHTE IIe TPEJICTABISABAT HHTE-
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pec 3a MUPOK KPBI' MPEroaBaTeld 1o 9y e3UK, MPeBoJadH, €3UKOBEIN U CIIe-
[UATACTH B PA3IMYHUTE 00IaCTH HA 3HAHUETO.
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N3cnensaneTo Ha MPO30JMIHUTE XapaKTEPUCTHKU Ha PeuTa (CIOBHO yAapeHHe,
MHTOHALMS, TEMIIO, TTAy31 M CETMEHTHPaHe Ha PEYeBHs MOTOK) € HE CaMO 3HaYnMa
obnact Ha (oHeTHKaTa ¥ (POHONIOTHATA, HO UMa OTHOILLIEHUE M KbM OCBETIISIBAHETO
Ha peAna BIPOCH OT JIPYTH JAsJIOBE Ha e3uKo3HaHneTo. OCBEeH akTyalTHOCTTa Ha
Hay4yHaTa npodjeMaTrika B paMKUTE Ha JIMHTBUCTHKATA [TPO30AMsITA TT0TIa/ia BbB (ho-
Kyca Ha BHUIMAHUETO Ha PEIUIa IpyrH HaydHHU cepu U IpecTaBisBa CBbP3BAII0
3BEHO M 00J1acT Ha MEXIyJUCIMIUTMHAPHH pa3pabotku. [Ipe3 mocieanure neceru-
Jetus ce HaOJoaBa MOBUILICH HHTEPEC KbM IPO30AMATA B chepara Ha 4y KI0e3H-
KOBOTO 00y4eHHE, KaTo aKTyaJIHOCTTa M 3HAYMMOCTTA U Ca 3asBSBaHH MHOTOKPATHO.

[pennoxeHusT 3a peueH3us Tpyn ,,Prosody in L2. Bulgarian-accented English*
€ HalMCaH B CH3By4YHe C MOTPEOHOCTHTE, KOUTO M3MMTBA W3CIe/IBaHATa HHIIA B
Bwirapus, karo npeiara Ha ObITapCKHs YUTATEN €IMH 3]IBJIO0YEH TIOTIIE/ BBPXY
poJIATa Ha TPO30IUATA B UYXKI0e3UKOBOTO (L2) 00ydueHHe U MO-CIIeUaIHO BbPXY
MPO30MYHUS PO Ha PEATU3ALUHUTE Ha aHIIMHCKH €3UK OT OBJITapCKU TOBOPH-
tenu. Tpynst Ha CHexuHa JJuMHUTpOBa € HaydHO M3CIleBaHEe, CUCTEMAaTHU3UPAILO
KaKTO OCHOBHHUTE TEOPETUYHU pa3paboTKu B 00NacTTa Ha MHTOHALMUATA U MPO30-
JIATA, TAKA ¥ PE3yNITATUTE OT EMIIMPUIHUTE U3CIIEIBaHUs HA aBTOpkara. MoHorpa-
¢usiTa me 1a1e Bb3MOXKHOCT Ha YYSHUTE OT Pa3IMYHKA TEOPSTUYHH HAITPABICHUSI 32
MPOBEKAAHE HA CHCTEMATHYHHU MEXye3UKOBH CPAaBHEHUS, a HAa YUUTEIUTE U H3-
cIeJoBaTeINTe, PAdOTEIH B 001aCTTa Ha MPUJIOKHATA JIMHTBUCTHKA, 1€ IPEI0CTa-
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BU I10JIE3€H MHCTPYMEHT 3a U3BBPIIBAHE HA KOHTPACTUBHY aHAIIN3U HAa OBJITAPCKU U
NPYTH €3UIH C OTIe YICCHSIBaHE Ha YCBOSBAHETO HA MTPO30IUATA HA UYKAHS €3UK.

B mppBara maBa ot MoHOTpaduuHUS TPy, KOSATO € yBoaHa, CHexuHa JJumut-
poBa neduHUpa MOHATHETO ,,IPO30AUA" 1 (OpMYIUpa HIKOM KIIOYOBU XapakTe-
PUCTHKH Ha peuTa, KOUTO ONMMCAHUETO U HAyYHOTO M3CJICABAHE HA MPO30UATA OU
TpSI6Ba.HO Jla BKJIFOYBA, 4 UMCHHO MHTCH3UTCTA KaTO KOMIIOHCHT Ha YAapCHHUCTO,
BpEMETPACHETO KaTo KOMIIOHEHT Ha PUThMa M TEMIOTO (Y€CTO BKJIFOYBAIIO U pa3-
MIPEJIEIICHUETO Ha IMay3uTe) M BHCOYMHATA HA OCHOBHHUS TOH Karo KOMIIOHEHT Ha
WHTOHAIIHSTA.

BbB BrOpa miaBa ce NpociensBar pojisiTa U MACTOTO HA IIPO30AUSATA B TEOPU-
WTE U U3CJICJBAHMATA 32 YCBOSIBAHE Ha 4ykJ10e3uKkoBaTa ped. CrenuaiHo MsICTO €
OTJIeJIEHO Ha TeopuATa Ha MIHeke MeHeH 3a u3yyaBaHe Ha MUHTOHALUATA B UYKJUs
e3uk (L2 Intonation Learning Theory — LILt, 2015). Ta3u Teopus ce omupa Ha
MIOTYJISIPHHAS aBTOCETMEHTHO-METPHUYEH MOJIeN 32 OMMCaHMe Ha WHTOHAIHS, KaTo
MpaBU BaXHO pasrpaHUYaBaHE MEKIY (POHOIOTHYHOTO IMPEJICTABIHE U (OHETHY-
Hata peanuzanus. O000IIEHN ca U pe3yJTaTuTe OT HSIKOW HOBU W3CJIC/BAHMS Ha
YYKOOC3MUKOBaTa nNpo30ausi, BIbXHOBCHHU OT TCOPUATA HA MemneH.

B TpeTta raBa aBropkara Ha MpencTaBeHHs] MOHOTPAQUICH TPYI HH 3all03Ha-
Ba JIETAMIHO C HAKOM OT HaW-NOMYJSIPHUTE MOJEIU 32 OIMCAaHUE Ha aHIVIMICKa-
Ta WHTOHAIWS — bpuTaHcKkara mKoia 32 MHTOHAIIMOHEH aHalln3, bupMuHTaMCcKus
JTUCKYPCHUBEH MOJICII, ,,TOHAJTHUTE HUBA' Ha aMEPUKAHCKUTE CTPYKTYPAIHUCTH, TEO-
pusiTa 3a MTHTOHAIIUOHHUTE aKIICHTU Ha EOJ’II/IHIDK’I)p 1 aBTOCCIMCHTHO-MCTPHUYHUA
MOJIeJ)I Ha MHTOHAIMOHHATa (poHosorus. [ToagpoOHO € mpeacTaBeHa u cucremara 3a
CTUKCTUPAaHC Ha MHTOHAUMOHHU AKICHTU U
WHIEKCH B aHDHCKH e3uk 0Bl (Tones and
Break Indices). ToBa e Haill-U3BECTHOTO TPH-
JIOKCHUE Ha W3CJICJBAHUSITA, TPOBEJCHH B
PaMKUTC Ha aBTOCCIMCHTHO-MCTPHUYHUA MO-

Prosody in L2.

eI, ¥ TIPEACTaBIIABA KOJNEKIUs OT NpaBuia, BUlgaPian-aCCEHtEd
€nglish

I'bPBOHAYAITHO TIPEAHA3HAYCHHU 32 TPAHCKPH-
OupaHe ¥ aHOTHpaHEe Ha PEYEBH KOPIIYCH Ha
AMEpPUKAaHCKW aHTIIMICKH, KOWTO BIOCIE/-
CTBHE IOCTaBAT OCHOBATa 3a pa3pabOTBaHE
Ha MOAOOHU CHUCTEMU 3a pelulla e3UIH U Ce
YTBBPKIaBaT KaTo 00Ia paMKa 3a MMpo30/Iu-
YCH aHaJIu3 1 MHTOHAIMOHHO aHOTHPAaHEC.
Cuctemara 70Bl e pasmienana TOIBJIHN-
TEJHO B YETBHPTA IVIaBa, B KOSATO CE M3IIOJN3-
Ba Karo oO0Ila METOJO0JIOTHYECKa paMKa 3a
OIMMCaHWEC HAa MHTOHAUATAa HAa aMCPUKAHCKU
aQHIIMICKU, RP M CbBPEMEHEH CTaHIapTEH POILIS
OBATapCKH.

83



B mnera masa ce mpencraBs CpaBHEHHME Ha NMPO30JUYHHUTE XapaKTEPUCTUKU
Ha aHDIMHCKY W OBITapCcKu €3UK B paMKHTE Ha aBTOCEIMEHTHO-METpU4HaTa (o-
HOJIOTHS C TIOMOIITAa Ha UHCTPYMEHTa 3a aHotupane ToBl. CHexuHa JluMHUTpOBa
YMEJIo Mpujiara MeTooyIorusaTa, oueprana or Menen (2015), u npaBu nporsosu
3a MOTEHIMAJIHUTE TPYIHOCTH Ha OBJTrapuTe IPU YCBOSBAHETO HA MPO3OHSITA HA
AHITIMICKH €3HK.

Haxpas, B mecra mapa, ce NMpeAcTaBAT PE3yITaTUTE OT HIKOU HOBM EKCIIe-
PUMEHTAJIHU M3CIIEABAHUS HA aBTOPKATa BbPXY MPO30AMATA HA OBJITapCKHs €3UK
KaTo POJIeH U aHIIIMICKUA €3UK ¢ ObJrapcku akueHT. B mbpBara yact Ha riaBara
ce MpaBu Ipervie]] Ha CbOTBETHUTE €KCIIEPUMEHTAIHN PE3YJITaTH, OTHACSIIN Ce 10
YIapeHUeTo, pUThbMa M aKIEHTYBaHETO, a BbB BTOpaTa 4acT ca IMPEeACTaBeHH I10-
MOAPOOHO Ha-HOBHUTE M3CJIEIBAaHUS BbPXY HHTOHAIMATA Ha aHIIMHACKH ¢ OBbJTrap-
CKH aKLIEHT.

B cenma raBa ce 00001aBar pe3ysitaTuTe OT KOHTPACTUBHUTE aHAIN3U U €KC-
MEPUMEHTATHUTE W3CICABAHUS U CE OUepTaBaT HAKOW HACOKH 3a ObJeIIN paspa-
OOTKH U 3a MPEIoJaBaHeTo Ha MPO30AUITa Ha aHIJIMICKH €3UK Ha ObJrapu.

TpyabT e HammcaH ¢ OTIMYHO pa3dupaHe 3a crienuduKara Ha W3CIIeABaHaTa
TeMaTHKa W TPEOCTaBs [IEHHH 3HAHU 3 MPO30IMATA HA PEUTAa M METOIUKUTE 32
HEHHOTO omnucaHue u uscneasane. CTpykrypara u noapendara Ha TEKCTa OTrOBa-
PSAT Ha Hal-BUCOKHUTE CTaHIAPTH 3a aKaJeMHYHa MOHOrpadus kakrto B brirapus,
Taka U U3BBH Hes. Pe3ynTarute oT CpaBHEHHETO Ha MPO30AMYHATA OpraHHU3alHA
Ha aHIIMicKaTa u ObJrapckaTa ped W MPOTHO3HUTE M0 OTHOIICHHE Ha MOTEHINAN-
HUTE TPYAHOCTH 3a ObJTapH, U3y4aBallyl aHIJIMHCKU €3MK, ca BaykeH IMPHUHOC 3a
OCMUCJISTHETO Ha ()eHOMEHaA ,,4y>KI0E3UKOBa IIPO30AU " U Ca 0COOEHO LIEHHH KaKTO
3a aHDIMIMCTH, TaKa U 3a €3UKOBeIH, paboTemu B cdepara Ha KOHTPACTUBHATA U
MPUJIOJKHATA JIMHTBUCTHKA.

VYoenena cbM, e Ta3u KHUra 1ie Ob/Ie KIIIOYOBO YETHBO 32 CTYACHTH, Pero/a-
BaTeJIM U M3CJICOBATEIM B TOPECIIOMEHATUTE 00JIACTH Ha HAyYHO TIO3HAHHE.
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MexayHapoaHa penenuus
Ha JTUTEpaTypHOTO TBOpUeCcTBO Ha JKo3e Capamaro

International reception
of José Saramago’s literary work

Becena Yepeosa

Codmiicku yausepcurtet ,,CB. Kmument Oxpuacku‘ (bwirapus)

Vesela Chergova
Sofia University “St. Kliment Ohridski” (Bulgaria)

Ha 27 u 28 maii 2022 . Coduiickust yausepcuret ,,CB. Knmument Oxupacku
Oe momMakuH Ha MexayHapoJHaTa Hay4Ha KoHpepeHuus ,,MexIyHapoIHa perer-
LU Ha JINTEpaTypHOTO TBopyecTBO Ha JKoze Capamaro®, KosiTo ce opraHusupa u
npoBene ot Karenpara mo mopryraiucTuka U Ty30(QOHCKH n3cneaBanus u Hayd-
HOM3CIIeloBaTeNIcKara karezapa ,,2Koze Capamaro BpB DakynreTa Mo KiacH4ecKu
u HoBU (punonorun Ha Coduiickusi yausepcurer ,,CB. Kimmvent Oxpuackn®. bux
W3THhKHAJA, Ye TOBa € BTOpaTa OT LHKbIA ,,[IpTyBamm koHpepeHIMU B 4eCT Ha
CTOTOJIMIIIHMHATA OT POKIACHHUETO Ha nmopTyraickus nucaren JKoze Capamaro, Ho-
curen Ha HoOenosa Harpaza 3a nuteparypa 3a 1998 r., mon nagcnos ,,Iluma, 3a na
pa3oepa‘“ (bapcenona—Cogusi—Buro—Pum 2022). 3amuciienn ca ChBMECTHO OT Ha-
YYHOM3CJIE0BATENICKaTa Mpeska OT EBPONEHCKHU KaTeApu Ha UMETO Ha U3THKHATUS
MOPTYTaJICKU THcaTel, Taka 4e oT ATIaHTHYecKHs okeaH 10 CpeausemMHo u YepHo
Mope Aa ce mpoBese Aedar, 0COOCHO aKTyalleH U HAChLICH JTHEC, 32 XyIOKECTBE-
HUTE, COUUATHOMOIUTHIECKUTE, PUIococKuTe U OOIIOUOBEIIKUTE H3MEPEHUS B
TBOPYECKOTO HACJIEACTBO, KOETO HU € 3aBeIllall Ch3/1aTeNsAT Ha poMaHa ,,Cienora’
1 Ha Is71aTa ChbKPOBUIIHHUIA OT TOE3Hsl, Ip03a, ApaMaTyprusi U €CeNCTHKa C Ioca-
HHUETO, Y€ YOBEIIKHUTE CHIECTBA HEe OMBa Ja ce 3aJ0BOJISIBAT C POJIATA HA HAOIIOa-
TEJH, 3al10TO ca OTTOBOPHHM 32 CBETA U Ca [UTKHU Jla y4acTBaT akTHBHO B CHOUTH-
ara. KoHpepeHunnTe ce mpoBex/1aT MoCcIe0BaTeIHO B ABTOHOMHUS] YHUBEPCUTET
Ha bapcenona (stayapu), B Coduiickust yausepcuret ,,CB. Knument Oxpuackn®
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(mait), B YauBepcutera Ha Buro (okToMBpH) 1 B YHUBepcuTeTa B Pum ,,Poma Tpe™
(mexemBpm). [IpencraBisgBaT HepaseIHa 9acT OT MHOKECTBOTO Hail-pasHOOOpas-
HU KyATYPHU W HayYHH CHOWTHSA, N3TI0KOHU, GHUIMOBHU NIPOXKEKIINH, KOHIIEPTH, TTH-
CaTEeJICKU CPEIIH, JINTEPATypHHU YeTEHNUs U CKa3KH, IOCBETeHU Ha ro0mies Ha Ho-
OenoBus Jaypear 3a jureparypa Ha [lopTyramus, KOUTO ce MPOBEXKAAT U3 IIEIHs
cBaT npe3 2022 1.

Ha 27 maii 2022 1., B 10,30 4., B Aynata Ha CopuiicKust yHUBEPCUTET ITPOd. A-p
Slna ArnpeeBa, ppKoBOnUTE Ha Karempara mo mopTyranucTuka u 1y30(hOHCKH W3-
clenBaHus M AUpekTop Ha HayuHomsciemosarenckara kareapa ,,-Koze Capamaro™
BbB DakynTera Mo KIACUYECKH W HOBU (PMIIONIOTHH, TIPEICTABH CHhIABPIKAHUETO U
L[eNTe Ha IUKBJIAa OT KOH(PEPEHIINH, B KOWTO ce BKJIIOYBA CO(UICKOTO My H3/1a-
HUE, TOCBETEHO Ha MEXIyHApOIHaTa PELEMIsl Ha JIUTepaTypHOTO TBOPUECTBO Ha
rrcarenst. Kondepenmusara 6e oTkputa oT pekropa Ha COPHIACKUST YHUBEPCUTET
mpod. apH AHacrac ['epmKHUKOB, KOWTO W3THKHA BaKHATA pOJISITA Ha MOPTYyTaj-
CKHS €3UK | KyATypa cpen 80-Te uyKAeCTpaHHH €3N U KYITypH, IIPEToiaBaHu
BBB (PHIIOJIOTHYECKHUTE CIEIHAaTHOCTH Ha Hall-CTapOTO BHCIIE Y4eOHO 3aBElCHUE
B bbirapus, moguepra, 4e B peleniusITa Ha TOBa TBOPYECTBO IO CBETA Ce BMK/IA
IBTAT KbM OOIIYBAaHETO MEXAY Pa3IUIHNATE HAPOAH U KYITYpH, U MTOXKeJa YCIel-
Ha pabora Ha ydJacTHHOHTE. [IpuBeTcTBHEe MomHECe mpod. a-p Mamien /laHoga,
nexkad Ha ®KH®, kosiTo 1o3ipaBu y4aCTHUILIUTE U OPraHU3aTOPUTE, MO IUepTaBaii-
KM paioCcTTa CH, Y€ TOBAa 3HAYNMO CHLOWTHE € JIeJI0 Ha Hail-Miajiara Katenpa BbB
¢akynrera. [IpuBeTcTBUS M3Ka3axa W APYTUTE MMOYETHH TOCTH, CPell KOUTO H.TIP.
Ana Mapus Pubetipo ma CunBa, mocnanuk Ha Pemyonmuka ITopryramus B Codus,
H.1Ip. Tocimanuk YKoao Pubeiipo ne Anmetina, mpe3uaeHT Ha ,,Kamoiimn — MHCTHTYT
3a ChTPYTHUYECCTBOTO U €3WKa™ upe3 Buaconociaanue, mpod. apu Kapmom Petimn,
KOMHCap Ha YECTBAHMATA TI0 TIOBOJ] CTOTOAMIITHIHATA OT pokieHneTo Ha YKoze Ca-
pamaro. OTKPHUBAHETO CE€ OCHIIECTBH Ipe IMyOIrKa OT NMPEBOadl HAa HETOBHUTE
MIPOM3BEICHHS, TIPETIOIABaTEH U CTYJeHTH OT criennaiHoct ,llopryraicka ¢umo-
JIOTHUS“, yIaCTHUIM B KOH(EpEHIMATA U TOCTH Ha CHOUTHETO.

Hayunara neiiHoct Ha koH(pepeHnuaTa O6e OTKpHUTa CHIUS JIeH C IUIEHapHA
nekmust Ha mipod. mdu Kapmom Peiinr, koiiTo ocBeH KOMHCap Ha YECTBAHUATA €
MpeIy BCUYKO BUICH MOPTYTAICKH JINTEPATYPOBE, CIIEIIUAIHCT IO HAPaTOIOTHs,
JIUTepaTypHa TEOpUsl U aHAJIM3, U3CiieoBaresl Ha TBopuecTBoTO Ha Eca ne Keii-
pom, XKoze Capamaro W Apyrd MOPTYTaJCKH THCATENH, IBJITOTOIUIICH IPEIo-
nmaBatell BbB Duionorndeckus (akynreT Ha YHuUBepcuTeTa B KommoOpa, 3aemair
JUTHKHOCTUTE TUpeKkTop Ha Hanmonamnara Oubnmotexa Ha [lopryranust u pekrop
Ha JlncaboHCKHUs yHUBEpCHTET ,,A0epTa’ (€AMHCTBCHHS AbPKABEH YHUBEPCHUTET
3a IUCTaHIMOHHOTO oOyuenue B llopryranwms), qokrop xoHOpHC Kay3a Ha Karo-
nrgeckus yauBepcuteT B Puo ['panne no Cyim, bpazwmms. [InenapausT mokmag Ha
pod. Petimn ,,MiaTepHAanImOHau3anusaTa Ha TBopuecTBOTO Ha JKo3e Capamaro: pas-
MIPOCTpaHEHHE, 3aBeT 1 ObaemIe” (A internacionalizacdo da obra de José Saramago.

88



Disseminacgao, legado e posteridade) n3rpkna ponsita Ha HobenoBara Harpazna 3a
OIlle TO-TOJIIMaTa BHIMMOCT B MEKAYHApOJEH IUIaH Ha IIEHHOTO TBOPYECTBO HA
nucaressi, KaTo MPUTIOMHHU JYMHUTE My, 4e THCATeNST € MPEeBOAaY Ha MHUCIHTE U
YyBCTBaTa CH, C KOUTO Ch3/IaBa HAI[MOHAIHATA JIUTEpaTypa, a MPEeBOJAAYNTE Ca Ch3-
JaTeny Ha MHTePHAIIMOHAITHATA JINTEPATyPa, BCHITHOCT CAMUST ITUCATE CE € 3aHU-
BaJl aKTUBHO C TIPEBOMIU OT (PEHCKU €3HK, MTPETH Ja MPUCTHIIN KbM COOCTBEHOTO
cu TBopuecTBO. [Ipod. Pelim npencTaBu H3I0KONTE, TOCBETCHH Ha TOMUIITHIHATA
ot poxkaeHnero Ha HobenoBus aypear, pa3KprBaIiy OKa3aTeTHA 32 TBOPYECTBO-
TO My €JIEMEHTH OT apX1Ba, 3aIMCKH 110 U3TPpaKAaHeTo Ha (adysara v IepCOHaXKH-
T€ B pOMaHHUTE MY, CBEICHHUS 3a yChpAHATa OMOIMOTeYHA paboTa Mo M3CIeaBaHEe
Ha UCTOPUYECKUTE (PaKTH U CHOUTHS, Bb3 OCHOBA Ha KOUTO ITOCTPOSIBA CBOUTE HC-
Topuu. OTOENA3Ba, Y€ HIKOH 3alleMETSIBAI0 TATAHTINBY TBOPIH, kKato DepHaH0
[lecoa, B mopryraickara moe3us AefcTBaT KaTo €BKAIHIIT Ha IOYBATA — H3CMYKBAT
KUBUTEITHUTE COKOBE HA BIIbXHOBEHHETO, TIOPA3SIBAT C pa3Maxa CH M OCTaBAT 32 U3-
BECTEH IepPHOJ CBOeOOpa3Ha TBOpUECKa IyCTHHS OKOJIO cebe cu — HUKOH He ce 0c-
MeJIsiBa Ja MUIIIe Moe3us, 3al0TO UMa HeHaJIMIHAT oOpasell. B monero Ha mpo3ara
obaue Koze Capamaro He € 0CTaBHII CJIe ceOe CH XyIT0KeCTBEHA ITYCTOIT BBIIPEKH
BEJIMYMETO W CHJjlaTa Ha J[yMHUTE CH, a € Jal CTUMYJ Ha Pa3HOJIHWKa M JapOBHUTA
BBJIHA OT MJIQ/IM BasATEIH HA CJIOBOTO U UCTOPUUTE, MHOTO OT KOMTO CTaBaT HOCH-
TeJW Ha JHUTEepaTypHaTa Harpaja Ha HEroBO MME W Ipe3 Ta3W I00wieiiHa rognHa
pasHacsT 3aBeTa My 10 cBeTa. l[InenapHara nexius O6e mocieaBaHa OT 0OCHKIaHe
Ha Bb31eicTBreT0 Ha HoOemoBoTo oTimmune BhpXy TBOPUECTBOTO HA MHCATEINTE
u B yactHocT Ha Capamaro, Ha TOCIIEACTBAATA OT MHCTUTYIIHOHAIN3UPAHETO Ha
TBOPIIUTE BHPXY TBOPUECTBOTO U BHPXY IPAKIAHCKUTE UM TTO3UITHH.

CexnroHHUTE 3aceqaHus, IpoBeaeHu Ha 27 u 28 maii, chboTBeTHO B 3acema-
tenHa 3ana 1 m B KoHdepeHTHaTa 3ama, mMaxa XuOpuaeH ¢opMaT U chueTaBaxa
MIPUCHCTBEHH JIOKJIATN M JTUCTAHIIMOHHY Y4acTHsi, IPOBEIEHN B zoom ¢ Oe3IeH-
HOTO TEXHUYECKO ChIeicTBre Ha A-p CuMeoH XWUHKOBCKHU. bsixa m3HEeCeHH oceM-
HaJieceT JIOKJIaJla OT YYacTHUIM OT JiBaHaiiceT ctpaHu: [lopryranus, bpasunus,
Apxenruna, Ucranus, Uramus, BenukoOpuranus, Mapoko, Yarapus, Pymbaus,
XbpBarcka, Yexus u boarapus.

bux oTkpomna Tpu TeMaTHYHU HACOKH, M3THKBAIIN PA3IMYHU ACIIEKTH Ha pe-
[ETMIHATA Ha XyI0’KECTBEHOTO TBOpUecTBO Ha JKo3e Capamaro 1o cBera: 1) Peren-
WS ¥ POJIA Ha TPAHCUOCPUICKUTE, KYJITYPOIOTHYHUTE, COIIMATHOMOIUTHIECKUTE
1 OOIIOYOBEIIKATE U3MEPEHHS U UIeH B TBOPYECTBOTO U (pUTypara Ha mucaTemns
C OTpakeHHE B IpeBOavYecKara padoTa M OOIIEeCTBEHO-TIOJUTHYECKNTE HATTIACH,
2) Penenmust 1 KOHTEKCTyalIHM3alusg Ha YYKIO0€3UKOBUTE TPEBOIM HA IMPOU3BE-
NEHUSITa MY, U3/IaTeJICKA TIOJIUTUKHA U HayYHH W3CJIeIBAaHUS Ha TBOPYECTBOTO MY,
3) PenenmusTta Karo oTpakeHUE U 0000IIeHNEe Ha TTIOBECTBOBATCITHUTE ITOXBATH H
M3TPaXKAAHETO Ha TIEPCOHAXKHUTE B AUAJIOT U CHIIOCTABKA C APYTH TBOPOH, THCATENN
WJIM N3KYCTBA.
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B mepBata rpyna jokiaay cliessa Ja ce U3ThKHAT NMpUHOCUTE Ha 1pod. byp-
xapa bantpym (Burghard Baltrush, Universidade de Vigo, José Saramago e a tra-
ducdo cultural transiberista), npod. ®epentr [1an (Ferenc Pal, Universidade ELTE
de Budapeste, Notas de um tradutor de Saramago: teoria, pratica e experiéncias),
mpod. Mapk Cabun (Mark Sabine, Universidade de Nottingham, José Saramago:
“autor ativista” na época da celebridade literaria mundial), n-p bamuaT Ypban
(Balint Urban, Universidade ELTE de Budapeste, De Portugal ao mundo — a trans-

formacgdo dum autor portugués num escritor da literatura mundial. O caso de José
Saramago na Hungria), n-p Unusua YamekoBa (Iliyana Chalakova, Universidade
de Sofia Sveti Kliment Ohridski, Memoria e cultura na estreia builgara de José Sa-
ramago), n-p Hana en Axu6 (Nada el Ahib, Universidade Mohammed V — Rabat,
Interpretacdo do leitor arabe da tradugdo da obra Ensaio sobre a Cegueira de José
Saramago) n Kynnana ®ontec u Jlyan Ilac (Juliana Fontes e Luan Paz, Univer-
sidade Estadual da Paraiba, José Saramago e suas obras pelo mundo: elementos
presentes na tradu¢do de Giovanni Pontiero).

K®M BTOpaTa rpyna Oux nNpu4uCIInia U3CIeIBAHUATA, KOUTO HU MTOKa3BaT KbJIe
B CBETa ce Hamupa bbirapus 1o u3uepnareyHOCT Ha npeseneHure CapamaroBu
MPOU3BENICHHS, aBallX Bb3MOKHOCT Ha ObJrapckara myOiinka Ja ce JOKOCHE JI0
TAX ¥ CTUMYJIMPAIINA HAYYHUTE U TONYJIIPHUTE yOnuKauu. JIokinaaum, CBbp3aHu ¢
TO3HU acIeKT, u3Hecoxa nmpod. n-p Sna Anapeena (Yana Andreeva, Universidade de
Sofia Sveti Kliment Ohridski, 4 rececdo da obra de José Saramago na Bulgaria —
traducdo e estudo), nou. n-p Anpuana UYnama m Cumuna [loma (Adriana Ciama,
Universidade de Bucarest, & Simina Popa, 4 cara romena de José Saramago), no.
n-p Ilenpo Onuseiipa Heto (Pedro Fernandes de Oliveira Neto, Universidade Fe-
deral do Rio Grande do Norte, 4 recepgdo de José Saramago no Brasil, algum con-
tributo), mou. n-p Auna Wne Xopsar (Anna Ille Horvamr, Universidade de Zagreb,
A recegdo da obra saramaguiana e da literatura portuguesa na Crodcia), not. a-p
Kapomuna Bamosa (Karolina Valova, Universidade Carolina de Praga, 4 rececdo
da obra saramagiana na Republica Checa).

B Tperara rpyna joknaan GokychT O¢ HACOYECH KbM THUIIOJIOTHU3AIMS U OIH-
canme Ha Capamarosure repcoHaxu (mpog. Miguel Alberto Koleff, Universidade
Nacional de Coérdoba, Diccionario de Personajes Saramaguianos), KbM H3CIE-
BaHE Ha MPOHUATA B IOBECTBOBATENHUSA AWCKYpc (mom. n-p Aldinida Medeiros,
Universidade Estadual da Paraiba, O refinamento da ironia na outra historia do
cerco de Lisboa: a metafic¢do historiografica de José Saramago), KbM apXUTEKTy-
para Ha TEeKCTOBOTO BpeMe B HEMPEBETHHS Ollle Ha OBJITapCKH €3UK pOMaH 3a o0ca-
nara Ha Jlucabon (mou. n-p Vesela Chergova, Universidade de Sofia, A construgdo
do tempo textual no romance Historia do cerco de Lisboa), KbM CBIIOCTaBKa Ha
XyJIO’KECTBEHOTO MPETBOpsiBaHe Ha rctopusra y XKoze Capamaro u Jpyr BEIHK TTH-
caren — JKoao I'mmapaiic Po3za (Matheus Vieira, Universidade de Napoles Federico
11, De Lisboa ao Sertdo: nos limiares do entrecruzamento da historia e da fic¢do
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em Historia do cerco de Lisboa e Grande Sertdo. Veredas), KbM pazroBopa MeXIy
Eca ne Keitpomr u XKoze Capamaro 3a Hcyc Xpuctoc (Antonio Nery, Universidade
Federal do Parana, Didlogo entre E¢a e Saramago sobre Jesus) 1 KbM H300pa3u-
TeJTHUTE TeXHUKH B Toe3usta Ha Hobenosus naypear (Fernangela Diniz da Silva,
Universidade do Ceard, O didlogo entre artes na poesia saramaguiana).

Ha 28 maii 2022 1. ce cbCTOS M KpbIVla Maca 1oj HaJICIoB ,,[ 0BOpAT npeBoja-
yute Ha Capamaro®, moaepupana ot aou. A-p Becena Ueprosa, ¢ yyacTueTo Ha
@epenry Ilan (mpeBomau Ha JXKoze Capamaro Ha yHTrapcku e3uk), Cumuna [loma
(€IMH OT MPOBAJUNTE HA MHCATENs HA PyMBHCKH e3HK), Mopnanka Bemmnosa 1y
Hacumenro (mpeBomad Ha pomMaHa Bcuuxu umena Ha ObITapCKH €3uK) U Mimsaa
YanpkoBa (mpeBomad Ha poManute [lpoenescoane u Jsoiinuxvm Ha OBITapCKH
e3WK). PasroBopbT 3acerHa MMyHaTa cpemia Ha BCEKH MPEBOJayd ChC CTHIIA U W3-
pasHoctTa Ha HoOenmoBwust nmaypear, MUTOBETE Ha IIACTHE B MPEBOIAYECKUS TPYI,
HYXK7aTa OT CIIOJeJITHE Ha COOCTBEHHS MPOYHUT W OCMICISHE Ha TEKCTOBETE MY,
CTPaxOMOYUTAHUETO TIPE]] aBTOPUTETA MY, CIIOMEHA 32 OCBIIECTBEHUTE CPEIIN U
Pa3roBOPH C HETO WIIM ThIaTa Mo MPOIYCHATUTE Bh3MOXKHOCTH 33 TIO3HAHCTBO, KaToO
He TIO/IMHAHA ¥ W3JaTeJICKUTE MTOJUTHKH B YCIIOBUATA HA TTa3apHAa UKOHOMUKA, HeTI-
pEBEIEHUTE BCE OIlle TBOPOH, OTIPABINKH MTOCIaHNE KbM MIIQJNTE TIOPTYTAJICTH B
3ayara Jja ChXpaHAT U Pa3BUAT Ch3IaIEHUTE MEXIYKYITYPHH BPB3KH.

Hou. n-p Becesa Yeprosa
v.chergova@uni-sofia.bg

Codomiickn yauBepcureT ,,CB. Kimmment Oxpuacku™
oOym. ,,Ilap OcBobomuten‘ 15, Codus 1504
boearapus

Assoc. Prof. Vesela Chergova, PhD
v.chergova (@uni-sofia.bg

Sofia University “St. Kliment Ohridski”
15 Tzar Osvoboditel Blvd., Sofia 1504
Bulgaria
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KuTaliCKuaT €31K — II03HAT U HEIIO3HAT
YectBane Ha CBETOBHUSA JICH HA KUTAUCKUS €3UK
B Coduiickus ynusepcurert ,,CB. Kinument Oxpuacku*

The Chinese Language — Known and Unknown
Celebration of the Global Chinese Language Day
at Sofia University “St. Kliment Ohridski”

Anmonus [lanxosa

Codmiicku yausepcurtet ,,CB. Kmument Oxpuacku‘ (bwirapus)

Antonia Tsankova
Sofia University “St. Kliment Ohridski” (Bulgaria)

[Jenst Ha kuratickus e3uk B OOH e o6siBen npe3 2010 1. ot OTena 3a o0miecT-
BeHa nHpopmanus Ha OOH, kakTo ce mocousa, ,,3a 0TOCII3BaHE HA MHOTOC3HYHE-
TO ¥ KyATYpHOTO pazHooOpa3ne, KakTo 1 3a ChACHCTBHE 32 PABHOIPABHOTO U3IIOJI-
3BaHE Ha BCUYKH IIECT OPHUIMATHU €3UKa Ha OpraHu3anusTa’. MexIyHapOoJHHUAT
JICH Ha KUTalcKus e3uk Oemie oTOens3an TepxkectBeHo B CY ,,Ce. Kimument Ox-
puacku’ Ha 14 anpun 2022 . ¢bC cepus OT akaJeMUYHHU U KYJITYpHH MIPOSIBU, Opra-
HU3UPaHH OT Karezapa ,,Kurauctuka* kpm dakynrera Mo KJIacu4ecku U HOBH (H-
JIOJIOTUH ChC CHACUCTBUETO HA MOCOICTBOTO Ha Kuralickara HapogHa pemy0inka
B bwarapust. [lporpamara Ha ce0uTHSTa Oelie HacOUeHa KaKTO KbM aKaJeMHyHaTa
O0IIHOCT B 001acTTa Ha KUTAHCTUKAaTa, N3TOKO3HAHUETO W (PUIIONOTHUSATA, TaKa U
KbM ObJeiuTe ObIrapcki KHTAUCTH — YYCHUIIUTE OT THMHA3UH C IIPeroJaBaHe Ha
KHUTaCKK e3WK M KyaTypa. Pa3oupa ce, chOuTHsATa Os5Xa OTBOPEHHU U 32 IIUPOKATa
OOILECTBEHOCT — 38 BCHYKH, KOUTO CE MHTEPECYBaT OT KUTAMCKUS €3HK M JKENasT
Jla Hay4ar MoBeue 3a KUTaiickaTa TyXOBHOCT U KYJITypa.

3a opunmannoTo ordess3Bane Ha Jlens Ha kuTaiickus e3uk B Copuiickus yHu-
BEpcUTET OsiXxa MPEACTaBeHU YBPKILOI MO KUTaicka Kaaurpadus, OTKpUTa JIeK-
s Ha TeMa ,,KUTalicKuAT e3MK — MO3HAT U HeMO3HAT™ M O(UIMATHO THPIKECTBO
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C BpbUBaHE HA CTUNCHIWWTE HAa KUTAWCKWS MOCIAHWK B bbiarapus 3a cryaeHTH
ot CY ,,CB. Kitmment OXpUACKH™ OT CIIEIUATHOCTH C MIpeTofaBaHe Ha KUTAHCKH
€3WK.

YBpKIIOI 1Mo KuTakicka kaymrpadus ¢ Bomen CuiBu Bemnes, crienmuanuct mo
JKUBOTIUC M KaJUTpadust B HHCTPYKTOP MO KUTAUCKOTO OOHHO M3KyCcTBO Taim3u-
mroeH, Oere nmpeacTaBeH npen Aymara Ha Coduiickus yHUBEpCcHTET. B chOnTHETO
ydacTBaxa CTy/ICHTH, YUCHHIIA U TPETOAaBaTeNN, KOUTO MMaxa Bb3MOXKHOCTTA J1a
ce 3aI03HaAT C OCHOBHHTE NMPUHIIHITH, TEXHUKH U TIOXBATH MPH MPAKTHKYBAHETO
Ha TOBa KHTAaHCKO M3KYCTBO, a CHINO TaKa M CAMH J]a Ch3/1aJaT CBOM Kamurpadcku
HAJIHCH C YeTKa, Ty 1 XapTHsl.

Cireq1 BIbXHOBSIBAIIHUS MTPAKTUICCKN YPOK 1O KUTaiicka Kamurpadus B Ayrmara
Ha CopuiicKus YHUBEPCUTET OeIIie PeIcTaBeHa OTKPUTA HHTEPAKTUBHA JICKIIHS Ha
Tema ,,KuTaliCKuAT e3UK — Mo3HaT U HEMOo3HaT™ ¢ JeKTop Aoil. A-p AHToHus Ilan-
KOBa, pKOBOAUTEN Ha KaTenpa ,,Kurancrtuka™ B CY ,,Cs. Knmument Oxpuncku™. B
JIEKIUsATa OsXa MPEICTaBEHH 110 JOCTHIICH U MHTEPAKTUBEH HAYWH (BKIFOUYUTEITHO
Y C y4acTre Ha MPUCHCTBAIINTE HA CHOMTHETO CTYIEHTH U YUYEHUIN) OCHOBHU Xa-
PAKTEpUCTHKU Ha KUTAHCKUS €3UK — TUITOJIOTUYHNA 0COOCHOCTH, XapaKTePUCUTUKH
Ha QOoHEeTHYHATa, JIEKCUKAIHATA, Ipa)iIHaTa ¥ TPaMaTHYHATa CHCTeMa Ha e3HKa U
OCHOBHH TIPOIIECH B HETrOBaTa €BONIONHA. AKIICHT B MPEJCTABSIHETO Oele mocra-
BEH BbpPXY MCTOPUSITA HA KUTAHCKaTa MUCMEHOCT, Thil KaTo JIeHAT Ha KuTalhcKus
e3uk B OOH e mocBeren Ha [{an /[3ue, KOWTO criopen JISTCHANTE € Ch31all KHTa-
ckara mucMeHocT npenu okoso 5000 romuuu. IlpencraBeHn Osixa pemaHusATa 3a
BB3HHKBAHE Ha KHTAHCKUTE Hepormudu, Osxa mpociieeH: (OPMUTE U MTPOIIECUTE
Ha TSXHOTO pa3BUTHE Ype3 MHOKECTBO aBTEHTHMYHW CHUMKH Ha JIPEBHHU MHCMEHU
MaMETHHIN U Kanurpad)CKu CTUIIOBE, KOMTO JaBaT HEMOCPEACTBEHA Mpe/IcTaBa 3a
CH3aBaHETO M €BOJIIOLIMATA HAa KHTAlCKaTa MUCMEHOCT KaTo 3HAKOBA CHCTEMA, Y-
XOBHA TPAJHIFS M OOCKT Ha KAIUTPAPCKOTO H3KYCTBO.

CepusTa OT MPa3HUYHA CHOUTHUS 3aBBPIITH ¢ O(PHUIIMAITHO THPIKECTBO IT0 CIydai
Jens Ha xurtaiickus e3uk B OOH, koeto ce mpoBene B borannveckara rpagnHa Ha
Codwuiickus yauBepcuteT. OQHUImMaIHd ToCTH Ha chbOUTHETO OsXa mpod. a-p Ma-
pust CroiiueBa, 3amecTHUK-pekTop Ha Codwuiickus yauBepcuret, Jyn Csom3ioH,
rmocianuk Ha Kwuraiickara HapomHa pernyonuka B bearapus, npod. n-p Muiena
BparoeBa, 3am.-nekan Ha DakynTeTa 1O KJIACHYECKH B HOBH (prutostoru, 1-p Mao
P'IquLH, HavaJHUK Ha oTnen ,,O0paszoBanue™ B mocosicTBoto Ha KHP B Benrapus,
notl. 1-p AaTonus LlaakoBa, pproBOmHTEe Ha Kateapa ,,Kuranctuka* B Coduitickus
yHuBepcuteT, Axcuuus KomeBa, mupekTop Ha HHCTUTYT ,,Konpynuii* B Copus ot
ObaTapcka crpana, mpod. Jimy CuymuH, TUPEKTOp Ha WHCTUTYT ,,KoHQyIui™ ot
KUTaKcKa CTpaHa, rocnojuH XyH Xai, nupektop Ha Kutalckus KylaTypeH LEHTbP
B Co¢usa. Ha TeprkecTBOTO MpUCHCTBaxa MPEToAaBaTeNld U CTYJCHTH OT CIIeIHall-
HOCT ,,Kuranctuka®“ m FOMIOA B Codmiickuss yHUBEPCUTET, KAKTO M YIUTCIIH H
PBKOBOUTENH OT YUHJIUINATA C TIperojaBaHe Ha KuTaiicku e3uk B Codusi.

93



Ha odumnmanaoro orkpuBane Ha chOuTHeTo pod. Mapus CToliueBa mo3apaBu
BCHUYKH C MPa3HUKA HA KUTANCKUS €3UK — €IWH OT MIECTTe OPHUIINATHU e31Ka Ha
OOH. Ilo xymuTte 1 Beue moBeue oT 10 roguHu TO3H JeH ce 0TOEIsI3Ba O eruIara
Ha OOH c 1ient 1a ce 0T4eTe KOIKOTO MOYKE MTO-IITUPOKO POJISTA HA €3UIUTE, MHOTO-
€3WYHEeTO B KyITypHOTO MHOTOOOpasue. [Ipod. CroliueBa mocoyu, 4e KHTaHCKUST
€3WK € Hal-TOJIeMHSAT CBETOBEH €3WK M Hal-MHOTO JKUTENM Ha CBETa IO TOBOPST
KaTo CBOI IbpPBH €3WK. ToBa € MOXKe OM eAWH OT HalW-CTapUTe €3WIM — Ha Hax 5
XHWIISM TOMUHY, Tocouu mpod. CroifueBa v M3THKHA, Y€ UMEHHO B KUTAHCKHUS €31K
BIDK/IaMe TaKaBa TACHA BPb3Ka MEXTy HCTOPHS U €3HK. 15 mocoun, ue n3ydaBaHeTo
Ha KUTalCKH €3WK € BIVISKIaHe B €Ha M3yMHUTENIHA TPHUEMCTBEHOCT Ha UCTOPHS,
KyATypa 1 IIEeHHOCTH.

[TocnanmksT Ha Kuratickata Hapomna penyoimka B beirapus yn Csom3ion
M03/IpaBU BCUYKH MIPUCHCTBAINY U TIOAYEPTA, Y€ Ce PajBa Ha 3a1bI00YaBaAHETO HA
CHTPYIHUYECTBOTO B 00JacTTa Ha 00pPa30BaHUETO MEXKIY JBETE AbpKaBu. Toil m0-
e1HA, 9¢ COOUUCKUAT YHUBEPCUTET € MBPBHAT B bharapus, KOWTO 3amodBa aa
npejyiara oOy4eHre 1Mo KATAHCKU €3WK U UMa ABJITH TPAIUIIUN U BUCOKA peryTa-
KIS TI0 OTHOIICHNE Ha 00Y4YEeHNETO ¥ 00pa30BaTeIHUTE MPOrpaMH 3a TyKIeCTPaH-
HU CTyzneHTH. [omsm Opoil 3aBbpIIBAIIN OTIMYHHU CTYIEHTH UTPAsT aKTHBHA POJIS
B 00OMEHA M CHTPYIHUYIECTBOTO Mexay Kurait u bearapus B pazaudaau 00acTH,
nocoun JlyH CsS0m1310H U 1o4epTa, 4e Te IOTPUHACST 33 HaChpYaBaHE HA Pa3BH-
THETO Ha MPUATEICKUTE OTHOIICHUS MEXTY TBETE TbPKABH.

[To nymute My, 3a J1a moKa)e MoAKpernara cu KbM CeluaiHocT ,,Kurauctuka®,
npe3 2021 r. e yupenena crunenaus Ha nocinanuka Ha KHP B Bowirapus. Tocno-
vl Jlya Cson3ioH n3ka3a omaromapHocT Ha pektopa Ha COPUACKUS YyHUBEPCUTET
mpod. Anacrac ['epmxkukoB, Ha nmpod. Mapus CroitueBa, mpod. Mamnen /laHoga,
pod. Munena bparoesa u Ha nor. AnTonus L{ankoBa 3a yrmopurara uM pabora 3a
peanm3upaHe Ha mpoekTa. Toil u3pasu u yBaXKEHUETO CH KbM IPEToIaBaTeIuTe OT
Co(uiickust YHIBEPCUTET, KOUTO PAOOTST YChPIHO U Ca IIOCBETCHH Ha Pa3BUTHETO
Ha KHTAaHCKOTO €3UKOBO oOyueHue. [loCcIaHnKbT Mo3IpaBy CTYACHTUTE, OTIIUNICHN
ChC CTHIICHAMSTA 32 BUCOKHU MOCTIDKEHHSI B YCBOSBAaHETO Ha KUTAMCKHS €3UK U
KyATypa, ¥ IM TT0KeJla OIIe ITO-TOJIeMU OBACIIN YCIIeXH.

3amecTHUK-TeKaHbT Ha Dakynrera 1Mo KIIACHYECKH U HOBU (PHITOJIOTHH TIPOQ.
Munena bparoeBa mo3apaBu BCHYKH C TIPa3HUKa OT UMETO Ha JIEKaHCKOTO PBHKO-
BOJICTBO Ha (hakynreTa. ,,KUTalCKHUAT €31K, a Upe3 Hero KuTalckaTa JInTeparypa u
KyATypa BUHAry ca O 00eKT Ha OTpoMeH nHTepec B brarapwus, Ho mpe3 mocrnesn-
HUTE TOJMHHM ce 3a0es13Ba, 4e CTaBaT M3KIIOUMTEIHO MPUBIICKATETHN 32 MIIAINTE
Xopa y Hac*, Ka3a TA U IPUBETCTBA CTYICHTHUTE, Ye ca M30pajn J1a u3ydaBaT e3uk,
Ha KOWTO € Ch3/1aJieHa XWISI0NIeTHA KyIATypHA TPAAUIUS U B CHIIOTO BPEME €3UK
Ha e/lHa OT Hal-pa3BUTHTE WKOHOMHKH B CBeTa. TS OTIpaBH MO3IpaB U 3a TOBA,
ye kareapa ,,Kuraucrtuka® e eHa OT Haill-yCHelHo pa3BUBalLIUTE C€ KaTeIpu BbB
daxynTeTa 1Mo Kiacndecku W HoBH ¢uinoioruu. [Ipod. bpatoesa Omaromapu Ha
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MTOCOJICTBOTO M JIMYHO HA IMOCJIaHWKAa 32 HENpPeKbCHATaTa W OrpPOMHA ITOMOII 32
Pa3BUTHETO Ha OOYUCHUETO MO KUTalCku e3uK B CODHIICKUS YHHBEPCUTET.

[Ipa3HuKbBT NPOABIKU C BPbUBAHE HA IPAMOTHUTE Ha CTUIICHAUAHTHUTE 3a 2022
I.: UBera MBanosa, Nosana Mures, [{uan IletkoB, Kanuna I'eprunosa, Hukonera
Jxunarapoa, Tusaa AnexcueBa, iBo CtedaHOB OT CrienuaIHOCTHTE ,,KuTancTu-
ka“ u JOMIOA xpm Dakynrera mo kimacudecku u HOBH Qruronorun Ha CY ,,CB.
Kimmvent Oxpuacku®. Hukomera /[)xuHrapoBa, CTyIeHTKa TPETH Kypc Ha Oakasa-
BBpCKara mporpama ,,Kuranctuka“, 6iarogapy oT UMETO Ha HarpaJIeHUTE CTUIICH-
TTMAHTH.

B my3ukamnara mporpaMa Ha CHOWTHETO OsIXa NPEACTABEHU W3IIBIHEHUS Ha
Obirapcka W KUTalcKa TPaAWIMOHHA M ChbBPEMEHHA MY3WKa, ITPO3Bydaxa My3H-
KaiHO m3nbiHeHue Ha Kannna ['eprunoBa, cTyeHTKa BTOPH KypC Ha CIIEIIHATHOCT
,,KuTanucruka®, u u3NbJIHEHUE HA BOKaJIHA rpymna ,JIunreakopa“ keMm dakynrera
0 KJIACHYECKH M HOBH (DMIIOJIOTHH, KOATO NIPECTABH NIECHH Ha IET Pa3InyHU e31-
Ka, BKIIFOUNTEITHO U Ha KUTAMCKH €3HK.

Taxka JlensT mHa kutaiickus e3uk B CY ,,CB. Kimument OXpuacku™ ce mpeBbpHa
B MCTUHCKY TIPa3HUK Ha JyXa U BB3MOXKHOCT 3a MO-J00PO OTIO3HABaHE HA KUTAaii-
CKHA €3WK, IICMEHOCT U KyIyTpa, 32 MEKIYKYJITYPEH TUAIOT U YECTBAHE HA €3U-
KOBOTO M KYJITYpHOTO MHOTOOOpa3ue Ha CBETA.

Hou. n-p Auronus Ilankosa
a.tsankova@uni-sofia.bg

LleHTBp 32 U3TOYHM €3ULHU U KYJITYpU

Oy. ,,Jomop Anexcannpos® 79, Codust 1303
boearapus

Assoc. prof. Antonia Tsankova, PhD
a.tsankova@uni-sofia.bg

Center for Eastern Languages and Cultures
79 Todor Alexandrov Blvd, Sofia 1303
Bulgaria
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N3UCKBAHUS KBbM ABTOPUTE

OBILA HHO®OPMALIUA

1. B criucanue ,,Oumonorus™ ce mpuemar 3a peleH3upaHe CTaTuu (CTYyIuH, Tpe-
DJIeAH, TOKJIaIH, Ka3yCH, IIaBH OT KHUTH, TUCKYCHH, PEIAKTOPCKH MaTepHali) B TeMa-
TUYHUTE 00JIACTH: OO0 U MPHUIOKHO €3UKO3HAHUE, TUTEPaTypO3HAHUE, TIPEBOJ, KYII-
TYPOJIOTHS. U METOAMKA Ha UY>KIOC3UKOBOTO O0yUYCHHE CBhC CHenraleH (POKYC BBPXY
WHTEPAUCUUIUIMHAPHUTE U TPAHUYHUTE M3CIICABAHUS, MYATUIMHIBU3MA U TPAHCKYJI-
Typanmu3ma. O6emMbT Ha ctaruute € A0 20 crangapTHu ctpaHuuud. [TyGnukanuure B
cniucanue ,,Ounonoruga’ ca Ha aHIUICKH, (PPEHCKH, HEMCKH, UCIIAHCKH, UTATHAHCKH,
MOPTYTAJICKH, PYCKH UJIK HA OBJITapcKu €3UK (C pe3toMe Ha ObJIrapCcKH U Ha aHIJIHICKH
€3uK 1 Oubnuorpadus Ha ObIrapCKH U AaHITTUICKH).

2. TexcToBeTe Ha MPEITATAHUTE CTATHH CE MPEICTABAT B PSIAKIIMOHHATA KOJICTHS
Ha https://su.b-smart.tech/ unu Ha agpec philologia@uni-sofia.bg.

3. [TocThnmuTe PHKOMUCH CE TPETICKIAT 32 ChOTBETCTBHUE C M3UCKBAHUATA KBM
ABTOPUTE OT WIEH Ha PelaKIIMOHHATA KOJIETUs, ONPeJelieH OT MpeJiceaaTelis Ha pellak-
[UOHHUS ChBET. PHKOMKCH, KOUTO HE OTTOBAPSIT HA U3UCKBAHUSITA, CE BPBIIAT 3a JOpa-
Oorka Ha aBropute. OcTaHaJIUTE PHKOIKCH CE JIOMYCKAT 3a peleH3upane. UneHoBere
Ha PpCAaKIMOHHHA CBBET MOT'aT Aa HY6J'[I/IKyBaT CTaTUM B CIIMCAHUETO IPHU CTPUKTHO
Cra3BaHe Ha YCIIOBUSTA U CTAH/IAPTUTE HA CIIUCAHHUETO.

4. PenakiionHaTa KOJIETHsI ONIPEETs 3a BCSKA OT MOCTHIIMIIUTE CTAaTHH 10 JBaMa
petieH3eHTr. PenieH3unTe ce u3roTBsIT B CPOKOBE, OMPE/IEICHN OT PEAAKIMOHHATA KO-
JIETHsl ¥ B ChOTBETCTBHE C M3MCKBAHUATA KbM PEIICH3CHTHUTE.

5. PerieH3upaHeTo Ha CTAaTHUTE CE M3BBPINBA B CHOTBETCTBHUE ChC CTAHIAPTUTE
3a OI[CHKAa Ha MOCTHIIBALIMTE PHKOMKMCH Ype3 CHCTEMaTa Ha JBOIHOCISINA MPOBEepKa
(double-blind peer review). Ilpu oljeHKaTa Ha PELICH3EHTUTE BOJECIIA POJISi UMAT KPH-
TepunTe: 00XBAT HA M3CIEABAHETO, HOBOCT HA M3CJIE/BAHUTE MPOOJIEMH, OPUIHHAI-
HOCT Ha MPHHOCHUTE, ChOTBETCTBHE MEXK/Y 3aIJIaBUETO U ChIBPKAHUETO, JIOTHKA Ha
CTPYKTypara ¥ IMOCIEIOBATeIHOCT HA U3JIOKCHUETO, aIeKBATHOCT HA METOIOJIOTHSATA,
000CHOBAaHOCT Ha PE3yJITATUTE, TOKAa3BaHEe HA Te3aTa, MPUIOKHUMOCT Ha PE3yATaTHTE,
000CHOBAHOCT HA U3BOAMTE U 3AKITFOUCHUSITA, KOPEKTHOCT U aKTyaJTHOCT Ha [IUTHPAHU-
T4, HAyYHOCT W SICHOTA Ha CTUJIA Ha U3JIOKCHHUE.

6. OKOHYATENHOTO pellIeHUe 3a MyOIUKYBaHE Ce B3eMa OT PEeJaKI[OHHATA KOJe-
T'sl HA OCHOBAaTa Ha 3aKJIIOUCHUATA B perieH3unTe. Perenuero Moxe 1a 0b/e 3a myo-
JUKyBaHe 0e3 IIPOMEHH, 3a IMyOIMKyBaHE CIe OTpa3siBaHe Ha HAIIPABEHH MIPEIOPHKU
B PELICH3UHTE, 3a OTKa3 3a MyOnukyBaHe. [Ipu penienne 3a oTpas3sBaHe Ha MPEIOPHKH
aBTOpPUTE MPepaboTBAT PHKOMHUCUTE U MPEACTABAT B PEIAKIIMOHHATA KOJETHSI JOKIIA]
3a TAXHOTO OTPa3sBaHE B ONPEIEIEH CPOK, Bb3 OCHOBA HAa KOWTO peJaKL[MOHHATA KO-
JIeTHsI B3eMa pelIeHne 3a MyOIMKyBaHe HIIH OTKa3 3a IMyOJINKyBaHe.

7. Ilpu NPOTUBOPEYMBOCT HA 3AKITFOUYCHHUATA B PEIICH3UUTE PENaKIMOHHATA KOJIe-
TSI MOJKE J1a OTIPEJICITN JIOITbJTHUTEIICH PELIEH3EHT (PELICH3CHTH ).
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H3HCKBAHUA KBM O®OPMJIEHHETO
U CTPYKTYPATA HA CTATHUTE

8. IlpeanaranuTe 3a peLeH3upane craTuu TpsAOBa ga Obaar BbB dopmar Ha Word
JIOKYMEHT, KaKTO CIJIe/IBa:

o Ulpudr: Times New Roman 12

*  ®opmarupane Ha crpanuuure: Page Setup — Top 2,5 cm, Bottom 2,5 cm,
Left 2,5 cm, Right 2,5 cm

»  Line Spacing: 1,5 lines; First Line 1,5 cm,; Paper Size A4

9. OCcHOBHHUTE CTPYKTYpPHHU €JIEMCHTHU Ha CTATUUTE Ca, KAKTO CJICABA:

*  HavanHa cTpaHuia

*  BnBenenue

*  OCHOBHO H3JIOKEHUE

e 3akJIroueHHue

*  Pedepennun

10. Hauanna cmpanuya (cmpanuyu)

Hauannara cTpaHulia BKJIIOYBA:

3arnaBue Ha cTaTusTa. [[penopbUUTEIHO € 3aIIaBUETO Ha CTATHTA J]a € KPATKO
(5-10 nymu) u na mpeacTaBs OCHOBHATA TeMa Ha M3CJICABAHETO.

HNmena Ha aBTopa (aBTopuTe). Bcnuku chaBTOpH TpsiOBa 1a ce 100aBsAT MPH TO-
JIaBaHETO Ha phKomuca B ScholarOne u na ObJIaT TIOAPEICHU ¢ KOPEKTHA MOCIIEI0BA-
TEJHOCT; aBTOPBT (aBTOPHUTE) CE MPEICTABS C HAyYHA CTEICH, aKaJeMUYHA JUTHKHOCT,
AMEIIT aJipec Ha KOPECIIOHIUPAIIHs aBTOp, MME U aJpec Ha aKkaJeMUYHATa WHCTHUTY-
LK.

Pe3rome. Pe3romeTo Ha myOMUKaI[MKUTE, HE3aBUCUMO HA KaKbB €3HK Ca HAIHMCaHH,
€ Ha OBJTapCKH M HAa aHTJIMKUCKH €3WK. To TpsiOBa Ja € KPaTKo U SICHO, KaTo COUTO Chb-
JUbpPIKa CIICTHUTE CIICMEHTH:

*  Bnenenue (,,poH" Ha U3CIEABAHETO) (32ABIDKUTEITHO)

o llen u 3a7a4n Ha U3CIENBAHETO (33 BJKUTEITHO)

* Ilpunoxena meromonorus (,,IOCTAHOBKA Ha M3CIeNBaHETO) (3aAbIIKH-
TEJTHO)

* [locturHaru OCHOBHH Pe3yATaTH (3aIBJIKUTEITHO)

e U3Boau (3akimoueHus) (3abJKUTEITHO);

e OrpaHn4eHUs Ha U3CIEABAHETO U IIOCIEANIH (aKO NMa TaKHBa)

e [IpakTHuecku mociueauny (ako IMa TaKHUBa)

*  OpUTHHAIHOCT/CTOHHOCT (32IBJKHUTEITHO)

MakcnmarHara JTbJDKHHA Ha Pe3FOMEeTo He TpsOBa Jia HajiBuIasa 250 qymu.

KarouoBu nymu. [TocouBat ce 10 5 KIIFOYOBH JyMH Ha OBJITApCKU M aHTIIHHACKH
€3UK.

Knacupukamus Ha cratuuTe. ABTOpUTE TPSOBA J1a KATErOPU3UPAT CBOUTE JTOKY-
MEHTH, KOETO € 4acT OT IpoIleca Ha peJIcTaBsHe Ha paboTara um. [1o-momy Moxkere na
BHJIUTE CITUCHKA C KATETOPUH U J1a n30epeTe Tas3u, 10 KOSTO Hali-MHOTO ce JoOImKaBa
BAILIUSAT JOKYMEHT.
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*  HayuHo u3ciieqBane. Tazn kareropus IOKpHBa TaKMBA JOKyMEHTH, KOUTO
JIaBaT MHQOPMAIUS OTHOCHO BCSIKAKBH HM3CJICBAHUS, HANPABCHU OT aB-
Topa/ute. ToBa m3cienBaHEe MOXKE J1a € CBBP3aHO C KOHCTPYHPAHETO MU
TECTBAHETO Ha MOJIEJl MJIM paMKa, U3Cje[IBaHe Ha AEHCTBUS, TECTBAHE Ha
JTaHHHM, MapKETUHIOBO U3CIIEBaHE WIM 0030p, EeMIUPUYHO, HAYYHO WM
KIIMHUYHO U3CJIeBaHe.

* Tuexgna Touka. Bceku JOKyMEHT, B KOWTO ChIBPKAHUETO 3aBUCH OT aB-
TOPCKOTO MHEHHE MJIM MHTEpIpeTanus. B Ta3u kareropus ce BKIIOUBAT U
JKYpHAJIUCTHYECKU CTaTHH.

e Texnuuecko uscienBane. OmMUCBa U OIEHSABA TEXHUYECKU INPOLYKTH,
MIPOIIECH U YCIIyTH.

*  KoHuenrtyajHo usciaeasane. Te3n TOKyMEHTH He ce 6a3upar Ha U3CIeI-
BaHe, a Ch3aBaT XUIIOTE3U. Te ca mo-CKOpo ACAYKTHBHHU U TIOKpUBAT (H-
T0cOo(pCKN TUCKyCHU U CPAaBHHUTEITHO M3CIICABAHE HA HEUHS JApyTa padoTa
WM MUCJIEHE.

e Ka3syc. Kazycute omnmcBar (hakTHYECKH HHTEPBEHIINH HIIM OIIUT B camara
opranms3anus. Te Morar a ca CyOSKTHBHH M HE MOTar T€HEepasiHo Ja ce
onpmwiInYar Karo uscieaBane. ONMCaHUeTo Ha ChACOEH WIN XUITOTETHYEH
Ka3yc ce U3I0J13Ba KaTo 00yuaBalll METO, KOMTO ChILO MOXE Aa ObJe Npu-
YHCIIEH KbM Ta3u KaTeropusl.

e JluteparypeH odepk. O4akBaHO €, Y€ BCUYKM BHJIOBE JOKYMEHTH LH-
THpAT HIKAKBa MONO0HA JIUTEpaTypa, Taka ue Ta3u KaTeropus TpsiOBa Ja
ce M3MO0JI3Ba CaMO aKO OCHOBHATa IIe] Ha JIOKYMEHTA € J]a aHOTHpa W/UIH
KPUTHKYBa JIUTeparypara B onpe/esieHa ooiact. Moxe Jia ObJie CelIeKTHUB-
Ha Ombnuorpadusi, KOsITO 1aBa ChBET OTHOCHO HH()OPMATMOHHHUTE H3TOU-
HUIHN, WK A2 Oble MoapoOeH B TOBA, KAaTO IIEITa Ha JOKYMEHTA € Ja JaJc
uHpOpManys Ha OCHOBHHUTE CHTPYIHHUIIM 32 HallpaBaTa Ha JajfieHa TeMa U
Jla U3y4YM TEXHUTE Pa3InUHU IVIEJHHU TOUKH.

* Tenepanen nperiea. Kareropusra nokpusa Te3u JOKyMEHTH, KOUTO Tpe-
JIOCTAaBAT OCHOBEH Iperie]l WM HCTOPUYECKO H3CJIeABaHE Ha HIKAKBa
KOHIICTIIVSI, TEXHUKA MU (PeHOMEH. JJOKyMEHTHTE ca [0-CKOPO OIMHCaTeN-
HU OT pojia Ha ,,KaK J1a*“, OTKOJIKOTO AECTYKTHBHHU.

e JlanHm 3a aBTOpa (aBTOpHWTE). /[aHHUTE BKIIIOYBAT IIBJIHU MMEHA, aKa-
JEMHUYHA JUIBKHOCT U Hay4dHA CTEIEH, OCJIeHa MecTopadoTa U 1o Ipe-
[IEHKa MTPEUIITHU TaKuBa, UMEHII afipec, aipec 3a KopecnonaeHms (10 40
JTlyMH 32 aBTOp).

11. Bwveeoenue
BbBeneHneTo nma 3a 1en Ja yoeau uuTareiuTe, e MyOlnKyBaHaTa pa3paboTka
CbABbPiKa HOBOCT U € NIPUJIOKKMMA, KaTO OTroBaps Ha CJICAHUTE BbIIPOCHU:

*  KaksB e npobnemMbT?

e Vma nu HSIKaKBH CHIICCTBYBAIIM PEIICHNUS (IT0OCOYBA CE CTETICHTA Ha MPo-
y4BaHE Ha MpobiemMa KbM MOMEHTa)?

*  Kou ca Haii-noOpuTe perieHus cropes aropa?
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° KakBo € 0CHOBHOTO OrpaHUYCHUC HA M3CIIEIBAHETO?
® KakBo ce oyakBa jja ce MOCTUTHE OT aBTOpa € HalIpaB€HOTO u3caeasane”?

12. Ocnoeno uznoxcenue

OCHOBHOTO H3JIOXKEHHE C€ CTPYKTYpUpPa B OTACIHU Pa3eiu, Pa3rpaHUYCHU ChC
CBOM 3aryiaBus (3ariaBusita TpsiOBa Jla ObJaT KPaTKH, C sICHA MHIUKAIMS 33 Pa3IHKH-
Te MeXIy TsaxHara Hepapxus. [Ipenmnountanusat GopMar 3a U3MKUCBAHEe HA OCHOBHHUTE
3ariaBus € T Aa ObJaT MONydYepHH, a MOA3ariaBusITa 1a ObJaT M3MHUCAHU B KYPCHUB.
Wpudt — Times New Roman 12, TiaBHu OyKBH, JISIBO TIOAPaBHSBAHE).

OCHOBHOTO H3JIOKCHHE BKJIIOUBA!

Hen u 3axaum Ha u3caenBanero. Te TpsiOBa 1a ocUTypsIT pa3OupaHeTo 3a Pokyca
Ha IMyONMKanuATa U J]a apryMEHTHPAT HelfHaTa cTpykTypa. Clien TAX € HeoOXOIIMO Ja
ce IMocouu:

* KakBa e 3HaUMMOCTTa Ha MaTepuaa’?
e 3aIo e BayKeH U OpUTHHAJICH?
*  3a Koro e npejHa3HaYeHa myoauKanusra?

JIOBITHATETHO MoTar fa Ob1aT KOMEHTHPAaH! NOTEHITHATHATA TIOJIE3HOCT 3a IPaK-
THKaTa, 3HAUMMOCTTa 3a ObJIEIIN U3CIeBaHU, O-TI0APOOHO OrpaHUYEHUATA Ha U3-
CJIEIBAHETO U JIp.

OcHoBHa Te3a M XHNOTe3a (XMIOTe3N) Ha u3ciaeaBaneTo. [IpeacrassaT ce apry-
MEHTHTE Ha aBTOpa 3a TsAXHATa 000CHOBAHOCT.

[puio:xkena MeToI0JI0THSI M METOAUKA. ABTOPHT TPsIOBA J1a TIOCOUYH OCHOBHUTE
M3II0JI3BaHU OT HEro METO/IM Mo 000co0eHOo 3a ToBa 3ariaBue. Tol TpsOBa 1a AeMOH-
CTpHpa, Y€ METOJIOJIOTHUATA € CTA0WIIHA U TTOIXO/IAIIIA 32 TOCTUraHe Ha 1enuTe. OuakBa
Ce Jla ce CbCPEeNOTOUH BhPXY [NIaBHAaTa TEMaA, KaTo [I0COYM OCHOBHUTE €Talll Ha CBOUTE
W3CIIEABAHS, H3MIOJI3BAHNUTE OT HETO METO/IN, BIUSHIS, KOUTO OTPENENIAT N30paHUs OT
HETO MOAXOI, J1a TIPHBEIC apryMEHTH 3a TOBA, 30 € W30paJ CIICHHAIHH IPAMEPH, H
zp.

HocTurnaTu ocHoBHHU pe3yJraTu. Korato ce npeacTaBsr pe3yiaTaTuTe, BaKHO €
aBTOPBT Aa ce POKycupa BbpXy Haii-BaxkHOTO. [IyOmukanusiTa TpsiOBa 1a ChabpIKa caMmo
OCHOBHUTE (haKTH U T€3H C MO-IIMPOKO 3HaYEHHE, O3 J1a ce 1aBaT MHOTO MOJPOOHOCTH
3a BCSIKA Bb3MOYKHA CTATUCTHKA. AKO pa3padoTkaTa M300MIICTBA ChC CTATUCTHYECKH
JIAaHHU, € Bb3MOXKHO T€ J1a TIpeo0iafaBat Mpe;| M3BOAUTE U KaTO 1510 MyOmuKanusTa 1a
Ob/ie BB3MpUEMaHa MPETUMHO KaTo n30posiBaHe Ha (akTH, a HE KaTo Hay4yHO HM3CIe/-
BaHe. OCHOBHATa Te3a Ha aBTOpa TPsIOBA Ja € ICHO MPOCIIeMa 1 CTAaOUITHO JTIOKa3aHa.

[Tpu onrcaHneTo Ha Pe3yJTATUTE aBTOPHT TPSAOBA J1a IOTHPCH OTTOBOPH HA CIIC/I-
HUTE BBIPOCH:

* TlpemocraBsiTe M WHTEPIPETAIUS 32 BCEKH €IUH OT MPEICTABEHUTE OT
Bac pesynraru?

e Pesynrarurte BU B ChOTBETCTBHE JIH Ca C TOBA, KOCTO JIPYTH M3CIICIOBATEIH
ca oTKpuiu?

e Wwma nmu vaxaxBu paznuku? 3amo?

*  lma M HAKAKBH OTPaHUYCHUS?

e JluckycwusiTa JJOTUIHO JIM BOAM JIO BAIIIETO 3aKITFOUEHUE?
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Baxno e npu NpeacTaBAHC Ha PEIYJTATUTE Aa HE CC MPaBAT U3SABJICHUS, KOUTO
HaAXBBPJIAT OHOBA, KOETO PEIYJITATUTE MOraT Jia IOTBbPIAT.

13. 3akouenue

OO0110TO MPABUIIO €, e 3aKIF0YEHUETO He TPsOBa a ChAbPKa eIIMHCTBEHO 0000111e-
HHUE Ha U3CJICABAHETO (TO Ce ChIbPIKA B PE3IOMETO). B 3aKitoueHeTo ce 1aBa OTroBOp
Ha 3aJaJcHUs B HAYAJIOTO Ha MyOJHKAIUATA BBIIPOC M CE MMOCOYBAT BH3MOKHOCTUTE
3a Mo-HaTaThIIHM n3cieaBaHus. [lobpe Om Ommo ma ce paskpue Kak MPEACTaBCHUTE
pe3yaTaTH IIe ce MPUIIOKAT B MPAKTHUKATa W Ja CE [0COoYaT OrpaHHUYCHHSATA B TOBA
oTHOIIeHHe. Makap ¥ 1a ce MOCoYBa Kak TOBa M3CJIEABAHE MOKE J1a CE MPUIOKH H
pasimupy B ObICIIN M3CIEBAHMUS, HE € IPUETO TYK JIa Ce BbBEKIa HOB MaTeprall UiIu
Jla Ce N3THhKBA OYEBHMIHOTO. B 3aKIIIOUEHHETO ClIe/Ba JIa Ce MMOUepTae OHOBA, KOETO €
PasIMYHO B M3CIEI0BATEICKUTE PE3YITAaTH, OHOBA, KOETO CE OTKPOsiBa B pa3paboTKara
WJIM € HEOYaKBaHoO.

14. Benexcku

benexkure TpsOBa 1a ce U3MON3BAT NMPU KpaliHa HEOOXOAMMOCT U J1a ObJaT UACH-
TUQUIMPAHU B TEKCTa C MOCJIEIOBATEIHU HOMEpa B KBAJPaTHU CKOOW W M30pPOCHH B
Kpasl Ha CTaTHsTa.

15. Cnoncopupane na nayunomo uzcneogane

Nzroununute Ha pUHAHCHPaHEe HA HAYYHOTO M3CIIEIBAHE B CTATUSATA CE MIPEACTABSIT
B paszzen ,,JI[pusHarennoct™. OnucBa ce posisita UM B LeHs padOTEH MpoIiec — OT MoCTa-
HOBKAaTa Ha HAyYHOTO M3CIEABaHE /10 TIOCTUTAHETO Ha KpaitHUTe Pe3yATaTH.

16. Quzypu

Beuukn ¢urypu (cxemu, quarpamu, CKHUIH, yed CTpaHHIN/CHUMKH Ha €KpaHH U
¢otorpadckn cHUMKH) TpsIOBa Aa OBAAT MpeaeHu B eIeKTpoHHa hopma. Te TpsOBa
Jla ca ¢ BUCOKO Ka4eCTBO, YCTIIMBU M HOMEPHPAHHU C apaOCKH U (pH.

e durypure 5a ca mpaBeHH MO BE3MOXKHOCT B rpaduunu nporpamu (Corel
Draw, Adobe Illustrator, Adobe PhotoShop) umu Excel. Jla He ca BbB dop-
Mmar Picture, 3a 1a MOXXe J]a C€ KOPUTUPA TEKCTHT B TAX, aKO € HEOOXOIUMO!
[la ce HOMepHpaT MOCIIEIOBATEIHO CIIOPE]] pela Ha IUTUPAHE B TEKCTA.
Homepanusirta n 3ammaBusita Ha GUTypHUTE Ce ITOCTaBAT oA TaX. [a ce m3-
OsirBaT MHOTO HAJIITUCH B CAMHUTE (DUTYPH.

* CHUMKH W CKaHHPAaHW H300pakeHWs Ia ObJaT MpPaBCHH HA OTICITHH
¢aitnose, 3a npexnountane B JPG wmn TIFF ¢dopmar, a He BMBKHATH B
TekcTa. CHUMKUTE TpsiOBa J1a ca ¢ JOOpO KauecTBO M MOAXOIAIIM 3a Te-
yar. L[BeTHM mimocTpaluu ce MpueMaTr MO H3KIIOUEHHE ciie]] CHelua-
HO JIOTOBapsHE M €BEHTYaJHO 3alulalllaHe Ha JOMBIHUTEIHUTE pa3xoiu!

*  3awuspaborBane Ha hopmynu n1a ce usnonssa Word Equation. Homepara Ha
(dbopmynuTe ja ce U3MUCBAT B MAJIKA CKOOM B JIsiBaTa YacT Ha CTpaHHUIara!

17. Tabauuyu

Tabmuiute TpsOBa na ca HanpaBenu B Word Table nmu Excel. Homepupar ce mo-
CJICZIOBATEITHO CIIOPE]T IIMTHPAHETO UM B TeKCTa. Besika Tabnuiia TpsiOBa qa nma 3ara-
Bue. Homepanusita u 3aniaBusTa Ha TaOJIHMIUTE CE MOCTABAT HAJ TSIX. 3a MPEANOYH-
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TaHe € T J]a ce ChOMpa Ha CTpaHMIaTa, Oe3 JAa ce oOpblla MMPOoKaTa YacT Ha JIHCTa
xopu30oHTaIHO. HeoOxonuMuTe 00SICHEHUs ce JaBar Moj| Hesl, KaTo Ce 03Ha4aBaT ChC
CHOTBETHUTE CUMBOJIM/3HALH.

18. Pegpepenyuu

Pedepenmm kbM Apyru myOnuKauy TpsiOBa ga ObaaT u3nucanu B crun Harvard n
na 6bIaT BHUMATEIHO MIPOBEPEHH 3 ITBJIHOTA, TOYHOCT M CHITIACYBAHOCT.

IluTnpanuTe aBTOPH Ce MPEACTABST MO HAKOU OT CICAHNTE HAYMHU:

e damunusaTa Ha aBTOpa W ToJMHA Ha myOnukanus (Hanp. Adams, 2006)

e llutupane Ha UMeHa Ha (paMUIIMKTE HA JIBaMaTa aBTOPU Ha MyOIIMKAIUATa
Y TOJMHATA Ha yOnmuKyBaHe (Hanp. Adams, Brown, 2006)

* Tlpu moBedye OT TPUMa aBTOPH CE U3IHCBAT CAMO MMETO Ha IIbPBUSI aBTOP
Y TOJIMHATA Ha yOnmuKyBaHe (Hanp. Adams et al., 2006)

CruchkbT ¢ pedepeHnnuTe TpsiOBa na Objie TOcoUueH Mo a30ydeH pejl B Kpas Ha
JIOKYMEHTA.

3a knueu Damunust, THUIMAIN (TOLUHA), 3a2nague Ha KHu2amad, u3-
JlaTen, MsICTO Ha U3/laBaHe

e.g. Harrow, R. (2005), No Place to Hide, Simon & Schus-
ter, New York, NY.

3a enasa na knuea q)aMI/IHI/I}I, HWHULIMaJIn (FOI[I/IHa), 3arjiaBuC Ha IjlaBara B Ka-
BUYKH, d)aMI/IJ'II/IH Ha pEaaKTopa, MHUIIUAIIU, 3acliasue Ha
KHuz2ama, u3aarcii, MsaCTO Ha HyGHI/IKaI_II/IH, CTpaHuI

e.g. Calabrese, F.A. (2005), “The early pathways: theory to
practice — a continuum”, in Stankosky, M. (Ed.), Creating
the Discipline of Knowledge Management, Elsevier, New
York, NY, pp. 15-20.

3a cnucanus damwis, THANWAIN (TOAMHA), 3arlaBUe HA CTATHITA B
KaBUYKH, UMe HA CHUCAHUENO, TOM, OpOi, CTPaHHIIN

e.g. Capizzi, M.T. and Ferguson, R. (2005), “Loyalty
trends for the twenty-first century”, Journal of Consumer
Marketing, Vol. 22 No. 2, pp. 72—80.
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3a nybnuxysanu damuyst, MHUIMAIK (TOJMHA Ha ITyONMKAIs), 3arIaBue

coopHuyU Ha JIOKYMEHTa B KaBUYKH, BbB: (haMWIINs, HHUIMAIH, 3de-
Jasue Ha nyOnuKyeanama nposea u MACmMo u 0amd, Ha
KOumo ce e cvcmosna, U34aTel, MICTO Ha IyOIUKaIys,
HOMEp Ha CTPAHUIIUTE

e.g. Jakkilinki, R., Georgievski, M. and Sharda, N. (2007),
“Connecting destinations with an ontology-based e-tour-
ism planner”, in Information and communication tech-
nologies in tourism 2007 proceedings of the international
conference in Ljubljana, Slovenia, 2007, Springer-Verlag,
Vienna, pp. 12-32.

3a nenybnuxysanu damuiys, HHUNKUAIK (TOIUHA), 3arIaBUe Ha JOKyMEHTa B

coopHuyU KaBUYKH, JJOKYMEHT, IIPEJICTaBEH Ha UMETO Ha KOH(EepeH-
LUsITa, JAaTa Ha KOH(QEPEeHIUsTa, MSICTO Ha KOH(EPEHIHS-
Ta, HaaunyHO Ha: URL, ako € CBOOOIHO TOCTHIIHO B HHTEP-
HeT (7ara Ha JOCTHII)

e.g. Aumueller, D. (2005), “Semantic authoring and re-
trieval within a wiki”, paper presented at the European
Semantic Web Conference (ESWC), 29 May-1 June, Her-
aklion, Crete, available at: http://dbs.uni-leipzig.de/file/au-
muellerO5Swiksar.pdf (accessed 20 February 2007).

3a pabommuu damwis, THANWATK (TOAMHA), 3arIlaBHe Ha CTaTHATA B

O0OKyMeHmu KaBUYKH, PaOOTEH JOKYMEHT [Opoii, ako € HaJu4eH |, UH-
CTHTYIIMSI MJIM OpraHu3allysi, MSCTO Ha OpraHH3alusiTa,
Jara

e.g. Moizer, P. (2003), “How published academic research
can inform policy decisions: the case of mandatory rotation
of audit appointments”, working paper, Leeds University
Business School, University of Leeds, Leeds, 28 March.

3a enyuxnoneouunu 3aenasue na enyukioneousma (TOIAWHA), 3arjlaBUe Ha
enuceanust (bez agmop  BIKMCBAHETO B KABUYKH, TOM, H3/[aHUE, 3aITIABUE HA SHIIUK-
wu uzoamern) JIOTISTUSITA, U3IATEN, MICTO Ha M3[aBaHe, CTPAHHUIIN

e.g. Encyclopaedia Britannica (1926) “Psychology of cul-
ture contact”, Vol. 1, 13th ed., Encyclopaedia Britannica,
London and New York, NY, pp. 765-71.

(3a BIuCBaHMSA C TOCOYEH aBTOP, MOJISI, BIDKTE HACOKUTE 32
M3MMCBAHE HA MMEHATA 3a [IaBa Ha KHHTA. )
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3a cmamuu 6v6
secmuuyu (¢ asmop)

3a cmamuu 6v6
eecmHuk (6e3 nocouen
asmop)

3a enexmponmnu
UBMOYHUYU

3a  usmounuyu  Ha
OvI2aAPCKU e3UK
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(DaMI/IJ'II/ISI, WHULIMATIA (I‘O}II/IHa), 3arjiaBuC¢ Ha CTaTusiTa B
KaBU4YKU, UMe Ha 6eCmHUKd, nara, CTpaHuinu

e.g. Smith, A. (2008), “Money for old rope”, Daily News,
21 January, pp. 1, 3-4.

HUme na secmuuxa (roguHa), 3arjJaBue Ha CTaTUATa B Ka-
BHYKH, JaTa, CTPAHUIIN

e.g. Daily News (2008), “Small change”, 2 February, p. 7.

(AKO M3TOYHHMKBT € JOCTHIICH B MHTEPHET, IBIHUAT HH-
TepHeT anpec (URL) TpsOBa 1a ce TOCOYH B Kpas Ha pede-
PEHLMUTE, KaKTO U IaTaTa, Ha KOATO CTE TO M3IOJI3BAIIH. )

damMuivs, THUNUAIY (TOAWHA), UME HA CTaTHITA B KaBUY-
ku, nfocteinHO Ha: URL anpec, (nara Ha DOCTHIT)

e.g. Castle, B. (2005), “Introduction to web services for
remote portlets”, available at: http://www-128.ibm.com/
developerworks/library/ws-wsrp/ (accessed 12 November
2007).

(AKo ce M3MOM3BAT EIEKTPOHHU M3TOYHUIM 03 IMocove-
HU aBTOpH 1 1ara, URL TpsOBa na Ob/1e BKIIFOYCH HIIN CHC
CKOOM B OCHOBHUS TEKCT, WJITH IPETIOPHYUTEIHO € 1a ObJe
ITOCOYCH KaTo OelexKa — ¢ PUMCKHA OU(GPH C KBaIpaTHH
CKOOHM 3ae/THO C TEKCT, ImociieiBaH oT mbJHus URL anpec B
Kpasi Ha JOKyMEHTA).

3a BceKM INTHPAH N3TOYHHUK HA KUPHIIUIIA — HA OBJITapCKu
€3UK, Tpsi0Ba Jja Ce /1a/ie ChIIUAT W3TOYHHK, U3IHICAH I10
IIpaBUIIaTa Ha 3aKOHA 3@ TPAHCIUTEPALHATA.

e.g. Epxapn, JI., 1993. bnarogenctBue 3a Bcuuku, Codusi,
YU ,,Cmonancmeo “. (Erhard, L., 1993. Blagodenstvie za
vsichki, Sofia, Ul ,, Stopanstvo *.)
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information should be only included in your Title Page. The reviewers give their as-
sessment of the manuscripts in terms of the following criteria: scope of the research,
novelty of the examined issues, originality, accuracy and clarity of the abstract de-
scribing the main text, logic structure and sequence of the submission, relevance of
the methodology, validity of the results, proving the thesis, applicability of the results,
validity of findings and conclusions, propriety and relevance of citations, accuracy and
clarity of language.

6. The Editorial Board commits the final decision for publication, based on the
conclusions of the reviewers. The decision can be: publish it without revisions, pub-
lish it after revision in accordance with the recommendations made in reviews, refusal
to publish. If the Editorial Board commits a decision to publish the manuscript after
revision upon recommendations, authors should review and answer to the Editorial
Board’s e-mails. The authors have to revise their manuscripts and present a report of the
revisions they made in terms defined by the Editorial Board, upon which the Editorial
Board commits a decision whether to publish it or refusal to publish the manuscript.

105



7. If there are contradictions of the reviews, the Editorial Board may determine an
additional reviewer (reviewers).

SUBMISSION AND STRUCTURE REQUIREMENTS OF THE ARTICLES

8. The article submissions shall be in provided in Microsoft Word format, as fol-
lows:

*  Font: Times New Roman 12

*  Format of the pages: Page Setup: Top: 2,5 sm, Bottom: 2,5 sm, Left: 2,5
sm, Right: 2,5 sm

* Line Spacing: 1,5 lines; First Line: 1,5 cm; Paper Size: A4.

9. The main structure of the article shall include:

« Title page — You should upload it as a separate from the Main Document

file

e Introduction — It is included in the Main Document

e Main text — It is included in the Main Document

e Conclusion — It is included in the Main Document

*  References — It is included in the Main Document.

10. Title page (pages)

The Title page/s should be as a separate from the Main Document file and
includes:

Title of the article (it is recommended the title of the article to be short (5-10
words) and to present the main topic of the study);

Author Details: All contributing authors’ names should be added to the Schol-
arOne submission, and their names arranged in the correct order for publication. All
authors shall comply the following information: names, academic title/position, corre-
spondence address, including institutional affiliation (incl. University, institution, etc.),
state/city and country. In co-authoring, one of the authors must be designated as lead
author and write his/her e-mail address. It is the responsibility of the lead author to
ensure that the list of authors and individual contribution to the study of each of them
are clearly indicated.

Abstract. The abstract of the articles, no matter in what language they are, should
be written in Bulgarian and English. It should be short and clear and concisely contain
the following elements:

* Introduction (“background” of the study) (required)

*  Purpose and objectives of the study (required)

e Applied methodology (“staging of the research”) (required)
e Achieved major results (required)

e Leads (conclusions) (required)

* Limitations of the research and consequences (if applicable)
e Practical implications (if applicable)
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e Originality/Value (required).

The maximum length of the abstract should not exceed 250 words.
Keywords (specify up to 5 keywords).

11. Introduction

The purpose of the introduction is to convince readers that the published research
contains novelty and it is applicable. It answers the following questions:

e What is the main problem?

* Are there any existing solutions (indicates the level of study the problem
at the moment)?

*  What are the best solutions according to the author’s/s’ opinion?

*  What is the main limitation of the research?

*  What is expected to be achieved by the author of the research?

12. Main Text

The main text is structured into separate sections, distinguished by their titles (head-
ings should be brief, with clear indication of the differences between their hierarchy).
The preferred format for writing the main titles is to be bold format and subtitles to be
written in italics. Font — Times New Roman 12, capitals, left alignment).

The main text should include:

Purpose and objectives of the study. The purpose and objectives of the study
should ensure the understanding of the publication’s focus and should justify its struc-
ture. After that, authors should specify:

*  What is the significance of the publication?
e Why the publication is important and original?
e To whom is the publication designed?

Additionally can be discussed potential utility of practice, importance for future
studies, detailed limitations of the study and others.

Main thesis and hypothesis of the research. Authors’ arguments about their merit
are presented.

Applied methodology and methods. The author should indicate the main methods
used by him in a separate title. Author should demonstrate that the methodology is ro-
bust and appropriate to achieve the objectives. It is expected by the author to focus on
the main theme, to point the main stages of his research, to show the used methods and
influences that determine the chosen approach by him/her, to give arguments why he/
she has chosen specific examples and others.

Achieved major results. When presenting the results, it is important authors to
focus on the essentials. The publication must contain only the essential facts and those
with a wider meaning, without giving many details of every possible statistics. If devel-
opment is full of statistics, it is possible to prevail over the conclusions and after all the
publication to be seen primarily as an enumeration of facts, not a scientific study. The
main thesis of the author must be clearly traceable and steadily established.

e When describing the results author should seek answers to the following
questions:
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* Do you provide interpretation for each of the submitted results you want?

*  Are the results consistent with what other researchers have found?

*  Are there any differences? Why?

e Are there any limitations?

*  Does the discussion logically lead the reader to your conclusion?

e It is important when presenting the results not to make statements that go
beyond what results can acknowledge.

13. Conclusion

The general rule is that the conclusion should not only contain a summary of the
research (it can be found in the abstract). The conclusion should give answers to the set
at the beginning of the publication questions and to indicate opportunities for further
research. It would be better to reveal how the achieved results will be applied in prac-
tice and to identify constraints in this regard. While indicating how this research can be
applied and extended in future studies, it is not accepted in the conclusion to introduce
new material or to be state the obvious. In the conclusion it should be emphasized what
is different in the research results, what stands out in the design or it is unexpected.

14. Notes

Notes or Endnotes should be used only if absolutely necessary and must be identi-
fied in the text by consecutive numbers, enclosed in square brackets and listed at the
end of the article.

15. Funding Agencies

The funding sources of the scientific research should be added in Step 5 of the
submission process on ScholarOne system. Funding sources of the scientific research
in the article are presented in section “Acknowledgements”. Authors should describe
the role of these funding sources throughout the whole workflow — from setting of the
research to achieving the final results.

16. Figures

All Figures (charts, diagrams, line drawings, web pages/screenshots, and photo-
graphic images) should be submitted in electronic form.

All Figures should be of high quality, legible and numbered consecutively with
arabic numerals. Graphics may be supplied in colour to facilitate their appearance on
the online database.

« Ifpossible, the figures should be made in graphical programs (Corel Draw,
Adobe Illustrator, Adobe PhotoShop) or Excel. The figures should not be
in Picture format. They should be numbered consecutively in order of cita-
tion in the text. Numbers and titles of the figures are placed below them.
Authors should avoid many inscriptions inside the figures.

*  Pictures and scanned images can be made into separate files, preferably in
JPG or TIFF format, not embedded in the text. Photos must be of good qual-
ity and suitable for printing. Color illustrations are accepted in exceptional
cases after special agreement and eventual additional costs!

e Ifauthors make a blueprint they should use Word Equation. The numbers of
formulas to be written in brackets in the left side of the page!
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17. Tables

Tables should be typed in Word Table or Excel format. They should be numbered
consecutively according to citation in the text. Each table should have a title. Numbers
and titles of the tables are placed over them. It is preferable it to fit on the page without
turning widest part of the sheet horizontally. The necessary explanations are given be-
low by means of appropriate symbols/ characters.

18. References

References to other publications must be in Harvard style and carefully checked for
completeness, accuracy and consistency.

The cited authors should be presented at any of the following ways:

e Surname and year of publish (ex. Adams, 2006)

*  Citing both names of two and year of publish (ex. Adams, Brown, 2006)

*  When there are more than three authors, it is typed the surname of the first
author and year of publish (ex. Adams et al., 2006)

At the end of the paper a reference list in alphabetical order should be supplied.

For books Surname, Initials (year), Zitle of Book, Publisher, Place of pub-
lication.

e.g. Harrow, R. (2005), No Place to Hide, Simon & Schuster,

New York, NY.
For book Surname, Initials (year), Chapter title, Editor's Surname, Initials,
chapters Title of Book, Publisher, Place of publication, pages.

e.g. Calabrese, F.A. (2005), The early pathways: theory to prac-
tice — a continuum, in Stankosky, M. (Ed.), Creating the Disci-
pline of Knowledge Management, Elsevier, New York, NY, pp.
15-20.

For journals Surname, Initials (year), Title of article, Journal Name, volume,
number, pages.

e.g. Capizzi, M.T. and Ferguson, R. (2005), Loyalty trends for
the twenty-first century, Journal of Consumer Marketing, Vol.
22 No. 2, pp. 72-80.
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For published
conference
proceedings

For unpub-
lished confer-
ence proceed-
ings

For working
papers

For encyclo-
pedia entries
(with no au-
thor or editor)
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Surname, Initials (year of publication), Title of paper, in Sur-
name, Initials (Ed.), Title of published proceeding which may
include place and date(s) held, Publisher, Place of publication,
Page numbers.

e.g. Jakkilinki, R., Georgievski, M. and Sharda, N. (2007), Con-
necting destinations with an ontology-based e-tourism planner,
in Information and communication technologies in tourism 2007
proceedings of the international conference in Ljubljana, Slove-
nia, 2007, Springer-Verlag, Vienna, pp. 12-32.

Surname, Initials (year), Title of paper, paper presented at Name
of Conference, date of conference, place of conference, available
at: URL if freely available on the internet (accessed date).

e.g. Aumueller, D. (2005), Semantic authoring and retrieval
within a wiki, paper presented at the European Semantic Web
Conference (ESWC), 29 May-1 June, Heraklion, Crete, avail-
able at: http://dbs.uni-leipzig.de/file/aumueller05wiksar.pdf (ac-
cessed 20 February 2007).

Surname, Initials (year), Title of article, working paper [number
if available], Institution or organization, Place of organization,
date.

e.g. Moizer, P. (2003), How published academic research can
inform policy decisions: the case of mandatory rotation of au-
dit appointments, working paper, Leeds University Business
School, University of Leeds, Leeds, 28 March.

Title of Encyclopedia (year) Title of entry, volume, edition, Title
of Encyclopedia, Publisher, Place of publication, pages.

e.g. Encyclopaedia Britannica (1926) Psychology of culture
contact, Vol. 1, 13th ed., Encyclopaedia Britannica, London and
New York, NY, pp. 765-71.

(For authored entries please refer to book chapter guidelines
above)



For newspa-
per articles
(authored)

For newspa-
per articles
(non-authored)

For archi-
val or other
unpublished
sources

For electronic
sources

For Bulgarian
sources:

Surname, Initials (year), Article title, Newspaper, date, pages.

e.g. Smith, A. (2008), Money for old rope, Daily News, 21 Janu-
ary, pp. 1, 3-4.

Newspaper (year), Article title, date, pages.

e.g. Daily News (2008), Small change, 2 February, p. 7.

Surname, Initials, (year), Title of document, Unpublished Manu-
script, collection name, inventory record, name of archive, loca-
tion of archive.

e.g. Litman, S. (1902), Mechanism & Technique of Commerce,
Unpublished Manuscript, Simon Litman Papers, Record series
9/5/29 Box 3, University of Illinois Archives, Urbana-Cham-
paign, IL.

If available online, the full URL should be supplied at the end of
the reference, as well as a date that the resource was accessed.

e.g. Castle, B. (2005), Introduction to web services for remote
portlets, available at: http://www-128.ibm.com/developerworks/
library/ws-wsrp/ (accessed 12 November 2007).

Standalone URLs, i.e. without an author or date, should be in-
cluded either within parentheses within the main text, or prefer-
ably set as a note (roman numeral within square brackets within
text followed by the full URL address at the end of the paper).

For each source quoted in Cyrillic — in Bulgarian language
should be given the same source, written according to the regula-
tions of the transliteration.

e.g. Erhard, L., 1993. Blagodenstvie za vsichki, Sofia, Ul ,,Sto-
panstvo ““. (Epxapo, J1., 1993. biaronenctBue 3a Bcuuku, Codus,
YU ,,CromaHcTBO.)
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